oz Sl Zneler
-\QO&M\J@J)&}'\MWJL‘;

Syl ] S

Introduction to Linguistics
MOTCHII = slef s daxr 3 | codasedl et >



sl I Jsde Introduction to Linguistics

dayl 1 3 o owadl

The sounds patterns of language (phonology) & Word formation:

Differences between phonetics and phonology:

* Phonetics deals with the production of speech sounds whereas phonology is about the patterns of
sounds.

* Phonetics is about the physical aspect of sounds, it studies the production and the perception of
sounds, called phones. Phonetics has some subcategories, but if not specified, we usually mean
"articulatory phonetics": that is, "the study of the production of speech sounds by the articulatory
and vocal tract by the speaker". Phonetic transcriptions are done using the square brackets, [ ].

* Phonology is about the abstract (mental) aspect of sounds and it studies the phonemes (phonemic
transcriptions adopt the slash / /). Phonology is about establishing what are the phonemes in a
given language, i.e. those sounds that can bring a difference in meaning between two words. A
phoneme is a phonic segment with a meaning value, for example in minimal pairs:

* The ear hears phonetics, but the brain hears phonology. That is, your ear is capable of processing
whatever linguistic sounds are given to it (assuming someone with normal hearing), but your
language experience causes your brain to filter out only those sound patterns that are important to
your language(s).
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Phonology is:

the blueprint of each sound type

the constant basis of all versions in different physical articulations of that sound type in different
contexts. e.g., the differences in pronouncing the sounds /t/ and /k/ as they have meaningful
consequences related to one rather than the other and they make different words ‘meaningfully
distinct’.

the representation of sounds in our minds, to recognize and interpret the meaning of words based
on the physical sound we say and hear.
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Phoneme:

Single written symbol

Meaning distinguishing sounds

Phonemes such as /f/ and /v/

Phonemes have a contrastive property as in fat and vat (if we substitute one sound for another
there will be a change in meaning and pronunciation, then the two sounds will represent different
phonemes).

Some phonemes are described as ‘natural classes’ when they similar sound characteristics. For
example, /p/ and /k/ are both voiceless stops. So, they are considered as parts of a natural class of
phonemes.
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Phones and allophones:

As we have seen that a phoneme is the abstract unit or sound in the mind; while phone is the sound
type produced in actual speech in the mouth.

Phonetic units appear in square brackets.

Allophone is a set of phones all of which are versions of one phoneme. (e.g., the phoneme /t/ is
produced in different ways as phones [t] either with strong puff as in tar less puff in star); they are
referred to as allophones of the phoneme /t/.

Changing allophone only results in different pronunciation of the same word.
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Minimal pairs:

When two words such as pat and bat are identical in form except for a contrast in one phoneme,
occurring in the same position, the two are described as a minimal pair in English.

Arabic does not have this contrast between these two phonemes /p/ and /b/.

Examples of more minimal pairs in English: fan — van, bet — bat, site —side.

Such minimal pairs are also used for teaching English as a foreign language to develop the ability of
students to understand the contrast in meaning.
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Minimal sets:

When a group of words can be differentiated by only changing one phoneme; this is considered as a
minimal set.

An example of one minimal set based on the vowel phonemes of English is: feat, fit, fat, fate, fought
and foot.

An example of one minimal set based on the consonant phonemes of English is: big, rig, fig, dig and
wig.
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Syllables:

A syllable denotes the basic structure of larger phonological units.

A syllable may consist of a vowel or a diphthong. The most common type of syllables is Consonant
and Vowel (CV).

The basic elements of syllables are Onset (one or more consonants) followed by Rhyme (consists of
a vowel, known also as nucleus, plus a consonant/ or consonants, known as the coda).

Syllables have two type: open syllables (which have an onset and nucleus, e.g., me, to or no ... etc.)
and closed syllables (which have an set, nucleus and coda, e.g., up, up, hat ... etc.).

1 2 |Cla.‘?u.3|
35S0 i gl Sl s LYV B2 e Y5 Jany Jaill) plaial) @

o Sl sally dall &g g LB wblaadl e Lo 5o g1 5V STy cplesl ST ale @ go o (5 gy 25 il plaiall @

A(QV) e )L L

43\}.1.!\@.“@&_'9}’;9 4ﬂcaywdﬂ')§9w\w(ﬁiﬂUSMO)J)BJU‘L;A&JC)Q&&;T@@MSM”M\ L]

(Gl sy 85 jmally (A8 Sl g /Sl &g ) BL)

%;Jd\j)ém&;aackhj(nojme,to P e sl ol e (6 s 5015 7 sthe o) wdae 1 e g5 &) ol el @

.(up, up, hat : Jtw 41&5\5\93\}3 425—}«2-4&51-"%5)1’9.

5 MOTCHII :sldel g dox 5




sl I Jsde Introduction to Linguistics

Examples for some syllables in English:
* Green (CCVQ)
* Eggs (VCCQ)
« Like (CVC)
*  Them (CVC)

1y 5edaa Y1 AU 2Raall abliadl e il
(Al O O g b ol 5 05 SLdSU Jamy 3 - g+ T+ €@+ N- 05, ikl s 4aIS ¢ Green (CCVC) ¢
Sl 50 (O) cile @po (V) Sl & 5 (O) (Sl & 5s (C)
Sl 50 (O) (Sl @90 (O) cdle g (V) c— € + 88 + 5 055 Lgakai s " o' 4JS « Eggs (VCC)
S50 (O) e g (V) (Sl w90 (O wgo Ve dl Gy =L+ + k= il 045 57 J2e" &S ¢ Like (CVC) o
LSl
LSl @50 (O) (Tl o (V) ¢ Sle 50 (O) =Th + €+ M= 0,8, Wiy <" LS « Them (CVC)  »

Consonant clusters:
* A combination of two consonants (CC) such as /st/ in the word stop, known as onset whereas coda
in the word post.
* English can have more than two consonants - larger consonant clusters - as the words stress and
strong (CCC).

:Z;SL.J|&W|
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Co-articulation effects:

* Itis unusual to have large consonant clusters in many languages. For example, in Japanese the
dominant syllable is CV.

* Large consonant clusters may be reduced if they come in the middle of a word.

* Co-articulation refers to the process of making one sound almost at the same time as the next
sound. There are three co-articulation effects:

- Assimilation

- Nasalization

- Elision

1ibluall 3 Ll o S5
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o
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Assimilation:
* When two sound segments occur in sequence and some aspects of one segment is taken or copied
by the other.
* For example, the word have is pronounced in a phrase as | have to go with replacing /v/ sound to be
a similar to /f/ sound and from being voiced to become voiceless.
* Both of consonants and vowels are subject to assimilation.

byl
AV e e il Sy Al T s @ hedie o 5 SO ke
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Nasalization:
* The anticipation of forming the final nasal consonant will make it easier to go into the nasalized
articulation in advance.
* The word can can become /Kaen/ with an emphasis on changing the velar /g/ in the | can go. So, the
influence of the following velar nasal [g] will make the preceding nasal sound come out.
* Think about the phrase you and me.

P Y o ol s ol el o 23
LBV e gl 51 A B ) O Lo Jgudl e Jamtes 2 ey Jled) Y1 Gl LSt L @
AW 31T can 80" il b /8/ Aol sl i e S 1 e [KaRN/ Gladl 3 055 01 glSal, " can’ duS
Y e 5 (8] QM\Mgavpgaguﬂtﬁu\w@u\
-(you and me) izl oda b S5 5 ezl @

Elision:
* The process of not producing a sound segment that might be present in the deliberately careful
pronunciation of a word in isolation.
* The word friendship, the sound /d/ is deleted.
* This is common in consonant clusters — or a coda position, as in the aspects or he must be without
stress on /t/.
* Vowels also disappear as in the following words: interest, cabinet, camera, suppose and every.

TENE P PNERE
S B sall s Jie s Gl )l adn deadll Wb a5 N Adendl a @
. dbJ fs/d/ @ s.2l " friendship” S el e Jis @
L)l 093 "he must be’ ilex 51" aspects " ialS Jte ¢ Lol b ol LU de poadl B pSlay ol 351y ol Llay @
St @l e

."every , interest, cabinet, camera, suppose " {3l IS ‘?.sLa.ﬂ Ul g Sy @
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Word formation:
* Neologisms refers to the process of coping with new words. There is a regularity in the word-
formation processes in a language.
* Etymology refers to the study of the origins and history of words. Etymon has come from Latin
which means ‘original form’ and logia means ‘study of’.
* Many old words can cause outcries as they come into use today.

:LJQ\&“,Q'JiM
LGN B ST 5SS ) 1SCas B sty Gl Slia L sbiond) LSl e Jaladly dgalone didoe ) 055 G gl @
Cede” g L I RS 5 Lo 5 el i B Y RS el L RSO s ool Al s ) e bl eI @
el B Lgalisnal By ,b s Lebols iUy G205 s 8 OLSUI o a0

Sources of words formation:

* Borrowing: taking over of words from other language or adopting a wide number of words from
other languages such as:

- Jewel (French)

- Ski (Norwegian)

- Yogurt (Turkish)

* Other languages might borrow some words from English too, such as suupaamaaketto in Japanese
(Supermarket in English) and taipurataa (typewriter in English).

LN ISPCS T
:J.‘ungﬁ-iowyouﬁ\yﬁsgxuk_;L«m?\jidfi&yumuyujjxx:SJla:..am .
i 3 S (5, 5 [lewel) -
.@JjLJS(GJ;/Ski) -
.acsjms(%;sg; /Yogurt) -
"Supermarket " 5y (suupaamaaketto) i L 5o VNG e SIS Jam pazus 28 g 2Tl @
) Ay 5l YL T typewriter 3 (taipurataa) ialSy . 450
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Loan translation or calque:
* Atype of borrowing
* It refers to a direct translation of the elements of a word into the borrowing language, e.g., the
Dutch wolkenkrabber (cloud scratcher) or the German Wollkenkratzer (cloud scraper) which were
calques for the English Skyscraper.

:ZJL;J\ &q-ﬂ‘
oY) u.aicyf:;.? o
" wolkenkrabber' &, sl U1 3 2 U5 e Jle s poniacdl Bl 3 ST Sobad 3,000 dar 5 ] g sl M il @
G e 5l e a1 s (Oloend! 231S) alins " Wollkenkratzer' LIV G125 (Glovudl &aos) Lalins
- Ol Eb U ST (Skyscraper) 2S04 ey

Compounding:
* When there is a joining of two separate words to produce a single form, thus Lehn and Wort are
combined to produce the word Lehnwort in German (Loan word in English).
* Very common in English and German and less common in French and Spanish.
* Examples are like:
- Wallpaper —noun
- Textbook —noun
- Fingerprint — noun
- Good-looking — adjective + noun

1S A
M\ML@Mc@b%j(«}(WOI’t))(Lehn)M\ :Bb\jchgwcb})uﬁ:kmwzdsrium ®
G oS Y GG 5 s LIS LSLIYI 231 3 (Lehnwort)
N W PN R L EPC R PR N PR NES ) I FE CF ARV
ppdlls e dlzel o
el = O G (Wallpaper) -
@l = g pde OUS (Textbook) -
el = cw&\ iewas (Fingerprint) -
ol + Bs - skl = (Good-looking) -
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Compounding:
* Part of compounding process is blending.
* Blending is the combination of two separate forms to produce a single new term.
* [t differs from blending in a sense that it takes only the beginning of one word and joint it to the end
of the other word.
- Smog (blending of smoke + fog)
- Bit (blending of binary + digital)
- Motel (blending of motor + hotel)

1S A

o e S A e e g Sla

sk Sy llaae Y plaiie (pnelS e pa )@
.:g,w\M\}i@wn;mmwustwwé .

-2l + 05 (smoke + fog) xedSl by 50 ¢ S Lo (Smog) -
- sob, + S (binary + digital) xedSl o e ¢ IV ol sl s N (BIY) -
-G + I s (Motor + hotel) z2alS oy 50 caladl 3 kall e o BUS 525 J5 (Motel) -

Clipping:
* The element of reduction that is noticeable in blending is even more apparent in the process of
clipping. It happens when a word of more than one syllable is reduced to a shorter form (facsimile --

* Examples are like:

- gasoline ----—--- gas

- advertisement ------- ad

- influenza ----------- flu

- fantastic ------------—- fan

- examination ----------- exam

. "u‘
.

M\&m»w,@fﬁumo@mj.M\ngyj;sioﬁcﬂ\@wwﬁgﬂ\ﬂu\ .
(S [fax) u.!gua:ﬁj\fgzsa(uﬁai 24 » [facsimile) Jo ST ) cpakaiedl ol

el e g Tkl o

- 525 (8aS) LS ) anss (gasoline) -

L $ol2s OMe] iy (@d) LS ) e (advertisement) -

A3k 15 A5 i (FlU) &S J) jamss (influenza) -

s 5l Comna 20 (fan) LS J) ,wass (fantastic) -

olasd L;;;53(exam)2@5L,Jlfp;sd(examination) -
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Types of clipping:

1. Hypocorisms (often in Australian and British English): longer words reduced to a single syllable, then y or
ie is added to the end.

Examples are like:
- telly (television)
- toastie (toasted sandwich)
- handi (handkerchief)

2. Backformation: a word of one type (e.g. noun) is reduced to form a word of another type (e.g. verb)
Examples are like:

- donation (noun), donate(verb)
- emotion (noun), emote (verb)
- enthusiasm (noun), enthuse (verb)

: padad g1l
STV Gl & ol e ) s 2y lall LSO 2 (212 &ldas ) cpimgll 3 W puasizy) Hypocorisms )
pelly e Al L 2SN B\ 3 (e
O3l teIevision"w&J)La;:'-\@j (telly) -
L ez i3kl toasted sandwich’ 4SS jLazsl s (toastie) -
e handkerchief"w&buﬁ-\@j(handi) -
rld e el 7 b :Min";-\'@s o delS S el 2" LadSN f5 sbazs @ Lekie 1dg emn s : Backformation . ¥
S s Jb Ry (donate) J| e Y (donation) -
el 2 ‘Jgg»j(emote)gglﬁsg (ol L“Emj(emotion) -
coele S23s ¢ Jb (enthuse) J| .z Y (enthusiasm) -
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Conversion (category change/ functional shift):

* Simply, it is a change in the function of a word without reduction.

