Assessment is
Assessment is one component of teaching and activities
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By doing assessment. teachers can hopefully gain information about every aspects of their
students especially their achievement
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An aspect that plays crucial role in assessment is tests.
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A good test is constucted by considering the principles of language assessment.
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They are 1-Practicality . 2-Validity . 3-Reliability . 4-Authenticity 5- Washback/Backwash
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Practicality :Practicality can be simply defined as the relationship between available resources for
the test, ie human resources, material resources, time, etc and resources which will be required in
the design, development, and use of the test .

Brown defines practicality is in terms of 1)Cost 2) Time 3 ) Administration 4) Scoring /Evaluation
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Cost :The test should not be too expensive to conduct The cost for the test has to stay within the
budget Avoid conducting a test that requires excessive budget.
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Time :The test should stay within appropriate time constraints . The test should not be too long or
too short.

Administration : The test should not be too complicated or complex to conduct. The test should be
quite simple to administer
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Scoring /Evaluation :The scoring/evaluation process should fits into the time allocation .A test
should be accompanied with scoring rubrics, key answers, and so on to make it easy to score/
evaluate.

oy milie 5 LI fglie go HLAAYT &5 o) it . panand ] cidsll (sl a3Y aulasll gia 0 LT Gladaly andl]

LA Gladialy il dgws Lelaasl Loyt

Validity : Validity of a test is the extent, to which it exactly measures what it is supposed to measure
. A test must aim to provide a true measure of the particular skill which it is intended to measure not
to the extent that it measures external knowledge and other skills at the same time .
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Brown proposed five ways to establish validity. They are: 1. Content Validity 2. Criterion Validity 3.
Construct Validity 4. Consequential Validity 5. Face Validity
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Content Validity :The correlation between the contents of the test and the language skills,
structures, etc. with which it is meant to be measured has to be crystal clear
The test items should really represent the course objective

2l 55 il 55 sl ol e el s oLl sl &Ly LLEAY! (ssime crs bl gsinl Fumds

Criterion Validity :This kind of validity emphasizes on the relationship between the test score and
the outcome

-The test score should really represent the criterion that is intended to measure in the test.
Criterion validity can be established through two ways.

Concurrent Validity A test is said to have concurrent validity f its result is supported by other
concurrent performance beyond the assessment itself (B own,2004 24) For example, the vaidity
ofa high score on the finalexamination of a foreign language course will be verified by the actual
proficiency in the language

2. Predictive Validity :The predictive validity tends to assess and predict a students possible future
success . For example, TOEFL or IELTS tests are intended to know how well somebody will
perform the capacity of his/ her English in the future
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Construct Validity :Construct validity refers to concepts or theories which are underlying the usage
of certain ability including language ability

- Construct validity shows that the result of the test really represents the same construct with the
ability of the students which is being measured .
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Consequential Validity :Consequential validity to refer to the social consequences of using a
particular test for a particular purpose.

-The use of a test is said to have consequential validity to the extent that society benefits from that
use of the test.
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Face Validity:



- Atest is said to have face validity if it looks to other testers, teachers, moderators, and students
as if it measures what it is supposed to measure .

-In speaking test for instance face validity can be shown by speaking activities as the main
activities in the test. The test should focus on students activities in speaking, not anything else.
-The test can be judged to have face validity by simply look at the items of the test.

-Note that face validity can affect students in doing the test -

-To overcome this, the test constructor has to consider these :

a. Students will be more confident if they face a well- constructed, expected format with familiar
tasks.

b. Students will be less anxious if the test is clearly doable within the allotted time limit.

¢ Students will be optimistic if the items are clear and uncomplicated (simple)

d. Students will find it easy to do the test if the directions are very clear

e. Students will be less worried if the tasks are related to their course work (content validity).

f Students will be at ease if the difficulty level presents a reasonable challenge.
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Reliability :

-Reliability refers to the consistency of the scores obtained .

-lt means that if the test is administered to the same students on different occasions (with no
language practice work taking place between these occasions) then it produces (almost) the same
results.

- Reliability actually does not really deal with the test itself It deals with the results of the test. The
test results should be consistent.
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Reliability falls into 4 kinds.
They are:

1)Student-Related Reliability

2) Rater Reliability

3) Test Administration Reliability
4) Test Reliability



Student-Related Reliability This kind of reliability refers to temporary illness, fatigue, a bad day,
anxiety and other physical or psychological factors of the students. Thus, the score obtained of the
student may be not his/her actual score.
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Rater Reliability :

Rater reliability deals with the scoring process. Factors that can affect the reliability might be
human error subjectively, and bias in scoring process.

