


lecture 1
Applied linguistics:
Is the academic discipline concerned with the relation of knowledge about language to decision-
making in the real world
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the need for applied linguistics:
Language is at the heart of human life . without it, many of our most important activities are
inconceivable.

Language use is in many ways a natural phenomenon beyond conscious control
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The scope of applied linguistics:
Since language is implicated in so much of our daily lives, there's clearly a large an open ended

number of quite disparate activities to which applied linguistics is relevant
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1)Language and education saslail) g 4all)
A — first language education, when a child studies their home language or languages
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B — additional language education, often divided into second language education, when
someone studies their society’s majority or official language their home language, and foreign
language education when someone studies the language of another country.
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C — clinical linguistics Is the study and treatment of speech and communication
impairments , Whether hereditary, developmental, or acquired (through injury, stroke,
iliness, or age)

D-language testing is the assessment and evaluation of language achievements and
proficiency, Both in first and additional languages, and for both General and specific
purposes
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A —workplace communication is the study of how language is used in the workplace, and how it
contributes to the nature and power relations of different types of work.
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B — language planning is the making of decisions, often supported by legislation, about the
official status of languages and their institutional use, including their use in education
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C — forensic linguistics is the deployment of linguistic evidence in criminal and other legal
investigations, for example to establish the authorship of the document, or profile of a speaker
from a tape-recording.
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A — literary stylistics is the study of the relationship between linguistic choices and effects on
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B — critical discourse analysis (CDA) is the study of the relationship between linguistic
choices and effects in persuasive use of language

il Ll Aokl s il ag slll ol JUERY) (4Bl ) o sa / (i) qiadl) Jla

(Bnlull 5 AlaY) Sun o anll) Lelilas i)

C — translation and interpretation is the formulation of principles underlying the perceived
equivalence between a stretch of language and its translation, and the practice of
translating written texts and interpreting spoken language
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is the arrangements and presentation of written language, including
issue relating to typography and to layout, choices of medium, and effective combination
of language with other means of communication such as pictures and diagrams
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E- lexicography is the planning and compiling of both monolingual and bilingual dictionary and
other language reference works such as thesauri
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lecture 2
linguistics
is the academic discipline concerned with the study of language in general
it is bound to represent an abstract idealization of language rather than the way it is
experienced in the real world
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generative linguistics
Introduced by Noam Chomsky 1950s onward. in his view , the proper subject matter of
linguistics should be the representation of language in the mind (competence) ,rather than the
way in which people actually use language in everyday life (performance).
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the focus is very much upon the relation between language and society
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the concern is with language as a means of communication , the
purpose it fulfils, and how people actually use their language
i aladii) Dled Gulll aodaivg (2S5 (i ) Baiat s JuaiDl Al o€ 23l Slaia ¥l 4 ; Aplaad) iy gill)

:vast databanks containing millions of words of actual language in use can
be searched within seconds to yield extensive information about word frequencies and
combinations which is not revealed by intuition
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these approaches to linguistic study seem much closer of the reality of experience than
Chomsky’s , and therefore more relevant to the concerns of applied linguistics .yet, they are
abstract in the sense that they detach language from the experience of its use
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this is because their purpose is to describe and explain and not , as in applied linguistics , to
engage with decision making .
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description versus prescription

linguistics favour description (saying what does happen)
over prescription (saying what ought to happen)
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linguistics concern is knowledge as an end in itself rather than with action based upon that
knowledge
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prescription is a social phenomenon
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the growth of English
400 million or so first-language speakers and over a billion where it is the official language
(education business)
the role of other international languages such as French or Russian had diminished
drastically
French is no longer the international language of air traffic control, or dominant in
Diplomacy
German and Russian are no longer internationally necessary for scientific study.
actually
the influence of English can be seen in films ,television programs ,
advertisements , and the internet the teaching and learning of English has generated
tremendous personal ,political ,academic ,and commercial interests
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What it means to be a native speaker? Aa¥ alSiall i mal; 13l

Firstly, there's the question of personal history geddd) fu s basi 1 £ gaga 92 ¥y

Native speakers and are considered to be people who acquired the language naturally and
effortlessly in childhood
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Secondly, there is a question of expertise s A & gasa gb Ll

Native speakers are seen as people who use the language, or variety of it, correctly, and have
insight into what is or is not acceptable
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Thirdly, there's a question of knowledge and loyalty. oaYAY) g 43 jaall £ g ga Ll

Being a native speaker, it is assumed, entails knowledge of, and loyalty to, a community that
uses the language.

However, there are some aspects of language proficiency that this traditional definition of the
native speaker does not include
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Firstly, it says nothing about proficient see in writing , but only about proficiency in speech
Cupsal) 3 as )l Luid oS il iAol e (o sl s o) 52 )

Secondly, the native speakers knowledge of the language is implicit rather than
explicit . (using the rules correctly without being able to explain them).
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Lastly, traditional native speakerness implies nothing about size of vocabulary, range of style,

or ability to communicate across diverse communities.
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English as a lingua franca (ELF) 4S_sida 4ad 4 da0y) dall)
Speaking and new variety of English which depends neither on childhood acquisition nor on
cultural Identity and is often used in communication in which No native speaker is involved
(she go)
(you’re very busy today,lsn’t it?)
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The spread of English has generated intense interest in the study of language pedagogy and of

second-language acquisition (SLA).
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historically, the most active of applied linguistics enquiry has been in these areas
Indeed, in the early days of the discipline, applied linguistics and the study of
Teaching English as a foreign language (TEFL)
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were considered to be one and the same . we will look back at the development of TEFL over
the last hundred years or so.
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Grammar translation language teaching

In the schoolrooms of Europe in the 20th century, the teaching of modern foreign
languages was influenced by the dead classical languages, Latin and ancient Greek.
Modern language learning, it was assumed, brought students into contact with great
national civilizations and their literatures.

