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e | ECTURE-1-
e Introductory lecture-Applied Linguistics
e Content

v"What is linguistics and applied linguistics?
Phaanlaill il galll g Sl 2lll & v/
v"What is linguistic competence?
Qz\_ijaﬂ\ o;\ASj\ LSA v’
v"What is first and second/foreign language?
)/ 4l IV A A L
v"What is acquisition and learning?
Calaill 5 LLuiSY) 58 Lav/
v"Language assumptions.
) iy axlv
v"Ways to describe language.
Aalll Caadd 3,y
v’ Language teaching approaches
e Linguistics & applied linguistics
e Linguistics: The discipline that studies the nature and use of
language.

Axlll alasinl 5 depds Guyn ple il o
e Applied linguistics: The application of linguistic theories,
methods, and findings to the elucidation of language problems
that have arisen in other domains.
Ay sall) JSUS) e 5 ¢ plall 5 Ay sill) ol ylall Gt - A idatl) iy gall) o
oAV a8 peds Al
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e The term is especially used with reference to the field of

foreign language learning and teaching.
el 5 Apia W) Aalll anded Jlae () 5 LIS La guad mllaiaddl addiig 5 o

e Linguistic competence: Speakers’ ability to produce and
understand an unlimited number of utterances, including
many that are novel and unfamiliar.

Loy DSl (pe dgana je a3e aghs Z U o O fiasiall 3 )08 14y gall) BelESY) @

sl ) g 4 5l e el D

e First & second language

First Language: Second/foreign language:

(native language) — The first A language learned

language learned by a child, subsequent to a speaker’s

usually the language of his/her native language.

home. dxd alatisdpialy) 4all) / 400 o
- oY) Axll(Ala) 43l) ;I gY) 45l o PAPISHIEE S

Axd sale Jakall Lgalad il 3 Y ARl (Al 4zl
el e\ 4l jia

Acqguisition: the gradual development of ability in a first or
second language by using it naturally in communicative
situations.
5 Loy 4l of I oY1 3all) 85 0l sy juil) ) oot -budSY) o
C Al e b ek

Learning: the conscious process of accumulating knowledge, in
contrast to acquisition.

JER I u.uS.cLAs ‘ﬁﬁ\@mwm\jm :?hﬂ‘ °
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e Language assumptions <) yiéy) dal

e Language is a voluntary behavior.
e ki sl a aalll o
e Language is a set of habits, patterns that are common to an
entire group speaking the language and consistent to large
degrees in individuals.
ALolS Ao gana (o AS yidie & Gl JSEY) 5 cclalad) (e de gana o 42l @
AV A5 aS An o ) AL agial () salSS,
e Language as a form of communication is entirely arbitrary
In its relation to what is communicated.
Ledia 5 o Loy Lei8Ble 8 Lol dpdun o8 sl 5l (e JSES 421D @
e The sounds we produce when referring to an object, e.g. a
book, name the object no better than any other set of sounds
would.
" pook " JEall Jass e (S N 5 LY ie ) sal) & a0
L paY) e s A e gana A (e Juadl) Gl SN il () 5S
e There is nothing inherent in the thing that requires us to
make a given set of noises.
e gana ) Aeams o) e callaty 53l) o 30 3 Jualia o o5 llia Gull o
sla gl (e diiza
e Language is a convention, a tradition, a social institution. It
IS something that has grown through the common living of a
large number of people who carry on a tradition.
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) A e L 2 G Ae Lda W) A el caudadl) (A @lasty) a1l o
. QR W (o PRy A 2 2 <
O (| P PRI TRN | IR et I PR PPLICKP 5 L [V |

o Ways to describe language 4l ciag! 3k

e Language consists of : (s 4all) ¢ S

1) Phonology: the study of the sound system of a language.

Aall 3 gaal) slail) Al 5o ol guad) ale) Laglsisdll o
2) Morphology: the study of the structure of words.

LS (i) IS Al o 3l ale) Lin sl sh ) 5all o
3)_Syntax: the sentence structure of the language. Grammar is the
set of rules governing the use of the language so that people can
communicate meaningfully and consistently with each other.

(e gane A Aalll ool @ (Aleaad) oliy) dadll 8 dleadl (S 5 Alaad) ¢l @
e JS Jaal sl (e () oSy s A3l alasiin) aSad Al ae ) gl
ol lgany aa ) il g
4) Semantics: the study of the meanings communicated through
language.
Axlll DA e il ) Jlead)l Al o s (lalSl) Alaa Al jd) AN ale o

e Language teaching approachesilll g i malia
1) Grammar-Translation Approach.
sl sl 2o ) @ gl

bl meiall @

2) Direct Approach.

3) Reading Approach
B;\)ﬂ\ G@-\A °
4) Audiolingualism Approach.
Audiolingualism z¢ie o
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5) Situational Approach.

(a9l mgall o
6) Cognitive Approach.
L;J"AM G@_Ld\ °
7) Affective-Humanistic Approach.
bl Sl 4 gl zeia @
8) Comprehension-Based Approach.
el e adlEl gl o
9) Communicative Approach.
SV gie @

L o S L A B O e e e o e e e R a2

e Grammar-Translation Approachdaa sill-dall) xo) g8 zeia

- Instruction is given in the native language of the students.
Ol (Y1) et dxlll b lalall clac) o
- There Is a little use of the target language.
o) dal e Qa8 alasinl o
- Focus is on grammatical parsing, i.e., the form and inflection of
words.
lal€l) g et g JREN () Ay gail) ded sl Qs e 3 o
- There is early reading of difficult classical texts.
Lzl LGOS a gaill 36l jal Sua i g cllia o
- A typical exercise is to translate sentences from the target
language into the mother tongue.

AV AR ) Caagd) Aadll (e Jaadl das i g8 a3 gailll 0 yalll @
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- The result of this approach is usually an inability on the part of
the student to use the language for communication.
es s plail Je Qlldall 3508 aae ledale S5 meiall 138 dai0i @
ol gl 211
- The teacher does not have to be able to speak the target
language.
caagll ARl aaaill e ) jald ¢ 6 o)) alaall (5 55 el (0 @

e Direct Approach sibsel) zgiall
- No use of the mother tongue is permitted (i.e.” teacher does not
need to know the students’ native language).
(Rl La) Aall 44 jra ) zling ¥ aleall)aY) Al aladiilds mawn Y o
- Lessons begin with dialogues and anecdotes in modern
conversational style.
Anaal) Dalaall sl L&l g el ) ol gyl las o
- Actions and pictures are used to make meanings clear.
Aaual g el deal ) gall s Cle) aY) aladivl o
- Grammar is learned inductively.

- Literary texts are read for pleasure and are not analyzed
grammatically.
Al ac) @l Qulatl a5 Axiall ) (el | 5
- The target culture is also taught inductively.
Caally ) S0 Adagrinsall A8E Liayl o
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- The teacher must be a native speaker or have native-like
proficiency in the target language.

Adaginall 42l 8 dgnill se Sl @llay o) 2V ARl Caaay o Cany alzall @
e Reading Approachss) Al zgia

- Only the grammar useful for reading comprehension is taught.
da sgdall 3e) yall Basdal) Aall) ac) o8 Jadd 4y y35 @
- Vocabulary is controlled at first (based on frequency and
usefulness) and then expanded.
s s D dmy g (320 ane g il Gl o) lad) & o jad) v e
- Translation is a respectable classroom procedure.
Al Jeamdll 8 s elja) A dea il @
- Reading comprehension is the only language skill emphasized.
Ao salll 5 jleall Jath o il daseiall 5ol el e 20k @
- The teacher does not need to have good oral proficiency in the
target language.
gl Aall) 85 aual) A 0l Al ) ) el 2l Y @
e Audiolingualism Approach

- Lessons begin with a dialogue.
Dl Gugoallasi o
- Mimicry and memorization are used, based on the assumption
that language is a habit formation
sale JSam Al o ) o aal i) alal e cdadall g slSlaall axiiu o
- Grammatical structures are sequenced and rules are taught
inductively.

7
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O 5 ALluidl (sall) ael @l ) g Caally ey o
- Skills are sequenced: listening, speaking— reading, writing
postponed.
AU Ja i g ee )l echanill o L) il lead) Jule o
- Pronunciation is stressed from the beginning.
Al e Gl e andill S5 0
- Vocabulary is severely limited in initial stages.
A V) dal all 8 1aa 33 g3 o idll @
- A great effort is made to present learner errors.
alaidl) gUadf ayiil dasdae 3gea JA5 @
- Language is often manipulated without regard to meaning or
context.
Bl gl Gl )kl en (el e S B Al el e
- The teacher must be proficient only in the structures,
vocabulary that he/she is teaching since learning activities are
carefully controlled.
Ll Cum il gl 5 e all i B et g o pleall e cans o
Loalill dail) 48y 3 el
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o LECTURE-2- APPLIED LINGUISTICS
e Language Teaching Approaches 4l g i malia

1) Grammar-Translation Approach. A il 2o 8 meia ()
2)  Direct Approach. bl el (¥
3) Reading Approach 3¢l all meia (Y
4)  Audiolingualism Approach. Audiolingualism zeie (€
5) Situational Approach. (Bl =il (o
6) Cognitive Approach. (el =il (7
7) Affective-Humanistic Approach. Aoy dsdalal) mgia (V
8) Comprehension-Based Approach. pedll e el zeiall (A
9) Communicative Approach. (bl sl el (4

e Situational Approach 2kl zgial
a. The spoken language Is primary.

CAadll il sa haadll e
b. All languages material is practiced orally before being
presented in written form (reading and writing are taught
only after an oral base in lexical and grammatical forms has
been established).
Ol x5 UK 5 30 ) a1 Ll J8 1 gl ladll pras 4 jlas @
(Al s dpanall zalaill
c. Only the target language should be used in the classroom.
s Al )3 J gt 84N lad o
d. Efforts are made to ensure that the most general and useful
lexical items are presented.
Apanzagdale ST 510 3) ge 2128 lasal 3 seall JAs @
e. Grammatical structures are graded from simple to complex.
kel ) Jgaal) (e By smil) ) i G 23 0




ANASF

f. New items (lexical and grammatical) are introduced and
practiced in real situations (e.g. at the post office, at the
bank, at the dinner table).

il o e s 2l sl (o lai g (A 5805 Aranza) B 250 JB a1 @

(at the post office, at the bank, at the dinner table).

e Cognitive Approach (4 2l zgiall
a. Language learning is viewed as rule acquisition, not habit
formation.

S sale g ¢ anai€a e ) 68 il Al iy o
b. Instruction is often individualized; learners are responsible
for their own learning.
e Aalall ailail) e Gl g gasa Gaalaiall g ¢ (53 8 alall L) e 1S o
c. Grammar must be taught but it can be taught deductively
(rules first, practice later) and/ or inductively (rules can
either be stated after practice or left as implicit information
for the learners to process on their own).
ZUmaYl ol / 5 (s il g ¥ ol o) sall) JYainl ae ) @l e yxi o
dallaall (ppalaiall diaiall Cule sleall @ i 5) A jlaall 22y 2c) gl SX3)
(il
d. Pronunciation is de-emphasized; perfection is viewed as

unrealistic.
Sl aadl 5 e o jlaiy - Glaill a5l o
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e. Reading and writing are once again as important as listening
and speaking.
ol g o L) e dpeal Ja Y A0S 30 3l 5505 0 @
f. Vocabulary instruction is important, especially at
Intermediate and advanced levels.
AedEial) g ddan glall Gl gisall 8 La gead 5 caga o jial) ailati @
g. Errors are viewed as inevitable, something that should be
used constructively in the learning process.
Alaal 36y 5 ) gamy adiey O iy 0 2 ¢ pgina el Ll sladY) ) ey @
ol
h. The teacher is expected to have good general proficiency in
the target language as well as an ability to analyze the target
language.
e a8 SIS g Cangdl Aadll 8 aa g ale ) 5D aleall () 6SH O 2B siall (0 @
Cargll Aall) a3
o Affective-Humanistic Approach 4wyl diklal) mgia

a. Respect is emphasized for the individual (each student, the
teacher) and for his/her feelings.
A1/ Lo selie e 5 (aaall 5 callall) 3l ol jinl S5 o
b. Communication that is meaningful to learner is emphasized.
lxiall age Jual 5il) 5 X550
c. Instruction involves much work in pairs and small groups.
Bpa Gle gana s 7l 5l (A dand) (e LS et Clanded o
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d. Class atmosphere is viewed as more important than materials
or methods.
dll) ol o) gall e Araal KT RS all Yoy o
e. Peer support and interaction is needed for learning.
alxiall Jeladl) o) AY) ORI
f. Learning a foreign language is viewed as a self-realization
experience.
Al (sl Ay i Ll e Leal) jlan daia V1 dalll ales o
g. The teacher is viewed as a counselor of facilitator.
L s Jliiins adls plaall lai o
h. The teacher should be proficient in the target language and
the student’s native language since translation may be used
heavily in the initial stages to help students feel at ease; later
It is gradually phased out.
S, daa il alasiny OOl dada o) Aalll 5 Coaghl Aalll 0t f alaall Cny @
cAal il el e ling i g ae Lad Ul sac Ll 20531 Jal )

e Comprehension-Based Approach agdll  Je aildl) zeiall
a . Listening comprehension is very important and is viewed as

the basic skill that will allow speaking, reading, and writing to
develop spontaneously over time given the right conditions.

ol gl a Al 3 5lgn & glaall 5 - agdll 5 g lasdl o adizg gl @
Laoey Lildl 3 (A Y)
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b. Learners should begin by listening to meaningful speech and
by responding nonverbally in meaningful ways before they
produce and language themselves.

Alaial (3 80 Y IS8 Caalgd) AN ) o LainVU el Cpalatiall a0
e Learners should not speak until they feel ready to do so; this
results in better pronunciation than when the learner is forced
to speak immediately.
138 (535 5 el BLall aaiie agils (5 pmdy Sin 2SN Cpalaial Y e
Josd Gl () aladall Hlaay Levie Shill s )
e Learners progress by being exposed to meaningful input that is
just one step beyond their level of competence.
e slaall 48 HI€ 15 glad aay s shak agl o) gall aa @
o Rule learning may help learners monitor (or become more
aware of) what they do, but it will not aid their acquisition to
spontaneous use of the target language.
aladind e anselud () LiSI () slasy Ll Aol 51 4381 ) e aed il aase L o
e Errors correction is seen as unnecessary and perhaps even
counterproductive; the important thing is that the learners can
understand and can make themselves understood.
Ol Sty of Y g Ao il Chaad a5 ¢Uad¥) maiai by y g jun (ol @
b e agatil | gae b g agdll (g
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e [f the teacher is not a native speaker (or near-native),
appropriate materials such as audio/visual tapes must be
available to provide the appropriate input for the learners.

[ dgmand) o iV (Al and ) A1 Al Gaaaty Y aledl (S 1Y) @
Cpalaiall Cuia Jane il Aalie ¢S5 Ol g 4 jeal

e Communicative Approach <) ¢l mgiall

e The goal of language teaching is learner’s ability to
communicate in the target language.

Al AL Jaal gl 4008 & dalll sl Coas o

e The content of a language course will include semantic
notions and social functions, not just linguistic structures.

Lasd Gl Ao L) il 55 A0V aalie e Jai dinglie 2 ge (g gind () ang @

Agsad JSLa

e Students regularly work in groups or pair to transfer meaning
In situations where one person has information that the
other(s) lack.

aliie JS& 5 agin e slaall Jalill b 5 o) Lielaa Ol Joxy @

e Students often engage in role-play or dramatization to adjust

their use of the target language to different social contexts.
Adlide Do Laial il 8 Aadll ) g jladd (ysliag 5 1) sal MUl Caaly @

e Classroom materials and activities are often authentic to
reflect real-life situations and demands.

Leltlaia 5 Adadll slad) (a8l ga (Sadd Llal Jhadll 55 ) (e 3K 6 @

e Skills are integrated from the beginning; a given activity might
involve reading, speaking, listening, and perhaps also writing
(this assumes that learners are educated and literate).
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O ol il e LU 3 g ddaiil Liaiatia LIS @l jlgal) e o 4ol (0 @
(i g (pralatia U

e The teacher’s role 1s primarily to facilitate communication and
only secondarily to correct errors.