* Words such as bottle, butter, chair, vacation ... etc. have become to be used as verbs instead of
being only nouns.

- Someone need to chair the meeting

- They are vacationing in Florida.

* Part of the process of conversion is verbs become nouns (e.g.. guess), phrasal verbs become nouns
(e.g., to print out/ a printout), and verbs become adjectives (e.g., a stand-up comedian).

: b g Jyso
Sl O AadS Ao i o2 cdblay @
elead LS ij, JLsls A (bottle, butter, chair, vacation ... etc) Ju oS o
i L) Je cwaseal” chair’ LS (Someone need to chair the meeting) -
- o L) e sl 'vacation” LS (They are vacationing in Florida) -
to print out/ @) Jie el Sy Lhadl) Jozell oLl (BUESS) oo el JI ol foso 58 bl fosmdl didas s @
.(stand-up comedian) Ji iio J) J}J JLsY1 s (printout

Coinage:
* [tisthe invention and general use totally new terms. It is not very common in English.
* Old examples for coinage are: aspirin and nylon and more recent examples are: granola and Xerox.
(After first use, they become everyday words in the language)
* Google is an example of coinage (using the internet to find information).
* Eponyms: are new words are created based on the name of a person or place such hoover and
Spangler.

IR
Al BB Tls e g5l s s Slondlaadd plall plasezaYIs gl Y1 50 @
oS plisi) Jslday (Xerox) 5 (granola) : Jus sau sl Sla g «(nylon) 5 (aspirin) : SV Je s il @
RN B JS pdss oledS
Sl olsladd) e Eoed) 05 BV a8 e Jbe 5 2 (Google) LS e
.(Spangler) 5 (hoover) : e 08 5l jased eul M Tslzal Cidmral 5l il saia a8 e 55le 38 14y (gumnall @
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Coinage:
* One form of coinage of words is acronyms.
* Acronyms are new words formed from the initial letters of a set of other words.
* Examples are like:
* CD compact disk
* UNESCO, NATO, NASA (these examples keep their capital letters)
* Laser = light amplification by stimulated emission of radiation
* Radar =radio detecting and ranging
* ATM = Automatic teller machine
* PIN = personal identification number.

IR
ol 51 S L OldS oa SV IS e IS5 @
LAY LIS e e gammad (JHVI O V1 e LSS @5 B SlelS 2 A8l ladSSL @
rels e deel @
gedke g2 A (CD) o
S JoWN G Y LSCss e dlzeY ods (UNESCO, NATO, NASA) @
SlasYl dal g 5 guall (Pl Sy ¢ light amplification by stimulated emission of radiation = (Laser) e
iYL ol sl g aisd) S ¢ radio detecting and ranging = (Radar) e
SVl Sk 2a5 « Automatic teller machine = (ATM) - e
C il iy ) ey 5l @35 S personal identification number = (PIN) e
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Derivation:

* Itis accomplished by means of creating a large number of words of small bits, described as affixes.

* Affixes have three types:

* Prefixes refers to words added to the beginning of words such as un-happy , mis-understanding and
dis-like.

» Suffixes refers to words added to the end of words such as care-less, sad-ness and boy-ish

* Infixes - not normally used in English — refers to using affixes inside another word. e.g., see (v) ------
srnee (n) -meaning to drill in Laos, a language in South East Asia.

rolay!
BN Ll s g5 3 s @B o SLISII o oS e sl 5o b e S Sl s @
Bl OM g bLoyl e
(un-happy , mis-understanding and dis-like) : Jts ¢ LSl lud Ol wldS ) b5y lbaldl @
(care-less, sad-ness and boy-ish) : Jlw ¢ LS 4Led Oolias ladS ) oy G-lslll @
P 6 AT AS Loy 3 @BLoYI plasnal ) o255 Rl Bl BTl casens Y—slsll g ol @
.Lau\éjagj;g.gé‘wqmj‘uﬂ\jygégﬁz;ﬂ\@,sj‘(see(v) —————— srnee (n))

Multiple processes:
* Some sources of word formation can come in operation of more than one process at work in the
creation of a particular word.
* For example, when someone says ‘problems with the project have snowballed’. That means the final
word can be understood as compounding of snow and ball; which has then turned into a verb
through conversion.

tiadazedl el

s LS sl e Joall sl Lkas e ST i) ST 0N Sy LS 0585 ol oy @
Ol Sy &adS 2101 2 1 s " problems with the project have snowballed” (g.a.x;-T Jst bbe 1 dlal fww Je @
el ISy b ] QU3 iy g 315 (DA 5 (SMOW) (S 0 S 5 Wl oS

=i o lwad dlgi-
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Ll 3 o el

Morphology:
* The study of forms
* Inthe 19" century, it has become a term describing
the type of investigation that analyzes all those basic elements used in a language.

o g8 el ¢ K8 @l

S o sSS SN Al s @
LB B Ll ool P 1 DL oy pellaae ol e sl 0301 5 @

Morphemes:
* Free and bound morphemes
* Lexical and functional morphemes
* Derivational morphemes (they change the grammatical category of a word, e.g., teach and teacher, -
er is a derivational morpheme — a change from verb to noun)
* Inflectional morphemes (they never change the grammatical category of a word, e.g., old and older,
-er here is inflectional morpheme - just a different form of adjective)

edoge & pall
ERWIIA PRSP S I
b 1 T Lyl g Laned! @
b e el 535 ¢ dintiall £5 uall » —er Jiteach and teacher : e «alSl (g sl S i) Aintladl 5 ual) @
(ol S
JSad i Lyl V153 5all a La—er Jiold and older s Jlte < 2aSW (g geidl JSal e T oy i3 ¥) Lyl e V1 3,001 @
(Eaa oo T

* A morpheme is a minimal unit of meaning or grammatical function. This grammatical function
includes past tense, or plural... etc.

* -er, -ing, -ed, -er, ... etc. are all examples of basic morphemes.

* e.g.., tourists --- two units of meaning (tour + ist) & a unit of grammatical function (-s) indicating
plurality

ch C t«qd\jiyu\&@%}zﬂ\d&ﬂ\a&j ciﬁd&j}i@@&oMSb‘guﬁ Z;Jd\w\)ﬁ °
el i1 D5 0l Lot WS &L e, ing, -ed, -er,
.qud\:\iﬁ.pulﬁdxﬂt:ﬁ sd=5 (-5) JI 5 (tour +ist) aedl e >y ¢ tourists LS : e @
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Free and bound morphemes:

Two types of morphemes:

Free morphemes: those morphemes which can stand alone by themselves as single words such as
new and tour.

Bound morphemes: those forms that cannot normally stand alone and are typically attached to
another form such as re-, -ist, and -ed. (they can be considered as affixes too).

283 adl g 3 ol &b phall
byl p e g Ay @
LCtour [ 52) 5 (new [ dz) Jo g i1 4alS S8 Lgits sy Lakm 5 elid] LSl 5 ol odn 15,01 =

Sas) -ed yre-, -ist, Jb‘éfimwuj\oﬁvgvja@\gé u»y&\jso\cﬁﬁyqﬂ\qn:&;ﬂ| -

(Ll ey sl

When words are used with bound morphemes attached, the basic word forms are called ‘stems’.
e.g.., Carelessness

care (stem)

less (suffix)

ness (suffix)

/StEMS’ e Lol V1 2SI O G 2as jodl L3 1)l o el phiiezal e @
(Yl Y / Carelessness) : Jze @

Lyl B Al LIS e T ((stem) I s care -

) ww\ ' «(suffix) J\“@ less -

L ey 1 ¢ (suffix) ) A SUJS ness -
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Lexical and functional morphemes:

* Free morphemes fall into two types of categories:

- Lexical morphemes: set of ordinary nouns, verbs, adjectives, and adverbs that we think of as the
words that carry the content of the messages we convey. (e.g., yellow, girl, man, house, tiger)

- Functional morphemes: set consists largely of the functional words in the language such as
conjunction, prepositions, articles ... etc. (on, because, the, that, but, near)

*M‘JW‘Mﬁﬂ
o ) e 3,01 3
.W};J\ﬁj\au;\ywwL}a:g:}\djga\jou@\jdwv\j;w‘wwujw#.wwﬂj\ -
.(tiger / ,5) (house /J 3») (man / =) (girl /s3) (yellow / izl : Js
iyl gl 5 ) gy o) o g o o Bl 3 22D 5 alS o S o ) 055 12k g o] Bk poal] 3 ol -
.(near/gj;)(but /259) (that /of) (the /i 231 JD) (because /oY) (on / Je) Jl NI

Derivational and Inflectional morphemes:
* Bound morphemes fall into two types of categories:
- Derivational morphemes: they refer to those words which can make new words or to make words of

a different grammatical category from the stem (careful or careless —ful and —less are derivational

morphemes).

- Inflectional morphemes: they refer to those words which can indicate aspects of grammatical
function of a word —if it is a plural or singular, comparative or possessive form. English has only
eight inflectional morphemes (quieter, Jim’s).

iyl e Yy Linded) L3 yuall
P S e B el 3l @
3 G- Jeareful) + Jtte . 2SI poeil) 2280 35 51 el 235 01 pelated A SBLLYI AL ) o255 2221 o puall @
.wﬁ@ﬂﬁgwwbw&)\waflessﬂul(?_)L?Axi/careleﬁ)
AL T B = 5, ) e IS 3] ¢ 2SI B g gl o) ) et AN SBLoY) p s Rl e N Lo puall @
L(Jim’s /LS4l s a @1 day s I (quieter fis sun ST) e Lyl o) U o 13l dor 0 &5l Y1 A3
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There are eight inflectional morphemes:
Indicating possessive and plural (‘s, s) noun-related

Indicating 3" person singular, present participle, past tense, past participle (-s, -ing, -ed, -en) verb-
related

Indicating comparative and superlative (-er, -est) adjective-related

Pty Aol ] ol i 5l
Uaze slead” . ('S, 8) ozl ol 5 LSL ol Jos .1
Ahaze JLl . (-en) CIW iy el (-ed) oLl «(ing) g olaell Jadll ¢ (-8) SN jasil s eyl feds .2
Wae wlas” . (-er, -est) ozl 5 &,k Jois .3

The suffix -er is an inflectional morpheme as part of an adjective and a distinct derivational
morpheme as part of noun.

Teachers is divided as follows:
Teacher is a derivational morpheme and teachers is an inflectional morpheme.

;ﬁﬁ,ﬁju;;izigﬁsg;‘g@u Baall as i yin s Al ) & paS b (-er) s day s GO ne (SUFFiX) JI - @

PR
@Yl oy
: geekas T (Teachers) LS Jiall @
o) o W Lol o dny Ll 2] L3 50 L 205 (te@chers) Ly (Liia 55,0 0555 La —er JI (Teacher) -

Morphs and allomorphs:

A morph is a phonological string (of phonemes) that cannot be broken down into smaller
components.

A morph is simply the phonetic representation of a morpheme - how the morpheme is said. This
distinction occurs because the morpheme can remain the same, but the pronunciation changes. The
best example of this is the plural morpheme in English '-s'. '-s' is the morpheme, but the morph
changes in different words:

Cats - '-s' morpheme is pronounced /s/, Dogs - '-s' morpheme is pronounced /z/ and Houses - '-s'
morpheme is pronounced /1z/.

Morphs are the actual forms used to realize morphemes. e.g., the word buses has two morphs;
realizing a lexical morpheme and inflectional morpheme.

el 58 ) LSS g ¥ A = Bl s piolone b i 5 1= (e 5all) &5 gl ALl LS G5l @

o S y gedll ity S Sl 05T @ S0 50 18 O O a5 CAS— &3 ) (0 ol J2e3 3 pme g8 Jlail B )sedl
JI (Laks /Cats) :dméfvaﬁwcg'-s':\i}gq.;y\w\qa@,g\igﬁ A ke L2 gl ey sl

[12/ 3k '-s" 1 (J 5\ /Houses) LS cliS 5 /z/ shas '-s' J1 (WS /Dogs) @\Sg’ei‘@\j /s/ sk '-s'

S50 ¥ e g5 (OBl [bUses) : e & pall G J dndininad) 53 el Bl T il JS2N) 50 G50l @

L o) L o (-€5) 5 duamne &5 oo (BUS) Oy a5
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Allomorphs of a particular morpheme is a group of different morphs, all versions of one morpheme.
An allomorph is a unit of meaning which varies in sound without changing meaning.

Allomorphs any of two or more actual representations of a morpheme, such as the plural endings s
(asin bats ), z (as in bugs ), and 1z (as in buses ).

g LS 3890 5183 0 e ST e s p s pa eI

el i 093 @ gl S SN 055 el e w5 32 e Y1

55" 35 (2l /bats) LelS b mesndl Sblg e L3 1l Jro3 I SBLDYI e 215l 55 (6T B je V) 0
12 Gl (oMl Jbuses) 5 ‘7 3hs 5 (o) i /bugs)

Accordingly, allomorphs are the varieties of a morpheme, which is closely related to the morph. The
morph is just how you pronounce the morpheme, the allomorph is the variation in pronunciation.
So, the morpheme '-s' (plural) has three allomorphs with the morph /s/, /z/, and /1z/.

3125 (S g jLamily 0y pedl by sedl e Uy Wil Jas 5 8l Bl e s G o W o W Dbl Uity 0

cladl b BN ga e IV 5 L3l
12) 5 [5], [2], ol Gl s Ga S BN e g g (e -S' 43,1 TS @

Syntax:

Syntax literally means putting together or arrangement — Greek word.
Refers to the description of the sequence of ordering of elements in the linear structure of the
sentence.

It deals with analyzing structure, underlying rule system that we use to produce or generate
sentences.

13.‘.:2'.“:«‘.’9
i3l g elS— g 5 ) Jan re anens U8~ 23 Syntax e
cillesld Lt L1 3wl e Y Judadl Gio I J) i @
.L},o.gd\.xc))]J\GL"J})mwegﬁ\»\jﬂ\fw&\)bo;ﬂ@\d@w@dﬁw\@ o
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Generative grammar:

* The potential number of producing phrases — prepositional phrases — is unlimited.