Grammar rules were explained to the students in their own language , vocabulary lists
were learned with translation equivalents.

the way into the new languages was always through the student’s own first language.
success was measured in terms of the accurate use of grammar and vocabulary rather
than effective communication using the language meant written translation there was no
emphasis on the development of fluent speech
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lecture 4
the direct method _dbual) sl 1
new types of students-immigrants , business people , and tourists-created a new kind of
classroom population students did not necessarily share the same first language,
so , first language explanation and translation were not possible .
s odkal) sl
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Hence , the direct method was advocated in which the student’s own languages were
banished and everything was to be done through the language under instruction
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in Berlitz schools , for example , microphones were monitored and teachers could be fired for
uttering a single word in a students’s own language
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success was to be measured instead by the degree to which the learners’s language
proficiency approximated to that of the native speake
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natural language learning 4l aphl) auleill 2
an approach in which an adult learner can repeat the route to proficiency of the native
specking child .
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learning would take place without explanation or grading , and without correction of errors, but
simply by exposure to meaningful input
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it was believed that neither explicit instruction nor conscious learning had any effect
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its view SLA was derived directly from mainstream linguistics research into child first language
acquisition
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this approach suggested that learning need not involve hard work
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the communication approach (ialsill cslad¥) 3
the emphasis was on meaning-focused activities and the focus was primarily and necessarily

social for the purpose of achieving a successful communication
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there was a shift of attention from the language system as an end in itself to the successful use
of that system in context (from form to communication )
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language learning success is to be assessed neither in terms of accurate grammar and
pronunciation for their own sake,nor in terms of explicit knowledge of the rules, but by the ability
to do things with the language, appropriately ,fluently ,and effectively
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teachers and materials designers were urged to identify things learners need to do with
language (l.e. conduct a needs analysis)and simulate these in the classroom this shift of
emphasis had consequences at both the macro level of syllabus and curriculum design and at
the micro level of a classroom activity :
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at the macro level, there has been the development of English for Specific purposes (ESP)
which tries to develop the language and discourse skills which will be needed for practical jobs
(English for Occupational Purposes (EOP))
or for practical fields of study (English for Academic Purpose (EAP))
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At the micro level there has been the development of Task-Based Instruction (TBI) in
which learning is organized around task related to real-world activities, focusing on the
student’s attention upon meaning and upon successful task completion
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Language, it was argued, is best handled all at once, as it would be in the real world, as this is
the learner’s ultimate goal
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lecture 5

Knowing the grammar and vocabulary of the language, although essential, is one
thing.being able to put them to use involve other types of knowledge and ability as well.
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Linguistic competence
Isolating the formal system of language (l.e. it's pronunciation, grammar, and vocabulary) either
for learning or for analysis, is a useful first step.
However, the adoption of traditional language-teaching methods need not imply that this is all
that learning a language involves, but only that a sound knowledge of the rules and an accurate,

if slow, deployment of them is the basis for further development.
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| This has come from theoretical linguistics in the work of Noam Chomsky.His idea is that the

. human capacity for language, as illustrated by a child’s acquisition of the language around

i them, is not the product of general intelligence or learning ability, but an innate genetically

| determined feature of the human species
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We are born with considerable pre-programmed knowledge of how language works, and require
only minimal exposure to activate our connection to the particular language around us. In
Chomsky’s view, the newborn infant brain already contains a universal grammar (UG) which

forms the basis of competence in the particular language of the child goes on to speak )
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If we except Chomsky’s view, language, as an object of academic enquiry , becomes
something more biological than social, the similarities between languages outweigh differences
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Communicative competence
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As a deliberate contrast to Chomsky’s linguistic competence, the sociolinguist Dell Hymes
offered communicative competence in the late 1960s.

As Hymes observed, a person who had only linguistic competence would be quite unable to
communicate.

They would be a kind of social monster producing grammatical sentences unconnected to the
situation in which they occur.

What is needed for successful communication, Hymes suggested, it's four types of
knowledge : possibility ,feasibility , appropriateness , and attestedness.
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possibility ,feasibility , appropriateness , and attestedness
possibility

A communicatively competent speaker knows what is formally possible in a language, l.e,
whether an instance conforms to the rules of grammar and pronunciation.They know, for
example, that “me go sleep now “ transgresses these rules while “I'm going to go to sleep

now” does not.knowledge of possibility is not sufficient in itself for communication.
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” maybe grammatical, meaningful, and correctly pronounced, but it is
not necessarily the right thing to say,
Whereas “me go sleep now” although wrong maybe both meaningful at appropriate
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| need to sleep

In addition, a communicatively competent Speaker may know the rules, be capable of
following them, but nevertheless break them deliberately
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" That was a hard day’s night"
4ie dany 2 i) Joady 38 G ey gl el (iS5 e gl Cayay 35S0 Gaaaial) ¢ adlaYl
allia oxie (Klg paaill & da (Saia laa Gaaidl JUd) 138 " That was a hard day’s night"
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2) feasibility
A communicatively competent person knows what is feasible.this is a psychological
concept concerned with limitation to what can be processed by the mind, and is best illustrated
by an example
YV QG e ¢ o pilie Alic 8 dagdy puaily g 4giny o) Sy Lo Ciymy 35S0 Canaiall

The cheese was green
The cheese the rat ate was green
The cheese the rat the cat chased ate was green

The cheese the rat the cat the dog saw chased ate was green
The cheese the rat cat the dog the man beat saw chased ate was green

The last two sentences may be possible but they are not feasible they do not work, not
because they are ungrammatical, but because they are so difficult to process
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possibility ,feasibility , appropriateness , and attestedness
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lecture 6
3- Appropriateness

This concerns the relationship of language or behavior to context.

For example, (calling a police officer ‘darling’ or tickling them as they reprimand you); (using
slang or taboo words in a formal letter); or (answering a mobile phone call ‘during a funeral).

LN |
ol b (cudedl) bl 5) aslll o 4Be 2a
i e LAl 02508 SISy ¢ el Al il el ) " sina U LAl Oy ol e Caaai G QLS

Loobadl cdn S clala e oy gl ¢ Andga
Ui 528 Ll e Jalaill b iga e (S1y el g 2l g8l al 5 (e sl e (lasi) S ) 2aly)

4- Attestedness
l.e. ‘whether something is done’. "l Jad" olia

For example, the phrase ‘chips and fish’. From one point of view this is possible (it does
not break any grammar rule), feasible (it is easily processed and readily understandable), and
appropriate (it does not contravene any sensitive social convention). Nevertheless, it does not
occur as frequently as ‘fish and chips’
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i What do we mean by context?

All of the following, for example, might be involved in interpreting a real encounter: tone of voice
and facial expression; the relationship between speakers; their age, sex, and social status; the
time and place; and the degree to which speakers do-or do not-share the same cultural
background.
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In order to give a systematic description of context, Applied linguistics has drawn upon, and also
developed, discourse analysis.