O bl e iy o UaY) et s Jlai¥) Ailae Jagall 5 515 aladl) 50 0

e The teacher should be able to use the target language fluently

and appropriately.
onlie JS 5 480Uay Cangdl Aadll alasil e 1508 0 oS of alzall Cany @

e Summarygy<cila
e To sum up, we can see that certain features of several of the
first five approaches outlined above arose in reaction to
perceived inadequacies or impracticalities in an earlier
approach or approaches.
oY) dsedll maliall 3ane dipa pailiad (55 o LSy (J 8l Lada 5 o
138 (pe (Bl (85 85 ) uaiall ) gacaill 4 5N 285 S il oDle | dayudll
bl Sl il
e The four more recently developed approaches also do this to
some extent; however, each one is grounded on a slightly
different theory or view of how people can learn second/
foreign languages, or how people use languages, and each has
a central point around which everything else revolves:
Dl dilise 4y 50 e 55y aa) 5 S5 byl dxy W) galial) Cniag | A5 0
aladinl 488 o Al / Al clall) ) salaty ol Galill Ky oS - (6l
Ledss )58 45 S ye ddadi Lgia ST cclalll (il
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e Cognitive Approach: Language is rule-governed cognitive behavior
(not habit formation).
(3l S Gl ) bl LeaSay 4 pra el o Aalll o B rall gial) @
o Affective-Humanistic Approach: Learning a foreign language is a
process of self-realization and of relating to other people.
Gl ae Jual gill g AN (sl ddee ga dial dad alad AuiladY) ddbalal) rgia o
SAY)
e Comprehension Approach: Language acquisition occurs if and only
iIf the learner comprehends meaningful input.
anall inall agh alaiall 13) uany Lalll QL) agdl) Jo ailll) mgiall o
e Communicative Approach: The purpose of language (and thus the
goal of language teaching) is communication.
JuaiV) g (Aall) alas Cana L 5) dxll) (e (a jall s ual gil) gial) @
e The four more recent approaches are not necessarily in conflict or
totally incompatible since it is not impossible to come up with an
integrated approach which would include attention to rule formation,
affect, comprehension, and communication which would view the
learner as someone who thinks, feels, understands, and has something
to say.
Oe ol AY Lol 48 gia ye ol g ja (8555 il Cad 5 a1 da )Y zaliall o
S G sam s eJaSimll ) ol Jady JalKie mgie ) dia sl Jaaisall
Jst L cpein g ¢ pmin ¢ S8 padi alaiall jeday o)) ails (g g Jaal 5ill 5
e In fact, many teachers would find such an approach, if well
conceived and well integrated, to be very attractive.
S e S5 madil g ) el 1) eamgiall 138 Jia aag Cpalzall (e 222lld 280 5L @

Aall s
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e Approaches, Methods, & Techniques<tig ¢ g alia

e Approach: An approach to
language teaching is something
that reflects a certain model or
research paradigm- a theory if
you like.

.Qd‘j

e Method: is a set of procedures,
l.e., a system that spells out
rather precisely how to teach a
language.

LST cC'_\\c.\J;:)[\ C @jm UJL;\)“ °
da s e ARl e 488 20y ollas

.
-

,aaiil)

e Technique: is a classroom device or activity (e.g. imitation and

repetition).

(DS &l Jie) A jal) Jgamdll lea ol Ll sa gl o

e We now understand that an approach is general (e.g.,
Cognitive), that a method is specific set of procedures more or
less compatible with an approach (e.g., Silent Way), and that a
technique is a very specific type of learning activity used in
one or more methods (e.g., using rods to cue and facilitate

language practice).

el jaY) (e dire de gane 4l (3 yrall (Dlia) Liale zgiall ()] agii (V) @
Jaws o) Gkl SiST ) a8 deadioal) aledll blis (e las ald ¢ 5
() A jlead g 5 3 LAl (Jlacal alasiuly (JUiall
o Historically, an approach or a method also tends to be used in
conjunction with a syllabus, which is an inventory of things
the learner should master; this inventory is sometimes
presented in a recommended sequence and is used to design

courses and teaching materials.
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A ‘C.@Aﬂu;;g\u;e\mﬂuimupijc@;mﬁ Wi ) e
lalad 48 aa gall (5 334 eqs.al_xb;\} celmﬂ\.@_ﬂ.s.a\u_\;.acmy BEBES
Aaalad 3 ga g ) ) e aranall addiiy
e Final Thought Sl <4l
e What is the solution for ESL/EFL teacher, given the
abundance of current and future approaches? The only way to
make wise decisions is to learn more about the specific
approaches/methods/techniques available.
Piliiouall 5 Ml maliall 3 350 1 ylai5 ¢ ESL /EFL padad Jall 5o e o
[ Al maliall e 3 jall 48 jae 8 daSa &) ) B AASY Baia ) 48, Hlall
Aaliall sl (3 5k
e There are also three other issues the teacher has to take into
consideration to make a good decision concerning the choice
of an approach or method ( or a combination of both):
ol I8 AT Hlie V) e 8L f aleall - s AT Llad GG Gl Liayl o
(LS l) b)) meiall da LAl
1. Assess student’s needs (why and for what purpose?
(Sua e Y5 13y Ul claliial Ayl o
2. Examine instructional constraints (time, class size, and
materials).
(D 5al 5 cciall ana g o glf) Lpalaill Ul gaall Al 50 @
3. Determine needs, attitudes, and aptitudes of individual
students to the extent that is possible.
ai€an da Hal (5058 (S5 OOl Colalasial 5 (il sall g Clalia¥) s o
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APPLIED -LECTURE-3-
Error Analysisuaddl Julast)
Making errors is inevitable part of learning.
Al 4ie e Ve g4 sladll xia o
Studying learners’ errors serve two major purposes:
:Jumdl gail a2 a03% Gpalaiall slUadl Al )2 o
1. It provides data from which inferences about the nature of the
language learning process can be made.
Al Dlee 2L Aall) Aagada Jsa clalimind) (e Gl yé 5 o
2. It indicates to teachers and curriculum developers which part of the
target language students have most difficulty producing correctly
and which error types detract most from a learner’s ability to
communicate effectively.
agaal s A8agiuall Lalll Ol ¢ ja (Y Al ol aliall ozl 55 Gpalzall ) 0y @
e alxiall 3,08 (e aa3 il eUadl1 o) il 2Ll 8 Gl ga KT maaa IS5
b J<5 a5
e Error analysis has yielded insights into L2 acquisition process that
have stimulated major changes in teaching practices.
s jlaall 8 (5 S ) yad @i g L2 3 sV dplaad Al 5 das Unal) Jladll (33 @
dpaylaill

L

e Among the most common errors are:
rop lesd SV eladlY) G e @
e Omitting grammatical morphemes, which are items that do not
contribute much to the meaning of sentences, as in He hit car.
Jin cJaadl Lixe 3 88 aalid ¥ yualic a5l gadl) cilalsl) JLaa) o
.He hit car.
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e Double marking: a semantic feature (e.g. past tense) when only one
marker is required, as in She didn’t went back.
Gllaty Y Ledie ((alall Jrdll JUiddl o o) 230V3 5 hae (A 5 A g3 Jal) cladlal) o
She didn’t went back WS e (oSS
* Regularizing rules, as in womans for women.
.womans for women 8 LS alaily) o) g o
* Using archiforms: one from in place of several, such as the use of
her for both she and her, as in | see her yesterday. Her dance with my
brother.

Jie e (Sl sasl s 1@k oo archiforms e
. Jull sa WS« her for both she and her #laaiul o
| see her yesterday. Her dance with my brother.
* Using two or more forms in random alternation even though the
language requires the use of each only under certain conditions, as in
the random use of he and she regardless of the gender of the person of
interest.
alasial Qi Ll o e ae il o liilly ) sdial) JISEY) (o ST o o) aladin) o
R iy Il (b L sas e S
oaddll (s e hill i he and she (sl alasiund) 8 Jall s LS o
saiall
* Misordering items in constructions that require a reversal of word-
order rules that had been previously acquired, as in what you are
doing?, or misplacing items that may be correctly placed in more than
one place in the sentence, as in They are all the time late.
O Al iyl ac) 8l AlS (el cale L) 8 misordering 2si ol e
LS pe L Lgle J panll oy

e What you are doing

2
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)5 OSa (e ST L mis (S5 Wainge e (8 g sl O 05 3 6l e
.. They are all the time late 2 WS «alaal)

| I S I I e [ S S s e |

N I I S S v S s e |

[N S I I Ay |

| N I I S S [ I |

e Samples of Errors sWad¥) ¢ clie

Error

Example

a used for an before vowels

(aant)

an used for a

(an little ant)

Omission of ‘s

( the man feet)

failure to attach —s

( He write letters)

Wrong attachment of —s

( The apple fall downs)

Omission of —ed

( She play tennis yesterday)

Adding —ed to past tense

( They calleded)

regularizing by adding —ed

( He putted the cookie there)

Omission of to be

( He in the water) ( She going) ( They
studying)

Replacement of —ing by the simple
verb form

( The bird was shake his head)

Subject verb agreement

(It rain in December)

Subject number agreement

( The apples was coming down)

Subject tense agreement

(I didn’t know what it is)

Subject pronoun used as a redundant
element

( My brother he go to Mexico)

Use me as a subject

( me forget it)

Omission of preposition

( He came ( to ) the water)

Formation of no and not without ‘do’

( He not play anymore)

Multiple negation ( They won’t have
no fun)

( They won’t have no fun)
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e Findings of Error Analysis Studies

gUad¥) Jalad bl ja zilis o
e Error analysis studies claim that the majority of learner’s errors were
intra lingual (caused by the structure of L2) rather than intra lingual
(caused by L1 transfer).
Ja (e daalill)Glalll Jads Cils alaial) claal alaza b ey Wadll Jlai bl g0 o
(L1 J o= 4aaldll) interlangual o= Y5 (L2
e The major contribution of error analysis to language teaching was
seen as an intensive contrastive study of the systems of the second
language and the mother tongue of the learner; out of this would
come an inventory of the areas of difficulty which the learner would
encounter and the value of this inventory would be to direct the
teacher’s attention to these areas so that he/she might devote special
care and emphasis in his/her teaching to the overcoming, or even
avoiding, of these predicted difficulties.
Aall) dadail A8Sa Al )2 g ladll andet) cUndN) st (a3 € daalise )l @
alziall aal g5 ) A graall VLl G 5 53l 138 (e sag s calaiall 2 Al g 4l
Ule 5 oS 38 Ll / 4l s ol Blalial) s3g] alaall oliii) a3 58 (55 H3all add
A giall Gl gl o0 it s gl ezl 8Ll /Al G pail) 8 5S il g dala

e Error analysis advocates claim “ you can’t learn without goofing”
"Mlad e O ala ) liSay Y cad¥) Jidaislea iy o
- Causes of errors:

ohaVl Gl o
1. Language transfer dalll Jai e
2. Intra lingual factors sl Ji o
3. Transfer of training il Jai e
4. Learning strategies alzill bl yiul o
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- Classification of errors:
:;\.L:Siﬁ\ Llal e
1. Omission, addition, substitution, word order
Gl s 3¢ Jlatay) ¢ Ayl Jée ) o
2. Errors of phonology, morphology, syntax, and vocabulary
Claaall g e saill e puall ale il pall ale (Uadf o
¢ In the field of methodology, there have been two schools of thought
in respect to learners’ errors.
Onaliall ¢laaly (Slaty Lo KAl (i Hae @llin CilS dmgiall Jlae 3 @
e Firstly the school which maintains that if we were to achieve a
perfect teaching method, the errors would never be committed in the
first place, and therefore the occurrence of errors is merely a sign of
the present inadequacy of our teaching techniques.
b S  eladl 0 o6 ) ¢ il A8y ey JLeSll Gaail S 0S8 il A yaall Y gl @
o bl AUS axe e Aadle o jaa s glaal e g il g (J Y alidl
Lual Al
e The philosophy of the second school is that we live in an imperfect
world and consequently errors will always occur in spite of our best
efforts.
Joani elaal il g (JalS e alle 8 e Ll 4000 45 pal) 8 o jaal) il o
Laga s )bad J (e e L Ll
e Our ingenuity should be concentrated on techniques for dealing with
errors after they have occurred.

Lo aay eUadV) we Jalaill il gy e 38 55 o oy
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«  Shortcomings of Error Analysis stail¥) Juail ) suadl) 43 o)

1. Stressing on learner’s errors
aleidll gladl e bl o
2. Overstressing of production data
ZlY) Uy Laallsaly) e
3. Focusing on specific language rather than viewing
universal aspects of languages.

Ll il ol Hlaill dpalle e Yoy Aima da] e 58 5l o
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e APPLIED- LECTURE-4-

e Interlanquage TheoryAalll 4, s

e Two Modals of Foreign Language teaching:

s ) ARl (u pail ks ) (e L) @

1. Foreign language learning
IS seen as a process of
Imitation and
reinforcement; learners
attempt to copy what they
hear, and by regular
practice they establish a set
of acceptable habits in the
new language. (
Behaviorists’ view)

dolee b jliely A ¥ aall) adadl Hlay,
Lo o palaiall J gl ¢ 3 pa g s
oa ) ity A jlaall 5 () gransy

2l 8 A sdall clalall (e A sana

(" slaledl b (2 se) Bl

2. Learners use their cognitive
abilities in a creative way to work
out hypotheses about the structure
of the foreign language.
Aia Y Aall A Jsa cilica i e Jaall
They construct rules, try them
out, and modify them if they
prove to be not enough. In this
sense, language learning proceeds
in a series of transitional stages,
while learners acquire more
knowledge of L2.
il 1) Lelhans ¢ g A glaall ¢ 2 gl cLad
Alalod dile Aall) aled ¢ inall 13g] A8IS Cud
Oalziall QLT a8 GAMERY) Ja) ) (e
L2 (e A8 paall e 2 e allaly
At each stage, they are in control
of a language that is equivalent to
neither L1 nor L2. (Cognitivists’
view)
Y G Al e bl b as g s je JS
(' Cognitivists u=ae). L2Y 5 L1 Jalas
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e Inter language is the type of language produced by second language
learners who are in the process of learning language. It refers to a
system that has a structurally intermediate status between the native
language and the target language.

alaill ddee 8 aa Al AN ARl _alatia Leaiyy Al AR e e o oA AS ikl ARN) e
o) Axd g Al Aall) o Jag s S U ) iy

e Interlanguage Sources 4aall 4al jilas
e The inter language system is based on a learner’s hypothesis
about the target language made from a number of possible
sources of knowledge:
b Jaine 22e gheal Cangll 42l fe alaiall A jall 4a] HUsi atiy o
ZORWA|

1. Limited knowledge of the target language
a3l Axll 32 9an0 43 j20 @
2. Knowledge about the native language
LLaY) 4l 46 2e @
3. Knowledge about the communicative function of the language
Ll Aba) i) dads ol 48 e @
4. Knowledge about the language in general
ale S5 4511 48 e @
5. Knowledge about life, human beings, and cultures
CLEE ¢ ¢ il g ladl e dd 2 @




ANASF

e The Main Premises of Interlanguage Theory
48 yidial) dall) Ay At dacw ) Adihata Ciladia o
1. The learner constructs a system of abstract linguistic rules
which underlies comprehension and production.

CL‘-’Y‘}?@“ °¢‘JJQ‘S§QQM\BJM\Z‘%J&\m\ﬂ\wﬁuw\gf.t‘:’ °
e The system of rules is referred to as ‘inter language’.
Malle da1" LY ae ) g8l (e plas ) i @
e The learner draws on these rules in much the same way as the
native speaker draws on linguistic competence.
adiad g dalial) dalll il € aa 45 Hhay ae ) gl o2 e aleiall adizg o
:\_Uam AN Glc
e The rules enable the learner to produce novel sentences. They
are also responsible for the systematicity evident in L2 learner
language.
ol s alaiil e Al g pane Ll (8 5 330a Jas LY alaiall (Saiac ] 6 @
L2, 4alll alatial
e An inter language is ‘a linguistic system.....in its own right’.
A A3 as g gl A" o ddle 42l o
e As such it is a natural language and is entirely functional.
Lala s 5 o 5 Apana 431 Uil Jic o
2. The learner’s grammar is permeable.
M o alaiall 2e) 8 o
e The grammar that the learner builds is incomplete and
unstable.

Bt e 5 AlaiSa yue alaidl) Lty (Al el g8l @
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e [t is amenable to penetration by new linguistic forms and
rules, which may be derived internally (i.e. By means of
transfer from L1 or overgeneralization of an interlanguage
rule) or externally (i.e. through exposure to target language
Input).
s Lo J gaal) (Say 3aaa ae) g8 5 4y gad JISE1 U8 (e B AASU ALGE @
(o) Ll (A pal) 4all) 3208 paaadl JST 5111 (e Jasaill Ba sk ()

(AR Jla) Calagiul [ peill DA

1. The learner’s competence is 2. The learner’s competence is
transitional. As a result of the variable.
permeability of an interlanguage o e oA alaial) 3eleS

system learners rapidly revise it.
Onalziiall 4300 daty A0EG] aladal) 30 S
Aallal) Zall) Uss Aoy i

They pass through a number of At any one stage of
stages in the process of acquiring | development the language
the target language. produced will display systematic
dalee & Jal jall e22e DA e 8 | variability.

(gl dal s Aalll zlul ) ohail Ban g dls ye (Y
Each stage constitutes ‘an (el ) CadSol
interlanguage — transitional
competence’.

pabaial - dualle 42" JSiy s e US| This variability reflects the
MaEsy) | particular form—function
These stages are not discrete but correlation which comprise the
overlap because every part of an rules of the learner’s grammar at

interlanguage is subject to a that stage of development.
constant revision. 8 pilae Adada  JSG Sy (il 128
JS Y Jalais LS5 Aliaiia sl Jal al Aaiil 2o ) g8l Jali ) (g (oS Al
Gl i allal) 4all) g s 3a Ay 8 alaiall s e
5o

4
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1.Interlanguage development reflects the operation of cognitive learning

strategies.

Al A8 pme Gl ia) JadS San dall) et e

e The process by which inter languages are constructed has been
explained in various ways.

CAdlida 3k dlea B Laglh S GGl xel o

e One type of explanation identifies a number of cognitive learning
processes such as L1 transfer, overgeneralization and simplification.
Al 5 arentll (358 (L1 J8 Jin A jrall alaill Glidee 2ae dasy jpudill sl g si e

2.Interlanguage use can also reflect the operation of communication

strategies.
etV clia yin) sl (uSay Sy 48 jidall Aalll aladinl Loyl o

e When learners are faced with having to communicate messages for
which the necessary linguistic resources are not available, they resort
to a variety of communication strategies.

