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 LECTURE - EIGHT  

 Personality Factors انعىامم انشخصيت  

1. The affective domain 

2. Self-esteem 

3. Inhibition 

4. Risk-taking 

5. Anxiety 

6. Empathy 

7. Extroversion & introversion 

8. Language aptitude 

9. Motivation 

10. Age 

 اىؼبطفٜ اىَغبه. 1

 اىزاد اؽزشاً. 2

 نجذاى. 3

 اىَخبطشح. 4

 قيقاى. 5

 اىؼبطفٜ اىزقَض. 6

  الاّط٘اءٗ  الاّجغبط. 7

 اىَٕ٘جخ ىغخ. 8

  اىذافغ ٗاىؾبفض أ. 9

 ؼَشاى. 11

 

 The affective domain انمجال انعاطفي  

 Affect refers to emotion or feeling.  

 الاّفؼبلاد أٗ اىَشبػش ئىٚاىؼبطفخ  رشٞش. 

 The affective domain is the emotional side of human behavior, and it 

may be juxtaposed to the cognitive side.  

 

 اىَؼشفٜ يغبّتىقذ ٝنُ٘ ٍؾبرٝب ٗ اىجششٛ، ىيغي٘كٍإصش  عبّت ٕ٘ اىؼبطفٜ اىَغبه . 

 The development of affective states or feelings involves a variety of 

personality factors, feelings both about ourselves and about others 

with whom we come into contact. 

 يٚمزىل ػٗ اىشخظٞخ، اىؼ٘اٍو ٍِ ٍغَ٘ػخ ػيٚ ْط٘ٛر اىؼبطفٞخ َشبػشاى أٗ خرط٘س ؽبى 

  بٟخشِٝث ارظبىْبيٚ ػٗ ّبشبػشٍ

 Understanding how human beings feel and respond and believe and 

value is an exceedingly important aspect of a theory of second 

language acquisition.   

 اىيغخ امزغبة ْظشٝخى عذا ٕبً عبّت ٕ٘ اىجشش ذسٗٝقؼزقذ ٝٗٗٝغزغٞت  ٝشؼش مٞفٞخ فٌٖزى 

 .اىضبّٞخ
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 Self-esteem  • انذاث إحتزاو   

 Self-esteem is seen as a personal judgment of worthiness that is 

expressed in the attitudes that the individual holds towards himself. 

 ّفغٔ رغبٓفشدٛ  عي٘ك ػِ ٝؼجش شخظٜقشاس م اىزاد زقذٝشى ْٝظش. 

  It is a subjective experience, which the individual conveys to others 

be verbal reports and other overt expressive behaviors. 

 ٜٕ عي٘مٞبد ٗغٞشٕب شفٖٞخ اىزقبسٝش زنُ٘ى ى٠خشِٝ اىفشدٝخ ْقور ٗاىزٜ رارٞخ، رغشثخ 

 .ػيْٞخ رؼجٞشٝخ

 

 

 Self-esteem has three main levels: 

 هي رئيسيت مستىياث ثلاثت نه انذاث احتزاو: 

1. Global level, which is 

thought to be relatively stable 

in a mature adult, and is 

resistant to change except by 

active and extended therapy. 

 نُ٘ٝ أُ ٗٝؼزقذ اىؼبىَٜ، اىظؼٞذ

 ٍٗقبًٗ ، اىجبىغِْٞضظ ى ّغجٞب ٍغزقش

 اىفؼبه اىؼلاط طشٝق ػِ ئلا ىيزغٞٞش

 .ٗاىَ٘عغ

2.Situational or specific self-esteem, 

which refers to one’s appraisals of 

oneself in certain life situations, such as 

social interaction, work, education, 

communicative ability, or personality 

traits like sociability, empathy, and 

flexibility. 