The study of how stretches of language in context are perceived as meaningful and unified by
their users. Three areas of study which contribute to this field are paralanguage, pragmatics,
and genre studies.

Sl AV sl (oS A 2 ga el Jalas (g sh g Lgale e ] 4gadall il gl Sl aliie Ciua g clacY
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1- Paralanguage

When we speak we do not only communicate through words. A good deal is conveyed by tone
of voice-whether we shout or whisper for example, and by the use of our bodies-whether we
smile, wave our hands, touch people, make eye contact, and so on.
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2- Pragmatics

Is the discipline which studies the knowledge and procedures which enable people to
understand each other’s words. Its main concern is not the literal meaning, but what speakers
intend to do with their words and what it is which makes this intention clear.

How are you? (asking about someone’s health or a greeting)
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3- Genre
A term defined by the applied linguist John Swales as a class of communicative events which
share some set of communicative purposes. Other Possible examples of genres include

conversations, consultations, lessons, emails, Web pages, brochures, prayers, news bulletins,
stories, and jokes.
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(4age ) lecture 7

What is language testing?

"Language Testing is the practice and study of evaluating the proficiency of an individual
in using a particular language effectively."

faalll jlaal sl
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Types of Tests ralll L) (e dege g1 53l
A. Based on Purposes alayl Je 8 ludl
B. Based on Response Ayl s e A8 jlidl

D. Based on Score Interpretation  4siill jud e 238 sl
A. Based on Purposes: «ala¥l Jde L6l jL3ay) Y

There are many kinds of tests; each test has specific purpose and a particular criterion to be
measured. We will explain five kinds of tests based on specific purposes. Those tests are
proficiency test, diagnostic test, placement test, achievement test, language aptitude
test.
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1. Proficiency Test

The purpose of proficiency test is to test global competence in a language. It tests overall ability
regardless of any training they previously had in the language. Proficiency tests have
traditionally consisted of standardized multiple-choices item on grammar, vocabulary, reading
comprehension, and listening comprehension.

One of a standardized proficiency test is TOEFL .

C. Based on Orientation and The Way to Test _Lia¥l § ks Glgaa sill e 238 Laal
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2. Diagnostic Test duadill jLasY)
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The purpose is to diagnose specific aspects of a language. These tests offer a checklist of
features for the teacher to use in discovering difficulties. Proficiency tests should elicit
information on what students need to work in the future; therefore the test will typically offer
more detailed subcategorized information on the learner.
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For example, a writing diagnostic test would first elicit a writing sample of the students. Then,
the teacher would identify the organization, content, spelling, grammar, or vocabulary of their
writing. Based on that identifying, teacher would know the needs of students that should have
special focus.
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3. Placement Test s siwall aaai L

The purpose of placement test is to place a student into a particular level or section of a
language curriculum or school. It usually includes a sampling of the material to be covered in
the various courses in a curriculum. A student’s performance on the test should indicate the
point at which the student will find material neither too easy nor too difficult.
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Placement tests come in many varieties: assessing comprehension and production, responding
through written and oral performance, multiple choice, and gap filling formats. One of the

examples of Placement tests is the English as a Second Language Placement Test (ESLPT) at
San Francisco State University.
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4. Achievement Test Jluasill jLaaY)

The purpose of achievement tests is to determine whether course objectives have been met
with skills acquired by the end of a period of instruction. Achievement tests should be limited to
particular material addressed in a curriculum within a particular time frame.
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Achievement tests belong to summative because they are administered at the end on a
unit/term of study. It analyzes the extent to which students have acquired language that have
already been taught.
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5. Language Aptitude Test 4l ;&) jLaal

The purpose of language aptitude test is to predict a person’s success to exposure to the
foreign language. According to John Carrol and Stanley Sapon (the authors of MLAT), language
aptitude tests does not refer to whether or not an individual can learn a foreign language; but it
refers to how well an individual can learn a foreign language in a given amount of time and
under given conditions.
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In other words, this test is done to determine how quickly and easily a learner learn language in
language course or language training program. Standardized aptitude tests have been used in
the United States:

The Modern Language Aptitude Test (MLAT)
The Pimsleur Language Aptitude Battery (PLAB)
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lecture 8
Types of Tests
A. Based on Purposes Gl Je a8 ludl
B. Based on Response Alainy) e e A8 Ll
C. Based on Orientation and The Way to Test LAY 3 s Gl sill e 238 lidl

D. Based on Score Interpretation Aagiill judi e L8 L)

B. Based on Response
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1. Subjective Test

Subjective test is a test in which the learners ability or performance are judged by examiners’
opinion and judgment. The example of subjective test is using essay and short answer.
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2. Objective Test

Objective test is a test in which learners ability or performance are measured using specific set
of answer, means there are only two possible answer, right and wrong. In other word, the score
is according to right answers. Type of objective test includes multiple choice tests, true or false
test, matching and problem based questions.
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There are two kinds of tests based on response. They are subjective test and objective test.
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Advantages and Disadvantages of Commonly Used ahaiui) dails ope 5 U
Types of Objective Test :(<aaell) SV sy gl

1- True or False W 4 pa
Advantages bl »

Many items can be administered in a relatively short time. Moderately easy to write and easily
scored.
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Disadvantages & sc

even if material has not been mastered.

(KYEN uﬁel}lu.:;c‘).4\_\:1\U,AA:\J’J\@W\M&Y\wﬁ)ﬁﬁwcﬂbw\aﬂﬂj\m&\LA&:M\o‘))muu)ﬁ
aJLA.“Lg.AAGé

2- Multiple Choice «ijball amia
Advantages L

Can be used to assess a broad range of content in a brief period. Skillfully written items can be
measure higher order cognitive skills. Can be scored quickly.
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Disadvantages «s«e

Difficult and time consuming to write good items. Possible to assess higher order cognitive

Limited primarily to testing knowledge of information. Easy to guess correctly on many items,
. skills, but most items assess only knowledge. Some correct answers can be guesses.
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Matching d&Uaal)
Advantages Ll

Items can be written quickly. A broad range of content can be assessed. Scoring can be done
efficiently.
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Disadvantages

Higher order cognitive skills difficult to assess.

(Y 5 s llall Ja Caes
Advantages and Disadvantages of Commonly Used alaaiu¥) daild ¢ ge g Ll e
Types of Subjective Test ool jLiayl g gl 1

1- Short Answer o s<dll CUaY)

Advantages Ll 3l

Many can be administered in a brief amount of time. Relatively efficient to score. Moderately
easy to write items.