38 5ia e da )0 ARl 3 ) gl Jil ) Jlay) 35 5 2 Cpalziall 4a) 55 Ladic o
Jai¥) laagl jiu) (e de siie de sanal ¢y lalys

e These enable them to compensate for their lack of knowledge.

A8 pall ) aa ) (e g il agiSai ol @

e Typical communication strategies are paraphrase, code-switching and
appeals- for — assistance.

Bac bl - Jilie lha g (Jasi ey cdelua sale) oo 4ad gaill JuaiV¥) Cilbaddl il o
3.Interlanguage systems may fossilize.

e Fossilization refers to the tendency of many learners to stop
developing their interlanguage grammar in the direction of the target
language.

(gl Al o) Aalll e 8 Cal o) Cpralatiall e daal) oladl ) juid sl e

e Instead they reach a plateau beyond which they do not progress.

A Y e Y dacan ) Jai ()] o
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e This may be because there is no communicative need for further
development.

ashill e 3 el Aala @llia Gl GY Jual il 138 05 S o
e Alternatively, it may be because full competence ina L2 is
neurolinguistically impossible for most learners.
A pll) Lnanl) Jusiivsal) g8 2 3 Y JalS (aliaial) (e 68 38 celld e Yoy o
e Fossilization is a unique feature of interlanguage systems.
Alaad) da Adail (e i daw sa jaadll o

e Exampledia

Learner: | go to Disney World.

Native speaker: You’re going to Disney World?
Learner: What (doesn’t understand what the native
speaker asks about?)

Native speaker: You will go to Disney World?
Learner: Yes. (Notice they key word ‘go ‘but doesn’t
notice the verb tense.)

Native speaker: When?

Learner: 1996.

Native speaker: Oh, you went to Disney World in
1996.

Learner: Yes, | go Disney World in 1996.
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e The development of Interlanguageds sidall 4all) y gk

1. Language transfer: Interfering; inter lingual transfer from L1,
borrowing patterns from the native language. Such as using ‘the book
of john’ instead of john’s book.

" aladiul Jie a3 AR e (al YD Jaladl (LT e bl G Ji g cJaaill (Al J5 e

john’s book. (= ¥ the book of john’

2. Transfer of training: Some elements of the interlanguage may result
from specific features of the learning. For example, students make
some errors because of a misleading explanation from the
teacher....... incorrect presentation of a structure.

Juw e Maqmumu;emqad&@w\ﬂucum cu ol Joi e
e e L. M\wd@\wwg&;\J\u@uM\d@‘d@\
Al mmaa

3. Strategies of second language learning: These strategies are part of
the context of learning; resulting from a specific approach to the
material to be learned.

oo aalill galeil) Slus e e oA Sl i) o2a (Al Aalll Al Cila) yiu) @
Leadlainl (Say Al 3 gall dana g

4. Communication strategies: expressing meanings using the words
and grammar which are already known by a learner with limited
knowledge of the target language. Such as using ‘That’s my building.
I live there’ instead of ‘That’s the building where I live’.

Ay e A G ac) il g LKl alasinly el ge el s Jlail) Clasi) jiu) o
aladiul Jio Coagll Aall 53 sanall 48 jaall pe alaiall J (e Juilly

That’s the building where I "¢« Ya" * That’s my building. I live there" o

’live’.

5. Overgeneralization: The extension of using grammatical rules
beyond its expected uses (e.g. mans instead men)

e.g. mans ) adsiall glati 4y sail) ac gall aladinl maad :Overgeneralization e
(instead men
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e Final Thought (sl sal)
e The interlanguage theory has been fluid, constantly changing, and
incorporating new ideas.
3l ISV iy ¢l paliuly g ALLLIS Al 4y s iS5 o
e [t played a crucial role in the transformation of thinking, prediction
and understanding the process of second language learning.

,Rg.’s\i’d\i\.iﬂehjfghc?@S\j)giéﬂ\jjﬂ\dﬁsj‘éjmbbﬁg_\d e
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e APPLIED -LECTURE -5-
e Krashen’s Monitor Model ¢s&l_S 48) s 773 gai
e The theory evolved in the late 1970s.
$1970 _A)sl G dy il sk o
e The most ambitious theory of second language learning.
Al Aall) aladl s gala YA Lail) o
e |t became popular among language teachers in the U.S. due to

Krashen’s ability to package his ideas in a way that makes
them understandable to practitioners.

o J\Sal o el () S5 el ) e sasiall il gl 8 4all) aleal dped Cnal o

Krashen’s theory constitutes of a set of five basic hypotheses:
.@@uiﬁ%ﬁw@hszg 5,,5:"1&5\)52\.:1)}53 o

1. The Acquisition — Learning Hypothesis.
Al dpm i - LS o
2. The Monitor Hypothesis.
Apa il 48] o @
3. The Natural-Order Hypothesis.
L;L\-'H\ BN
4. The Input Hypothesis.
Aoyl JB) e
5. The Affective Filter Hypothesis.

i il diat i e
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e The Acquisition-Learning Hypothesis

alzill LSl dua 5 o
e Krashen maintained that adult second language learners have at their
deposal two distinct and independent ways of developing competence
In a second language.
Bl o shatl Jilusa 5 Saaie (pilions gl 400N alll _alaia SUS of e (il S Iadin] o
SELES
1. Acquisition: it is a subconscious process identical in all important
ways to the process children utilize in acquiring their first language.
& JubY) salii) dlaal dagall 3kl aea 8 dilie o oY dlee A LuSY) @
DY agial L]
e Acquisition comes about through meaningful interaction in a natural
communication setting.
Agral) CYLAY) Al aza ol el deléil) A e ol L o
e Speakers are not concerned with form, but with meaning.
szl pe OS5 ¢ drpall pe (e e O aaial e
e There is no explicit concern with error detection and correction.
ol s Uadll (e Ca3SIL meaal 5 35 lia Gl o
2. Learning: A conscious process that results in (knowing about)
language.

Al (Jss 38 jeall) Aoyt Aol s Alee calaill o
e Formal rules and feedback provide the basis for language instruction.

Aall) el (b i 65 i) 2505 5 dpan yll ac) sill @
e Error detection and correction are central, as is typically the case in

classroom setting.
Al )l J peaill dlac) Alla 8 LS ¢ i) & Uadld) msiai g (03K o
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e Does learning become acquisition?¥oludis) ruay alzil) Ja

* According to krashen “learning does not turn into acquisition”.
He argued that what is consciously learned through the
presentation of rules and explanation of grammar does not
become the basis of acquisition of the target language.

Ciag) 840 oY o gt ¥ ) il o 58 e

e This is based on three claims:: sabic &G o cilplesy) i

1.

Sometimes there is
‘acquisition’ without
‘learning’, that 1s some
Individuals have
considerable competence in
a second language but do
not know many rules
consciously.

O " AluiS) " ella el e

s 36 lS agaal 3l AN (amy oM ala"

3

Ce il () 8 pmy Y 815 4000 ARl

dae) gl ae ) gall

2. There are cases where
‘learning’ never turn
into ‘acquisition’, that 1s
a person may know the
rule and continue
breaking it.

el s el i
b M las) ! ) J sty
iy oSl e iy 8

A3 A

3. No one knows anywhere near all the rules.

e il aran (e w8 e (gl Cayrg aal Y
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Critics; sail):
Gregg (1984) argued that this claim runs counter to the intuitive
belief of many second language learners.
alzia (e 2l (s ) g i) ae ey sledY) O (1984) s Uil o
Al 4xl)
He also argued that at least some of the rules can be acquired.
el gl e Jo Y W eany ol S ST adl Loyl o
Can adults acquire a language as children do?
el LS Al padll) Ll Sy o @
Yes, Krashen argued, adults have access to the same Language
Acquisition Device ( LAD ) that children use in acquiring their first
language.
(LAD) Zalll i) Jlea (it ) s 5l 48y 5l agadd sl - i — 1 S J5 @
S agiad e Jganll JElY) 4andiog sl

Critics:2ad) ;
Gregg (1984) pointed out that Krashen appeared to be giving the
(LAD) a scope of operation much wider than is normally the case in
linguistic theory.
o S gl 3 (LAD) e} 4l 52 0l S o) () (1984) s JLils @
Ay galll dg ylaill 8 Jlall sale sa Laa Aileall
Chomsky (1968) argued that the ability to use (LAD) declines with
age.
el 238 pa iddy (LAD) aladind e 358l o (1968) (oSase s (38 @
However, it is possible to learn a language after children age by using
other mental faculties as the logical or the mathematical.

AahiallS ¢ AN Agliall asl a8 alasinly JEhY) G sy Aalll alad (Saall (pad @l ae @

sl )l sl
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The Monitor Hypothesisaua il 48
Monitor: is the mental editor.

R e
The Monitor is the part of the learner’s internal system that appears to
be responsible for conscious linguistic processing.
A alll Aadladll e ol penall el (53 181 aladl) aai g o 5a o Bl @
el

There are two functions of the Monitor:
s 48l ) alga e Gle i lia @

1. In reception: :Juiuy) 2
a. when a person tries to learn a rule by reading about it in a grammar
book

ac ) gill QUS e Bel all 3acl8 aled (el i) Jglay Ledic o
B. by attending a class where the teacher describes a rule.
Sl Cioay Eua oyl Canall [ gman DA o
2. In production: g) AY!
A. when a person performs a drill that requires conscious
attention to linguistic form,
(sl (SN e ) g Lalaial callaty (lutiSY) i (addll jaky Ladic o
b. When a learner memorize a dialogue or a story.
Aoaill gl ) sal) Jaisy alriall Ladic o
e The hypothesis states that “learning has only one function, and that is
as a monitor”.
M) S ga 13a 5 cdad Bas g ddydn g agal Al o Az ydll VALl o
e Krashen argued that learning comes into play only to make changes
in the form of our utterances, after they have been produced by the
acquired system.
ai (b sy (Lol 2SN (3has & <l yust o) aY ads ) eaS 3l alal) ol (80 S L e
il CluaS) Jd (e el
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e Acquisition initiates the speaker’s utterance and is responsible for

fluency.

LA sa daliadll e gl 5 - 2K QLuS) oy o
e Thus the Monitor is thought to alter the output of the acquired system
before or after the utterances are spoken or written.
ALK ol KM ppaeil) 2ry ol J8 Uil s A ey () yall (o aing 5 @
e Krashen argued that formal instruction in a language provides rule
isolation and feedback for the development of the Monitor, but that
production is based on what is acquired through communication, with
the Monitor altering production to improve accuracy toward target

language norms.

bl e ;i Jmd a5 Joe aclE g5 Aall Apans ) claglatll (o o) S 8L o
DS Al e e cdhal sl DA e aiSa g e e Y ity (K1 A1l

gl Aad ae ] 8 48y el ) AY)

e Three conditions for Monitor use:

s Al yall aladin Jag pd A5 @

1-Time: In order to think about
and use conscious rules effectively,
a second language learner needs to
have time.
ac) g aladin g SEl) Jaf (e e gl
z iy Al Aall) alacia g o Jlad S8y de )
TR

2-Focus on form: The performer
must also be focused on form, or
thinking about correctness to get
his message across in an
understandable way to the
listener(s).
N sy Ll dal) o 5us
monaaill 8 el i - daal) e
Lo seha 4yl e Al e Jpeanll
paiasall

3- Know the rule: This is very formidable requirement. If rules are not
known (learner does not know the rule), the Monitor will not be helpful

or used.

OW (B2 lall Cajay Y aleiall) 2o gall oy ol 13 Jaa Jila da il o8 12a cBaclBl) 4 g

Laddie 5l lade o6 Y il all
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e Critics:addll;
e Hulstijn & Hulstijn ( 1984) pointed out that in teaching>>>
form should be first before time.
Vsl 058 O ma <<< Gl Zasai O A (11984) ol sa s (il ga il e
sl S
e [n their study, when the subjects were focused on form
without time pressure, there were gains in accuracy.
e lia (i gl) ariia 50 Bapall e Cile gum sall S Ladie cagiud )3 8 @
RER{pp
e But when there was no focus on form, giving subjects more
time did not make a difference in their performance.
Y ol gl ey el gl sall slacld ¢ dapall e 58 55 ollia oK) ol Laxie (Sl5 o
Adlal 418 58 Gy
e Houck & others (1978), in their studies, found out that
focusing subjects on form by having them correct spelling and
grammar in written composition did not result in the use of the
Monitor.
ped 3 0 Bpall il o o 58 1 O an g cagind 3 (8 ¢(1978) et s s
LS\JA\E\M\UQ)Melg_qﬁ\_ﬂ\mhsuﬁx:\jﬂ}@u;)m\

e The degree to which Monitor is used depends on the following:

tee La o adiad 4d) pall Lgeadind Al A jall e

1. Learner’s age.

PL_\A\ ee @
2.The amount of formal instruction the learner has experienced.
alxiall 3 Al duens Il lagleil) 44a8 o
3. The nature and focus required by the verbal task being performed.
i iy Al Aailll agall U8 (e 40 slhaall Zaylall 5 381 o
4. The individual personality of the learner (Individual Differences).

(Al G5 g il laiall il dpad s o
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e There are three types of Monitor users:
tla ) (paddiciall (e £ gl ADE AUA @

1. Monitor over-users: Those are people who attempt to
monitor all the time and constantly checking their output. The
results:
a. They may speak hesitantly.
b. No fluency. ; ;
D) ey g S JS A je (5l slagy 0l (el o el s () pall SS) s
i) daal
235 (g ghaay 38
AU 50 @

2. Monitor under-users: Those are people who have not
learned, who prefer not to use their monitor even if they have all
the conditions (time, focus on form, knowing rules. The results:
a. They are not influenced by error correction.
b. They do not sound right/correct. ;
aladiul ade ) shiady (Al o) galaty A1 (pdl) GalAdB oo Gl preadtioall JB) 48] e
) A8 a5 Aspall o 58 5l 5 -l bas Al mas gl 51 is A8
Aapnaa [ Gl a5 Y Ll o

3. The optimal Monitor users: Those are people who use the
monitor when it is appropriate and when it does not interfere
with communication. The results:
a. Better communicators.
b. More accuracy. ; ;
AaiDla ()5S Ladie 4] jall () geadiony Al (alASDU a el aandiiiall el 28) s
;@Uﬂ\_au)u\ Jals Lﬁ @ Hlat Y Ladie
YL Jeadl |
Ady s o
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e Adult vs. child differences in using the Monitor:
sJial) Silda LSS A8) ya afadiul Qﬁ @AY o
1. Children are thought to be superior language learners,
because they do not use the monitor and are not as inhibited as
older learners.
ade g Al jall () geading ¥ 2V ¢ Aalll alatia 8 sl JUlaY) o aSiny g o
2. Krashen argues that adults are faster language learners in the
Initial stages, but young children out-perform adults with
more time.
OS5 e I Jalpall A4l alxid g ol aa LS QL@Z\)SJ?U .
Bl e b e e 0 il Gdl) Gaadlll elal =l JlelaY)
e Critics:ail);
- McLaughlin (1984) argued that adults/older learners are
better in both syntactic and semantic variables. It is only in the
area of phonological development that younger children do
better.
o S (8 Jumdl Caalaiddl - LI/ Gl 0 (1984) ool s (380 o
O A gl Al Qo 3 (5 s Cand Ll TNl 5 4y il )yl
" Sl agilal Jakay)
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e APPLIED - LECTURE-6-
e Krashen’s Monitor Model
e Krashen argued that “we acquire the rules of language in a
predictable order, some rules tending to come early and others late.
b Al ae ) g8l Gany o ¢ Mot i 8 Aadl) ae 8 QLS il (Sa o) S J
Al iy e pe g Sue i
e The order does not appear to be determined solely by formal
simplicity and there is evidence that it is independent of the order in
which rules are taught in language classes”.
oo Jate a8 te a8 @llia g doan ) ddabiad) mant Gy yha e add jelay Y st i) o
M asiall ARl ae ) B 50 g
e Those, as krashen argued, whose exposure to second language is
nearly outside of language classes do not show a different order of
acquisition from those who have had most of their second language
experience in the classroom.
ek Y ) ARl g 50 LA Ly 8 g AUl Al dgad 5 Al () S JB LS 02a o
J sl 8400 A2l il i ST agaal cpdll el gl luiS) e Caliaall cagi il
ol

e The Acquisition-Learning Hypothesisalill ciluis) dua
*** Evidence for a “Natural Order”:

+" rasdall i A S AL
e The principle source of ‘Natural Order’ hypothesis comes from the
so-called ‘morpheme studies’ ........ especially the study by Dulay &
Burt (1974).
........ == L morpheme "clul )2 (e Sl " k) g SN dpn 8 lase Haas o
(1974) Coms ¥ 50 W el Al du) )il La gad
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e Their study was based on Brown’s study (1973) on children learning

English as a first language.
sl A 4 sulay) Aalll alad e JWlD sl A jo o agiul ja ST )l o
(1973)

e The purpose of Dulay & Burt’s study was whether children who
acquire English as a second language learn ‘morphemes’ in the same
sequence as in Brown’s study.