* The analysis of syntactic rules is based on limited set of rules that will be capable of producing a
large and potentially infinite number of well-formed structures. This small and finite set of rules is
described as generative grammar.

* This type of grammar has two phenomena:

1. how some superficially different phrases and sentences are closely related.
2. how some superficially similar phrases and sentences are different.

Y ol
L3dme é = Il Olle S Z Y Jemmadlsadl o
By el () (e 5 gden b e 51 e 3,008 065 N el gy B3 e peme e ol Ua a0
A3 o) oS gy Lo 55 e 531 g 83 sl 58 i)l e gazeall o Alal
10l el 4l de 58l e p sl A @
T Wl das e 055 T el dalsedd) Jaadly @l Ll Jam Of caS .1
ilzses 055 L al dglizdl Jeaadls @l jam O CiS .2

Deep and surface structure:

* Surface structure refers to the difference between active and passive sentences. e.g., Charlie broke
the window and the window was broken by Charlie.

* Deep structure is an abstract level of structural organization in which all the elements determining
structural interpretation are represented (that is what we will be focusing in the next slide).

s Lodandl g Lipend! 421
Li5 /Charlie broke the window) : Jts . J sgmall xadl 5 o ghaald Ll el oy 3,80 J) 25 EmadI 4201 @
el 3 et A bl (L5 doul oS 50501 the window was broken by Charlie) 5 (Ll ..
(e s ) 3 i 18 ) Rl i s 3 S g ) Tl i i el Tipanll )
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Structural ambiguity:
* Deep structure has two distinct ideas underlying interpretations.
* e.g., Annie bumped into a man with an umbrella. This example represents structural ambiguity as it
has two ideas:
1. Annie had an umbrella and she bumped into a man with it.
2. Annie bumped into a man and the man happened to be carrying an umbrella.

1 pasladl oS I
) i) 13,55 05, Lol Al
(ills po f2 » codkesl iT/Annie bumped into a man with an umbrella) : Jt. o
G gwd)|
b cwalas s il Lgae O ST 1
il Joon O o csdlasl ST .2

Tree diagrams:
* Avisual representation of underlying syntactic structure.
* Some useful symbols are like: Art= article/ N= noun/ V = verb, NP = noun phrase, PP = prepositional
phrase, ... etc. to label parts of the tree too represent the hierarchal structure of phrases and
sentence.

:éM\W‘
el gl il Sy Jkel sh @
NP=i ¥l ol / V=0 / N=cbeat [ Art=ci adl ol sl + 108a Jeedl (B deddntandl g skl g Ml Jan @
SOl o gl ool et (g il Jadasedl o il e e AL PP= gl 5 il /

e
Examples of tree diagram: 15 el adasadl e sl
Y ve
Det -_\' \‘., -'r'érp
The dog bites the cal
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=
P
PP
I P
Det ™~ ~ FPrep ODet ™~
The cat sat el the mat
Symbols used in syntactic analysis S5l Sl (P Tadizanall 550l
S -> Sentence de=<- S
N -> Noun ol <- N
V ->Verb Jei<- V
Art -> Article il ol gol <= Art
NP -> Noun phrase dawsl 5,Le <- NP
VP -> Verb phrase Lad s le <- VP
Adj -> Adjective Lo <- Adj
Pro -> Pronoun a2 <= Pro
Adv -> adverb & o <- Adv
Prep -> preposition b >~ <- Prep
PP -> prepositional phrase Lol 5 s le <- PP
-> = Consists of/rewrites as o aylS sy [ e 0 5S = <-
() = Optional constituent o Lylesl ol Se = ()
{}=0ne and only one of these constituents must be U sSadl o e dl y dodow Cy = { }

selected
e.g., NP -> { Art (Adj) N, Pro}

NP -> { Art (Adj) N, Pro} : Jt
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Phrase structure rules:

* Those rules which state that the structure of a phrase of a specific type will consist of one or more
constituent or components in a particular order. We can use phrase structure rule to present the
information of the tree diagram in another format.

* This lead to creating a more detailed set of rules.

sl lall by del 43
OF gl 5 s o33 b Sl e S T sy pn Gl O oy e 55 00 Ll OF e i depilloda @
AT U i) Jalade )l e as i 5 S ssle Y el il oda pdinis
ST Sy daie sl g3 0¥ 55 Vay @

Lexical rules:
* They specify which words can be used when we rewrite constituents such as NP.
- A proper noun rewrites as George, Mary ... etc.
- An article noun rewrites as A, the. ... etc.
e Such lexical rules help us to construct grammatical sentences:
- George saw the dog (grammatically correct)
- The helped you boy (grammatically incorrect)

¢ dpazenall A 53
eV 3Ll Jie U S LS Bole ) e Lgaliseral Sy (A oladSl o5 @
Hl e st Je YIRS Bsle) @
&l Athe : Jue il il LS sle] @
O P RV RV PN WP Pe T
iy doemeo— (LS 1, -, 5~ /George saw the dog) e

s I = (mall el [The helped you boy) e
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Movement rules:

* One feature of underlying structures is that they will generate sentences with a Fixed word order.
This is convenient for creating declarative forms (e.g. you can see it) but not for making interrogated

forms, as used in questions (e.g., can you see it).

* In making the question, we move one part of the structure to a different position. This process is
based on a movement rule In order to talk about this process, we need to expand our phase
structure rules to include an auxiliary verb (Aux) as part of the sentence to be as follows:

1 LS ool At 3l

Js Lomy yua) fnaall 3 Lgaldnial Sy - 5,Ladl o3 i © Beor 1 5 GLISGL o el 5B Lo @
&5 Ol kS Ja /can you see it) Jl @\Wﬁ\éd\gfw Y5 (5 g 5 Of el&ay /you can see it)

(Ses

o A ES ol 51 e s Bl ok ¢ Ml 3 3T g8 5l sl s e i Sy iy 0585 (Il o i @
WIS 0550 Al yo 258 (AUX) dlcall Jalll BLEY sl A5 b g sl i (o <l o 1y Lt

NP Aux VP =>
~a

{pro) V NP
PN
You will help Mary =>
=5 yiolowall &g
25

Aux NP VP
ProV NP
PN
Will you help Mary
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Lwldl 3 oo lovadl

Grammar:
* The process of describing the structure in a language and rule out all the ungrammatical sequences.
* Each language has its own grammar.
* Each language has different ways of forming grammatical phrases and sentences.

2" gl A 421
o5l 5 A 53l Lgd @S (5 oy a1 b el 5 Ll G s @
Ao Gl el 5 S 4 S o
s Sl ) ke S5 5 i) Bilsiee Il 5 S b L IS

Traditional grammar:

* Studying grammar in this way has a long tradition.

* Since there was a well-established grammatical description of Latin, based on earlier analyses of
Greek, it seemed appropriate to adopt existing categories from this description and apply them in
the analysis of newer languages such as English.

* Part of this inheritance, a number of terms used in describing those basic components, known as
‘parts of speech’ and how they connect to each other in terms of ‘agreement’.

w

s Gl el 431
RagdB B Ty b o Tl ey ol ) @
slaze W e a1 sy LSy ¢ 3L 5l B0 e il My e 5ubeae LW D1 o yo vl & s Slis 5 Ul OF Ley @
Sl VTGN e edoder Sl e Landss 5 Lo 5 lies gl oda e
a5 S 5 IS aludl” © 25 padl g I S Sl s G o Lgaliiaal Sy 1 g 201 o sde S50 VR e i @
L3315 e o oy Lgiansy

The parts of speech: LS
1. Nouns slan¥) .2
2. Articles iyl ol ol L2
3. Adjectives wlagall 2
4. Verbs Jusy .2
5. Adverbs Jdi .2
6. Prepositions Sl gal .2
7. Pronouns Szl 2
8. Conjunction Calaall ol 9ol .2
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Agreement:
* More categories are including;
- number (whether is singular or plural)
- Person (whether is first/second or third person)
- tense (whether is present or past tense)
- voice (whether is passive or active voice)
- and gender (whether is male or female)

rolalada fois o

gz 510,20 O el ) uall @
AW sl 5T S/ JSYI0IS ¢l gu) jolsesll o
(Ll oLl 5 Ll OIS ¢l g ) (o)) @

o aad) ST pgmall 20 OS s15) all @

() 51 S30 elgw) puimdly @

Grammatical gender:
* Grammatical gender is based on the noun.
* Some languages have grammatical genders: masculine and feminine.
* Nouns are classified according to their gender class and articles and adjectives have different form
to ‘agree with’ the gender of the noun.

1 Sl i)
celesl e dazad il (B Leddntandl &y gl A1) @

Legall 5 Sl s Ul oy B (6 sml eind) il @
eI e e i Laite JSCAT il 5 iy padl gl 5 il 653 Gy slealCiiaiany @
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Traditional analysis:
* Insome languages, unlike English, the descriptive categories characterize verb forms.
* For example, in Latin grammar:
- llove (amno)
- Sheloves (amas)
- You love (amatis)
- They love (amant)

2 sl (g ol Juloudll
cadbisee Jadll day 8 b 5SS (&l B 8o Jo g BN SBUI Jany 5@
PaesWI de i e Jle @
(amno) &30 «(C1tI /1 love) o
(amas) L5300 c(g:,aj'qA/She loves) e
(amatis) &30 «(C < /You love) o

(amant) L5904 ‘(oﬁ;ui(:a/They love) o

The prescriptive approach:
* This view argues that grammar should be dealt with as a set of rules for the proper use of a
language.
* Anexample is like: You must end a sentence with a preposition.
* According to this, who did you go with? will be corrected by teachers into with who did you go?

:&fk‘?f”@@m
L) el plasa YN el B e e gaze & e gl s Joladl) G 4 6 el Viay @
S el g5 Ol Comy t JU) Jos e @
with who did you go? L,Jl%mf.bij\ub% who did you go with? avmijssfulﬁgmc.\ °

28 MOTCHII :sldel g dox 5




sl I Jsde Introduction to Linguistics

The descriptive approach:
* This view argues that grammar rules of Latin grammar did not seem to fit some languages such as
English.
* Accordingly, descriptive approach was adopted which is based on collecting samples of the language
people are interested in and attempting to describe the regular structures of that language as it was
used, not according to some view of how it should be used.

: e sl
el YN BU Je SA an e st Y 2SI B & gl e 3 OF gl a5 05 @
ST oy Wglonn 5 Golond ¥ el VA o Olie e e 09 ) o )l egradl slezel @5 U Ty @
ST 0 putsnis OF oy S I ety pud ¢ 8 oS L1 el Tl o) LulaY

Types of the descriptive approach:

e Structural analysis: it investigates the distribution of forms in a language. It involves the use of ‘test-
frames’ which can be empty slots in them. e.g., The .......... Makes a lot of noise.

We can choose forms such as car, child ... etc. to produce a grammatical sentence (not someone, a
car ...etc.). As a result, because these forms fit in the same test-frame - same grammatical category-,
they can be described as nouns.

e Constituent analysis: it is designed to show how small constituent (components) go together to
form larger constituents — how words go together to form phrases. e.g., an old man (NP) the
weeding (NP) to the weeding (PP) A proper noun such as John and a pronoun such as him can be
used as NPs and fill the same constituent as longer phrases such as the woman or an old man.

2 o o)l gl gl st

Joo V1 wdans o (1,28 T le 31 o weveeees J/The .......... Makes a lot of noise) : Jte Jomdl 3
s QTM'CJQ. .. (someone, a car) s | sm0 i A F (b /child) 51 (5 L /car)
ek JEall a3 Lgho s Sy —ams (5 5 o il e el g8 5L Y11 Shas OF Sy &y sl JISEY)
L 5 S 4358 Gy o] g ot Lok il Gl o591 s TS JUgbY s 5o 1 S0 sle W) Jilons @
G\j}S\/the weeding (NP)"¢ "(Gewl 3,le) b .S J>, /an old man (NP)" : Jls JA;J&WJLM oL
M\j(aﬁﬂohn)diﬂ@z.aj\@“w o yzens s> C\j;J\L}_Si/to the weeding (PP) " ¢ "(iculs L)
NGl the woman) Jze d g1 Ll SUIS ¢ 5 321 s ¢ Jod (danel 5,Le /NP) S s Ol Sy (o /him)
(el B S =, /an 0ld man)
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Labeled and bracketed sentences:

[ [Thel [dogﬂ Eloved] [ [the] [girl]]]:|

* The word level [the] or [dog ] or
* The phrase level [the dog] or [loved the girl]
* The sentence level [the dog loved the girl]

: L il g Ledaedl Jazell

love] i [girl] 51 [dog] si [the] sa Sl g yie @
.[loved the girl] i [the dog] sas lall csue @
.[the dog loved the girl] s» &.i,d\ E s @

Hierarchal organization:

* According to this organization, the sentence (S) is higher than and contains the noun phrase (NP).
The noun phrase (NP) is higher than and contains the noun (N).

:‘;AJGJ\ “""|
555 5 5o Ao (NP) L V15 Lally «(NP) a1 55ke Lo (5 55 5 e el (S) el 0 indl e e Tolizd @

AN) ol s

Role of grammar:

* The aim of this type of analysis is draw complicated-looking diagrams in order to impress our
friends.

It enables us to describe how English sentences are put together as combinations of phrases, that in
turn, are combinations of words. We can then look at the descriptions of sentences in other
languages such as Gaelic, Japanese or Spanish to discover what structural differences exist.

tael gall 59
BBl Oloe ] 5 L3I o) e Ll oo g sikinedl lalasnadl oy 52 ool a3 Wi 0 gl @
oty L LIS e LS 5 o Bl w\,w\ya;)wq;‘w@%}\M\ijwjym@ .
ol 501 0 0 53 s pd) U V) LAY &30 51 A3LUI T Joo (6 2 Bl b el sy ) )

=5yl dylgi-
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Angludl 3 o lovall
Semantics:
* The study of the meaning of words, phrases and sentences in language
* It focuses on what the words conventionally mean, rather than on what an individual speaker might

think they mean, or want them to mean, on a particular occasion.
* Itis concerned with objective or general meaning and avoids subjective or local meaning.