) gall UK A gein g ¢ Jal Q}ﬁ&%ﬁb;&&ﬁﬁ&d}&ﬁﬂﬂ\&bﬁﬁd& Qwﬁﬁu\@@ﬂ
Disadvantages « sl

Difficult to identify defensible criteria for correct answers. Limited to questions that can be
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. answered or completed in a few words.
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Advantages Ll

Can be used to measure higher order cognitive skills. Easy to write questions. Difficult for
respondent to get correct answer by guessing.
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Disadvantages

Time consuming to administer and score. Difficult to identify reliable criteria for scoring. Only a
limited range of content can be sampled during any one testing period.
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lecture 9
Types of Tests
A. Based on Purposes Gl Je a8 ludl
B. Based on Response Alainy) e e A8 Ll
C. Based on Orientation and The Way to Test LAY 3 ks Glea ) e 28 Laal

D. Based on Score Interpretation Aaiill pdi e 238 LA

Language testing is divided into two types based on the orientation.

They are 1 language competence test and 2 performance language test.

LAY e e 58 I e ) e WAl ARl L) i
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Language competence test is a test that involves components of language such as
vocabulary, grammar, and pronunciation

while performance test is a test that involve the basic skills in English that are writing,
speaking, listening and reading.
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Moreover language testing is also divided into two types based on the way to test

They are 1 direct testing and 2 indirect testing.
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Direct testing is a test that the process to elicit students competences uses basic skill, like
speaking, writing, listening, or reading while indirect language testing is a test that the process
to elicit students competences does not use basic skills.
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Therefore, language testing can be divided into four types based on orientation and the way to
test. They are: gl ¢ ) JLiaY) 44 jla g Glgasill e 5S35 Al aalll LA aandl apdatind 1A

1-Direct competence test. sdluall os W) sl
2-Indirect competence test. bl jal) oeld<l) L)
3-Direct performance test. sibual) la¥) jLid)
4-Indirect performance test. ik jll ¢l Lad)
1. Direct Competence Tests bl seldsl) jLuay)

The direct competence test is a test that measure the students knowledge about language
component, like grammar or vocabulary, which the elicitation uses one of the basic skills,
speaking, listening, reading, or writing. For example, a teacher wants to know about students
grammar knowledge. The teacher asks the students to write a letter to elicit students knowledge
in grammar.
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2. Indirect Competence Test sl sall oglisl) jLas|
The indirect competence test is a test that measure the students knowledge about language
component, like grammar or vocabulary, which the elicitation does not use one of the basic

skills, speaking, listening, reading, or writing. The elicitation in this test uses other ways, such as
multiple choice.

For example, the teacher wants to know about students grammar knowledge. The teacher gives
a multiple choice test for the students to measure students knowledge in grammar.
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3. Direct Performance Testslbuall 2y Lai)

Direct performance test is a test that the students skill in reading, writing, speaking, and
listening that the elicitation is through direct communication. For example, the teacher want to
know the students skill in writing, the teacher ask the students to write a letter, or to write a short
story.
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4. Indirect Performance Test_ sl ) la¥) i)

Indirect performance test is a test that measure the students skill in reading, writing, speaking,
and listening that the elicitation does not use the basic skill. For example, the teacher wants to
measure the students skill in listening. The teacher gives some picture and asks the students to
arrange the students the pictures into correct order based on the story that they listen to.
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D. Based on Score Interpretation daill) pedi o Al LS
There are two kinds of tests based on score interpretation.

They are norm-referenced tests and criterion-referenced tests.
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1. Norm-Referenced Test (22 Jbaa 93 JLid)

Norm-referenced tests are designed to highlight achievement differences between and among
students to produce a dependable rank order of students across a continuum of achievement
from high achievers to low achievers (Stiggins, 1994).
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School systems might want to classify students in this way so that they can be properly placed
in remedial or gifted programs. The content of norm-referenced tests is selected according to
how well it ranks students from high achievers to low. In other words, the content selected in
norm-referenced tests is chosen by how well it discriminates among students.
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A student’s performance on an norm referenced test is interpreted in relation to the performance
of a large group of similar students who took the test when it was first normed. For example, if a
student receives a percentile rank score on the total test of 34, this means that he or she
performed as well or better than 34% of the students in the norm group.

This type of information can useful for deciding whether or not students need remedial
assistance or is a candidate appropriate for a gifted program. However, the score gives little
information about what the student actually knows or can do.
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2. Criterion-Referenced Test saa jlsa g3 i)

Criterion-referenced tests determine what test takers can do and what they know, not how they
compare to others (Anastasi, 1988). Criterion-referenced tests report how well students are

doing relative to a pre-determined performance level on a specified set of educational goals or
outcomes included in the school, district, or state curriculum.
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Educators may choose to use a criterion-referenced test when they wish to see how well
students have learned the knowledge and skills which they are expected to have mastered. This
information may be used as one piece of information to determine how well the student is
learning the desired curriculum and how well the school is teaching that curriculum.
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The content of a criterjdion-referenced test is determined by how well it matches the learning
outcomes deemed most important. In other words, the content selected for the criterion-
standard tests is selected on the basis of its significance in the curriculum.

Criterion-referenced tests give detailed information about how well a student has performed on
each of the educational goals or outcomes included in that test.
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lecture 10
- Characteristics of a good test xall HLiaY) jailiad

In order to judge the effectiveness of any test it is sensible to lay down criteria against which the
test can be measured as follows:

r S sal o Ll oSy Gl pulee paia Gilaiall (e ¢ a6l 0 e oSSl
1- Validity: 48luadll

a test is valid if it tests what it is supposed to test .Thus it is not valid «for example «to test
writing ability with an essay question that requires specialist knowledge of history or biology —
unless it is known that all students share this knowledge before they do the test

DUl il e Ul A4S 508 LY e grems Yo 5 . o Jia) (on jibe sale ki 138 LAY o( 4dlaadll) JLAAY) daa
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A particular kind of ‘validity’ that concerns most test designers is face validity. This means that
the test should look, on the ‘face’ of it, as if it is valid. A test which consisted of only three
multiple choice items would not convince students of its face validity however reliable-or
practical teachers thought it to be.
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2- Reliability; <l

A good test should give consistent results. For example, if the same group of students took the
same test twice within two days — without reflecting on the first test before they sat it again —
they should get the same results on each occasion. If they took another similar test, the results
should be consistent. If two groups who were demonstrably alike took the test, the marking
range would be the same.