A 5l ARl e o shoany JULYT IS Le 8 (6 505 <y Al 50 (e ajall o
Ol Al ) A osa LS ol padiy "lalS" alat 436 421S

e Dulay & Burt’s study included 60 Spanish-speaking children in Long
Island and 55 Chinese-speaking in New York.

55 jmm_a‘@)l@dbkmz\mh.quugskbﬂ60 JCms ¥ mdu py e o
) g A Aipally (palalill

e The study revealed that sequence of acquisition of the ‘morphemes’

was virtually the same for both groups.
ST il A ¢ ) Ly 85 S 'ladlS! e i€V sl () Al jall CdiS o
e sl
e Critics:2adl) ;
e Hakuta & Cancino (1977) argued that the semantic complexity of the

morphemes may vary depending on learner’s native language.
e alaie ] Calias 3 ClagdSH 4Vl clagadll b (1977) siilS 5 UGS Jols o
AalaY) Al Alaia

e The Input Hypothesis 4xa Al <Hiaa
e This hypothesis postulates that “humans acquire language in only one
way--- by understanding messages or by receiving ‘comprehensible
input’.....
Al 1) agd (53 5k e —- dadh aal g oladl 8 Al il QL) Gl dua il (a0 jid e
..... " o sehe AL " AL SR (g Sl




ANASF

e We move from i = our current level, to i + 1 = the next level, by
understanding input containing 1 + 1.

Osaae agd A e U G5 gl = 4 1 e dall Ul fe = g Ji05

|+ 1 A

e Krashen regarded this as ‘the single most important concept in
second language acquisition’ in that ‘it attempts to answer the critical
question of HOW we acquire language?

Jstay" of (8 "Aplal Aalll luiS) 8 dpeal ISYI as gl 2 gedadl 18 i) S iy @
Phalll oSS (o g g (sala) Jl gl e Y

e There are two corollaries of the ‘Input Hypothesis’ :

A SV (A, ERPRLA B I I AL il Ga e si @

1. Speaking is a result of
acquisition and not its cause.
Speech cannot be taught directly
but it emerges as a result of
building competence via
comprehensible input.
A L (g CLuiSY da® ga Giaadl)
OSTg IS 3 pilae ey o (S Y
YA % PN c«\-'\ej ‘\A-m ).@_Lu
A ggda DAL

2. If input is understood, and
there is enough of it, the
necessary grammar is
automatically provided. The
teacher does not need to teach
grammar deliberately...... only
If a sufficient amount of
comprehensible is provided.

e S0 L@l g ccDlaaall Caagd 1)

 Lalaliaa SO ae ) gill b 5 L el

Ol ac) sl anlail ling Y aleall
aliall (e 488 a8 85 13 )
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*** Some lines of evidence for the Input Hypothesis:
s duaa il DAL Rk Jaghd any o

1. The silent period: . <waall 5 s
e In the silent period, Krashen argued that learners are making use of
the comprehensible input they receive. Once competence has been
built up, speech emerges.
i) Aa sgdall R (e () sy Cppalaiall (o Gl S Jala ialiall 5 il 8 o
SO 5w ¢ (A 3elaSl 0 ey s Led ol
e The phenomenon has been observed to occur in some children who
come to a new country where that are exposed to a new language, and
are silent for a long period of time. During that time, they are
presumably building up their competence in the language by
listening.
Baaa Aall (i ey Cum daa Al (5l o) JUY) (e Gaats jallall claa ) o
Alll A agieli () iy Jadinall (a8 ol Gl O 5 e 3 (e ALy gl B il Caslia
&l DA e

e Critics:swd) ;

e The merely fact that some learners are hesitant to speak for a long
time when they are put in a new linguistic environment does not
address the question of language is acquired.

gy 8 ) seazm g Ledie Al sl s il Caniill A () a0 5 (palriall oarg 3y o 42a)) o
Al Al QLS 5 Y saaa 4 g2

e The silent period can be attributed to many factors....... among them
are (anxiety, personality, individual differences).

ol 35l a5 (B b o Lk (e el e 3n) Caanall 5 55 m s @
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e Critics asked “How, in the silent period, does an individual come to
understand language that contains structures that have not yet been
acquired?”

Al A JSLell e g gind ) Ball) agdy Y 3l chiliall 3 il 8 ccag" el lla o
IS

e Critics also asked “How does speech become comprehensible to a
person who 1nitially knows nothing about the language?”

" s Al e Agad) L Chyeg A padiill  gede HDISH oS A Jluy @

2. Age Differences: seadl cildMis|
e Krashen maintained that older acquirers progress more quickly in the

early stages because the obtain more comprehensible input than do
younger learners. WHY ...because older learners’ knowledge of the
world makes the input more meaningful than it is for children.
CMade e Jpandl IV daljall dde yu ST 208 LSyl d) S Lils o
Jrag allalls agid yaa Cpalaiall uall LS (Y L 9O Cpalaiall Ll e seia
U Ll adle o Lo s sum g ST Jla0Y)

e Older learners are able to participate in conversations earlier that
younger learners relying on their background knowledge and first
language.

e alaie YU Cpalaiall ladl) J8 cilislaall 84S Uil e o 508 Gpalziall 2280 @
AlaY) el dalal) 48 )

e Older learners do better initially because they gain more
comprehensible input via their superior skills in conversational
management.

GBisb (e L sedall OO e 2 all G Y (bl g Cpalatiall adil 4ol & o
Jadalaill 3 5la) 84Sl ag) e
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3. The Effect of Exposure:ga sl Ji
e Studies show that the longer people live in a country, the more
proficient their language will be----unless they live in immigrant
communities where they use the second language relatively little and
rely on their first language.
| S 130 V) —omn Al a3l ST 6Ky cla aly 8 ey 31 43 ) ol pall jui e
Osaing s AL L 400 ARl () geddiin aedl Cua o jalen Cilading (B () pdiny
SI9Y) agial e
e Krashen used the term ‘INTAKE’: where language acquisition comes
from that subset of linguistic input that helps the acquirer learn
language.
dae b A o e i ARl GLusS) Gua o INTAKE! gllaas (3l S aaail o
Azl ales luss] e el ) 4 g




ANASF

e | ECTURE -7- APPLIED LINGUISTICS
e The Affective Filter Hypothesis

Jﬁ}d\ ‘M’: "Ma: Jﬁ °

e Krashen argued that “comprehensible input may not be
utilized by second language learners/acquirers if there is a
‘mental block’ that prevents them from fully profiting from
it”.
AU Al U8 e Lealadind ) gan Y Ak sedall edlaaall ol 08 S Jols @
o ALK 3alELLY) (e agriad "Aglic ALK @iy K13 - Cpani€all / aalziiall
.n‘ﬂh

Input ------ > Filter ------- > LAD ------ > Acquired Competence
Y ET LU | [P LN | — =l > <LAD --—--- Jia)

o If the ‘Affective Filter’ is down, the input reaches the LAD
and becomes acquired competence.

e 3oL sy (L AD (Y oy SR -Jin' il B (JS 1Y)

o If the ‘Affective Filter’ is up, the input 1s blocked and does not
reach the LAD.

LAD ooy V5 802l i iy - il ' ipal) s S 13 0

e The ‘Affective Filter’ is up when the acquirer is unmotivated,
lacking confidence, concerned with failure, or uncomfortable
with the teacher’s attitude toward him/her.

(il 8 R - ey €Y1 03 Lot 38" il bl @

L/l olad alaall il go pa Ay o e sl
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e The ‘Affective Filter’ 1s down when the acquirer 1s not
anxious and/ or has an intent on becoming a member of the
group speaking the target language.

gl dxd Caati de ganal | puac zuay ()
e Filter: is that part of the internal processing system that
subconsciously screens incoming language (the learner’s
motives, needs, attitudes, and emotional states).
Aall) (i) Ly ) g -Aplaal) dadlaall aldas e ol clld g sdodialll o
(ibaladl YA g () gall 5 claliia) g calziall ad) 52) daslal

The Filter has four functions:-—iil g day )i Lduail

1. It determines which language models the learner will select.
alaiall La jliay Al Azl - dlad 23y
2. It determines which part of the language will be attended to first.
Yol el A3l e e dasy
3. It determines when the language acquisition efforts should cease.
A sead) (ol gt ) o “Aad Cluilaie —aaay
4. It determines how fast a learner can acquire.

CldiY) Je J panll alaiall de il (gaa 22ay

o The filter is thought to limit what it is that the learner attends to, what

will be learned, and how quickly the language will be acquired.
Balll LS oy o gealitiony (o gas Lac alaiall jumny (621 Le (o 2all 4gail) () iiay
AS
e Adult learners are likely to have higher ‘Affective Filter’ because of
the events that occur in adolescence.

Gaand Al Gl Caaan " il dpai” el (5 o JLS Gpalziall Jaisal (10 @

Zaa) el
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e Children learners are ‘less inhibited, and are likely to have low
‘Affective Filter’.

M el dpdai midie 0 oS o Jadag g ¢Mlandi B aa Cpalatiall JilY) e
e Krashen’s View of Classroom Language Learning &
Teaching

Aalll G X5 alad J gl 8 Gl S Shideas o
1. The principal goal of language teaching is to supply comprehensible
input in order to facilitate ‘acquisition’.
'SV Jagast oY 4 sefa DA 558 g8 Lalll Gupyail ot jll Caagl) @
e Krashen thought that the defining characteristic of a good teacher is
someone who can make input comprehensible to a non-native
speaker, regardless of his/her competence in the target language.
Jrag O aobien (3 Gaddll g aal) leall 3 jpadll Gailiadll o cuil S aSizy o
Cagll dal 34l / Lgd 5l (e laill (imny ¢pilalil) il e sefe DA
e Optimal input is supplied when the teacher engages the learner in real
communication which the learner finds interesting.

alxiall any (A1 Jaal) Jual gill aled G jlay alzall Lavie a1 cBlaa) a5 55 25 @
. =il
2. Teaching should be seen as a preparation for ‘acquisition’ in the
wider world.
sV allall 8 QL€)' g il sy o aaly e
e Krashen argued that it is doubtful if the classroom can supply
sufficient comprehensible input to ensure successful L2 acquisition.
JGlS A ggia OMALe 3d ¢ (il Sy 13) i & oKial) e 4dl 43 S Jala @
L2 Gl #las laal
e One of the aims of teaching must be to equip the learner to manage
real-life conversations.

sliadl a8l g Clinlae 5 510Y Lea alaiall 2y 5 35 Cangy (Al alsill Calaal e 2al 5 @




ANASF

3. The teacher must ensure that learners do not feel anxious or are put
on the defensive.
el (8 ga 8 aia g ol GBlAIL (5 pei Y Gualaial) O e ST alaall e a0
e The learner has to feel relaxed and confident to ensure that the ‘filter’
Is down so that comprehensible input gets in.
Aa sgie AL L Joany S1 JGY diatllt o oSl A8 5 ola jin) 400] alatiall o
e Krashen argued that if teachers insist on learner production too soon
or if they correct errors in communicative activities, the learner will
be inhibited from learning.
el CailS 1) gl o Ly 58 aleiall Lali) e () 5 pay Gaaleall 130 43 80 S Jols @
il (e aiall aleial) st - dglial g Al eadY)
4. Grammar teaching should be restricted to simple forms and its goal is
to enable the learner to monitor.
A yall alaiall (S 8 Lgdon 5 ddag JKEL 2ol g8l Gy X iy O 2l @
e Grammar teaching (inductive or deductive) is of limited value
because it can only contribute to ‘learning’ and never to ‘acquisition’.
@35 Y1 ol S LY 33 50ma e ld o ((alEaY) 5 8N el @l alat o
LY ) a5 el Y
e Grammar can be taught as ‘subject matter’, but this is not to be
confused with the main goal of language teaching.
ARl a5 et ) Caagl) e ypma sl 138 (K15 M pam sl e sl e (S o
5. Errors should not be corrected when the goal is ‘acquisition’ but
should be corrected when the goal is ‘learning’.
i OS5 LS 1 g Caagll ()5S0 Ladie eUad¥) s 2% o 2 Y o
Malaill" g Caagl) ()5S Ladie il
e Error correction has no role in ‘acquisition” which only occurs as a
result of the learner processing comprehensible input.
A e sgie Aallae Aoyt Jadh aand 3 LY 3 g0 4l el Uadl) st o

alaial
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e Given that the main goal of teaching is ‘acquisition’, error correction
Is generally to be avoided.

Leinl ole S Wadl) panaat ¢ CLS) s aaladll (g i N Caagd) o ) kil

e The main principles of Krashen’s ‘Monitor Model’ can be
summarized as:
D el e M ) gadll A8) pat Ll ST A ) (galsal) @
1. The goal is communicative skills.

ol sl ) jlea s Cangdl o
2. Comprehension precedes production.
CLuY\ Y ?gﬂ\ °

3. Production emerges when the learner is ready.
Slazivl e aleial Laxie ZU5Y1 Hu e
4. Acquisition activities are central.
A0S e o OlikY) ddail o
5. The ‘Affective Filter’ needs to be kept low.
Aumbiia QI of fisall dhastl ling

e Krashen’s Monitor Model ¢s&l_S 73 gai 4.8) 1

e Critics:2adl) ;

e Many scholars critiqued that it is not clear how Krashen’s claim that
‘learnt’ knowledge does not contribute to the development of
‘acquired’ knowledge.

agst Y Ad yra Malaill" L 5l S eleal (A maal ) (e Gl 400 plalall (e S aST o

MansSI ) Cajlaall e
e [t is difficult to see how the ‘input hypothesis’ can be properly tested.
Zona IS o il (S AN A 8 (S S (55 o cmall (04




ANASF

e The ‘monitor hypothesis’ has been criticized on the grounds that it is
far too restricting; learners are capable of learning and using
metalingual knowledge to a far greater extent than Krashen allows
for.

05 Cppaleial) ¢l Bagia ) oS Le dral 43l - el e "M A @) 481 " il @
S ey e (e Sy ST o ) el Agtaa ) 48 jpaall aladiind g olail) e

e Final Thought: gl sal)

e The ‘Monitor Model’ is undoubtedly the best known theory of
L2 acquisition.

L2 laiSY Ad 5 e 4y sk A LS Bl 2! 73 5aill 481 " @

e For a while the theory dominated the field of L2 acquisition to
such an extent that researchers felt compelled to measure their
results and theoretical position against those covered by the
‘Monitor Model’.

Ofialdl o Aa - 12 i) e e s &y il 6 gl e s 5l o
Leahaat Al 4 plail) Calga duim g - Leanilis Lulil o laias agudil | gan
M sl A1 "

e The ‘Monitor Model is a courageous step in the field of
second language learning and teaching that has many
praiseworthy arguments.
lal ¢ Al axdl) wdjﬁjejﬂdhﬁémmc#ﬁ'c.lﬂ\u\f °

U (3aniun 3 )0S il g

e However, further research should be conducted regarding
Krashen’s ‘Monitor Model’ rather than only criticizing it.

Go Y1 1S 3 gai Al 5a " Gl Egaall e el el ity el pa o
J.a8 salati)
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e | ECTURE - EIGHT
e Personality Factors dsaiill Ja) g

1. The affective domain bl Jad) )
2. Self-esteem Gl al sl Y
3. Inhibition I
4. Risk-taking 3 kAl ¢
5. Anxiety Gl o
6. Empathy bl paadil) 1
7. Extroversion & introversion ¢l shail) 5 Ll |V
8. Language aptitude 4 sall 42 A
9. Motivation P ' BN
10. Age B RE

The affective domain (Allal) Jlaall

Affect refers to emotion or feeling.
YY) gl jeliad) ) ddalal) 050 o

The affective domain is the emotional side of human behavior, and it
may be juxtaposed to the cognitive side.

gt omall el Lilae (65 8 65 pall A glull i caila s ikalall Jlaall o
The development of affective states or feelings involves a variety of
personality factors, feelings both about ourselves and about others
with whom we come into contact.

Sle S5 dpad il Jal gl (e de sena o (o shit dahlall jeliall J Al Hshi o
O AYL Ll e 5 U el

e Understanding how human beings feel and respond and believe and
value is an exceedingly important aspect of a theory of second
language acquisition.