} :S,JL*JH.J:-JT YU e
LA B ezl s oAl s OIS Sl dalys 50 @
a1 nedl o A ) ottt oing (U1 inedl e 5.8 31 e Vo cielSW gallil ndl e S, @
.gb;d‘jiqﬂy}ﬁﬁﬂ\jw\w\&wjh]s]wa\ . S\JTL‘;“F}‘J\ b “"jigl:.?@ .

Meaning (1):
* Assemantics deals with studying meaning, we can make distinction between conceptual meaning
and associative meaning.
* Conceptual meaning covers basic, essential components of meaning that are used by the literal use
of a word.
* |tisthe type of meaning that dictionaries are designed to describe.
* So, a word like needle might have conceptual meanings as thin, sharp, steel instrument.

1 (1) sl
.g@wrwrjwwrwrww\mw@ cSladl Lahys ma Jalazy llele o
LRSI B Bt sV (355 s gl Slaedd sl U S0l (T Ll iy gentliadl ndl @
o 3 el el SN O in 5 58 @
el e de sae (5ol (i) e el e e ST e 5 g (50 needle) Jro iSTH @
Meaning (2):
* Associative meaning have different associations or connotations attached to words.
* So, a word like needle might have associative meanings like pain, illness, blood, thread or knitting.
* Asentence such as the hamburger ate the boy may sound odd. This oddness does not derive from
its syntactic structure but semantically odd.

* Structural meaning of the noun hamburger must be different the noun boy.
* The noun hamburger does not have the property of eating as boy does.
1(Y) el
O LASIL dalaze dalisee YYD 4l gla.g[,:}l sl e
ST sl ls oo JSel (@l e Bl 5 Slae LY 055 48 (5l needle) i ialSTH o
e 657 Lol Lalaze oved &yl 30 0 Say 3 55 (Wl IST > el the hamburger ate the boy) Jie dexdl @
W¥say 8
- (boy) @) (e Cilizes 055, O 2y (hamburger) S Sl paedl @
o B ol llzey s U1 (BOY) @I J2o JSVI e 5,03 Lo ellay ¥ (hamburger) «uY1 @
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Semantic features:
* Itisanillustration of a procedure for analyzing meaning.
* Such features include: animate, human, female, to differentiate meanings of different words in a
language.
* |tis used to determine the feature of meaning that any noun must have to describe part of the
meaning of words as having either minus (=) or plus (+) that particular feature.

LIV atlasl
gw\dclﬁo\;\ﬁy@,pjsﬁ )
w‘gw‘&m\dwww4uﬁ\4ﬁu4@& L]
Sﬁ.‘d\o;\_@_] 4\.;:\;;3.\}\4.:.\.1.9.:L@JLM\L;MJA;f;wﬂM\é\gb\ﬂd\w@\;@\&@%dﬂfw L
piea)]

Words as containers of meaning:
* Semantics deals with analyzing the conceptual components of word meaning. Yet, this is not always
without problems.
* Such problems involve a view of words in a language as some are not sort of ‘containers’ that carry
meaning components such as words: advice, threat and warning ... etc.
* Such words have more meaning than basic type features such as adult, human, and animate.

:@L««J\y&dbyw\g—ot&|
L JSLae 05 T 05 Y 1 1l e LRSI laed oaaliaad) s liall Jelows s il Y YW oo @
LaIS Jo" Slaall pye gl p OIS Ok W gaiin o) B 3 OIS amy o (555 ) JSLadloda ey @
g el atlas d SV A1 (> /warning) «(wugs /threat) (i~ /advice)
.(@/animate)j(ﬂ/human) ‘(C'/@/adult)yafwuv\w\ Slaw o ZS) cae gl ol ol @

Sematic roles:
* Such roles fulfill within the situation described by a sentence.
* The sentence: The boy kicked the ball. Then the verb (kick) describes an action and the noun phrase
(the boy) describes the role of entities such as people and things involved in the action.
* Accordingly, the given role can identify semantic/ thematic roles for the NP.

) EUBYRY
el Aol g B go g D) J) Loy 550l i @
the ) dew¥15,Lally S e juns (JS5 /KiCk) Jaddl . (5,51 S, all /The boy kicked the ball) ilax)i
Lol B S Ly els V15 el e SULSTL 53 v () DOy
a3, Lal) e 5 sadl sl / IV 5l suomy O Seay anall ol el Ly @
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Types of sematic roles:
1. Agent and theme
* If we look at this sentence: they boy kicked the ball. The NP (the boy) is the entity that performs the

action, which is known as agent.
* The NP (the ball) is the entity that is involved in or affected by the action, which is known as theme.
* Both of agent (which can be human or non-human) and theme (which can also be human or non-
human) are the most common semantic roles.

EAPRUBPRIFIP
cay Jgmiadly Je Wl L1

OLSI g (ol /the boy) deaw¥15,La . (5,51 S, )l /The boy kicked the ball) : tasdl sda e Lalbl 13| ®
LS Gl L Gy o) I g )

L dgmaall s s G pn ey 3B 5T ol 4 A8 201 OLSUI 52 (53301 /the ball) Y15 Lal - @
)bj&\ﬁ;s\@(-@l.. Olex Oy Ol 51 0Ll 0L 55 01 () Kay OIL ) 4 J saiall 5 Jelill e S @
Lo oYY

2. Instrument and experiencer
* If an agent uses another entity to perform an action, that other entity fills the role of instrument.
* If we look at this sentence: the boy cut the robe with an old razor. The NP (an old razor) is being
used in the semantic role of instrument.
* When a NP is used to designate an entity as the person who has a feeling, perception or state, it fills
the semantic role of experiencer.
* If we see or enjoy something, we are not really performing an action, we are in the role of

experiencer .
* E.g., The boy feels sad. The experiencer is (the boy).

cooleadlg BV 2
BV o YOS cual i 2TOLS addiy Je W OS13] @
LoV 5, Lal L (dagld 5,00 ;/ertzjezﬂd//the boy cut the robe with an old razor) ; ;La)\ ods Je Lalbl 3] @
Y oa IV 50 b 0S5 (g3 5,2 /an old razor)
comlaadl oo JVAI 5l 305 d\,;gwy..:quuwdaogscfzj\dwum\@y\zjw\amsi o
- lesS IV 5l 3 055 s ¢ el iy Tlad 2 58 Y oo 05 o2 a5 G113 @
.(g,a)\/the boy) i1, Ll AL psleadl (O3l jaiy &;@\/The boy feels sad) : Jis ®
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3. Location, source and goal
* If an entity is in the description of an event. Where an entity is (e.g., on the table, in the room) fills
the role of location. Where the entity moves from is the source (from Chicago) and where it moves
to is the goal (to New Orleans).
* E.g., she borrowed a magazine from George.

Agent  theme Source
. She handed the magazine back to George.
. Agent  theme Goal

NERVI PRV PP PO

o5 @daall IV 55000 (B oy - (B30 3 Ul e (bl frrw Je) L0 b ol iy B OLSIIOS 13 @
to New ) gl 5o S4Si o0 o pl J) 5 (5618505 (e /from Chicago) suuaddl s yzn SOLSII S 25 o5 )
(53 55 J1/Orleans

(JeWi /Agent) La a5 “she” .(@ﬁ- oo e oyl L;ﬁ:/she borrowed a magazine from George) : Ji. @
.(Gdad) /Source) L za “from George” 5 « (4 J s22sdl /theme) La Lo “a magazine” ‘

La ,ua5 “she” .(Cjﬁ. S ]l cda @/She handed the magazine back to George) : »~TJi. @
o s “back to George” 5 ¢ (4, J s22a)l /theme) L a5 “the magazine” 5 « (J=\dI /Agent)
. (ugl) /Goal)

Lexical relations:
*  Words might have relationships with each other.
* E.g.the word ‘conceal’. It has a similar meaning as ‘hide’. This explanation of meaning is in term of
relationship.
* Insuch example, we are characterizing the meaning of each word in term of its relationship to each
other, not in terms of its component features. This is known as the analysis of lexical relations.

2" SIS oy azenedl M
ol g as BYe OLdSU 055,15 0
ol Li;LM O BMA e Ma (las-) /hide) AedST aylie as Ll (slasl /econceal) L) : Ll s e @

J:lﬁuu.eﬂ\.ujcobl.:ﬁ\o\ﬁac.,.::-UAJA:JJWL@.:EM;%UAMS"}S&MJN@L&QJMHM@ ]

34 MOTCHII :sldel g dox 5




sl I Jsde Introduction to Linguistics

Types of lexical relations:

* Synonymy
- Two or more words with very closely related meanings.

- They can be substituted for each other in a sentence.
e.g. what was his reply? / what was his answer?
Big/large broad/wide
Freedom/liberty couch/sofa
- The idea of sameness of meaning used here is not necessarily total sameness.

:2;..’,..-...51 BN &\}?T
Lol e
TJ:-&')}UJU::AL;MC)DJ;STJ?M -
el 3 6 A il 055 Ol lealus O -
(Gb o @}M(Freedom/liberty) ‘WJTﬁSM(Big/Iarge) Slas, sale e
55,1 sxes (couch/sofa) ‘WJT > sae (broad/wide) Slgnl>! 2 L
.Glij\qud\zj;ﬂb@,:ywzﬂsu\guﬂ\s;é -

* Antonym

- Two forms with opposite meanings, such as alive/dead, enter/exit, fast/slow, happy/sad, rich/poor,
true/false ... etc.

- There are two types: gradable (opposite along a scale) and non-gradable (direct opposite)

- Gradable antonyms are used in comparative construction (e.g. sadder, colder, shorter ... etc.) and
the negative antonym does not necessary imply the opposite (My car is not old does not necessarily
mean my car is new).

- Non-gradable antonyms are not used in comparative construction (e.g., true/false, male, female,
married/single ... etc.) and the negative of one member of a pair does not imply the other member.

- This type of antonyms are called Reversives. Some common examples are like: enter/exit,
pack/unpack, lengthen/shorten ... etc.

oladl e

‘;glm. /c\,ﬂ (fast/slow) oA /d >3 (enter/exit) ‘c_,cﬂ/g_a. (alive/dead) Jie ¢ juSlan cae oy S -
CJ\ .. Ua.s./c.ﬂ (true/false) 4J:E.§/g;é— (rich/poor) ¢ 5> /4aw (happy/sad)

(bl S ae) Lok b 5 (BUal J5b e S o) Ll oliadll o e 5 s -

(&) el ol (5T (sadder, colder, shorter ... etc) : fie ol laed) b Luldl) Clslatall pdsens -
ol O Ll oy ¥ Vi (Bl e L /My car s Ot 0ld) 2o S35 a0y sind ¥ Ll hsliazall
By

s /C.ﬂ (true/false, male, female, married/single) | U lad) EFELN Yy iz.aL..SﬁsJ\ oblazdl -
AW gl el e Y a5 JS e s gae e Sy (L ‘%J/@}u (B85

«(enter/exit, pack/unpack, lengthen/shorten) ixlall dae¥) jon coluSbaadl wlolazdl oy g5 e e gl -
a5 (D) il 8 /il ‘@s/dy'-;
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* Hyponymy
- When the meaning of one form is included in the meaning of another, such as the relationship in the

pairs (animal and horse, insect and ant/ flower, rose).

- lItincludes the concept of inclusion.

- Itis based on hieratical relationship.

*  Hyponymy is classified into:

- Superordinate (higher level) as in: horse is a hyponym of animal and ant is a hyponym of insect. On
the other hand,

- When two words or more words share the same superordinate, this is called ‘co-hyponyms’ as in
dog and horse and the superordinate is animal.

Pl Ciae @

ZlaoYNeda (BB e (6 3T an (B gadin Lgra dnly S e OIS 131 -
Gl 58l [ Jedl s o el [ Jssdl s Ul st (animal and horse/ insect and ant/ flower, rose)

Pdome f 35 5l S o @ (ST il o s L) Jutyy -

Pl aaiy

c o el Cigas b el A Zadl B 5 Ul sl Cias b Olam) 1 J2e (el &5) superordinate -

o459 5 Olaslly ST 3 Il 5o LS S 220 855 ‘CO-hyponyms’ e eV idl o STl el eS8 HLas 13 -
.oUlijlu.Lc;Y\
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* Prototypes
- The idea of the characteristic instance of a category. A prototype helps to explain the meaning of

certain words, like bird, not in terms of component features (has feathers or wings), but in
resemblance of the clearest example.

- Duck, parrot, and robin are all described as co-hyponyms of the superordinate of bird, they are not
considered equally good examples of bid.

- A prototype involves the idea that some general pattern to the categorization process, which
determines our interpretation of word meaning (e.g., the label furniture would involves chair as a
better example than stool or bench).

- Some words like tomato and avocado might cause disagreement over the categorization of these
words, leading to substantial variation in interpretation. So, they can be treated as co-hyponyms of
both fruit and vegetable in different contexts.

el e

il 350 G (o e ) gedall Joo LS Jany Slas o 55 o dell L) cBA Slas (05 gl alie o SO -
d\iﬁc.hj\c,amuﬂ\wy‘_}a(ixq-buiwqﬂ)

o e el O g e Vg gadall LoV AN e 35 U@L@JLMMLJ\U,\UA@,' I ol il ¢ 2Jl -
sl

3 sy SUT2S) 1 e LS ks W 5uks (g ome i © Bzmieadl Lalall LU Jnd 516 S8 Jots 23l -
Az g1 ol ] s ;ST d 5 ee S 0 Jad SV i3 (oo 5 05 il e ad o), Lut) L2 ale e

O 5Sen 3 lgigiaas 3 S pls I (535 Low LSl odin s 5 OBVl ey A8 5318 315 wblads o SLdSUN Jamy -
Aditee DBl B ol y jiasly 4875l oS i B2iS Olaal

*  Homophones and homonyms

- When two or more different (written) words have the same pronunciation, they are described as
‘homophones’ (e.g., right/wright, to/two/too).

- On the other hand, ‘homonyms’, when one word (written or spoken) has two or more unrelated
meaning (e.g., bat: flying creature bat: used in sport).

- Homonyms are words that have separate histories and meaning., but have accidently come to have
exactly the same form.