JsY LY 8 Jaldll e —(pe sy o cpobiial sdal GOl (e de gana 3 Jlie caBilaia ) dulaie gl aey ) LasY)
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iy 5S A awy 138 5 (0 ey 128 alilaie 3) (LAY 8 aSadlE gl 5 aS) gl (sl

In practice, ‘reliability’ is enhanced by making the test instructions absolutely clear, restricting
the scope for variety in the answers, and making sure that test conditions remain constant.
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Reliability also depends on the people who mark the tests — the scorers. Clearly a test is
unreliable if the result depends to any large extent on who is marking it. Much thought has gone
into making the scoring of tests as reliable as possible.

o) sise il a3 Al (Ol 5 LAY 8 asual gl ol laa) s o e Liay) ey
A- Writing tests : 4quisl) sl

Before designing a test and then giving it to a group of students, there are a number of things
we need to do: e pLill ZUad ) gVl (e d2e 2a g llia GOl (e Ao gasal allac | 5 LAY AUS 8

1- Assess the test situation: liay) s a8

before we start to write the test we need to remind ourselves of the context in which the test
takes place. We have to decide how much time should be given to the test-taking, when and
where, it will take place, and how much time there is for marking.

dlaas Cigun (o3 ) oS iy, JLaY) 4be 320 Cigun (o315 gl ) S5 ) it ead) J 1 JLia) Alla i )

2- Decide what to test: JLia¥)l aass  we have to list what we want to include in our test. This
means taking a conscious decision to include or exclude skills such as reading comprehension
or speaking (if speaking tests are impractical). It means knowing what syllabus items can be
legitimately included (in an achievement test), and what kinds of topics and situations are
appropriate for our students. dlailal 4xieile aad ey 138 5, Ujlia) aledy Lay 48 (el 1 LEAY) 20 ¥
) DL Badaall ) gall 48 jra ing s Asles e ) LAl gd) aall ¢ agdl) ¢ el i) il g Jia aladly Ve LAYl
LSl 4Dl Vsl g gl sall £ 531 Ao 5( slaanil) L)

3-Balance the elements: sl (o 4Kl

If we are to include direct and indirect test items we have to make a decision about how many of
each we should put in our test. A 200-item multiple choice test with a short real-life writing task
tacked onto the end suggests that we think that MCQs are a better way of finding out about
students than more integrative writing tasks would be.
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4- Weight the scores: ( dasall & Leli) Sla jall dpaa)

However well we have balanced the elements in our test, our perception of our students’
success or failure will depend upon how many marks are given to each section or sections of
the test. If we give two marks for each of our ten MCQs, but only one mark for each of our ten
transformation items, it means that it is more important for students to do well in the former than
in the latter.
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5- Making the test work: _Lia¥! alac)

It is absolutely vital that we try out individual items and/or whole tests on colleagues and
students alike before administering them to real candidates.

Such trialing is designed to avoid disaster, and to yield a whole range of possible
answers/responses to the various test items. This means that when other people finally mark
the test we can give them a list of possible alternatives and thus ensure reliable-scoring.
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B- Marking the test JLia¥) maas
How to avoid subjectivity in scoring? 4ssiill 8 4ue g sall ade iath CaS
1-Training <

If scorers have seen examples of scripts at various different levels and discussed what marks
they should be given, then their marking is likely to be less erratic than if they come to the task
fresh.

L (s Al 5 5e3) 40kiiie agila

2- More than one scorer: ceaalill (e 3l

Reliability can be greatly enhanced by having more than one scorer. The more people who look
at a script, the greater the chance that its true worth will be located somewhere between the
various scores it is given.

agiial) 33  dem i 5S) Y il B o5 G e IS5 ¢ mali e S 35505 5k S 0 (S 5 sl
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3-Global assessment scale: 4axllall cils jall 4
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A way of specifying scores that can be given to productive skill work is to create ‘pre-defined
descriptions of performance’. Such descriptions say what students need to be capable of in
order to gain the required marks.

QM\@UMIA@A}JL_M\dﬁam@a};m\@)g&b@ﬁﬁﬂ L@\Lc\@bﬁuu‘;d\chﬂ\uq‘aaﬂug)bh)ﬁ
aslladl) ol e Jpaall 8 agla 5

4-Analytic profiles: ( —Uall sbal) Jalas

Marking gets more reliable when a student’s performance is analyzed in much greater detail.
Instead of just a general assessment, marks are awarded for different elements.

b Ot 5l Sdle slae) (K15 ole i 3 e Gl ¢ Ul Jaealii (e 00 il allall (5 siesal I LS e guan]
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5-Scoring and interacting during oral tests: 4 saill &l LAY IS e Jeldl) g il o) via

Scorer reliability in oral tests is helped not only by global assessment scores and analytic
profiles but also by separating the role of scorer (or examiner) from the role of interlocutor (the
examiner who guides and provokes conversation). This may cause practical problems, but it will
allow the scorer to observe and assess, free from the responsibility of keeping the interaction
with the candidate or candidates going.
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lecture 11
Literary Stylistics : 4xsalll cadlud) 4l

Linguistic analysis, in other words, can describe and analyze the language of a literary text but
is not of itself an applied linguistic activity. It begins to move in that direction, however, when
linguistic choices are linked to their effects upon the reader and some attempt is made at an
explanation. This is the endeavor of literary stylistics.
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It is not perhaps in itself applied linguistics as it involves no practical decision making, but it is,
as we shall see, an important resource for the analysis of powerful and persuasive uses of
language in general.
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It raises awareness, not only of the importance of exact wording but of how there is far more at
stake in the use of language than the literal meaning of the words.
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Stylistic analyses tend to highlight three related aspects of literary language:

s 4] Al alate il s ¥ e e gl 8 o) ) Jaad Jadsal)

1 its frequent deviation from the norms of more everyday language use;

2 its patterning of linguistic units to create rhythms, rhymes,

3and parallel constructions; and the ways in which the form of the words chosen seems to
augment or intensify the meaning.

e sl sl aladind 3 € S8 julaad) (e alall ) S Y

¢ WY aelill oLiY 4y alll Slas gl 3 Ye

inal) Ay gl sl Fie culS ol g KN LAl IS 3 5k 5 ¢ cule LA (3l 55 i Y

(43 b Clan s Ausliie Ol Hluny ) shand) 23058 (i Jig (5 8 (e I 5 Apusliall Ll o) 5 480t 4SS 3 pal) Aiusal) (a5 3)