Gl CluaSh 4 plail laa ala Cails ga il jady 5 My g Cuaoy g jady 4S gl o
|
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o Self-esteeme il o) fia)

e Self-esteem is seen as a personal judgment of worthiness that is
expressed in the attitudes that the individual holds towards himself.
wa\xda)séjlmuc)mw)\)ssg_\\ﬂ\ sl ey e
e |t is a subjective experience, which the individual conveys to others
be verbal reports and other overt expressive behaviors.
LS sl La e 9 A0g8l o a6l 0y AU A0 Jal) J85 il 5 A8 Ay a5 A e

e Self-esteem has three main levels:
o A ) il ghose LG A YY) of fia) o

1. Global level, which is 2.Situational or specific self-esteem,
thought to be relatively stable | which refers to one’s appraisals of
in a mature adult, and is oneself in certain life situations, such as

resistant to change except by |social interaction, work, education,
active and extended therapy. | communicative ability, or personality
055 o) aiay 5 o allall 2eall | traits like sociability, empathy, and
pstas ¢ prllll il Luws sl | flexibility.
Judll 3l (53 5k e V) il ol Al jadiy g i) o) yia) dald ol 44 ,01)
o sall Jelall Jia ¢ Blally A (8] gal 4nudil ¢ all
ji cz\:aLa\jﬂ\ BJJBSU ce:\jaﬂ\j cd,ud\j chLA.A\)”
“_'QL:\.’_'“\} ‘M\}d\ Jia w\ Cilanad)
Ay el

3.Task self-esteem, which relates to particular tasks within specific
situations or refers to particular subject matter areas
& s gall ) il Aime (3halia ol (il g0 Jaky Lald algay (Blatig «cldl) o) yia) daga

e Human beings build sets of defenses to protect the ego.
LY sl clelaall e cile sandd il adicl o
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e The newborn baby has no concept of his/her own self; gradually
he/she learns to identify a self that is distinct from others.
alaiy 2/ o8 Liny )3 ¢Aa A his [ her S a seda ageal a6 V32V 5l s o
o e e caliag Al @il e gl
e In Childhood, the growing degrees of awareness, responding, and the
valuing begin to create a system of affective traits that individuals
identify themselves.
(e pldai oLi) 8 el i g Adadu¥l 5 ¢ o sl (e Bl Fie da 3 (A gaball dls ] o
1Y) il Alaa o) Cilaall
e |In adolescence, the physical, emotional, and cognitive changes of the
preteenager and teenager bring on mounting defensive inhibitions to
protect a fragile ego, to ward off ideas, experiences, and feelings that
threaten to dismantle the organization of values and beliefs on which
appraisals of self-esteem have been founded.
A5a) yall s 8 g 4880 yall 8 ymall g duilalall g dodual) )yl (Al ol s yal @
S e liall gl g SaY) ¢l gl BV dlead daelaall 1l sall aeliad gaiac)
AN ) yia) andil Cuals 38 ) Colatiaal) g ail) apdan SLSE 2ags

o Risk-taking 5 il
e Risk taking Is an important characteristic of successful
learning of second language learning.

A R0 alal ea i) alall daga dans 5 5kl MRS o
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e The four dimensions that underlies risk-taking are:

(o Bohla Lede 55 5 AN day Y Al e

1. A lack of hesitancy about
using newly encountered
linguistic elements

alic aladiu) Jea 20 4l ade Biaa

i i)

3. A tolerance of possible
Incorrectness in using the
language.

Axll) aladia) 8 ol giell maliill (Sas

2. A willingness to use linguistic

elements perceived to be complex

or difficult.

leall Lty 4y il jualic aladin dlaxiny)
Apma gl sdina il e

4. An inclination to rehearse a
new element silently before
attempting to use it aloud.
df Caay pos peaic ) SE ) 4l
Je e A2 :dj\;.o

e Anxiety (3l

e Anxiety is almost impossible to define in a simple sentence. It is
associated with feelings of uneasiness, frustration, self-doubt,

apprehension, or worry.

e There are three components of foreign language anxiety:

Ay 4all gAY (e jualic A5G LA o

1.  Communication apprehension, arising from learners’ inability to
adequately express mature thoughts and ideas.

L alS IS danlil) HSEY) e juell palaiall 508 aae (e aali (Jual gill Ca a5 @

2.  Fear of negative social evaluation, arising from learners’ need to make a
positive social impression on others.

eelainl ) gkl Jaad Cpaleiall dala (e Ly 5 bl elaia¥) ani@ill e cagall o

LA

3.  Test anxiety, or apprehension over academic evaluation.

oSV il e Cagall ol colaia¥) 35 e
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Empathy

e Empathy is the capacity for participation in another’s feelings or
ideas.
J\Sﬂijiﬁ‘uamﬂ)cmﬁ_gﬁjw\ujcojﬂ\ﬁukw\ °
e Itisalso defined as the process of “putting yourself into someone
else’s shoes”, of reaching beyond the self and understanding and
feeling what another person is understanding or feeling.
" putting yourself into someone else’s shoes”" ddac auly Liayl Co 2y o
u‘}[\.&i\‘)ﬂj\ﬁ\uam.u)jwﬁﬁjuﬁﬂ\ ¢\Jju‘;\dy4jﬂ
e Language is one of the primary means of empathizing, but nonverbal
communication facilitates the process of empathizing and must not be
overlooked.
Cablail) lae Jgun Ldll) e Jual il oK1 ccalalaill Jilas ) S0aiY) 2l o 4al o
" .‘\4.“3\4'\-63-3)” eﬁ‘; 2

e Extroversion & Introversion s!skai¥! g alawy)

e The typical extrovert is sociable, has many friends, needs to have
people to talk to, and does not like studying by himself.
Y g Gaaill (alail) ) slisg celaall e daell ¢ elaia) s oadsaill Ll o
Aoy Al Hal) sy
e He craves excitement, takes chances, often sticks his neck out, acts
on the spur of moment, and is generally impulsive individual.
o Aaal Jeny ¢ z oAl e ath Gla¥) ge iS5 a8l 33k 5 (ulaall ilasty @
8l Syl liale g ¢ juaadl)
 He/she has ready answers, and generally likes change.
ol g Lagac 5 G oala dsal el /4l @
e The typical introvert, on the other hand, is a quiet, retiring sort of
person, fond of books rather than people; he is reserved and distant,
except with intimate friends.

IS jre (il e g g ael@illisaln gacoad salll sk s Al dali e o
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e He/she tends on to plan ahead and distrusts the impulse of the

moment.

Al 3 Y Aaal 5 Jiieed) Jadads ) Juey il / 430 @
e He does not like excitement, takes matters of everyday life with

proper seriousness, and likes a well-ordered mode of life.
Cpall @4)5\ g edanlia doaa daa gl 3L C)A‘)‘}A‘y‘ .A;\.,U c'é‘)u:y\ RENT R

Blald) alaisy

e Language Aptitudessdsl) dal

e The four components of language aptitude:

;:\ﬁﬁﬂ\ Sf-GSﬂ 3\.:.3}2\ JJAL'\:J\ (]

1. Phonemic coding ability: The
ability to make a link between
sound and symbol.

355 da (e 5yl jue 5ill 8508 i 58
a5 el (s Al

2. Grammatical sensitivity:
The ability to recognize the
grammatical functions that
words fulfill in sentences.

Sle Capaill e 5l ;s gaill sle) yall

L Jaal) 3aas il ()l 4y g caila

3. Inductive language
learning ability: The ability
to examine language
materials, to notice and
identify patterns of
correspondence and
relationships involving either
meaning or syntactic form.
e bl A Eiay) Aall) alas 5,08

Llail aaat g ddaadal dalll o) g0 jLaal
JRal i i) e (g shati i) il
s>l

¢, Memory and learning:
People vary in the efficiency
with which they make such
bonds, vary ,therefore; in
speech, vocabulary growth,
and consequently in foreign
language achievement.
b oalaaY) calia alail) 3,81l
& giilled gl Jia Lgd garsy ) Belasl
(13 jiall saig WMISN 6 UL
Apial Aad Jlaay 1a
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e Intelligence s\sd

e There are seven different forms of knowing:

1. Linguistic
sl o
2. Logical-mathematical abilities
dalaiall duzaly ) ol a3l o
3. Spatial intelligence; that is the ability to find your way
around environment

) Jon cliy )l e iadl e 5,0l g 13 5 ¢ S SIS 0

4. Musical intelligence; that is the ability to perceive and
create pitch and rhythmic patterns
440134;\ CJ\.AJJA\AJJ g\.uuj JML;Q oJAsJ\ 9 \M} c@.\uj.d\ JSAl o
5. Bodily-kinesthetic intelligence; that is the fine motor
movement
A Hall @ jaal a5 138 5 samall - SHall ) £ISA) o
6. Interpersonal intelligence; that is the ability to understand
others, how they feel, what motivates them, how they
Interact with one another.
ucuj)xuu‘._usj cwﬁy\e@ﬁ‘;sajdﬂ\}é \..l%j c(;.a';.ﬂ\ &Y o
il agiazy aa G sle il CAS 5 (an jia
7. Intrapersonal intelligence; that is the ability to see oneself,
to develop a sense of self-identity.
Jjuﬂ\ )AJ.LJj cgb\ﬂ\&gj)uﬂcz)ﬁ\ﬁ \..AAJ cm.élua';fﬂ\ JAla 8 o
PERERAT
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e Motivationadlal 5 sl

e Motivation is the inner drive, impulse, emotion, or desire that
moves one to a particular action.
Jadl & il 8 4ae Sl ) cdalalal) cae Ll dglalall (al 81 & ae s 2dlal) @

e In more technical term, motivation refers to * the choices people
make as to what experiences or goals they will approach or avoid,
and the degree of efforts they will exert in that respect.

S la e palalsY) Jaad @l LA ) adlall judy ¢ 8l xlhaadl ey 3l e
e V) 13 L g jlay U 3 gl (g0 g ¢ (oaldii ) i alaa

o There are two types of motivation: a3 sl (ra (ile o lia:

1.Instrumental motivation
refers to motivation to acquire
a language as means for
attaining instrumental
goals(e.g. a career)
Jgaall @dlall ) s (500 9> @l
saie Calaal gaiatl Al S 43l e
(Rl i

Y.Integrative motivation is
employed when learners wish
to integrate themselves within
the culture of the second
language group, and become a
part of that society.

2 O Oaalaiall Ladie  LalSS &dla

aainall 138 (e e Canal

-Y-Assimilative motivation is the drive to become an
Indistinguishable member of a speech community.

2 b aay adina (8 ) siiae muanl adall Ela o4 Auleiiud) e
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o Age_xs

e Children appear to be much more successful than adults in acquiring
the phonological system of the new language; many eventually attain
native-like accents.

eal s daan A2l 5 gea alas e Jpanll 8 aadld) o lalas ST JUlY) of 5o @

L bl Jie Jua¥) ¢ saaa,

e Most Children are ultimately more successful than adults in learning
a second language, but they are not always faster.

Laily ol L€l g ¢Ails 2ol alas 8 ol e Lalas ST JALY) alaza U ja 5n o
g oYl

e Adults appear to progress faster than children in the areas of syntax
and morphology, at least in the early stages of learning.

& I e Ul (e gl Caeall g saill Ve 8 Cpallll 2085 o 5o o
Azl e Y dal )
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e _LECTURE -9- APPLIED LINGUISTICS
e How we read and Listenaaiuig | i i
e When we read a story or a newspaper, listen to the news, or take part
In conversation, we employ our previous knowledge as we approach
the process of comprehension, and we deploy a range of receptive
skills; which ones we use will be determined by our reading or
listening purpose.
L yra i cdialae 3 @l gl LAY ) aaiasi g - ddimia 5 Al i ladic o
Leie il 5 - dliiall @l jlgall (e 3o au8 lagin¥) dles (e oy 3 A8
Lo bai) ol L) 8 (iape i Lgaddiiu
e Understanding a piece of discourse involves much more than just
knowing about the language.
AR Jsm A8 el 2 me o S ST e (g skl lsal) (e s Ja ag 0
e In order to make sense of any text, we need to have ‘pre-existent
knowledge of the world’.
Mallall B (e 83 g gall A8 paal) " M dala 8 gl pai gl e JaY e
e Such knowledge is often referred to as ‘SCHEMA’ (plural
SCHEMATA).
(plural SCHEMATA).’SCHEMA ‘LS 48 zall o2 ) jLin L Ulle o
o Each of us carries in our heads mental representations of typical
situations that we came across.
Litaba Al daad gai YAl dlie GO L gy ) (A Jesy e aal g IS @
e When we are stimulated by particular words, discourse patterns, or
contexts, such schematic knowledge is activated and we are able to
recognize what we see or hear because it fits into patterns that we
already know.




ANASF

Y Ja:t.u.u ﬂ cu_a\.a\_wd\ }\ cJ\};S\ Ll J3oaas S :\Jau‘).m aad Cad Ldic o
Lalail a3 43Y a5l (5 il o Capaill e (5508 (a5 agdadadill Ca el
e Reasons for Reading and Listeningg Laiw g 3581 Gl
e When we read a sign on the highway, our motives are different from
when we read a detective novel; when we take an audiotape guide
round a museum, we have a different purpose in mind from when we
listen to a stranger giving us directions on a street corner.
Laic 5 ¢4 g3 430 5 | a5 Ladie Lindl g0 CaliAS - ay yud) (5 5kl e dadle 18 Ladic o
) it i LeS Calide Calaal Lpals - Conially A gl JalaS Ui gum Uny 55 3as
ol Ayl ) e clalady) Lndasy & (adlll]
e We can divide reasons for reading and listening into two broad
categories:

WJQ#EJ}&@Y\JSQ\JN\QQ“;@M °

1. Instrumental: a large amount of reading and listening takes place
because it will help us to achieve some clear aim.
Uy (3aiad e LaeLuy (o g 43 ¢ Lain¥) 36l 8l (e 3 S 4uaS (5 jakun 15 A 92 @
ol sl caagl)
e Thus, for example, we read a road sign so that we know where to go.
8 ol () e i Gl Aadle 8 (i) Jis e (1 o
e We read the instructions on a ticket machine because we need to
know how to operate it.
Leliand 488 48 jaa ) dalay WY Q0NN Slea e clalaill o) 85 0t o
2. Pleasurable: another kind of reading and listening takes place largely
for pleasure.

Aatall Ja¥ LaS IR 3 paten plaiul s 86l Al e AT £ g5 pdaal) o
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e Thus people read magazines or spend hours reading newspapers.
aaall sel iy el () sy ol el Gl T3 JUL o
e Others go to poetry readings and listen to Radio.
L) ) & saaiun 5 A el Glana) ) 5 AT ol o

[N N I N A I [ s I [ [ [ [ v [ I I S |
rrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrrr T T T T T T T T

e Top-down and Bottom-up 4ill ) saslall ¢e 5 Jiul ) Jei o
e In top —down processing, the reader or listener gets a general view
of the reading or listening passage by, in some way, absorbing the
overall picture.
Sael 8 G ale ) o aaivna) 5 (s Jeany il ) el e dallaall o
Aale B sa a5 e 43y sk 1) 5 e g lains)

e This 1s greatly helped if the reader or listener’s schemata allow them
to have appropriate expectations of what they are going to come
across.

adle 4 Lo e dpulio il gty ahadall agl ~landl € aad adivsall 5l gl acli 13a o

Adday 8 g

e In bottom-up processing, the reader or listener focuses on individual
words and phrases, and achieves understanding by stringing these
detailed elements together to build a whole.

Giad e g4y el e aaiall (ol S5 ¢ Al ) sac il e Aslleall o
JalSIL Ll e pliadi jualic 4o sena o agdll

e Different Skills 4itida < jlga

e The processes we go through when reading a novel or listening to a
poem are likely to be different from those we use when we are
looking for someone’s number in a telephone directory, or when we

are listening to a spoken ‘alert” message on a computer.
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oo Adlide & oS3l Qaiaall (e g anal I e laial) 51 4 55 50l 8 die dallaall jai @
i Ladie sl ccailed) Jida (8 Le (il ol ) e Cang Ladie Lgeadi il ells
isnaS Jlea ot 48 shaie Al )

1. Identifying the topic: Good readers and listeners are able to pick up
the topic of a written or spoken text very quickly.

3 P ia e i s il Bl Cpaiall g Cpuadl ol BN a8 1 guda gall T e
s e S5 (§ shaia
e With the help of their own schemata, they quickly get an idea of what
IS being talked about.

Cuall som e e 38 e de o ) shasy dialdll schemata (s 33cbuells o
e

2. Predicting and guessing: Both readers and listeners sometimes
guess in order to try and understand what is being written or talked
about, especially if they have first identified the topic.

3 Le agd A glas JaY Guraiusall g o) il e S Ulal aiay 3epadil) g 5003l o
50 dsY & smsall 2aa 38 (IS 13) Aald cdie sy
e Sometimes they look forward, trying to predict what is coming;
sometimes they make assumptions or guess the content from their
Initial glance or half-hearing as they try and apply their schemata to
what is in front of them.
Oy sl il il (Gaail Ulad g - 428 ga Loy sl A lad alaW) ) Sl Ulal o
_(.,@_Aui schemata (ki 4l dlaas tLaLf)!\ Ciaila ol &};‘2\ 3 il e (5 singll
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3. Reading and listening for general understanding (SKIMMING):
Good readers and listeners are able to take in a stream of discourse
and understand the GIST of it without worrying too much about the
details.

e e suall el 5 ol Jall 38 ¢ (Jadisl)) alad) agdll plaill g 851 81 o
sl 1,08 Bl ) daladl 50 clly 8 g agd g Cuaall
e Reading and listening for such ‘general’ comprehension means not
stopping for every word, not analyzing everything that the writer or
the speaker includes in the text.
- et IS Jala Y 5 AalS K1 Galey) Y e g lata) g Be ) el lain S Al Jie @
ol 8 alSiall ol s alady

4. Reading and listening for specific information (SCANNING): In
contrast to reading and listening for gist, we frequently go to written
and spoken text because we want specific details.

el HAll A sal (paidilly 3 (Zsall) Bddaa Cilaglaa  Jo ] gaadl plaia) g 3¢) A1) o
Badae Jaaldi 2y 53 WY - Cuaal) 5 LUSH ail Cadi L 1,088 ¢ etV
e \We may listen to the news, only concentrating when the particular
item that interests us comes up.