QIS lglaadly Thalll olglizdl o
Jte (Homophones /iLiilll iglized)) 5 \ia Cio 5 ¢ 3ladl s Lgd 5 (RIS diliiee 381 o) el S 131 -
50586 s Lyl /31 /2 G (£0/tW0/100) lalS Ly "l 0585 galas” ¢ g /e (Fight/wright)
Ple ¢ S ) Aileiee e L) (L 5TRLS) 505 LS 38 131« (homonyms /ISl clglized) ¢ 2V a3 -
dw\uwywb;\uefmjuwﬁ@u\jwwwgﬂ\(bat bat)
SN ity sl Uasdly S0 ¢ amiie ine s e L) SLalS o LS g linedl -
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* Polysemy
- When we encounter two or more words with the same form and related meaning.

- A word which has multiple meanings with single entity.

- Itis one form (written or spoken) having multiple meanings that are all related by extension.
e.g., head refers the object on top of your body/ person at the top of a company... etc.

- Face, foot, get, head ... etc. are all examples of polysemy.

csladlisdaze @

el ol iy IS iy ST ) pnlS anlg ke -

.»\A\OL@\GSAWgWL@gﬁ\M\g -

ookl Ao e Slaadl ok 05855 0,5 Slas (6 5705 (8 shate 51 & 58a) Uty IS 2 -

person at the ) Lehla, (Juua  Jel s s sl ;uml\ 4waJl/head refersﬁthe object on top of your body) :diiﬂ -
H p;gd,ﬁ\ 13 20 a g sl e 3l 3 sl a5l /top of a company

o O s (5 /fOO1) ¢ Jlaadl a3 o Alzel LIS (1. (oI ¢ fuame (ol < 4= [Face, foot, get, head) -
S oo I p kil Ll s ¢ Shonr 035 Joms I ot gy

*  Word play
- Homophones, homonyms and polysemy are the basis for word play.

- E.g., Mary had a little lamb.
One interpretation: lamb might refer to a small animal.
Second interpretation: lamb might refer to a small amount of meat.

ol e D

LSl oM el o Sl sy LUSE Al wlglizddl -
(ol e Js %;“JLAL;,U /Mary had a little lamb) : Jts

e o Ol g J) o5 5 lamb s J Y i)

it Ol gl s o) 0 Al 48 ) o5 8 lamb S Sl
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*  Metonymy
- lItis a type of relationship between words, based simply on close connection in everyday experience.

That close connection can be based on a container-contents relation (e.g. bottle/water), a whole-
part relation (e.g. car/wheels) or a representative-sample relationship (e.g., king/crown).
* Metonymy is used for talking about filling up a car or answering the door .

* Viametonymy, we accept things like:
- Idrank the whole bottle .
- The white house has announced ...
ALY e
ol (e 1318 055 05 223 1 BBl ods « oo pdl 5l B 55 It e L3 oluy ¢ OLIS p BN (o p 55 2 -
Jle &5 5t ol e 255 055 51 s le e (6 g2 A 301 51 Al 35 LL (e Jdz3—bottle/water) Ja «sl gz V)
(GU /eMa—king/crown) Jlie ililes M e 235 STl oo sy s o)’ (e /5 ,Lw—car/wheels)
okd) b’ (O o Ao ol 515,01 5e ffilling up a car or answering the door) : s EFEEL L -
"SI e 5 ) O i o 55 O e BLS QUL e e ol ¢ 33l Wta 95 O e RS
 J2e e o5 o0 AU e -
. (w/ﬁ;ﬂ Ul /1drank the whole bottle) -
(2w Yl el 42 olel /The white house has announced) -

=5yl dylgi-
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Laltdl 3 oo vl

Pragmatics:

The study of what speakers mean or ‘speaker meaning’

The study of invisible meaning’ or how we recognize what is meant even when it’s not actually said
or written.

Communication depends on not only recognizing the meaning of words in an utterance, but also
recognizing what speakers mean by their utterances.

It is to understand speakers’ meaning, speakers or writers must be able to depend on several shared
assumptions and expectations when they communicate.

One of main purposes of pragmatics is to get insights how we understand more than just the
linguistic content of utterances.

It involves using the meaning of the words, the context in which they occur, and some pre-existing
knowledge of what would be a likely message as we work towards a reasonable interpretation of
what the procedure of the sign intended to convey.

It is a combination of understanding what we read and hear.

el s e 5l ¢ ealSl Ll 13l BLES |5 Zulj3 52 @
NS sl Lalay o o o el 13l 8,05 CAS 517 ) el By e S, @
.(a.g.ii.ngOji.xz:,d\ﬁ\suu.l_:—i‘@\M&QW\QM\&AW\&);!J&MMY&;\}& .

&AA.LC—ul.:—JL«.“&‘)!\&JJJG\}J)&.O\%%A&\}\O;M\JJ\}QUJ& MW\)&W\W&‘:}% o

LIS il o) Y15 ol gl

o) (6 U1 6 gl i 3 e e ST g B ity (55) Sl I g 52 E5Leb ol i ) G2l 2V ey @
dM\M\leﬂ\c\qJ%bﬁﬂ\de\u@j 44@&).&;&'@.1}\&%.‘3\} 4QLA§J\@M¢\W\MJ °

a3 gl g ad) Hlid) casl
il Bl e sr @
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Context:

1.

Pragmatics is influenced by context.

Two types of context:

Physical context

It indicates the location where we encounter words and phrases such as the word bank on a wall
building is understood as a financial institution.

Linguistic context

known also as ‘co-text’ It indicates a set of other words used in the same phrase or sentence such as
the word bank which is used with other words like steep or overgrown, where we don’t have a
problem deciding which type of bank is meant. When someone says that she has to get to the bank
to withdraw some cash, the co-text tells us which type of bank is intended.

2 3Ll
oL Sl dslesdl o

JEWNI RN RESER
PR PR |

e D Ll 068« n sl e (e /DANK) 208 e e S lally 2alS01 43 306 61 3 5ll ) oy 525 -

e oo VIS bank iJS°
’ Sl Gl .2
LaS oo Aamdl T3 5Ladl oS b atintad) Ll e e ol iy 9257 Gl 3 S Liall el Ll g iy -

A 5 Y & ¢ (wSezze fOVErgrown) 31 Oatoeie fsteep) oo g 31 lalS o ot g (i 5 5 yoze /bONK)
she has to get to the bank to withdraw some ) eausi J 3 Letie . Lk (bank) (e § 5 (sl ogs b LISE] L)

1 G JedB W o 557 ol 338 5Laadl” 51 (6 53l BLdl « (9l Jany o U peaedl J) s O ey o8 /cash

.3 geaiall g2 (bank) e &

Several sentences and words cannot be interpreted if we don’t know the context (e.g. today, here,
there ... etc.).

You’ll have to bring it back tomorrow because she is not here today.

Words such tomorrow and here are called deictic expressions.

Deictic expression or deixis means pointing via language.

.(’cSi. L CTAPATYS ‘(’ﬁj‘ /today, here, there ... etc) | 3L L;ljﬁad\oj@f:ﬁo?&iﬂﬁ!ousﬂ}.ézx .
[ 315 0 lgdo Ol Sldle o /YoU'll have to bring it back tomorrow because she is not here today) -

(sl s e GY
5LV ol e (La fhere) 5 (Lie ftomorrow) Jre oL @
BN e 4 gl s LYY ST a L) uls @
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* Person deixis - to indicate people: me, you, him, them, that woman ... etc.
* Spatial deixis - to indicate places: here, there, beside, near that ...etc.
* Temporal deixis - to indicate times: now, the, last week, yesterday ...etc..

Ll cen ¢ pa Sl (B s polss¥I )5 ey (Person deixis) @
L U3 e Al by ¢ Alis L o SWYY Y3 Le Y (Spatial deixis) e
Bl el bl gl 1 OV RN s eyt (Temporal deixis) o

Reference:

* Reference is an act by which a speaker (or writer) uses language to enable a listener (or reader) to
identify something.

* Reference might be a proper noun (e.g., Chomsky), a noun phrase (e.g., my friend), or a pronoun
(e.g., he).

* Each word or phrase has a range of reference. For example, when you say he, this pronoun can be
used to refer to many entities in the world.

* Reference can be also used to refer things we are not sure what to call them (e.g., the blue thing) or
when you say @ man who always drove his motorcycle fast and loud was locally referred to Mr.
Kawasaki, In this case, a brand name for a motorcycle is being used to refer to a person (not a thing).

U=

.u;u_.z,\i,\z;yg,w\jiw\wmw\g‘;\mpg&nj@wmm@&wﬁwuy\ °

.(he) e 51 (my friend) doul e (Chomsky) reoms ol 055 01 Sar WY1 @

Y sde ) 5L adkicieg O oS 1 jeaiall (h) J 585 Lo Jall s e YY) e el Lgpl 3 )Ls STIS JS @
W B eLa Y e s s

a5 i 51 (G5 21 /the blue thing) Js e U 13k s 3 31 el a3 LM pinis O Sy D) @
"éb\jlsuzdbe_‘\c.l.:bL;"L;‘Lc-Oyjicﬂai)u\%\JJJ}@.Jq-)%giulﬂ(awuwwwﬂéu\jGW\w
G LN ad5) st ] 5,LEN putiisl i, W1 i) 385

Types of Reference:
1. Inference
- lItis a process that we can use names associated with things to refer to people, and use names of
people to refer to things. It is a connection between what is said and what must be meant.

oYY C.‘}ﬁ
Lz ¥
c
SN oes Y elod altscial s ¢ Golna 1 I3l LoV das pall sbews Yl il Lgd LSy Boe 25 -
o8 Ol o 13le sy I Lo oy Jaily oo ceL2Y!
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2. Anaphora

* If We make a distinction between how we introduce new referent (a puppy) and how we refer back
to them (the puppy, it). e.g. we saw a funny home video about a boy washing a puppy in a small
bath. The puppy started struggling and shaking and the boy got really wet. When he let go, it
jumped out of the bath ...

* In this referential relationship, the second (or subsequent) referring expression is an example of
anaphora. The first mention is called the antecedent, e.g., a puppy and small bath are antecedents
and the puppy and the bath are anaphoric expressions.

ool Y

we saw a funny ) : Jts (the puppy, it) 4J) s LaY 5 420 2S5 (@ puppy) Sod> E s e o 58 u..gu..’f.o.: o @
home video about a boy washing a puppy in a small bath. The puppy started struggling and shaking
.(and the boy got really wet. When he let go, it jumped out of the bath

a) e il W IV S e Glayy . bl Je e oa (LadU1 51) G50 addl 5,LE] ¢ L)l BNl 0l 3 @
LY S wL;- |5 01,0 (the bath) 5 (The puppy) 5 « Ol O ,2x (small bath) 5 (puppy

* Anaphorais a subsequent reference to an already introduced entity.

* The connection between antecedents and anaphoric expressions is based on inference, as in the
following example;

- Il goton a bus and asked the driver if it went near the downtown area. [antecedent is a bus and
anaphoric expression is the driver] We must make an inference - to describe what the listener or
reader does - between a bus and the driver.

Tale 2B 0LS N aa-Y 5] o olinll @
Fesll el S iz e Zasl el iy Gl gl e B @
bl asy " a bus” L LV (I got on a bus and asked the driver if it went near the downtown area)

U&L}J‘.UGJww\w_@JW\jiwwbuwy—Cmyu:wu‘u;lﬂw ! thedriver”é

3. Presupposition
* It refers to what a speaker (or writer) assumes is true or known by a listener (or reader).
* So, when we use a referring expressions like this, he or Jennifer, we usually assume that our listeners
can recognize which referent is intended.
* E.g. Why did you come late? There is a presupposition that | arrived late.

o2l By

.(@L:.J\j)tawwj\&sy%ﬁj@mﬁ&‘(gm\ji)@w\y\ﬂu;ﬁ@ °

ol e Ol Sy L) penataned! O o 5 53Walk =5 «(Jennifer) i (he) Jae s la) olhle pasnns Loae 13 @
)j»A:LG-S\

Abecdoy shmoly (ol 5 a (S5 ke o1 3L Why did you come late?) Jiz o
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* In presupposition, there is what is called ‘constancy under negation’ test for identifying a
presupposition. For example, a sentence like | used to regret marrying him, but | don’t regret
marrying him now, the presupposition (I married him) remains constant even though the verb regret
change from affirmative to negative.

lused ) Jeo dazr JEa)) Joww e . o) V) iale o) Jlast pay " il oo ol alde Gllas e & Sls ol Y1 3 @
4, ezl a5 " I married him” 5\ =331 (to regret marrying him, but | don’t regret marrying him now
el J) dzed) Bl e i3 (regret) Jaddl O o

Speech acts:
* Speech act describes actions such as ‘requesting’, ‘commanding’, ‘questioning’, or ‘informing’.
* Speech act is the action performed by a speaker with an utterance.
* E.g., | will be there at 6:00 O’clock. In this, you are not just speaking, but you are performing the
speech act of ‘promising’.

:r)&\ JL’@T
CeSel 5l ¢ BN 515k ¢l e Sl Y1 s 2SSI LS @
o) gl el o Szl 4 0 g Jas g pOSI IS @
Jo o Sums ¥ 3l Bhendloda b (ALl de Ll ales b Ala 05815 5 /I ill be there at 6:00 O’clock) Jis
A)_C}J\j!bj f))\iﬂdbﬂ J.:-L gaj.fz.'{

Types of speech acts:

- Direct speech acts: when an interrogative structure such as did you ...?, are they ... ?, or can we ... ?
is used with the function of a question. The interrogative structure is used when we don’t know
something and we ask someone to provide the information.

- Indirect speech acts: when we don’t ask question about something, but rather use it to make a
request. Such as the following sentence: you left the door open. This sentence is declarative which
would be used to make a statement. You probably want that person to close the door.

- Sometimes, indirect speech acts (e.g., could you open that door for me?) seem to be more polite
than direct speech acts (e.g., open the door for me).

sl dak & oS s (didyou ...?, are they ... ?, or can we ... ?) | dslgasy) 4.\:.5\ Le 1l SN b -
-V I RVSS PRI P PO R P PIR B S| PN IR PES JUPCCJ PREEPEEI F WIPFI R RAT

you left the door ) 4391 dlesdl Jre . Al sy T o s o e JLs ¥ 055 Lakie 3 5o il 2 SISU Jb -
SNEN sl I3 oy 3 Ty 5 ) 3308] ek puteaess WL (s & s Bhad) o (= p2de ST <55 4] /Open
Lo

s I i O wlazs Jo /could you open that door for me?) : Jie s ,ala 301 238Ul Jl Ol o I
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Politeness:

* Politeness can be defined as showing awareness and consideration of another persons’ face.