Critical Discourse Analysis (CDA) <thill Jula% 18

Of more interest to applied linguists, and of more danger or being less transparent, is the presentation of
the same facts in ways which, while not altering the truth of what is said, nevertheless influence, and are
perhaps calculated to influence, the reader’s attitude. Thus just as a glass might be described as ‘half
full’ or ‘half empty’ with rather different implications, so the same food item can be truthfully described as
either ‘90% fat-free’ or ‘10% fat’. Both are equality true, but to a consumer bent upon reducing their
calorie intake the former description seems more attractive.
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The literal meaning is the same, but the effect is very different. It is in precise analysis of such
detail that a real contribution can be made to people’s capacity to read and listen critically, and
to resist being manipulated by what is said. The analysis of such language and its effects is
known as critical linguistics, or, when placed in a larger social context and seen as part of a
process of social change, as Critical Discourse Analysis (CDA).
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A further area of interest, less evident without linguistic analysis, is persistent patterns of
grammatical choice. There are, for example, constructions which allow a speaker or writer not
be to mention the agent (i.e the person responsible for something). Two strategies in particular
allow this to happen. One is passivization, the favoring of passive constructions over active
ones, for example,
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‘Five children were killed in the air attack’ not ‘The pilots killed five children’.
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The other is nominalization, when actions and processes are referred to by nouns as though
they, rather than the people doing them, were the agent, for example,
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‘Genetic modification is a powerful technique’ rather than ‘Researchers who modify genes have
a great deal of power’.
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Second-Language Acquisition (SLA) 4alll cluis)

From the 1960s onwards, great strides were made in first language acquisition research. Taking
its cue from these, and starting in earnest in the 1970s, SLA research concerned itself with both
explaining and describing the process of acquiring a second language. (In this context, ‘second
language’ is used to refer to any additional language, embracing both foreign languages and
second languages in the more limited sense).
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It has looked at the route, the rate, and the end state of SLA, and the ways in which it is affected
by external factors such as instruction, interaction, and motivation. Particular areas of interest
have included the degree of transfer from the first language/s, the degree of systematicity in
learners’ language, variation between learners or within one learner, and—most of all
perhaps—why the process of acquiring a second language, as opposed to acquiring a first
language, is so often regarded as ‘incomplete’.
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Lecture 12
What is Language?

A number of definitions have been suggested but we will consider the following composite definition.
Al Ayl bl sy g S0 g Lgy el ) SEY) e el Sllia

1- Language is systematic .pekill & 4all
2- Language is a set of arbitrary symbols. 4xSaill jge )l (3 4e gana A

3- Those symbols are primarily vocal, but may also be .42 e Laay) Lay 5 ¢lii gem apulisl Hsa )y (5<5 8
visual.

4- The symbols have conventionalized meanings to which they refer (s ) j&s A S5l A Ladaal

5- Language is used for communication. Juaiy dlus g 28803

6- Language operates in a speech community or culture. 438 ;5 <5 o) aaiaall Cuas & (gl

7- Language is essentially human, although possibly not limited to humans. <& e s patia s s 4kl Gulal A

8- Language is acquired by all people in much the same way; language and language learning both have
universal characteristics. .4xlle jaibad Ll leala’s 4alll 4gliiall 5kl (p HIS & Gl adand 5 LeluiS) o4
Schools of Thought in Second Language Acquisition 4Ll 4all) cluis) g axatl (i j)aa

While the general definitions of language, learning, and teaching offered above might meet with the
approval of most linguists, psychologists, and educators, points of disagreement become apparent after
a little probing of the components of each definition.
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For example, is language primarily a “system of formal units” or a “means for social interaction”? Or for
better retention, should a teacher emerge from equally knowledgeable scholars, usually over the extent
to which one viewpoint or another should receive primacy:
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Yet, with all the possible disagreements among applied linguists and SLA researchers, some historical
patterns emerge that highlight trends and fashions in the study of second language acquisition. These
trends will be described here in the form of three different schools of thought—primarily in the fields of
linguistics and  psychology—that follow somewhat historically.
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Structural Linguistics and Behavioral Psychology (Sslwl) (il ale g (5 gall) cus j3l)

In the 1940s and 1950s, the structural, or descriptive, school of linguistics, with its advocates—Leonard
Bloomfield, Edward Sapir, Charles Hockett, Charles Fries, and others—prided itself in a rigorous
application of scientific observations of human languages.

Bloomfield, Edward Sapir, Charles Leonard L& causall e ¢ &by galll (sl ¢ Cina il o) S 5ill 1940s and 1950s ale 4
Al Al agalal) SUAASIll (e A8y landat 8 o saldhy, o8 e 5 Hockett, Charles Fries

Only “publicly observable responses” could be subject to investigation. The linguist’s task, according to
the structuralist, was to describe human languages .And to identify the structural characteristics of
those languages. An important axiom of structural linguistics was that languages can differ from each
other without limit, and that no preconceptions could apply across languages.

sailad o a5 4 ,adl aalll Cia s sl casS i Taliind 45 53] olea, Leie Gl 5l Lpand Sy "lle Leilaial &l ) (Say" s
el e A8 Oy gl Gl (e Vs ¢ 350n 05 mndl Lpmns (e LA g salll CuS il alga (e iS5 ¢ clalll il (oS i

Of further importance to the structural or descriptive linguist was the notion that language could be
dismantled into small pieces or units and that these units could be described scientifically, contrasted,
ebind alll o Ay )l ilSe (5 galll Caa gl ) aS il 4pea) e 3 53le and added up again to form the whole.
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Among psychologists, a behavioral paradigm also focused on publicly observable responses—those that
can be objectively perceived, recorded, and measured. The scientific method was rigorously adhered to,
and therefore such concepts as consciousness and intuition were regarded as mentalistic, illegitimate
domains of inquiry.
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The unreliability of observation of states of consciousness, thinking, concept formation, or the
acquisition of knowledge made such topics impossible to examine in a behavioral framework.
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Typical behavioral models were classical and operant conditioning, rote verbal learning, instrumental

learning, discrimination learning, and other empirical approaches to studying human behavior.
Gl & gladd A jA AN o aS glge (Jeatia) (o el ulaig ¢ (A1 aulaty, p e JS BN ol CuSil) Alled ciilS ASLOISH A dgaill 4SS gledd) 3Ll

You may be familiar with the classical experiments with Pavlov’s dog and Skinner’s boxes; these too
typify the position that organisms can be conditioned to respond in desired ways, given the correct
degree and scheduling of reinforcement.
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Generative Linguistics and Cognitive Psychology S5 (il ale g 4all) ale 3L&S

In the decade of the 1960s, generative transformational linguistics emerged through the influence of
Noam Chomsky and a number of his followers. Chomsky was trying to show that human language
cannot be scrutinized simply in terms of observable stimuli and responses or the volumes of raw data
gathered by field linguists.