 Ainy e eaie ligy Latie Jaid 3 5l 5 LAY L) g laiuy) Li€ey o

5. Reading and listening for detailed information: Sometimes we
read and listen in order to understand everything we are reading in
detail.

qusegﬁd;‘i c.c.u.u.!j\_)s.\b\_\;\ dlada cilaglaa Jo Jgaall glaic) g 35 A1 o
ol o
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e This is usually the case with written instructions or directions, or with
the description of scientific procedures.
dgale Clel aY Cas ae ol - Clgaa gl ol 4 Al Cilagdaill gasale Jlall 58 128 o
o |f we are in an airport and announcement starts, we listen in a
concentrated way to everything that is said.
W Lo JS13 58 50 48y sl st (e Y oy jUadll ALS 1Y o

6. Interpreting text: Readers and listeners are able to see beyond the
literal meaning of words in a passage, using a variety of clues to
understand what the writer or speaker is implying or suggesting.

2 ClalSll 8 pall el o) )5 ledas ) Ao 5008 Guraiall 5 o) 3l jpall) i o
Sl Al agle (s sk ) sady 8 Le agdl de giie A1) aladiuly cadaidll
e Problems and Solutionsd siad) s cSEeall
e The teaching and learning of receptive skills presents a number of
particular problems which will need to be addressed.
s G g 3l dalall JSLER (ge laae adi) - Alial) ¢ jleall alatg alei o
e These are to do with language, topic, the tasks students are asked to
perform, and the expectations they have of reading and listening.
0 aedl ) el il 5 MUl alge 2031 Callay g op gain gall ARl A8Mle o 028 o
gl 53¢ all
1. Language: What is it that makes text difficult? Is it words or
sentences-length?
¢ daall Jsha ol L o b Sama (aill Jrag o3l Lo Azl o
e Solutions:Jsiall :
a. One way of helping students is to pre-teach vocabulary that is in the
reading or listening text.




ANASF

jze\)ﬁ\uajggm ) Dl jiall adlat JB g g OUal) Baclual 3as) 548, Hla @
&l
b. Extensive reading and listening: This suggests reading and listening
at length, often for pleasure and in a leisurely way.
Aaiall e ¢ sl JS5 g Laia¥) 5 e jall U adiy 5 o5 L) 5 dand ) 56) il o
Aagd N5 ) s
e Extensive reading and listening take place when students are in their

own.

paaly 8 Ol oy g g Laiu) g (il Aadl dll 36) 81l @
c. Authenticity: Authentic material is language where no concessions
are made to foreign speakers. It is normal, natural language used by
native speakers of a language.
ALl Lok s Aia¥Y) palSiall ol el w08 ol Aa] o4 3luaY) o) sl Alal) o
Al ekl Lgadatig dmplall
2. Topic and genre: Many receptive skill activities prove less
successful that anticipated because the topic is not appropriate or
because students are not familiar with the genre they are dealing with.
43Y Lad gie Lalas J8) ALl 5 jlgal) Aadil (e 23e (A u s 954l 5 £ i) @
Az o slebaty (521 & sl 13g] Cpaallan | gund GOl (Y ol Caidlia il @ gua sl
e If students are not interested in a topic, or if they are unfamiliar with
text genre we are asking them to work on, they may be reluctant to
engage fully with the activity.
| sleny Of agie callai aill ¢ 53 e | galing ol gl g gaim galls Csaige Ol (S50l 1) o
ALl ae JalS JS5 AS LA () 90 yiy 28 5 dile

-
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e Solutions:Jsiad)

A. Choose the right topics. Apulial) audl gall 3
B. Create interest. akaiay) )
C. Activate schemata. schemata.Jds
D. Vary topics and genres £1 55 pual gall < glds

3. Comprehension tasks: A key feature in the successful teaching of
receptive skills concerns the choice of comprehension tasks.
Dkialy ity g daalill Gl jleal) G a3 Jaiil At )l Claall (a5 1algall Claisl o
e 538 sl
e Sometimes such tasks appear to be testing the students rather than
helping them to understand.
pedll o aaaclud o o Yay OOl HLaal  jedai algall s2a Jia Llal o
Solutions:
a. Testing and Teaching: The best kinds of tasks are those which raise
students’ expectations, help them tease out meanings, and provoke an
examination of the reading and listening passage.

(Slral) ol aaze L g ecaDUall lallad &y 35 Al gl &\)ﬂ Jiadl adadll g HLEAY) @
&l 5 3ol 3l 5 e il 3 ,0)

b. Appropriate challenge: When asking students to read and listen, we
want to avoid texts and tasks that are either far too easy or far too
difficult.

o pail) iat a ji Gad e Laiu) g 3¢l Al Q3all e allay Ladie il (g2l @
Agrall e lan uay o LAl Jend) e s W) aleall 5

e As with many other language tasks, we want to get the level of

challenge right, to make the tasks ‘difficult but achievable’.
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@3 (5 st Glo Jpanll 3 e 5 Ll oA Aalll alga (e 222l Jall LS @
' leRiat Ky (S5 s algal) Jralimnia

4. Negative expectation: Students sometime have low expectation of
reading and listening.

&l 5 5o jall diaidiie Cilad i Ul agaal Bl ; 4uludl cilad il o

e They can feel that they are not going to understand the passage in the
book or on a tape because it is bound to be too difficult, and they
predict that the whole experience will be frustrating and de-
motivating.

058 O ainall 43 Ak 15V e ol QUSH A adaall | gagdy () agsl (g s pmy o Sy @
el ddadic g ddaina () 5S5 g ALSI A il O (928 5y 5 s amaan

e Solutions:

a. Manufacturing success: By getting the level of challenge right (in
terms of language, text, and tasks), we can ensure that students are
successful.

caill g ‘M\‘—‘.:‘;LJA)@MLSJMLSJM&Q J paall d)\ACBJ\ iclia o
Ol Al (e S adatins (algall 5

e By giving students clear and achievable purpose, we can help them to

achieve that purpose.
o) 138 (aa agiae Lue LiSay - Caagl) (3iad g & guza gl Aulball ollacly @
b. Agreeing on a purpose: It is important for teacher and students to
agree on both general and specific purposes for their reading or
listening.
o 3e) Al dala Calaaly lidle (8Ll Al 5 aleall agall (e sciagl) e 46 ol o
& L)

e If students know why they are reading or listening, they can choose

how to approach the text.

9




ANASF

g Jalaill 88 JLA) agiSay -y sanion ol (5 s pb 1AL (058 pay GOl IS 1Y) o

o=l

e |f they understand the purpose, they will have a better chance of
knowing how well they have achieved it.

bl (520 4d yral Juall dua 8 agaal () S - ARl ) g8 13) o

10
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e |ECTURE-10- APPLIED LINGUISTICS
e Teaching Productive Skillsdualiy) <) jlgal) audas

e In order for communication to be successful, we have to structure our
discourse in such a way that it will be understood by our listeners or readers.
L8 ol Liseaiosal o s s zeals dhal 5ill (5 O oY (3 ka sary Ludlas alati o Lile @
e Coherent writing makes sense because you can follow the sequence of ideas

and points.
Ll g S8l aii ) Sy 43 agihaie Al LK) o
e When people with similar cultural and linguistic backgrounds get together,
they speak to each other easily because they know the rules of conversation in
their language and their shared culture.
sanll aguany ) () ot - L Ay salll 5 A8l CLlal] ABles Cligioaly (alAiY) o 5 Ladic o
AS jifiall agiblE 5 agial Aidlae 2o 8 () 5d yay agiY Al seu
e When they write to each other, they obey certain conventions.
Alre GEEY (jselialy agill and) ppnnd ()5S Ladic o
e Such rules and conventions are not written down anywhere, nor are they easy
to define. But at some cultural level, our schemata help us to communicate
with each other successfully.

5 sinal) a0y - el Aleas a5 ¢JAnL (1S sl LBl 5 2ol W ALS ST Y o
i b Jual 63l Laelus schemata-J) — (A
e There are three areas of rules which we should consider:
QJJM‘LM&\JNQ\J\AAKJM °
1. Sociocultural rules: Speakers from similar cultural backgrounds know how
to speak to each other in terms of how formal to be, what kind of language
they can use, how loud to speak, or how close to stand to each other.
panill aguany ae Gaaill (S () 5 jay Al LEE CLAR (e Gfiaaiall (AEE Lolaiaf a0 g o
Aran ) 85 S
2. Turn-taking: In any conversation, decisions have to be taken about when
each person should speak.
A b el d JS e 35 Gl el Al Caay —Aala g‘y :Turn-taking
e This is ‘turn-taking’, a term which refers to the way in which participants in
conversation get their chance to speak.

1
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SN A da b e Jpaall Dalaall & S Ll 48 jla ) sl <llaias s Turn-taking e
e They do this by knowing how to signal verbally or visually that they want a
turn or, conversely, by recognizing when the other speakers are signaling that
they want to finish and are therefore giving them space to take a speaking turn
ol yie Wl -(Sally gl Y g3 (g g0 0 g el 4dadll) 5 HLEY) A4S A e lld (y5ledy @
Gl ool AU dalise agd aad UL 5 oLeiiWh (5 pady A CaalSiall Ladie
3. Rules for writing: writing has rules too, which we need to recognize and
either follow or purposefully flout (e.g. internet chat).
I jeh laae g Aadliall gl yie W) ) dalan caig - ae) ¢ Lol UK Leayf - AUl el 8 o

e Different Styles and Genres 4ilida £ 55 g cullai

e Our language use is determined by a number of factors. First among these is
the purpose of our communication, what we want to achieve.
A88at a5 La g L) Jual gl e i yall Al gl s Jal gl (e 20 Wil aladiind (i gl o
e The form in which we try to achieve that purpose is determined by other
parameters such as setting, the channel we are using to communicate by, and
the type of communication (genre) which we are involved in.
) sl g calac Yl Jie allaall o la e g a jall Al 4g@aas Jglas oAl JSAI pass o3y @
Lt s A (g ill) sl 5ill g 55 - ol Al Lgaaiis
e If we want to give people facts (our purpose) in a lecture theater (setting)
through a microphone (channel), we will probably use a lecture genre with its
typical patterns of rhetoric and organization, and this genre will determine the
style of the language we use.
DS IR (e (ae Y 5) 7 el (85 pualae (L) @ilia (alail) asd o) 3 i LS 1Y) @
& sl 128 g¢ ankasill g A2 Ml dad st Talail pe 3 yualaall § g3 addin (o ogan g ¢(3LE) o guall
Leeasing Al dall) Jaad daai
e The whole event will be different from how we might transmit the same
information to a friend in an informal conversation.
Aren )y e Aalas A (Baaal Lewst Sl slaall Ja5 liay (ol e adlidg ) Siu Jualddl) LS o
e This in turn would be different from the kind of language we might use when
writing the same information in a particular magazine or when writing an
email to a colleaque

2
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S die ) e Aaal il glaall (s 2US die padiind Al Gl g g e Wlida 560 )50 100 @

e 31 i) Al

e In each of the above cases, the writer or speaker will operate at a different
level of formality.

w)ﬂ\ucubudwésd.u_)eﬂu\j\u&\uuwm.c\oJ}SM\Q\X'\AJ\dﬁ °

We can characterize this as a level of intimacy, where the more distant a

speaker or writer feels themselves to be from their audience, or the more
tentative they feel about their messages, the greater will be their use of formal
grammar and lexis.

S Dsgaa) e pgnadil gy KDl cpaaiall aad Cun AV (e (5 s Cibal ) (Sar

e A

el 5 dpane ) 2] 58l agaladinel) ST () S 5 aelilu y 05 nd Linse S
feeling of distance will make the use of well-formed sentences in writing a

priority.

A sl V) ALY 8 s IS ClSE ) ALSAY) (e 5N dey gl e

e Closeness, on the other hand, leads to spontaneity so that in conversation the
occurrence of ellipsis, non-clausal sentences, and tags is more common.

Cli Cads iy ST gl e e s idlaall A0l ) s ol - AT S e

e In order to speak and write at different levels of intimacy, students need
practice in different genres and different styles so that as their level increases
they can vary the grammar, functions, and lexis that they use.

Lalail 5 dakise &1 il Ao jlaal CoDUall zling AV (e Adlide il giad UK 5 Caatll JaY o

e Interacting With An Audience ) sgal) aa Joiil)

e Part of our speaking proficiency depends upon our ability to speak
differentially, depending upon our audience, and upon they way we absorb
their reaction and respond to it in some way or other.

‘_AG el cUJ}g_A;jL:_}S -MLMJS.HHQML\LHJJSLAQ lizg &wﬂ&m\ﬁcﬁﬁ\wc«j; °

oAl S8l adde 3l g agled o)y ClaiinY) A3 )l

e Part of our writing ability depends upon our ability to change our style and
structure to suit the person or people we are writing for.

oalal 5l a8 ae ol JSell 5 L sl i e Wi )08 e aaiey Lial SN A0lSa) (g0 6
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e Dealing With Difficulty Jeuill 4 ga

e When speakers or writers of their own or of a foreign language do not know a
word or just cannot remember it, they may employ some or all the following
strategies to resolve the difficulty they are encountering.

Cal g5 38 Ll oL o S0 Vg Al () 68y Y Aalad) dpia) agiall UK cpfiaaiall Ladic o
agdaliat Al 4 seall Jad 4000 Sl Sl aen ) (lan

1. Improvising: Speakers sometimes

try any word or phrase they can come

up with in the hope that it is about
right.

S AS (Y Sl Jglay Gl (oamy s )Y
WLG—‘\J‘“\&LC)NU‘US‘“:’BJL‘Q

2. Discarding: When speakers
simply cannot find words for what
they want to say, they may discard
the thought that they cannot put into
words.
Sy al ddaliy (palCidl) Ladie:Jaladll o
pelld Al 5 n Ll QLS e gial
s sk Y agdly S8 ) slala, 28
Gl

4. Foreign sing: When operating in a
foreign language, speakers & writers
sometimes chooses a word in a
language they know well (such as their
first language) & foreignize it in the
hope it will be equivalent to the
meaning they wish to express in the
foreign language.

Sliay el A s die s oaY) cliall o

L s my ad AalS Llia) U g aaliiall
Ll Jal e foreignize s (Vs agiad Jie)la
Al go neill O 58 g (Sral Valae 580 a5

4. Paraphrasing: Speakers
sometimes paraphrase, talking
about something for cleaning the
teeth if they do not know the word
‘toothbrush’.
(OpalSiall 42 Lual UGlial): deluall o
1) Q) Calaiil ¢ 5 e duaall
ol LS 8 ALK g8 jan Y 1 SIS
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e Problems and Solutionsd sa g JStéw

e There are a number of reasons why students find language production
difficult; however, there are a number of ways in which teachers can help
students get as much out of the production classroom activities as possible.

me\é}mameMGU})&)}MgM\da;;igrﬂ\gl_.wg‘z[\wmc °
S 58 L dgeal) cllaliill (e 58 S) e J seanll Ul

1. Language: Learners engaged in productive task can become very frustrated

when they just do not have the words or the grammar they need to express

themselves.

o) sl S () sSlay Y Ladie 4l adase sl O (S dpalii] dagal (ppalaiall & jLiy 45l @

e Solutions:Jsall

el g yaaill g saling 4zl

A. Supply key language:
A 1) Aadl) 3y 935

Plan activities in advance:
Ladie Aoy Jalad

B.

Before we ask students to take
part in a spoken or written activity
we may check their knowledge of
key vocabulary, & help them with
phrases or questions that will be
helpful for the task.

Lol g A8 jliall ol (e ki () 8
o yra and Ul Gy JUS ) (5588
L_a\)\_\.c @a@mm) M}\u\JJsAﬂ
AA.@_AﬂaMAujSJALM\j\

Because of the time-lag between our
students meeting new language and
their ability to use it fluently, we
need to plan production activities
that will provoke the use of language
which they have had a chance to
absorb at an earlier stage.

aeiall COUal) (giaatl duia I 6 gl Cranng
u;.u‘\ﬁm.t L@_A\J;.\.u\ LA‘: e@.ﬁ)dﬁj DJJJ;M
Leils e A LY Adadi) ladadil dals,
e L 58 Ll ) AR ok 53
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2. Topic and genre: When students are not interested in the topics we are asking
them to write or speak about, they are unlikely to invest their language
production with the same amount of efforts as they would if they were excited
by the subject matter.

e (e - e )ity o )5S () agie allai - aaal sally GOl iy Y Ladie ; pual sall 5o i) e

& s sall |5 U1 )5S agil gl LS 0 gead) 4paS iy Aal) agalil ey o) Jaisll

o If they are completely unfamiliar with the genre we are asking them to write
in, for example, they may find it difficult to engage with the task we have
given them.

Lagall aa Jalall 8 45 gmam 2a3 28 o) 533 () callai g o) 13g) Lalai il e il 1Y) - D @
ol et LY

e Solutions:Jsadl

A. Choose interesting topics
5_tie anal e Jlidl @
B. Create interest in the topic
¢ s galls Laal Leilo) o
C. Activate schemata
schemata Lasiss o
D. Vary topics and genres
&1 5 5 anal sall o glisi @
E. Provide necessary information
A U Glaglaall jid 63 @
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APPLIED- LECTURE-11-
Svllabuses & Coursebooks

Writers and course designers have to take a number of issues into
account when designing their materials.