* In pragmatics, the term ‘face’ means your public self-image.

* If you say something that threats another person’s self-image. That is called ‘a face-threating act’,
such as when you say ‘give me that paper’ by a military person.

* Onthe other hand, when the assumption of social power is removed, if you say ‘could you pass me
that paper?’ This request is less threating to other person’s face, this can be described as ‘face-
saving act’'.
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Negative and positive face:
* Types of face acts: a positive and a negative face
* Negative does not mean bad, it is just the opposite of positive.
* Negative face: the need to be independent and free from imposition.
* Positive face: the need to be connected, to belong, to be a member of the group.
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* So, a face-saving act that emphasizes a person’s negative face will show concern about the
imposition, e.g., I’m sorry to bother you ... | know you’re busy, but ...

* Whereas a face-saving act that emphasizes a person’s positive face will show solidarity and draw
attention to a common goal, e.g., let’s do this together... you and | have the same problem, so, ...

I’'m sorry to bother you ... 1) : Jts e alaza¥l Jans selas G ges Lo aies) Ll am )l 0S5y 0l 4 g1 sle Loim T3] @
S oS d s dﬁr.l;\ Ul el sy Canf B (know you're busy, but ...

10l 8 e Gua J) ol ol 5 cpeliadl gl Ggun clo paeid olou¥lan 1 0S5y (gl ao gl sle Lo OF o 3 @
o L Bl g el TJJM lia |az)" (let’s do this togethe“r... you and | ha\;e the same problem, sé)
R R LN

Conclusion:

Understanding how successful communication works is actually a process of interpreting not just
what speakers say, but what they ‘intend to mean’.
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Lol 3 oo loeadl

Discourse analysis
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Discourse:
* Language beyond sentence and it is concerned with the study of language in texts and conversation.
* Reading a notice like this: no shoes, no service on shop windows in summer means a conditional
relationship between the two parts (if you are wearing no shoes, you will receive no service). So, we
have the ability to create complex discourse interpretation of fragmentary linguistic messages.
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Interpreting discourse:

* Many of us can cope with texts which we did not produce ourselves. We can build interpretation.

* In many texts, they may contain set of errors yet they can be understood. e.g., ... it takes this name
from people’s carrer. In my childhood, | remmber the people live. It was very simple. Most the people
was farmer.

* This example about my town illustrates some ungrammatical forms — yet we can reach a reasonable
interpretation of what the writer intended to convey.

* Tointerpret something or to be interpreted are the key elements investigated in the study of
discourse.

.@Q\Mﬁo\@k»wx.utwggﬁ\fﬂg\@ywm&uﬁm .
it takes this name from ) : J\ .wwws@;wv\yﬁg\&éﬁo\w 5,8 ogal b @

people’s carrer. In my childhood, | remmber the people live. It was very simple. Most the people was
(farmer
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Cohesion:

* Texts must have structure that depends on factors different from those required in the structure of
a single sentence, such factors are described in terms of cohesion.

* Cohesion refers to the ties and connections that exist within texts.

* Among those types of cohesive ties are the following: he, my, | as the in following
example: e.g. My father one bought a Lincoln convertible. He did it by saving every
penny he could. That car would be worth a fortune nowadays. However, he ....

* Inthis regards, some words maintain reference to same people and things such as he and my.

* There are also general connections that share a common element of meaning such as ‘money’
(including saving and penny) and time (including time and nowadays).

* There are also connectors such however to the opposite of what has already been said before.

+ Jayl I
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My father one bought a Lincoln convertible. He ) sl Jed & he, my, I" Ml g Loyl g N odas oy pos @
(did it by saving every penny he could. That car would be worth a fortune nowadays. However, he ....
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Cohesion:
* Such cohesive ties gives us insight how writer structure what they want to say.
* The conventions of cohesive ties structure differ from one language to the next.

* Cohesion would not be enough to enable us to make sense of what we read. E.g., Lincoln, the car,

that color, her, she and letter (these are a number of connections but is very difficult to interpret)
* Yet, this sentence: My father bought a Lincoln convertible. The car driven by the police was red. That

color does not suit her. She consists of three letters. Now, it becomes clear from this sentence that

‘connectedness’ we experience in our interpretation of normal texts in not simply based on
connections between words.

(U o2 01 g V3L 51 s O oy 3l sl S0 53 S gl s g Lidans 88kt s &ad) Bl oy
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Lincoln, the car, that color, her, " : Js .\l & N 2 e B e o LSl T3S 0585 o Sl ol dasl 20
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My father bought a Lincoln convertible. The car driven by the police was ) : ezl o & oS A3 &

£ L3 J,GJ e 9 s ! oY1 (red. That color does not suit her. She consists of three letters
B2\l o gaail) s oliatinzal (U1 "B Y1 e OF el 0.0 g ool Il 0 e Lzl - Bl ol b Lgaltnzal
LS g Jay 3 pull e Jah azay o

Coherence:

* Coherence is another factor that helps us distinguish connected texts that make sense from those

that do not, this factor is known as coherence.
* |tis concerned with everything fitting together well.
* Itis something that exists in people not in words or structures.

: slazall o 2
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Coherence:
* Coherence is involved in creating meaningful connections that are not actually expressed by the
words and sentences.
* Itis not only related to understanding odd texts but rather involved in our interpretation of all

discourse.
* ltis present in the interpretation of casual conversation.

: glazell Jayl I
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Coherence:

* For example,
Her: that is the telephone.
Him: I’'m in the bath.
Her: Ok

* There are no cohesive ties within this fragment of discourse. Yet, they do use the information
contained in the sentences expressed, but there must be something else involved in the
interpretation. It is suggested that exchanges of this type are best understood in terms of the
conventional actions performed by the speakers in such interaction.
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Speech events:

It is concerned with exploring what it is we know about taking part in conversation, or any other
speech event.

Part of discourse, we need to know what is taking part in conversation. There is enormous variation
in what people say and do in different circumstances such as debates, interviews ... etc.

In speech event, we have to specify the roles of speakers and hearers and their relationships.

A number of factors need to be considered during speech such as whether they we friends, men,
women, strangers ...etc.

Such factors have an influence on what is said and how it is said.

Because of talking about the factors of how language is used, we need to analyze the actual
structure of the conversation.
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Conversation analysis:

Conversation is described as an activity in which two or more people take turns at speaking.
Typically, one person speaks at a time and there tends to be an avoidance of silence between
speaking turns.

Speakers can mark turns as complete by asking questions or by pausing at the end of a completed
syntactic structure like a phrase or sentence.

Others can indicate that they want to take speaking turn, by making short sounds while the speaker
is talking or making some facial expressions.
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Turn-taking:
* There are different strategies of participation in conversation which may result indifferent
conventions of turn-taking.
* Itis a common strategy used in discourse and conversation.
* One strategy, using connectors such as and, then, so, but ... etc. in order to place your pauses at
points where the message is incomplete.

:JJJ." .:\5-1
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The co-operative principle:
* In conversation exchanges, it seems to be that the participants are co-operating with each other.
* This principle, together with four maxims, was 1* described by Paul Grice, 1975. Accordingly, the co-
operative principle is presented together with what is known as ‘Gricean maxims’
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The co-operative principle:
* In our conversational contribution, there are four maxim which can be considered as part of the co-
operative principle.
- The Quantity maxim: Make your contribution as informative as is required, but not more or less
than is required.
- The Quality maxim: Don’t say that which you believe to be false or for which you lack adequate
evidence.
- The Relation maxim: Be relevant.
- The Manner maxim: Be clear, brief and orderly.
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Hedges:
* Hedges can be defined as words or phrases used to indicate that we’re not really sure that what we
are saying is sufficiently correct or complete.
* For example, sort of, kind of ... etc. to show accuracy of our statements as in: His hair was kind of
long. The book cover is sort of yellow. (Quality maxim)

s ellaasad
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.(5541) ." cover is sort of yellow

Implicatures:
* When we try to analyze how hedges work, we usually talk about speakers implying something that is
not clear.

* With the co-operative principle and the maxims as guides, we can start to work out how people
actually decide that someone is ‘implying’ something in conversation.

* For example, A: Are you coming to the party tonight? B: I’'ve got an exam tomorrow.

* Inthe previous example, B’s statement is not an answer to A’s question. B does not say no to A. Yet,
A will interpret the statement as meaning no. A will work out that ‘exam tomorrow’ involves ‘study
tonight’ and ‘study night’ prevents ‘party tonight’.

* B’s answer is not simply a statement concerning tomorrow’s activities but rather contains an
implicature (an additional conveyed meaning).
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Background knowledge:

To analyze the conversational implicature involved in B’s statement, we have to describe some
background knowledge (e.g., about exams) that must be shared by the conversational participants.
Let’s look at this sentence,

John was on his way to school last Friday.

Most readers report that they think John is schoolboy. Since this information is not directly clear, it
must be an inference (understood from the text). Other references, for other readers, are John is
walking or that he is on a bus.

In a different example,

Last week he had been unable to control the class.

Most reader decide that John must be a teacher and that he is not very happy.

- We actually create what the text is about based on our expectations of what normally happens.
This phenomenon is referred to as ‘schema’ or a ‘script’.
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Schema:
* Schema is a general term for a conversational knowledge structure that exists in memory.
* Inthe previous example, we were using our conversational knowledge of what school classroom is
like or a ‘classroom schema’.
* We have many schemas (or schemata) that are used in the interpretation of what we experience
and what we hear or read about.
* Supermarket schemata refer to food displayed on shelves and shopping carts and baskets.
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Script:

* Itisin many ways similar to a schema.

* Ascriptis a dynamic script, that is instead of the set of typical fixed features in a schema, a script
has a series of conventional actions that take place. You have a script for ‘going to the dentist’ or
‘Eating in a restaurant’... Etc.

* Suzy went to the nearest place, sat down and ordered an avocado sandwich. It was quite crowded,
but the service was fast.

* Based on our restaurant script, we would be able to say a number of things about the scene and
event briefly described in the previous short text.

*  Our understanding of what we read doesn’t directly come from words and sentences on the page,
but the interpretation we create ‘in our minds’ of what we read.
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5 yolall 3 o owadl

Language and the brain (Neurolinguistics)
(Gl oy 5 l01) Ll 2l

Neurolinguistics:
* Neurolinguistics is concerned with the study of the relationship between language and the brain.
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Language areas in the brain:
* There are images showing the two parts of the brain (left & right hemisphere).
* Such images have shaded areas which indicate the general locations of those language functions
involved in speaking and listening.
* Such image helps to determine where language disabilities for normal users must be by finding
areas with specific damage in the brains of people who have identifiable language disabilities.
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Language areas in the brain:

1. Broca’s area: (Paul Broca) — a French surgeon

* Itis known as anterior speech cortex.

* Hereported that the damage in this part of the brain was related to extreme difficulty producing
spoken language.

* Damage to the right hemisphere had no such effect.

* He found that language ability is located in the left hemisphere; and since then it has been treated
as indication that Broca’s area is involved in the generation of spoken language.
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Language areas in the brain:
2. Wernicke’s area: (German physician)
* Itis known as a posterior speech cortex.
* Hereported that the damage in this part of the brain was found among patients who had speech
comprehension difficulties.
* The findings confirmed that the left hemisphere location of language ability and led to the view that
this area is involved in the understanding of speech.
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Language areas in the brain:
3. Motor cortex area:
* ltis the area that generally controls movement of the muscles (e.g., for moving hands, feet, arms ...
etc.).
* Close to Broca’s area
* It also controls the articulatory muscles of the face, jaws, tongue and larynx.
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The localization view:
* Based on these areas, we can conclude that specific aspects of language ability can be accorded and
produced in specific locations in the brain, this is known as the localization view.
* This view has been used to suggest that the brain activity is involved in hearing a word,
understanding it, then saying it.

2&.’4}&‘2’\&5)
\thu.x.!\?.euwCE\}»U.Aéu\u&hw\zjw\w@u\yu\cm\@k;uﬁ ‘C,LL.QJ\OMJLTJL&LG‘ °
.@jw‘j\yﬂ\iﬁjﬂdﬂ
.Lﬁéu\fs@uc;w\(g:M\Cwup;s,;uﬂ\iummiuz\pyag;\m@wwﬁ °

57 MOTCHII :sldel g dox 5




sl I Jsde Introduction to Linguistics

Tongue tips and slips:

The tip of the tongue phenomenon

It is a phenomenon in which we feel that some word is just eluding us, that we know the word, but
just won’t come to the surface.

It sometimes happens with uncommon words and names.

It suggests that ‘word-storage’ system may be organized on the basis of some phonological
information and that some words in the store are more easily retrieved than others.

When we make mistakes in this retrieval process, there are often strong phonological similarities
between the target word we are trying to say and the mistake we actually produce.

For example, fire distinguisher (instead of extinguisher).

motivation (instead of meditation).

Slips of the tongue

It is another type of speech error, producing expressions such as a long shory stort (instead of ‘make
a long story short’).
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Tongue tips and slips:

Slips of the brain

It is another type of speech error, referring to word substitutions as similar, but inappropriate word
is used instead of the target.

It happens as a result of a sound being carried over from one word to the next (as in black bloxes for
black boxes).

Using the word depression instead of recession.

Using the word tup instead of cup (a tup of tea).

It involves an interchange of: 1) word-final sounds and 2) word- initial sound slips. The first is less
common.

Such errors are argued to be a result of trying to organize and generate linguistic messages.
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Tongue tips and slips:

Slips of the ear

It is another type of speech error. It provides some clues to how the brain tries to make sense of the
auditory signal it receives.

Using the word gray day to be interpreted initially as a common on the weather, but after some
confusion was reinterpreted as grade A. Here, the speaker is the talking about eggs, not the
weather.

Using the word great ape, to mean gray tape.
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Aphasia:

It refers to those people who suffer from different types of language disorders.

It is also an impairment of language function due to localized brain damage that leads to difficulty in
understanding and/or producing linguistic forms.

Stroke is the most common cause of aphasia.