GRS SN ) A o) Ll gt Jo Cun ¢ ASLO (e 3355 (Suagd gt o0 DA (pa AEIN) il il Gan gl alad) 138 31960
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The generative linguist was interested not only in describing language (achieving the level of descriptive
adequacy) but also in arriving at an explanatory level of adequacy in the study of language, that is, a
“principled basis, independent of any particular language, for the selection of the descriptively adequate
grammar of each language” (Chomsky. 1964, p. 63).
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Similarly, cognitive psychologists asserted that meaning, understanding and knowing were significant
data for psychological study. Instead of focusing rather mechanistically on stimulus-response
connections, cognitivists tried to discover psychological principles of organization and functioning.
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Cognitive psychologists, like generative linguists, sought to discover underlying motivations and deeper
structures of human behavior by using a rational approach. That is, they freed themselves from the
strictly empirical study typical of behaviorists and employed the tools of logic, reason, extrapolation, and
inference in order to derive explanations for human behavior.
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Both the structural linguist and the behavioral psychologist were interested in description, in answering
what questions about human behavior: objective measurement of behavior in controlled
circumstances. & sbally adas jall ALY e LAY secaia b saiga S olall il ale 5 o alll € il Alle (0 IS IS
e 3 skl Cagphall 8 el gl bl g il

The generative linguist and cognitive psychologist were, to be sure, interested in the what question; but
they were far more interested in a more ultimate question, why: what underlying factors—innate,
psychological, social, or environmental circumstances—caused a particular behavior in a human being?
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Lecture 13
Constructivism: A Multidisciplinary Approach Clawadil) aamia med:  (Auilady) ))auilial)

Constructivism is hardly a new school of thought. Jean Piaget and Lev Vygotsky, names often associated
with constructivism, are not by any means new to the scene of language studies. Yet, in a variety of
poststructuralist theoretical positions, Constructivism emerged as a prevailing paradigm only in the last
part of the twentieth century, and is now almost an orthodoxy.

s Adasl 53 Gl g6 43Ul ae dasi i e L clewl & Jean Piaget and Lev Vygotskye JSall saaa (s jlaall sga (4 4l
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A refreshing characteristic of constructivism is its integration of linguistic, psychological, and sociological
paradigms, in contrast to the professional chasms that often divided those disciplines in the previous
century. Now, with its emphasis on social interaction and the discovery, or construction, of meaning, the
three disciplines have much more common ground.
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What is Constructivism?

First, it will be helpful to think of two branches of constructivism: cognitive and social. In the cognitive

version of constructivism, emphasis is placed on the importance of learners constructing their own
representation of reality. “ Learners must individually discover and transform complex information if
they are to make it their own, [suggesting] a more active role for students in their own learning than is
typical in many classrooms” (Slavin, 2003, p.257-258).

(o o el Cpalaial oLl asanl o S ¢3S A0 48l 5 qataall 5 4 jrall s atlidl g 8 e S oS Y )
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Social constructivism emphasizes the importance of social interaction and cooperative learning in
constructing both cognitive and emotional images of reality.

The champion of social constructivism is Vygotsky (1978), who advocated the view that “children’s
thinking and meaning-making is socially constructed and emerges out of their social interactions with
their environment” (Kaufman, 2004, p.304).
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” (Kaufman, 2004, p.304). " sexcise & 4l Clelal)
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One of the most popular concepts advanced by Vygotsky was the notion of
a zone of proximal development (ZPD) in every learner: the distance between learners’ existing

developmental state and their potential development. Put another way, the ZPD describes tasks that a
learner has not yet learned but is capable of learning with appropriate stimuli.

Al 3l 3 olaie S 3 (ZPD) o i) sl (U a5 il S g L o il oyl waliall sal (e aal s
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The ZPD is an important facet of social constructivism because it describes tasks “that a child cannot yet
do alone but could do with the assistance of more competent peers or adults” (Slavin, 2003, p. 44).

Vygotsky’s concept of the ZPD contrasted rather sharply with Piaget’s theory of learning in that the
former saw a unity of learning and development while the latter saw stages of development setting a
precondition, or readiness, for learning (Dunn & Lantolf, 1998).

ol eeldS YY) 480 il saeline & N g sas g1 Jaall @LL.;‘\J Jalall o e\.@_‘d\ Caay Cua daclaial) alull ?M e 92 ZPD
” (Slavin, 2003, p. 44)" el

dal ye (50 EaY Laiy ¢ shaill 5 alall JUIT apladll 3 aladlle a3 515 ae Al JS5) ZPD) g (Bl (s 5o 2 5gde
(Dunn & Lantolf, 1998). " alaill Chlalaziv) 5 Aduia Clalac) ooy glail)

First Language Acquisition t A ardl) Gluis)

Everyone at some time has witnessed the remarkable ability of children to communicate. How can we
explain this fantastic journey from that first anguished cry at birth to adult competence in a language?
From the first word to tens of thousands? These are the sorts of questions that theories of language
acquisition attempt to answer.
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Using the schools of thought referred to previously, an extreme behaviorist position would claim that
children come into the world with a tabula rasa, a clean slate bearing no preconceived notions about
the world or about language, and that these children are then shaped by their environment and slowly
conditioned through various schedules of reinforcement.
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At the other constructivist extreme is the position that makes not only the cognitivist claim that
children come into this world with very specific innate knowledge, pre dispositions, and biological
timetables, but that children learn to function in a language chiefly through interaction and discourse.
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Issues in First Language Acquisition oY) Aadl) Gluds) Lliad
Competence and Performance 1Y) g oslaSY)

Competence refers to one’s underlying knowledge of a system, event, or fact. It is the nonobservable

ability to do something, to perform something.
Performance is the overtly observable and concrete manifestation or realization of competence. It is
the actual doing of something: walking, singing, dancing, speaking.
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In reference to language, competence is one’s underlying knowledge of the system of a language—its
rules of grammar, its vocabulary, all the pieces of a language and how those pieces fit together.