223 e araail jliic V) = Lloadl) (pe lade pacaall g QUST AAG ol (o @
Once they have a clear idea of how their theories and beliefs about
learning can be translated into appropriate activities, they will have

to think about what topics to include.
Apdlia Uadiil alad J ga agilafina 5 agily i daa 1488 (o daial 53 K8 agal 1] o
gl sall Jalid ap S8 () S
e This will be based on perceptions of what students find engaging,
what research shows in this area, and on the potential for
interesting exploitation of the topics they might select.
) 13 Eannll yelay leg can ol AU OOl s e e &l ) sl At o
L g ,lia a8 ) sl sl alaia ) i) ApilSa) (L
o [t will also be necessary to consider what kind of culture the
material should reflect or encourage, and to ensure some kind of
appropriate balance in terms of gender and the representation of
different groups in society, racial, ethnic, and socioeconomic.
OV sl & o3 Gty aan o) et Dpalal) ABE (g0 g 53 (Y el (g5l (10 @
s raindl g (8 el aainall 4sline Gl Jiiad g Guiall g o8 Cus e il
a5 elaiall
e Writers and course designers also have to decide what language
varieties they wish to focus on or have represented and they need to
adopt a position on how authentic the language should be,
especially at beginner levels.
s oSl ey Al Al Glaal 1y ) 58 o) Ceanaddl s QLS e cany Lia)l @
Aala s alll aal ()5S () i e ol i e SASY Aalay - il
" " Giisall iy sinaal
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e Once these decisions have been taken, course books writers and
language program designers can then turn their attention to the
central organizing strand of their materials, namely the syllabus.
bl ) agaliss) J& (5 salll mali yall canian 5 CUSH (S ol H)_all AAT) 2 jaa @

el ansi 5 cat 2l gal o Y1 &yl

e Syllabus Design galial) azas
e Syllabus design concerns the selection of items to be
learned and the grading of those items into an appropriate
sequence.
ualihy Lol 50 Lgala (Say Il pualiall lials (3lady aliall sraai o
ilia
e Every syllabus needs to be developed on the basis of
certain criteria, such as ‘learnability’ and ‘frequency’,
which can inform decisions about selection and ordering.
Malaill " e 3508l Jie e ulae (ulad ey ohail Ui zalidl S @
Clall 5 LAY ooty ) 8 3 o T ST

1. Syllabus design criteria: When designers put syllabuses
together, they have to consider each item for inclusion on the
basis of a number of criteria.

aele Cind clas malidl ) sray (asiadll ladic aliadl asaal julas o
el e e alal e Lead a2 sl (e iy JSI laill

e This will not only help them to decide if they want to include
the item in question, but also where to put it in the sequence.

OSU e gl (8 2l 138 Gl p SIS 8 ol Jadh se b 1 108 o
Jedodty ga 53 0l - Liad]
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A. Learnability: Some structural or lexical
elements items are easier for students to
learn that others.
el Lpanaall 5 LGN pualinll iany 148 jaall 3,08
LAY Al GOl
Thus we teach easier things first and then
increase the level of difficulty as the
students’ language level rises. ;
4 smaa (5 siua 33 3 LBV gl Ll W) JUlL
@Ol Al (5 fiue &5 )
Learnability might tell us that, at a
beginning level, it is easier to teach uses of
was and were immediately after teaching
uses of is and are.
alat Jeu) as Aol (5 e U 223 38 yaall 5 )8
-is pladl yilall alasiu¥) g was - were lalasial
.are

B. Frequency: It would make
sense, especially at beginning
level, to include items which are
more frequent in the language,
than ones that are only used
occasionally by native
speakers....... see is used more
often to mean understand.....(e.g.
| see) than it is to denote vision.

Lass V5 ¢ ihaiall o ) sSama 1) SN
le i ST a5k Jadil dgladl (5 glua
‘_,’A.LSSL@_A\M\ (:.u‘fj\ JLUA Azl

......... Gl J8 (e Slanliall
(—@J‘ Ga el s Gla ) (e S
Ay e AV s (] see) die S

C. Coverage: Some words and structures
have greater coverage (scope of use) than
others.
dahat ST (65 ) 5 Sl (s Al
W e e ST (alasiny) sl
Thus we might decide, on the basis of
coverage, to introduce the going to future
before the present continuous with future
reference, if we could show that going to
could be used in more situations than the
present continuous.
going to (ayad dudarll il e 5 i 8 Juill,
el ae present continuous J:@ future
going to could be Ledai o) (S 13) il
present continuous ySY Lealaivl (Sasd

D. Usefulness: The reason that
words like book and pen figure so
highly in classrooms ( even
though they might not be that
frequent in real language use) is
because they are useful words in
that situation.
pen -book dJie S i sl 34l
G ol J el 8 lan a€ IS
BShe 05S5Y 3 Ledl (ge 2 L)
Bude LS LY (il Aalll lasiny
A s3e
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2. Different syllabuses: There are different syllabuses:
A. The grammar syllabus: This the commonest type of
syllabus, both traditionally and currently.
S el o) su mgiall le sl SV ¢ gl 8 138 1o saill meidll @
e A list of items Is sequenced in such a way that the students
gradually acquire knowledge of grammatical structures,
leading to an understanding of the grammatical system.
Ly a1 48 jaall LY el 48y ylall sda Jias paliell 4038 Julis o
ol sl agd ) (533 Laa i saill o) 5

B. The lexical syllabus: It is possible to organize a syllabus on
the basis of vocabulary and lexis to create a lexical syllabus
(the vocabulary related to topics...e.g. art, clothes, crime).

Claiall bl o ol 50 gl s andaii (Sl (e 0 canzall zeiall o
(Al Jia | nal gally (3l ) jia) anae zreie callil cilallaaall
(Al s ¢ udlall

e A problem with lexical syllabuses is the relationship between

lexis and grammar.

oy anaall G dpanadll maliall o 4S50 Sllia o

C. The functional Syllabus: A functional syllabus might look
like this:

D Jie b gl mgiall oy 80 ad Il =gl @

Requesting

Offering

Inviting

Agreeing and disagreeing

4
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e The syllabus designer then chooses ( ways of expression) for
each function.
Al g JST(Onadll 3 k) &3 meiall panadll U3, o

e For example, for offering, the designer could choose from the

following:
@uumuﬁjbn\ﬁmgﬂu&cuafﬂ‘m °
v Would you like to...... ?
v Do you want some help?
v'I’ll help you if you want.
v’ Let me give you a hand.
v'I’ll do that......

D. The situational Syllabus: A situational syllabus offers the
possibility of selecting and sequencing different real-life
situations rather than different grammatical units, vocabulary
topics, or functions.

i) g Calida Jualusi g LA 4olSa) 8 Ll mgiall g0 8Ll xeidll o
aida gl j\ «ald ydall @m\}d Aalide 40 gt Alas g e Y dalaal) sLia)

e A situational syllabus might look something like this:

il 138 (e gy ABN meiall (S 36 o

At the bank

At the supermarket
At the travel agent
At the restaurant
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e Where students have specific communicative needs,
organizing teaching material by the situations which students
will need to operate in is attractive, since the syllabus designer
will be able to define the situation, the likely participants, and
communicative goals with some certainty.

S (g Apalail) 3 gall aalaii g Jaal gill 33ana cilaliial agual UL i o
)l pany Jeal gl d88a ¢ ¢S jLiall Jaiacall Al

e ( Business & tourism students vs. students of general
language)

(Gelad) Zalll O3l - Ul Jilie Aol 55 )lall) @

E. The topic-based syllabus: Another framework around which

to organize language is that of different topics (e.g. weather,
sport, music).
ol sall (e gt Aall) laii Jga AT jUal ip g sall e &1 giall
aalia )

e The weather topic, for example, can be subdivided into items
such as the way weather changes, weather forecasting,
weather and mood, and the damage that weather can cause.
il e pealic ) el Sy ¢ el ¢ m g0 = Jliall Qs e o

Gy () (S Al 5 ezl a5 uall 5 ¢ il g (paslall 5 Apalial
alall

F. The task-based syllabus: A task-based syllabus lists a series

of tasks, and may later list some or all of the language to be
used in those tasks. ( India experience).
g9 Layy 5 calad) (o Alulis 3 pony algall atisall mgial) algall aitsall il o
(gl A ya) algall ellil aaaing A2] JS ol (anad AalE (3aY
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e Six task types can be used with almost any topic.

pleall o) 5l A Ly 85 ¢ guim sa (5 pladiul (S @

e These are: listing, ordering and sorting, comparing, problem
solving, sharing personal experience, and creative tasks.

Q\),\ij\ Jdals alaall Ja c:UJM\ cj)ﬂ\j llall cE\JJ}!\ e 52 @

Zae ) aleall 5 cdaas il

e As with situations and topics, it is difficult to know how to
grade tasks in terms of difficulty.
algall Caai (o€ (o yai () Caraall (e (e i gall 5§ lia sY) pe J) LS @

A grall Eua e

e Choosing Coursebooksaum sl st jLadl

e Here are some Criteria for the assessment of course books:
::\:’“‘JJ‘ uﬁ\ﬁsﬂﬂ\.&d\uau&u:ﬁ °

©o~NOo WM E

Price

Availability

Layout & design

Instructions

Methodology

Syllabus type, selection & grading
Language study activities
Language skill activities

Topics

. Cultural acceptability
. Usability
. Teacher’s guide

el
852,

aasaill 5 Jaylasill3,
Slasdallg,
Lingidll5,
)1:‘35‘2[\‘@@_143\ &)—’6
il

Aall) Al j0 ddalil7,
5 )leal) Aalll Adalilg,
gl 54110,

a8l J 5810,
ARENIS LRPRA LY
aaall LAY
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e LECTURE-13- APPLIED LINGUISTICS
e The Characteristics of Tests

e There are four main reasons for testing which give rise to four
categories of test:

LAY plud) ad i LA Aty Cland dayf llia o

1. Placement test: Placing new students in the right class in a school is
facilitated with the use of placement tests.

& 2l Q) jaia g (5 ghuall Bass cl HLIA aladiul Jad 1(g giuall mast lata) @
d 52l sl Jaadl
e They usually test grammar and vocabulary knowledge and assess
students’ productive and receptive skills.
AaalY) OOl e Ja 5 ansill Cala jiall 4 yra g dalll o) 8 HLid) agil 2V sile @
2. Diagnostic tests: While placement tests are designed to show how
good a student’s English is in relation to a previously agreed system
of levels, diagnostic tests can be used to expose learner difficulties,
gaps in their knowledge, and skill deficiencies during a course.
S el (g el aaat Gl LA Crana (a8 dpaa il G LEAY) @
1235 (a5 el sinnally Wl e (3 oLy (laid Ll 5l & 3y
Dl ) e A )5 alaiall il il g il sa (e oSS dpeana sl il LaaY)
5y 5all DA
3. Thus, when we know what the problems are, we can do something
about them.

JSLaal) oy Ladie Lk Jadi o WiSay <J35a @
= - J :
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4. Progress or achievement tests: These tests are designed to measure
learners’ language and skill progress in relation to the syllabus they
have been following.

Lo 8 Calriiall i 5 jlgw g dad (alatl ) HLEAY) Cranna : Slady) g ansil) <l sl o

5. Achievement tests at the end of a term (like progress tests at the end
of a unit) should reflect progress, not failure.
oS3 O rai g (Bas sl gy andil) <ol LA Jia) 3aall dleis Apluanill col LIAY) o

Jdl) G g aail)

e They should reinforce the learning that has taken place, not go out of

their way to expose weaknesses.
el Gl ge 2SSl el yha ez A Vg Caaa sl aledll e o s @

e They can also help us to decide on changes to future teaching
programs.

Daiane gyl el s @l yuad Gl )8 3A3Y Lacluy (S Liayl o

6. Proficiency tests: They give a general picture of a student’s
knowledge and ability (rather than measure progress).

(A} 8 Gl 5) Ul 5508 5 48 el dale 5 4S8 aat 3o li€l) ) jLid) o

e They are frequently used as stages people have to reach if they want
to be admitted to a foreign university, get a job, or obtain some kind
of certificate.

drala 53 agd Zlandl ()52 50 )5S 1Y) GalaiY) Jsea sl dal oS aadiui e ) 1 o

Bl (e g i o Jgeanll gl diday e Jganll sl
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eCharacteristics Of A Good Testaad) i) Lailad

e [n order to judge the effectiveness of any test, it is sensible to lay
down criteria against which the test can be measured, as follows:
b o (e il pn s ilaiall Gad ¢ liad) o ddlad sae e oSall JaY o
Gl sl e JLia¥)
1. Validity: A test is valid if it tests what is supposed to test.
S Ol G ity Gl HLEaY) il 1) LAY Alla dadlall e
e Thus it is not valid, for example, to test writing ability with an essay
question that requires specialist knowledge of history or biology.
foaiadic 48 yee callaly Jlie ) gas g 1SN 5,08 LAY mllia jee 4ld UL Sie o
e A particular kind of validity that concerns most test designers is face
validity.
Aasll sa LA Ladla SKY) (pamadl) pgy daiall (e (e g g llia o
e This means that the test should look, on the ‘face’ of it, as if it 1s
valid.

Cj@ej\ﬂ\ Claasll e c).\zau\s.u.uj_uAY\u\s.\u\AA °
2. Reliability: A good test should give consistent results.
daulite ity Jany o aall LA ey A8 6 all
e For example, if the same group of students took the same tests twice
within two days----without reflecting on the first test before they sat
It again ---- they should get the same results on each occasion.
——- u_\,q)_\u}az_\u_\_if"\q\dk_\\‘)\_\.\ay‘ Cdal u_\M\é.cjmwmulS 13) Mia @
i e ) shany o aad m (AT pe Gulall J J5Y) SR GSan o 050
B e J éu\
o [f they took another similar test, the result should be consistent.
e O3Sy Of (i Aagiild (Jilae AT jlas) 32350 13) o
e |In practice, reliability is enhanced by making the test instructions
clear, restricting the scope for variety in the answers.
A’ g ‘thmz\m\juuﬂaﬂ\dudh@yﬂ\ Do Laa cw\h_)udb °
AVl g il las
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o Types of Test Items JL8dY) yalic £ 5l

e Direct and indirect test items: A test item is direct if it asks
candidates to perform the communicative skill which is being tested.

5 olee o1aY Cpand el pSLad) LAY ai Callay: bl e 5 bl LEAY) a5k @
ookl s Al Jual gl

e [ndirect test items, on the other hand, try to measure a student’s
knowledge and ability by getting at what lies beneath their receptive
and productive skills.

e 43 5 Ul 48 jae (el Jslad pilall pe JUEAY) 25k (s Al dgn (e
e Dl g5 Ji Sy Le e Jsiandl By )

e Whereas direct test items try to be as much like real-life language
use as possible, indirect items try to find out about a student’s
language knowledge through more controlled items, such as multiple
choice questions or grammar transformation items.

- ASaal) adl gl Aad alasinY a8 SV (5SS o Jslad paluall HLaaY) a s s 3 e
30 5 DA Ll 4, 6201 48 ymall (2 3l A8 yun J a5 pilin il o sigla
il Jpaill jualic sl aamia e HLAaY) Aliud Jie 6 1 dazlall Cilual)

e These are often quicker to design, easier to mark, and produce
greater scorer reliability.

(il 48 i gall (a2 e i) 5 ¢ Aadlall Jgusl 5 pranaiill ¢ sl (S5 L Llle o

e Writing and Marking Tests Juaill g 4Usl) ¢ JLad|

e At various times during our teaching careers, we may have to write tests for
the students we are teaching, and mark the tests they have completed for us.
goai g X g Blall il HLad] AUST el ) ¢S5 a8 Ly )38 cailda g JOIA &) jedae 8 @

Ll ALl Al
e These may range from a lesson test at the end of the week to an achievement
test at the end of a term or a year.
ALl ) saall Algly Jpand SLA) ) & saad) Aty (o pd JUEAN (e = o) il o2ed (S @
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A. Writing Tests: Before designing a test and then giving it to a group of
students, there are a number of things we need to do:
S LY e 2o @l coMall (e de ganal aildac ) 5 jlial araad sl HLEAY) AUS o
e plall Zliss
1. Assess the test situation:, we need to remind ourselves of the context in
which the test takes place. We have to decide how much time should be given
to the test-taking, when and where it will take place, and how much time there
is for marking.
gl o e LU Gaang () (3lanally Linadtl S0 Al i ANSY) s Jlidl o
. cnaill G ) oS g ¢ a ol s e LAY ¢1aY asal)
2.Decide what to test: We have to list what we want to include in our test.
OHEAYL dediy O 3 5 Le Al Ll ;5585 e 58 o
e This means taking a conscious decision to include or exclude skills such as
reading comprehension or speaking.
el g anill o) 3l Jie ) jlgal) iy o) il g g I8 JAS ey 10 @
3.Balance the elements: If we are to include direct and indirect test items, we
have to make a decision about how many of each we should put in our test.
2=l A8 Joa )8 AAl ¢ jdlae il g pdlaall HLEAYD 2 g3 il 13) 1 jualinll ()55 o
OHEAYL e
e Balancing elements involves estimating how long we want each section of
the test to take.
DL Ll (e and JASY &y 53 gl oS a8 4 ) gall ualiall 5 ki e
4. \Weight the scores: If we give two marks for each our 10 Multiple Choices
Questions (MCQs), but only one mark for each of our 10 transformation
grammar items, it means that it is more important for students to do well in the
former than in the latter,
Vo JSaaly Aadle JS8 -l HLEAY) saaetie Aliad ) ¢ O Sle Lalind 131 scila il 55 e
e il Lea Yl aua Jo bl CooUall A ST ins Lo g5 ¢ de ) il 2 g Jgad
BTN
5.Making the test work: It is absolutely vital that we try out individual items
and/or whole tests on colleagues and students alike before administering them
to real candidates.
e S ALS Clagad )/ 540 8 Gilialy & g 5all Jslas of Lala 4l HLEAY) Jae pia @
C o pall Adia 5 )} J o) g 2a e Ul
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e Teaching The Test iy asdas
e When students are preparing for an exam, it is the teacher’s
responsibility not only to help them get their English to level
required, but also familiarize them with the kinds of exam items they
are likely to encounter, and give them training in how to succeed.
e Janll agiseliue Gul alzall Gile o adid - ladial () sazivg Ol Laxic o
Oaie¥) 3 ga gl sl o o jaill Liagl (K15 Jad o slhaall (5 giusall & laiy) agial
Zlaill A4Sl )Y agaia s peenl 55 Ol e al
e Students can be prepared for future tests and exams in a variety of
ways:
1okl (e de sile de ganal Jiiaall & Clilaial 5 ol HLaadd Ol jucant (Say e
1. Training for test types: We can show the various test types and ask
them what the items is testing so that they are clear about what is
required.
aliall JUA) agia allai g HLEAS ddlide gl gl leda) LiSay: JLid¥) g1 53Y cuy il o
Csthe sa Lal daial 5 0 5S5 sy
e We can help them to understand what the test or exam designer is
aiming for; by showing them the kind of marking scales that are used,
we can make them aware of what constitutes success.
QiU&SAgjeMg;\]\ el & 53 lela) 5 Jaia) aaan agd e agiaclua Cargdl o
Zaill Jiad (S )de aglans
2. Discussing general exam skills: Most students benefit from being
reminded about general test and exam skills, without which much of
the work they do will be wasted.
Gl leal) il Joa HSall e Ul saliiul alaza saladl Glaie¥) Gl jlee 458 o
A st A Jandl (e piSH) aiiay g g 5 ¢ Aalad)
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3. Doing practice tests: Students need a chance to practice taking the
test or exam so that they get a feel for the experience, especially with
regard to issues such as pacing.