Someone who is aphasic often has interrelated language disorders, in that difficulties in
understanding can lead to difficulties in production.
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Three types of aphasia:

1

. Broca’s aphasia:

It is called motor aphasia — (Comprehension is much better than production).

It is characterized by a substantially reduced amount of speech, distorted articulation and slow,
often effortful speech.

It involves omission of functional morphemes such as articles or pronouns and consists of only
lexical morphemes such as content nouns and verbs.

e.g., | eggs and eat and drink coffee breakfast.
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Three types of aphasia:

2. Wernicke’s aphasia:

- Itis language disorder that results in difficulties in auditory comprehension.

- ltis also called sensory aphasia.

- Itinvolves someone suffering from this disorder can actually produce very fluent speech which is
often difficult to make sense of.

- Itinvolves finding difficulties in finding correct words.
e.qg., | can’t talk all of the things | do, and part of the part | can do alright, but | can’t tell from the
other people.
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Three types of aphasia:

3. Conduction aphasia:

- Itis much less common.

- Individuals suffering from this order sometimes mispronounce words, but typically do not have
articulation problems. They are fluent, but may have disrupted rhythm because of pauses and
hesitations.

- Comprehension of spoken words is normally good. Yet, the task of repeating a word or phrase
create a major difficulty.

- Difficulties in speaking can be accompanied by difficulties in writing.

- This difficulty is always a result of injury to the left hemisphere.
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Dichotic listening:
* Itis an experimental technique.
* It demonstrates the left hemisphere dominance for syllable and word processing.
* It establishes a fact that anything experienced on the right-hand side of the body is processed in the
left-hand hemisphere, and anything on the left side is processed in the right hemisphere.
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Left right and right brain:

* Inthis process, the language signal received through the left ear is first sent to the right hemisphere
and then has to be sent to the left hemisphere, for processing language.

* This non-direct route takes longer than a linguistic signal received through the right ear, which goes
directly to the left hemisphere.

* Onthe other hand, the right hemisphere have a primary responsibility for processing incoming
signals that are non-linguistic. Non-verbal sounds such as traffic noises are recognized via the left
ear, meaning they are processed faster via the right hemisphere.

* Accordingly, the basic distinction to be between analytic processing, such as recognizing the smaller
details of sounds, words, and phrase structures in rapid sequence, which are to be done in the ‘left
brain’.

* While holistic processing such as identifying more general structure in language and experience, can
be done in the ‘right brain’.
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The critical period:

* The apparent specialization of the left hemisphere for language is described as lateralization (one-
sidedness).

* Itisthought that lateralization begins in early childhood.

* During childhood, there is a period when the human brain is most ready to receive input and learn a
particular language. This is called ‘sensitive period’ for language acquisition but also known as the
‘critical period’.

* ltis argued that the critical period lasts from birth to puberty, where it is difficult for a child to
acquire a first language after this period.
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First language acquisition
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Acquisition:
* The process of acquisition has some basic requirements. Children requires interaction with other
language users to bring the general language capacity into contact with a specific language.
* Children who do not hear language -via acquisition- will not learn a language.
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Acquisition:

* Input

* Human infants are helped in their language acquisition by the physical behaviour of older children
and adults, who provide language samples or what is known as ‘input’.

* Caregiver speech

* Itis atype of conversational structure that seems to assign an interactive role to the young child
before he/she becomes a speaking participant.

* [tinvolves a simple sentence structure and many reporting and paraphrasing.
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The acquisition schedule:
* We need to know that children have the biological capacity to identify aspects of linguistic input at
different stages during the early years of life.
* Since one month old, children develop a range of crying styles, with different patterns for different
needs, produces big smiles in response to a speaking face, and start to create distinct vocalizations.
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The acquisition schedule:

1. Cooing

- The earliest use of speech-like sounds has been described as cooing.

- It takes place in the 1*' few months of life.

- During this stage, the child gradually becomes capable of producing sequences of vowel-like sounds
like [i] and [u].

- By 5 months old, babies become able to hear the difference between the vowels [i] and [a] and
discriminate between syllables like [ba] and [ga].
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The acquisition schedule:

2. Babbling

- Between 6 and 8 months old, children start producing a number of different vowels and consonants
as well as combinations such as ba-ba-ba or ga-ga-ga ...etc.

- Between 9 and 10 months, children become to recognize intonation patterns to the consonant and
vowel combinations being produced with variation in the combinations such as ba-ba-da-da.

- It provides children with some experience of social role of speech because adults can react to
babbling, even if it is not coherent.
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The acquisition schedule:
3. The one-word stage

- Between 12 —to — 18 months old, children produce a variety of recognizable single unit utterances.
This stage is known as one-word stage.

- lItis characterized by speech in which single terms are uttered for everyday objects such as milk,
cookie, cat, cup, ... etc.

- During this stage, children may not be able to put the forms together in a more complex phrase.
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The
4

The
5

acquisition schedule:

. The two-word stage
It is an occurrence of two distinct words used together, this what is known as two-word stage.
This stage begins between 18 —to — 24 months old where the child’s vocabulary moves beyond fifty
words.
At this age, children begin producing a variety of combinations as baby chair, mommy eat, ... etc.
Such phrases as baby chair might interpreted differently based on context (= put baby in chair or
bay is in the chair).
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acquisition schedule:

. Telegraphic stage
Between two and two-and-half years old, children begins producing a large number of utterances
that can be called ‘multiple-word’ or ‘telegraphic’ speech.
This stage is characterized by strings of words in phrases or sentences such as this shoe all wet or cat
drink milk.
Children’s vocabulary is expanding rapidly and they are initiating more talk while increased physical
activity includes running and jumping.
At three years old, the vocabulary grows hundreds of words and pronunciation has become clearer.
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The acquisition process:
* The child’s linguistic production appears to be mostly a matter of trying out constructions and
testing whether they work or not.
* Children can be heard to repeat versions of what adults say on occasions and they are clearly in the
process of adopting a lot of vocabulary from speech they hear.
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The acquisition process:
* Learning through imitation
- Children may repeat single words or phrases, but not the sentence structures.
e.g., the dogs are hungry -------------- dog hungry
e.g., the owl who eats candy runs fast --------- owl eat a candy and he run fast
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The acquisition process:
* Learning through correction
- Children will continue to use a personally continued form, despite the adult’s repetition of what the
correct form should be. For example,
- Child: My teacher holded the baby rabbits and we patted them.
- Mother: Did you say your teacher held the baby rabbits?
- Child: Yes
- Mother: What did you say she did?
- Child: She holded the baby rabbits and we patted them.
- Mother: Did you say she held them tightly?
- Child: No, she holded them loosely.
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My teacher holded the baby rabbits and we patted them : Jak)l -

Did you say your teacher held the baby rabbits? :{Y\ -

Yes : Ja)l -

What did you say she did?: Y1 -

She holded the baby rabbits and we patted them: Jail -

Did you say she held them tightly? : 2% -

No, she holded them loosely : |}l -

Developing morphology:

* Between two and two-and-half years old, children appear to use —ing form in expressions such as
cat sitting and mommy reading book.

* The next morphological development is the marking of regular plurals with the —s form as in boys
and cats. The acquisition of the plural marker is often accompanied by a process of
overgeneralization such as foots and mans.

* Such words confirm that imitation of parents is not the primary force in first language acquisition.
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Developing morphology:
* At the same age, different forms of the verb ‘to be’ such as are and was begin to use.
* Throughout this development, children may produce good form one day and odd form the next.
* The evidence suggests that children are working out how to use the linguistic system while focused
on communication and interaction rather than correctness.
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Developing syntax:
* Inthe formation of questions and in the use of negatives, there are three identifiable stages:
Stage 1 (between 18 and 26 months), Stage 2 (between 22 and 30 months), Stage 3 (between 24
and 40 months)
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Developing syntax:
* Inthe formation of questions:

In stage 1, children add Wh-form to the beginning of the expression or utter the expression with rise
in intonation toward the end. (e.g. Where Kitty?)
In stage 2, children form more complex expressions with more use of intonation. (e.g., What book
name?)
In stage 3, children begin using auxiliary verbs in English questions —close to adult speech- (e.g., Will
you help me?)
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Developing syntax:
* Inthe use of negatives:
In stage 1, children put No or Not at the beginning. (e.g., No you doing it)
In stage 2, children begin using additional negative forms such as don’t and can’t. (e.g., | don’t want
it)
In stage 3, children begin incorporating more auxiliary verbs (e.g., she won’t let go)
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Developing semantics:
* First of all, it is not always easy to determine precisely the meanings that children attach to the
words they use or produce.
* Overextension which involves the child to overextend the meaning of a word on the basis of
similarities of shape, sound, size, movement and texture (ball is extended to all round objects).
* The sematic development in a child’s use of words is usually a process of overextension, followed by
a gradual process of narrowing down the application of each term as more words are learned.
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Second language learning
L3 B s

Foreign versus second language:
* Foreign language learning involves learning a language that is not generally spoken in the
surrounding community.
* Second language learning involves learning a language that is sometimes spoken in the surrounding
community.
* The expression second language learning is used generally to describe both situations.
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Acquisition and learning:
* Acquisition refers to the gradual development of ability in a language by using it naturally in
communicative situations with others who know the language. It takes place without teachers.
* Onthe other hand, learning applies to a more conscious process of accumulating knowledge of the
features of language such as pronunciation, grammar, ... etc. in an institutional setting, with
teachers.
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Acquisition barriers:

Acquisition is different from learning L1. People usually encounter second language learning (L2)
during teenage or adult years.

Some parts of language are easier to be learned such as vocabulary and grammar more than
pronunciation which takes a matter of time. They can hardly master the pronunciation in similar
way as native learners or L1 speakers.

Very few adults seem to reach native-like proficiency in using L2 (the age factor).
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The age factor:

This type of observation is sometimes taken as evidence that, after the critical period for language
learning acquisition has passed, around the time of puberty, it becomes very difficult for adults to
acquire another language fully.

On the other hand, some other research showed that students in their early teens are quicker and
more effective L2 learners in classroom than seven years old.
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The affective factor:

* Teenager are typically much more self-conscious than younger children. If there is a strong element
of unwillingness in producing different sounds of another language, then it may override whatever
physical and cognitive abilities there are.

* Negative feelings or experiences are affective factors that can create a barrier to acquisition. If we
feel uncomfortable or stress, we may unlikely learn very much.

* Children are much less constrained by affective factors unlike adults.
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Focus on teaching method:

* A number of recent approaches designed to promote L2 learning:

1. The grammar translation method

- Very traditional, focuses on vocabulary lists and sets of grammar rules, memorization is encouraged
and written language is emphasized.

2. The audio-lingual method

- Emphasizes spoken language, it involves systematic presentation of the structures of L2, moving
from simple to the more complex. Language is a set of habits.
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Focus on teaching method:
3. Communicative approaches

They are reactions against the artificiality of pattern-practice and against the belief that learning
grammar rules of a language will result in an ability to use the language.

They are based on the belief that the functions of language (what is used for) should be emphasized
rather than the forms of the language (correct grammatical or phonological structures).
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Focus on the learner:

The most fundamental change in the area of L2 learning has shifted from the teacher, the textbook
to the learners.

There is an interest in the learners and the acquisition process.
Error is regarded negatively and they have to be avoided.
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Focus on the learner:
- Transfer

Some errors may happen due to ‘transfer’; which called ‘cross-linguistic influence’.

Using sounds, expressions or structures from first language (L1) when performing second language
(L2).

: edadadl e 5.8 3
Jad!
COB e SN ens Al ¢RI ey S5 O Sy s Y -
AW Bl sl e S5V e Sl 51 el el sVl sl -

75 MOTCHII :sldel g dox 5




sl I Jsde Introduction to Linguistics

Focus on the learner:
- Interlanguage
- L2 learners normally produce a large number of errors that seem to have no connection to the
forms of either L1 or L2 (e.g., she name is Maria — produced by French that is not based on either
Spanish or English).

: edadadl e 5.8 3
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Focus on the learner:
- Motivation
- Motivation to learn is important.
- Many learners have instrumental motivation: that is to learn L2 achieve some other goal such as
completing a school graduation recruitment.
- Onthe other hand, other learners have integrative motivation: that is to learn the L2 for social
purposes in order to take part in the social life of a community.
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Task-based learning:
* Task-based learning provides overwhelming evidence of more and better L2 use by more learners.
* The goal of such tasks or activities is not that the learners will know more about the L2, but they will
develop communicative competence in the L2.
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Communicative competence (CC):

1.

CC can be defined as the general ability to use language accurately, appropriately and flexibly.
Grammatical competence: is the 1°' component which involves the accurate use of words and
structures.

Socio-linguistic competence: is the 2" component which enables the learner to know when to say
canl have some water? versus give me some water! according to social context.

strategic competence: it the 3" component which deals with organizing a message effectively and
to compensate for any difficulties.

Communication strategy: is the 4t component and involves creating a way of referring to the object

by using vocabulary someone already knew. That is to overcome potential communication problems
in interaction.

:&-Lﬂ‘jﬁ\?s«%\
ijrjy.ﬁjmul& 4&5)&&&\&@#\&3)@\L@J\&L(CC)WBJJ\S;UQ\@&'O&MJ L]
.g_.,‘.:s‘jﬂbCJLM&JJ‘&WY\&@}M}J}Y\JM\@:Lﬂ‘}i&bﬂ‘i&%\ )

(can I have some water?) J i 0f (Sca (20 8 a0 @lazell e Ay SUI patall oo s delernr W G yalll 36 iSYl . Y

- sl Y 5L G 4 (give me some water! ) 4 g5 |l
NP SR ERC O RV P et PRI VI W (PO F USSP C PROUC PSSV BPPE RN PR [ AV

R a1 Lgh yay s e pltienaly Lo 58 1 5,LE3 iy 5L Lo (6 5355 sl ) aial) g8 ¢ ool gl Bl ol &

el ezl oo gl JSUe e il sl Y el

=5yl dylgi-

77 MOTCHII :sldel g dox 5




Introduction to Linguistics

Sl ) e

EET R UIUI PPV IEN]

Written language and Language and culture
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Written language:
* Writing is the symbolic representation of language through the use of graphic signs.

Writing is a system that is not simply acquired but has to be learned through sustained conscious

effort.
* Some languages do not have written form.
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Written language:

* Pictogram: is a writing phenomena.