This kind of reliability fall into two categories. They are:

1. Inter-rater reliability It occurs when two or more scorers yield inconsistent scores of the same
test, possibility for lack of attention to scoring criteria, inexperience, inattention, or even biases.

2. Intra-rater reliabiliy It is a common occurence for classroom teacher because of unclear scoring
criteria, fatigue, and bias toward particular good or bad students or simple carelessness.
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Test Administration Reliability:

- Test administration reliability concerns with the condition and situation in which the test is
administered

-To increase the degree of this kind of reliability test, teachers as the administrators should
consider all the things related to the test administration.

-For instance, if we want to conduct a listening test, we should provide a room which is very
comfortable to listening environment. The noise from outside the room cannot enter the room. The
audio system should clear to all students Even, we have to consider the lighting, the condition of
the desks and chairs as well.
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Test Reliability: Tests reliability refers to the test itself Whether the test fits into the time constraints.
-It means that the test should not be too long or short
-The items of the test should be crystal clear that it will not end with ambiguity.
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Authenticity:

- Authenticity deals with the "real world"



-Authenticity is the degree of correspondence of the characteristics of a given language test task to
the features of a target language task

-Teachers should construct a test with the test items are likely to be used or applied in the real
contexts of daily life.

-Brown (2004:28) also proposes considerations that might be helpful to present authenticity in a
test They are:

1. The language in the test is natural as possible.

2. ltems are contextualized rather than isolated.

3, Topics are meaningful (relevant interesting) to the learners

4. Some thematic organization to items is provided, such as through a story or episode.

5. Tasks represent or closely approximate real-world tasks.
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washback/Backwash :

-The term wasback is commonly used in applied linguistics it is rarely found in dictionaries
-However, the word backwash can be found in certain dictionaries and it is defined as an effect that
is not the direct result of something

-In dealing with principles of language assessment, these two words somehow can be
interchangeable

- Washback (Brown, 2004) or Backwash (Heaton, 1990) refers to the influence of testing on
teaching and learning

-The influence itself can be positive or negative (Cheng et al. (Eds) 2008: 7-10

sl (58 ungale 1uliy kil S lgalll (od auaiow b Jigsl) glbas .

egeitd o tln il oY A1 B o Cinas e usali (o Il Glgll LalS (s s

~Gtiss b sl el Gligs JsE Haki (ging (ol JSity Lot 55 pialS] 50 <l ps (gulso o Jolailly
~alailly asdaill gle SLLEAYT HEG oI

PPV PR PR B R R i [

Positive washback

Positive washback has beneficial influence on teaching and learning.

- It means teachers and students have a positive attitude toward the examination or test and work
willingly and collaboratively towards its objective

-A good test should have a good effect.

-For example, UN (National Examination) will require students to pay attention to the lessons more
attentively prepare everything dealing with UN more thoroughly learn the lessons by heart, and so
on. UN will also require teachers to teach the lessons harder than before, give their students extra
lessons, and give tips and tricks to study effectively and efficiently the extent that these activities
increase such activity and motivation, the UN can be said it has positive backwash
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Negative washback :

Negative washback does not give any beneficial influence on teaching and learning (Cheng and
Curtis, 2008 9).

Tests which have negative washback is considered to have negative influence on teaching and
learning

-For example, if the UN affects teachers to give more the UN lessons then they tend to ignore
other lessons that do not contribute directly to pass the exam, the UN can be considered having
negative washback Moreover, if the UN threatens the students in facing the exam, the students will
feel a lot of anxiety about the exam. They have to pass the UN otherwise they will fail. The
consequence surely will affect students in facing the UN They will fell that they are under pressure.
Thus, it will affect the students performance. Then, it can be inferred that if the UN has this kind of
effect, it has negative washback
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The quality of washback might be independent of the quality of the test

-An ordinary test will have positive washback if it has beneficial effect on students as well the as
the teachers,

-A standardized test, for instance UN will have negative washback if it does not give beneficial
effect on students or teachers

-It seems that there is no way to generalize about washback at the present time Teaching and
learning will be impacted in many different ways depending upon the variable at play at specific
contexts. What these variables are, how they are to be weighted, and whether we can discover
atterns of interaction that may hold steady across contexts is a matter for ongoing research .

- In the meantime, teachers as the test constructor need to consider the probability of the
washback of tests which will be constructed and what the future impact on teaching and learning
later on.
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