oS g aalll e aadad ISy ¢ Dl jhally aggaiael B gl Glad e pUail dpuliY) 4d jaall (e 2alg s £)2Y) ¢ aplilll g anlll B

Performance is actual production (speaking, writing) or the comprehension (listening, reading) of
linguistic events.

aggall Glaal (Bel il ¢ g laia¥) ) &)Vl 5l (4l ¢ aaall) Jad 2Ll 2)ay)
Comprehension and Production gl iy

One of the myths that has crept into some foreign language teaching materials is that comprehension

(listening, reading) can be equated with competence, while production (speaking, writing) is
performance.
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It is important to recognize that this is not the case: production is of course more directly observable,
but comprehension is as much performance—a “willful act” to use Saussure’s term—as production is.
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Lecturel4d

Cross-Linguistic Influence and Learner Language Gl il g aall) alaia
The Contrastive Analysis Hypothesis (CAH) CAH 4sda jil (puSal) Judasil)

In the middle of the twentieth century, one of the most popular pursuits for applied linguists was the
study of two languages in contrast. CAH claimed that the principal barrier to second language
acquisition is the interference of the first language system with the second language system,

=3 CAH . (idlis @u—uﬂ Zu\ﬁaﬁlsgajw;\}iﬂ o_ydtiall il jlaall FISYI (pe san) g i IS o il \OJH\L“}&
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and that a scientific, structural analysis of the two languages in question would yield a taxonomy of
linguistic contrasts between them which in turn would enable linguists and language teachers to predict
the difficulties a learner would encounter.
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A well known model was offered by Stockwell, Bowen, and Martin (1965), who posited what they called

a hierarchy of difficulty by which a teacher or linguist could make a prediction of the relative difficulty
of a given aspect of the target language.

cbgrall ol Jedodilhs o b gam s (Al (5 jlaccp o0 «a S 53 Stockwell, Bowen, and Martin (1965) (s e z3 sai (a2

Fossilization 4alll jaad

The relatively permanent incorporation of incorrect linguistic forms into a person’s second language
competence has been referred to as fossilization.
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Fossilization is a normal and natural stage for many learners, and should not be viewed as some sort of
terminal illness.
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Vigil and Oller (1976) provided a formal account of fossilization as a factor of positive and negative
affective and cognitive feedback. They noted that there are two kinds of information transmitted
between sources (learners) and audiences (in this case, native speakers); information about the
affective relationship between source and audience,

and cognitive information—facts, suppositions, beliefs.

e cpe o Slia o) slasY o QM\Q\JJY\MJ‘#&MJ@@\&M );;_d\ur_wjﬁ)s‘j Vigil and Oller 23
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Affective information is primarily encoded in terms of kinesic mechanisms such as gestures, tone of
voice, and facial expressions, while cognitive information is usually conveyed by means of linguistic
either positive, neutral, somewhere in between, or negative.
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Categories of Error Treatment 4kl clathaall e ddadu
Types of Feedback Jadll 298, £ 6

Recast: An implicit type of corrective feedback that reformulates or expands an ill-formed or incomplete
utterance in an unobtrusive way.

LS e Ayl JSG JalS il o) ol DS e 5) Aeluasale) ¢ Jad 33l el o seiall ¢ 5 anai ; d2lua sl

: devices (sounds, phrases, structures, discourse). The feedback learners get from their audience can be
oy Teacher T Wiy « il learners so L - aady 4gllill aliay)

L: I lost my road. b Cagd Al
T: Oh, yeah, | see, you lost your way. And then what happened? s 1ila i g iy jh a8l i3 5 ) * ol 0 )

S a8l JEal) 138 (e 2als, way fuukﬁa(uu‘u\ Al M\‘;d@mﬁ&‘ib road <oaad Jga el gilud) d\:\.d\)
(AIJA;@MLQJ;\Jbédu;ﬁ&md&ﬁ\euddﬁam‘i\}hm Way@@\w\jqu\_ﬁ,\d:\,w&j}é road
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Clarification request: An elicitation of a reformulation or repetition from a student.
Cllall el Sl delua saleY mua s ga 1 lll) sl

L: | want practice today, today. (grammatical error) (o Uad) agll, asell dujlaa )
T: I’'m sorry? (clarification request) (st b ) ciud U

Metalinguistic feedback: provides “comments, information, or questions related to the well formedness of the
student’s utterance”.

ldall eﬂ&! 2all Gadadll Lﬂ;\formedness_gé&lngdiu\ o) il slaa g ilila i 43 Qﬂdjﬁhdﬁﬁd)

L: I am here since January. b e L L)

Elicitation: A corrective technique that prompts the learner to self-correct. Elicitation and other prompts
are more overt in their response.

L) bz gay SIS (6 AY) Call 5 2l a0y | il SN maal e el Gand ) dpssaal 40l a1 ) A5
L: (to another student) What means this word? € Aalsl) gda a3l (LA k)

T: Uh, Luis, how do we say that in English? What does .......2  S...cud2d 138 4 50aiVl J okl CiuS ¢ s gl <o)
L: Ah, what does this word mean? ¢ dalsl 43.5 (2 Jla ¢ ol

O alldall aly L WY 13l 4 3l 5 Liala (oS 4l gy g dgan 50 3w SR gda i 3le sy Al allall)
(135 5 I 5ad) & does J=b Jan o) sl what does this word mean o) J& Ul J sk ed 4l g eaay

T: Well, okay, but remember we talked about the present perfect tense? s g iaa gasl oo Uias S5 Ja s, U

Explicit correction: A clear indication to the student that the form is incorrect and provision of a
corrected form.

. conaall Gl a5 s e QS o Ul daal 5 30 (ke sl)peal g

L: When | have 12 years old ..... e A VY (680 G
T: No, not have. You mean, “when I was 12 yearsold ...... “ 4w VY O\ Gpa el &l havesd ¥, Y

gr‘l‘;' J A == ALY J 9L ‘A’j = Lall (f 4laall When | have 12 years old 4. VY S u"‘d Jd 9 < Wall Lia
=
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Repetition: The teacher repeats the ill-formed part of the student’s utterance, usually with a change in

intonation.

G geall Ban Byt e Bale g ¢ gl llall W3S e e S (ol ) S
L: When | have 12 years old ... A VY g oS Ladis
T: When | was 12 years old... A VY e S Ladie
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