Slaiey) g SLEAY) 3as) A jlee daa sl dalay GOl s jleall ol HLEAL HLE) o
G (B oy By Lah sl 5 ) e 3 el

4. Having fun: Just because students need to practice certain test types

does not mean this has to be done in a boring or tense manner.
Ay altl) ay iy U LA e o) 53 A jlaal Ol 2liial o jaan s selll o
5 gk sl Alea 43y Hlay
e There are a number of ways of having fun with tests and exams.
Glilaia¥) g Gl HaaAYL sl Gkl e 22 cllin o
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e LECTURE-14-APPLIED LINGUISTICS
e Types of Test ltems idY) palic £ il
e The questions on a test are called items.

2 gh LAY Alud e Gl o
e The word item is preferred because it does not imply the interrogative
form.

elgdinl JSE o i W 4 aliaie A4S o 2l @

e The most common types of items used in language classes are
multiple-choice items, short answer items, and communication items.
Lgalaging e Jlaal g A Al s ol Aeadiial ol gall e sl JSYI 1691 o

Alai¥l gl g - B jual

1. Multiple-choice items: Multiple-choice test items are designed to
elicit responses from the students.

Ol (e 290 aBAILY daate HLEAL 350 areal &1 e HLEA) 260 @
e Since there is only right answer, the scorer can very rapidly mark an
item as correct or incorrect.
e e sl zasia 1 s as Ao s Calagll Sy maiall gl Jalld ) e e
e More important, when a group of scorers is reading the same test
paper, each of them arrives at the same score (This arrangement is
called scorer reliability).
JS8 LAY 48 5 (eis o g UYL Cpilagd) (e de sane al8 Ladic g 5 Gl e aaY) o
(21 A8 58 g a8 il 1 ) A el s ) Jaa g agie 2a
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e The reliability of multiple-choice items and the increased use of
electronic computers have led to widespread acceptance of machine-
scored answer sheet.

Bl o Lol g5 43 5 SISV Cuanal gl aladind 8l 3 aaatia JLA) gl 48 5 ge il @
A & 5 il 40V el

e The items present the students with four of five options from which
they must select the correct answer.

Aspnall AlaY) aaat Cag g ded G LA A )Y Ol 3 gl (2% e

e Although the scorer reliability of these machine-scored multiple-
choice tests is almost perfect, the validity of each test or each section
of the test must be determined separately.

S dadla daady Ll ()5S0 damia (e lia) ol LAY Calagll 48 51 sa (e a2 1L

DAl Aliadie HLadY) ALl (e aud S ) lial

e Just because a test 1s ‘objective’, it 1s not automatically a good test.
ca L) Ll Gl adls Lai " e sin ga LAY G o

e Before using any standardized objective test, the teacher should
carefully go over the specifications to determine whether they
correspond to his or her own reasons for giving the test.

Cliial gall 4linll e 2y jall aleall o o ds go o gnsa LA gl aladinl 8 o

DLiaY) elae Y Aalall aland) aa (381 555 CulS 13) aaal
A.The item: In a multiple-choice item, the stem is the initial part:
either a partial sentence to be completed, a question, or several
statements leading to a question or incomplete phrase.

- JaSiud () A A ga Ales o) gt J5Y) 5 3ad) 5o sl damia e aiy LAY ) e

CAaSe e bl ol ALY o cliby s ol J) s
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e The choices from which students must select their answers are known
as options, responses, or alternatives.
il gl eclila) 5 ol JLAS agila Y Ol daas () g jrall (0
e One response, the key, is distinctly correct or more suitable than the
others.
o e (pe Anlia Y ] Cpas e ga zldal caga )l asl @
e Incorrect responses are called distractors and should be worded that
they seem attractive to the uninformed or poorly informed student.
Alda sanl gLl ol iy s (sLidU Y- distracters) dasaaa il 25050 i o
izl sl Jaladl alllall
o |[f a distractor is obviously wrong that is never selected, it plays no
useful role in the item and should be eliminated or replaced by a new
alternative.
all dde e s Ganly g daay Al il eaal )l Uakl (oLitsdU <Y -distracters) 13 o
aaa Chaw allasiad ol o 3a]) aag g
B.Passage items: Passage items, as the name suggests, are two or
more items that refer to a single ‘passage’: a paragraph, a poem, a
conversation, or a visual.
"5 E" ) i Gl ai e SSH 5l Y (o adaal) o gl o) s g LS s adaall 2y @
LA e gl dialas Banal 3% eaal
e The passage may print in the test booklet, recorded and played over a
tape recorder, or projected on a screen.
Oam s il s e Jadn s dan s JLAY) (i€ dde Ul adatall Hony @
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e The items that accompany a linguistic passage evaluate how well the
students understand what they have just read or heard.
s 18 Le Jad agil Ol o (se a4 3l adalie Caalial il 2 5ull o
o Effective passage items should be so constructed that an intelligent
native speaker could not arrive at the correct answer without having
read or heard the passage.
L Jea il a€ay ¥ Lol Sl il Euny dadaie adaliall o o5 ol ang
,adaiall aand) g 36) Al (50 daaall
e In other words, students should not be able to answer passage items
merely with common sense and knowledge of the target language.
o g Adalo IS5 aaliall 3 i dila) e 5080 aeaal ad GOl Cang s AT a0
oagl) Aall 48 yaa 5 s
e Visual passage items consist of a group of items referring to a single
picture, slide, or film.
a8l g8y e ) i 3 50l (e de gana (e ST A pad) alaliall 25y
okl
e The meaning of the visual should be clear to the students, while the
linguistic problems to be tested are found in the responses.
Caaa g LA 4 alll JSLED) (s cuM@a\JujS:\u\&)mﬂ\ xall s @
Ll 8

C.Discrete Items: Discrete items stand alone.
Ll daild dliadial) o gl -dlasiall 36l o
e The most common discrete are utterly independent of each other, and
their order on a given test could be transposed without changing their
effectiveness.
s Badat a5 ¢ anall Lpiamy e Lalad Aliiall 8 JladiVh le i JSY) o
Liallad i () 93 (e
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e To obtain greater economy in test administration, a series of discrete
items employing identical options could be presented as a group.
) Aladiall 3 gl e Al a8y o)) Sy «JLEAYI 5 Y g S] e Jpasll o
e Here is an example in English, where the stem is understood.
AalSll )i agd oy Cum iy bWl Jlhe il @

**** Indicate whether the following statements refer to past events or
to present events.

palall bl colaad ) s 40U el culS 13 L G o

e Mark your answer sheet as follows: A= past, B= present.

- They sing beautifully.

- We came together.

- You went with my car.

palall =B aaladl = A il il e ol Aalall a1 4855 Jral o
e Correct responses: B, A, A .
e Discrete language items may also be developed around visual

stimuli: drawings, a sequence of clock faces, overhead
transparencies, and flash cards.

B, A A sl ALY e
Oe Al cila gy 1 oA el G sl J s paza s Aliadiall Aadll 2 il Liagl (Kay o
O Clalay g ¢ Caled (3 el lae o sag
2. Short-answer Objective items: An objective test item is any item
for which there is a single predictable correct answer.
OSar dnpna AaY i gl g8 oo g gall SLEAY) 2 g FARY) jual f ginga i
L 3l
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e Whereas the multiple-choice item format is most often selected for
standardizing tests, the classroom teacher typically makes heavy use
of short-answer-items.

ALY Jeadl) alea Jasg g el HLaaY) s 681 G HLAT) danta 2 a3t a5 Qllall @
5 yuadll a3 g1l (KAl

e These items may require one-word answers, such as brief responses
to questions (oral and written), or the filling in of missing elements.

b (A g 4 i) Aand 3 jual clila) Jie cclila Dl saa) g el 5 gl i X6 o
3358 yualic 4]

o At other times, several words or full sentences may be required.

AL Jaa o S saad U glhaa ) 6S 38 g Al il o

o Like multiple-choice items, the short-answer items may be classified
as passage items (for example, questions on a reading) or discrete
items.

3 (3e) 8 Jilisa ¢ Jlin) adaia 2 53 Alal) 3 a0 gy Chial ¢ daxie Hlidl) a5y Jic @

e The stimulus may be printed, spoken, visual, or a combination of
these presentations.

s all s2a gan (e gl (s (3 shia - g sahae (S GEA) e

e In order to assure the objective nature of short-answer items, the
teacher must prepare a scoring system in advance.

Ledia Jamust aUai day alaall Cand a1 5 jamd 3 530 Cangll dands Jlaa JaY o




ANASF

3. Communication items: In tests of communicative competence, it is
usually impossible to predict precisely how students will respond, for
communication allows and indeed encourages creativity on the part
of the students.

ol 48y il Jaadiieall ()5S0 alad dlial gil) 3N Col HLEAY - YLty 2o o
265 e 1YL andn s JLaiWh ransy Ul Cuila (e g @Ol cusy

e Although one can develop objective items to evaluate listening and
reading comprehension, tests of oral and written self-expression elicit
free responses that must be scored subjectively.

A s8ll) ol HLaa DU agall 53¢ ) all g ¢ laiu) andil dae gin g0 351 a0 a2 1l @
LD Jaad o sy 8 250 e Jgeanlly GIA e il g Aladll

e Communication items are not, therefore, as objective as multiple-
choice or short-answer items.

Bomad alal o saxie HLEA) 2 S Cangll g ¢ e VLAY 350 @

e However, through the development of an appropriate scoring
procedure, it is possible to evaluate student performance with a good
degree of objectivity.

Aa 0 g Ul 61l i (el (ed ccniall Jomasill ile) ) aa g JUA Gl aa o
e guia gall (e B

e |f communication is one of the major goals of the foreign language
course, teachers must give the students the opportunity to
demonstrate their ability to communicate, even if such tests are not
totally objectives.

elac | ualeall Cand cdnia¥W) dalll 5 ) gal et )l Calaaly) o sl g VLN 1Y) @
e g pa Gl LAY 08 ) (s Jual il o agipa el COall 4 8
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General Testing Terminologyastal) cilallaal) i)

1. Test and Quiz: Both tests and quizzes play a role in the language
classroom.

Al Al Hall J sl 81 53 nli ) HLAY) 5 il JS:Teest and Quiz o
The distinction between test and quiz is one of dimension and purpose
rather than of item content.

Al (5 sine (e Yy la jall 5 2l e Baal 5 4 Glaie¥) 5 JLEAY) G il e
The test is announced in advance and covers a specific unit of
Instruction, be it part of a lesson or several lessons.
O de o OIS o s caalaill (e dlima Ban g (arg 5 ¢ Sae Sl gy LAY (e e Y1 G o
isd b gl el

In reviewing for a test, students pull together the work of several class

periods.

)y 3ac 4% lee Jeadl Ul Casiny - LAY il 20l @

Classroom tests may be given every two or three weeks.

A ) e sand IS al ) Jeadll ) L) glac) Sy @
Such tests may be constructed to last the entire class period; in this
case, optimum learning efficiency requires the teacher to return and
discuss the corrected test as soon as the class meets again.
33 ge SV alaill 3elS Callats AMal) o3gy g 4beSly Jumdll o jlaill o3a ol 255 58 AY o

A B e aaiag g il LAY sl 4388l 5 alaall
e The essence of the quiz is brevity.

D) s LAY A e
e [n contrast to the test, it may be unannounced.
Olre e O5Sy 288 HLAAY) (e il e
e Frequent quizzes encourage students to devote time regularly to their
language study.
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e Moreover, the quiz enables the teacher to acquaint students with types
of items that will subsequently be used in tests.
GaY 8 gy 2220 (o g Al 3 gl &\j}igg,du\ oy el aleall HLAAY) Sy ABLYL @
(PO Y
2. Objective and subjective test items: An objective item is one for
which there is a specific correct response; therefore, whether the item is
scored by one teach or another, whether is scored today or last week, it is
always scored the same way (Multiple-choice items & fill-in the blank).
¢ all aasall Yl aal s o sa sall 2l LA g de gia gall LAY 360 @
& 5] ol a sl Jan 131 5l ¢ AT g aal g alea cila (e il Jaes (S 13 L el
(8 ) A g daxie LA 3 53) ARy Hlall ey Laily Joausillé ¢ ol
e A subjective item is one that does not have a single right answer
(interview & short composition).
(o (3 S5 5 ALle) riaa aal g Gl g 4l (550 Y A aal s I ) e
4. Speed and power tests: On a speed test, the student works against
time (typing & translation).
(e il 5 AU g 5 pe lldall Jeny Ao pudl LAY 15580 5 de yudl )30 o
e On a power test, the student is given sufficient time to finish the test.
LAY el AN fl) Qllall eldac) o - 3 g8l SLEAY e
e Some students may not answer all the questions, but this is because
they are unable to do so, not because they were rushed.
~elly ALl e o pol8 e g 1aa (K1 ALY e e sy V8 OBl (any o
s ol 2gdY Gl s
5. Formative and summative evaluation: The formative test is given
during the course instruction; its purpose is to show which aspects of
the chapter the student has mastered and where remedial work is
necessary.
Dlea) s (i jalls ¢ el ilaglad J3A LSS LAY |l andlill JSUS 5 a0 @
Cdasll Ladle 4y 55 e 5 Al Ll ) Jaadl) il sa
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e The formative test is normally graded on a pass-fail basis, and students

who fail are given the opportunity to study and then take the test again.

O shidy Gl Ol e g - Q) pad el e S s a2y lsle o
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e The summative test, on the other hand, is usually given at the end of a
marking period and measures the ‘sum’ total of the material covered.

' SUM" L 5 granaal 3 5 Al sale Jany mndlill HUEAY) (5 AT dalice @
Al sadiall 3l gall 4llan)

6. Norm-referenced and criterion-referenced tests: The norm-
referenced test compares a student’s performance against the
performance of other students (Curve).

1ol 5l ulaall g ac) g8l dama pe ) HLEAS ¢ bl g 20 ) 8l dpaa e <l LA @
(<S) GaoAY) Ol ol
e The criterion-referenced test indicates whether the student has met
predetermined objective or criteria.
laall o Ll daaall Caagd) aa g adlall K1Y Le i cad) liall jledd) Sl e

7. Discrete-point and global testing: Discrete-point tests measure
whether or not the student has mastered specific elements of the
second language.

allall S 13) Lo daallal) g dlcadial) Lol Lad) sy sdaalall g dladiall Lladl il o
Al Al 3adaa palic (@l

e Global language tests measure the student’s ability to understand and
use language in context.

LAl aladiind 5 agd Ja e calthall 5 508 dallad) Aalll ol LA Guili @

8. Pure vs. hybrid test items: On a pure test item, the student uses only
one skill. In hybrid test item, two or more skills are used.
saa) 55 jlge alldall aasiing ¢ &) SLaayl oy e labisall Qe 4@l JLaay) a6 e
b lgall e STl o) andiug Akl Hlaall ay 4 Las
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9. Pre-testing and post-testing: The pre-test is given prior to teaching a
course or a unit of instruction.
el Ban g o 300 Jid SLadY) i Lal plaill g - jlia¥) oy ey Jd Le L) o
e Itis similar in form and content of the post-test that is given at the end

of the course or the unit.
Ban gl sl 5 sall Aleiy aillac) oy () axy LA () saaall 5 JSEIL 4lia 2 @
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