When pictures came to represent particular images in a consistent way, we describe this product as

a form of picture-writing ‘pictograms’.

* Pictograms are figures; which are language independent and can be understood with some
conventional meaning in different places where a number of different languages are spoken.
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Examples of pictograms:
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Written language:
* |deograms: is part of a system of idea writing. It has an abstraction away from the physical world.

* Ideograms is the use of a representative symbol that everyone should use to convey a roughly

similar meaning.
* The more picture-like forms are pictograms and the more abstract derived forms are ideograms.

&y 2SI A
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Examples of Ideograms: tdoez gl a0l Je Jla

® ® l
* 'II I
Written language:

* Logograms: are symbols to be used to represent words in a language. They can described as word-

writing.
* Logograms refer to the written form that gives no clue to what type of entity is being referred to.
The relationship between the written form and the object it represents has become arbitrary and

have no a clear example of word-writing.
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Examples of logograms (Chinese language): 1 (Lol Bal1) Loz g3l ladal e Sl
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Syllabic writing:
* The symbol that is used for the pronunciation of parts of a word represents a unit (ba) consists of a
consonant sound (b) and a vowel sound (a). This unit is one type of syllable.
* Accordingly, when a writing system employs a set of symbols, each one representing the
pronunciation of a syllable, it is described as syllabic writing.
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Alphabetic writing:

- When we have a set of symbols being used to represent syllables, e.g., a b sound or an m sound,
then you are very close to a situation in which the symbols can be used to represent single sound
types in a language. Therefore, this basis of alphabetic writing.

- Alphabet is a set of written symbols, each one representing a single type of sound or phoneme.

: Gy 4SS
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English orthography (spelling):
- English orthography (spelling) is subject to a lot of variation, because English language is full of
words borrowed from other languages such as Greek and German.
- For example, the sound /ph/ in alphabet and orthography are used to for single sound.

1 (M V1) & sl W Ll B
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Language AND culture:
* Culture refers to all ideas and assumptions about the nature of things and people that we learn
when we become members of social groups.
* Culture is also defined as ‘socially acquired knowledge’, without necessarily conscious awareness.
* Throughout the culture including the words we acquire, we learn to recognize the types of category
distinctions that are relevant in our social world (e.g. words which are considered to be distinct
types of creatures in some societies such as a dog and a horse).

1 Ll 6L
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Categories:

* Acategory is a group with certain features in common and we can think of the vocabulary we learn
as an inherited set of category labels. Such vocabulary refers to concepts, that people in our social
world have typically needed to talk about.

* There is a belief that there is a relationship between the set of words we have learned (our
categories) and the way external reality is organized.
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Categories:

* Kinship terms:

- They refer to words used to refer to people who are members of the same family (e.g., brother,
mother, grandmother). Yet, they do not all put family members into categories in the same way. In
some languages, the equivalent of the word ‘father’ is used not only for ‘male parent’ but also for
‘male parent’s brother’ .
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Categories:
* Time concepts:

When we learn words such as week or weekend, we are inheriting a conceptual system that
operates with amounts of time as common categories.

Having words indicating units of time such as ‘two days’ or ‘seven days’ show that we think of time
as something abstract with no physical existence.
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Cognitive categories:

The classification of words in languages show different grammatical markers, which could also
indicate the type of ‘class’ of noun involved.

Classifiers are often used in connection with numbers to indicate the type of thing being counted. In
English, there is a distinction between countable (e.g., chair) and non-countable (e.g., information).
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Social categories:

*  Words such as ‘uncle’ or ‘grandmother’ provide examples of social categories, as they mean
differently in different languages.

* Those categories of social organization that we can use to say how we are connected or related to
others

* The word ‘uncle’ is used for a larger number of people who are outside the class of individuals
covered by the technical definition.

* The word ‘brother’ can be used as an address term (a word or phrase for the person being talked or
written to) to claim the closeness in relationship- which does not necessary mean the close brother
(e.g., brother, can you spare a dollar — for asking someone on the street).
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Gender:
* The observation that address terms for man and woman leads us to a consideration of the
differences in social categorization, based on gender.
- Gendered words:
* Insome languages, there are some words which are used only by men and some others only by
women.
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Gender:
- Gendered structures:

* Within social classes, there are differences/variation is language uses according to gender. For

example, women are more likely to use the higher-prestige forms than men
- Gendered speech:

* Interms of speech, men speak in a lower pitch range (80- 200Hertz) than women (120-400 Hertz) —

pitch is the effect of vibration in the vocal cords.
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Gender:
- Same-gender talk:
* This concept is important because of our socialization which takes place in such groups.
* This same-gender socialization is reinforced through separate educational experiences.
* Boys socialize in larger groups while girls socialize in smaller groups.
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s dagl M1 3 o owadl

Revision

-

dazl o
What is linguistics??
* Linguistics includes the systematic and scientific study of language.
* Linguistics is concerned with understanding the structure and nature of language which is divided
into: phonetics, phonology, morphology, syntax, semantics and pragmatics.
* Linguistics deals with other perspectives on language which are represented in specialized or

interdisciplinary branches such as sociolinguistics, psycholinguistics, neurolinguistics and second
language acquisition.
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Origins of language:
1. The divine source

2. The natural sound source (bow-wow/pooh-pooh theories)
3. The social interaction source
4. The physical adaptation source (teeth and lips/mouth and tongue and larynx and pharynx)
5. The tool-making source (the human brain)
6. The genetic source (innateness hypothesis)
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Communication has two types:

Communicative signals:

It happens when someone use language to tell this person that, | am one the applicants for the
vacant position of senior brain surgeon at the hospital. This is considered as to be intentionally
communicating something.

Informative signals:

It happens when someone may become informed about you through signals that you have not
intentionally sent. For example, someone might note that you have a cold because you sneezed.
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Properties of human language:

Human language has the following features:
Displacement

Arbitrariness

Productivity

Cultural transmission

Duality.
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Voiced and voiceless sounds:

* When the vocal cords are spread apart, the air from the lungs passes between them unimpeded.
Sounds produced in the way are described as voiceless.

* Onthe other hand, when the vocal cords are drawn together, the air from the lungs repeatedly
pushes them apart as it passes through, creating a vibration effect. This is described as voiced.
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Consonant, vowel and diphthong sounds:
* A consonant is a speech sound that is articulated with complete or partial closure of the vocal tract.
* Avowelis produced with a relatively free flow of air. They are voiced.
* Diphthongs is a combination of two adjacent vowel sounds within the same syllable.

* There are eight diphthongs commonly used in English: /e1/, /a1/, /av/, /av/, /21/, /13/, /ea/, and
Joa/.

Zru—.}yuﬂaj\ L_§J> c&SL.J‘dJ’J\
Ll Slml) o o JalS BMEN o Jails O Sy I il pup W1 a SLII )l @
A S s ings cslpgl) s o 305 s ey Ml pall a TG~ @
.b\jd@fmgc‘&d\uﬂ\w&’)‘gwh?g@a)ﬁf\.&-)}}\ °
/e1/, [a1/, [3v/, [av], [31/, [19/, [ea], and 0B/ : &3 s 1 Ll 31,58 ausens SN olalest a5l alodn @

Phones versus allophones:
- As we have seen that a phoneme is the abstract unit or sound in the mind; while phone is the sound
type produced in actual speech in the mouth.
- Allophone is a set of phones all of which are versions of one phoneme. (e.g., the phoneme /t/ is
produced in different ways as phones [t] either with strong puff as in tar less puff in star); they are
referred to as allophones of the phoneme /t/.
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Morphemes:
* A morpheme is a minimal unit of meaning or grammatical function. This grammatical function
include past tense, or plural.
* -er, -ing, -ed, -er, ... etc. are all examples of basic morphemes.

ch C @ﬂ\jig@u\&@%ﬂ\d&ﬂ\a&j ciﬁd&j}i@@&oMSb‘ggﬁ Z;Jd\w\)ﬁ °
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Two types of morphemes:
* Derivational morphemes (they change the grammatical category of a word, e.g., teach and teacher, -
er is a derivational morpheme — a change from verb to noun).
* Inflectional morphemes (they never change the grammatical category of a word, e.g., old and older,
-er here is inflectional morpheme - just a different form of adjective).
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Deep versus surface structure:
* Surface structure refers to the difference between active and passive sentences.
* e.g., Charlie broke the window and the window was broken by Charlie.
* Deep structure is an abstract level of structural organization in which all the elements determining
structural interpretation are represente.
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Context:
* Person deixis - to indicate people: me, you, him, them, that woman ... etc.
* Spatial deixis - to indicate places: here, there, beside, near that ...etc.
* Temporal deixis - to indicate times: now, the, last week, yesterday ...etc.
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LS e Al il < Bn cln : (SWYI )5 LaY) (Spatial deixis) @
el oLl g el Y OV eV JL s eyl (Temporal deixis) o

Hedges:
* Hedges can be defined as words or phrases used to indicate that we’re not really sure that what we
are saying is sufficiently correct or complete.
* For example, sort of, kind of ... etc. to show accuracy of our statements as in: His hair was kind of
long. The book cover is sort of yellow.

s elaasdl
.@M\@wwﬂwd}auoi{w,\s‘muuiglﬂxgﬂ\o\,w\jwmwt_dﬂow\ .
The book " 5" His hair was kind of long" : s . LsUL, 485 ,LgbY (sort of, kind of ... etc) : Jldl Joow Je @
."cover is sort of yellow

Aphasia:
* It refers to those people who suffer from different types of language disorders.
* Itisalso an impairment of language function due to localized brain damage that leads to difficulty in
understanding and/or producing linguistic forms.
* Someone who is aphasic often has interrelated language disorders, in that difficulties in
understanding can lead to difficulties in production.
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The acquisition schedule (L1):
2. Cooing
- The earliest use of speech-like sounds has been described as cooing.
- It takes place in the 1*' few months of life.
- During this stage, the child gradually becomes capable of producing sequences of vowel-like sounds
like [i] and [u].

T SV g,'L“asw@j\dJ,\gJ\
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The acquisition schedule (L1):

2. Babbling

- Between 6 and 8 months old, children start producing a number of different vowels and consonants
as well as combinations such as ba-ba-ba or ga-ga-ga ...etc.

- Between 9 and 10 months, children become to recognize intonation patterns to the consonant and
vowel combinations being produced with variation in the combinations such as ba-ba-da-da.

t SV Bl Cles™ ‘;wj\ Jaiadl
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ol 5 LLL e Rkt ESLLIN G g oty Alall G g o ol gl o sike 2L JUL Y Ty e dTA JI T le -
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The acquisition schedule (L1):
3. The one-word stage
- Between 12 —to — 18 months old, children produce a variety of recognizable single unit utterances.

This stage is known as one-word stage.
- Itis characterized by speech in which single terms are uttered for everyday objects such as milk,

cookie, cat, cup, ... etc.
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The acquisition schedule (L1):
4. The two-word stage

It is an occurrence of two distinct words used together, this what is known as two-word stage.

This stage begins between 18 —to — 24 months old where the child’s vocabulary moves beyond fifty
words.

At this age, children begin producing a variety of combinations as baby chair, mommy eat, ... etc.

ZJJY‘%‘QW)U@j‘JJv\?J‘
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&) (ST ¥1 /mommy eat)

The acquisition schedule (L1):
5. Telegraphic stage

Between two and two-and-half years old, children begins producing a large number of utterances
that can be called ‘multiple-word’ or ‘telegraphic’ speech.

This stage is characterized by strings of words in phrases or sentences such as this shoe all wet or cat
drink milk.

Children’s vocabulary is expanding rapidly and they are initiating more talk while increased physical
activity includes running and jumping.
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Acquisition and learning:
* Acquisition refers to the gradual development of ability in a language by using it naturally in
communicative situations with others who know the language. It takes place without teachers.
* Onthe other hand, learning applies to a more conscious process of accumulating knowledge of the
features of language such as pronunciation, grammar, ... etc. in an institutional setting, with
teachers.
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Communicative competence (CC):
* CCcan be defined as the general ability to use language accurately, appropriately and flexibly.
1. Grammatical competence: is the 1* component which involves the accurate use of words and
structures.
2. Socio-linguistic competence: is the 2" component which enables the learner to know when to say
canl have some water? versus give me some water! according to social context.
3. strategic competence: it the 3" component which deals with organizing a message effectively and
to compensate for any difficulties.
4. Communication strategy: is the 4t component and involves creating a way of referring to the object
by using vocabulary someone already knew. That is to overcome potential communication problems
in interaction.

: ol 5231 36 LS

005 @M g2 e 385 S Bl pluseral e 5,0 gl e (CO) Aol gl 3 i) iy 5 Sy @

RUNLE PR N IR RUISRERSAY PPN PRSP PIPES RS Pe PSP [ AT

(can I have some water?) J i 0f (Scas (20 8 a0 @lazell e Ay SUI jatall oo s delernr W G yalll 5SSl . Y
- el Y 5L G 4 (give me some water! ) 4 5 |l

.Uamopw‘:;icgu@ﬁ\,@@yujf;u@ngﬂbuwww:z:,,._;\jd\s,ugn Y

- I it gy s ke iz e 918 )30 Dy L) e 5105y ol ) pental] n ool gl Bl . 8
el b Wzl ol 3 IS e i) i Y ok

92 MOTCHII :sldel g dox 5




sl I Jsde Introduction to Linguistics

Syllabic writing:
* The symbol that is used for the pronunciation of parts of a word represents a unit (ba) consists of a
consonant sound (b) and a vowel sound (a). This unit is one type of syllable.
* Alphabet is a set of written symbols, each one representing a single type of sound or phoneme.

: oy Wy Loadadedf 2SI
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culture:
* Culture refers to all ideas and assumptions about the nature of things and people that we learn
when we become members of social groups.
* Culture is also defined as ‘socially acquired knowledge’, without necessarily conscious awareness.

: 3L
s la Yl olelandl b elael 0556 latie Leadas 3 adls sLa¥ dand > ol @915 S6Y S ) i Bl e
danze Myl 550 ,0ll 0585 Y ¢ Tonatzes LrSall 8 paall Ll QLIS L 3 ya35 @

93 MOTCHII :sldel g dox 5