 رقٌٞٞ ئىٚ شٞشٗٝ اىزاد، ؽزشاًخبطخ ا أٗ اىظشفٞخ

 اىزفبػو ٍضو ، بىؾٞبحثٍؼْٞخ  َ٘اقفى ْفغٔى اىَشء

 أٗ اىز٘اطيٞخ، ٗاىقذسح ٗاىزؼيٌٞ، ٗاىؼَو، الاعزَبػٜ،

 ٗاىزؼبطف، َإاّغخ،اى ٍضو اىشخظٞخ غَبداى

 .ٗاىَشّٗخ

3.Task self-esteem, which relates to particular tasks  within specific 

situations or refers to particular subject matter areas 

 اىَ٘ض٘ع ئىٚ شٞشىز ٍؼْٞخ ٍْبطق أٗ ٍ٘اقف داخو خبطخ ثَٖبً ٗرزؼيق اىزاد، اؽزشاً ٍَٖخ

 

 Human beings build sets of defenses to protect the ego.  

 ا١ّب ىؾَبٝخ اىذفبػبد ٍِ َغَ٘ػبدى اىجشش أػزَذ. 
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 The newborn baby has no concept of his/her own self; gradually 

he/she learns to identify a self that is distinct from others. 

 اىزاد ٍفًٖ٘ ٌىذٖٝ ٝ٘عذ لا اى٘لادح ٚؽذٝز his / her ٝزؼيٌ ٕٜ/  ٕ٘ رذسٝغٞب خبطخ؛ 

 .غٞشٕب ػِ رخزيف ٗاىزٜ اىزاد ػيٚ اىزؼشف

 In Childhood, the growing degrees of awareness, responding, and the 

valuing begin to create a system of affective traits that individuals 

identify themselves. 

 ّظبً ئّشبء فٜ اىجذء ٗرقٌٞٞ ٗالاعزغبثخ، اى٘ػٜ، ٍِ ٍزضاٝذح دسعخ اىطف٘ىخ، َشؽيخى ٍِ 

 .١فشادا ْفظى اى٘عذاّٞخ اىظفبد

 In adolescence, the physical, emotional, and cognitive changes of the 

preteenager and teenager bring on mounting defensive inhibitions to 

protect a fragile ego, to ward off ideas, experiences, and feelings that 

threaten to dismantle the organization of values and beliefs on which 

appraisals of self-esteem have been founded.  

 اىَشإقخ عِ قجوٗ ىيَشإقخ ٗاىَؼشفٞخ ٗاىؼبطفٞخ اىغغذٝخ اىزغٞشاد اىَشإقخ، َشؽيخى 

 اىزٜ ٗاىَشبػش ٗاىخجشاد ا١فنبس ىذسءٗاىٖشخ، ا١ّب ىؾَبٝخ اىذفبػٞخ اىَ٘اّغ رظبػذ زؾقٞقى

 .اىزاد اؽزشاً زقٌٞٞى رأعغذ قذ اىزٜ ٗاىَؼزقذاد اىقٌٞ رْظٌٞ ثزفنٞل رٖذد

 

 

 

 Risk-taking انمخاطزة  

 Risk taking is an important characteristic of successful 

learning of second language learning.  

 

 اىضبّٞخ اىيغخ ىزؼيٌ اىْبعؼ ىيزؼيٌ ٍَٖخ عَخ ٕ٘ اىَخبطشح ارخبر . 
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 The four dimensions that underlies risk-taking are: 

 هي انمخاطزة عهيها تزتكز انتي الأربعت الأبعاد: 

3. A tolerance of possible 

incorrectness in using the 

language.  

 .اىيغخ اعزخذاً فٜ يٖف٘ادى اىزغبٍؼ  ٍَنِ

1. A lack of hesitancy about 

using newly encountered 

linguistic elements 

 ػْبطش اعزخذاً ؽ٘ه زشدداى ػذً- ؽذٝضب

   ىغ٘ٝخ

4. An inclination to rehearse a 

new element silently before 

attempting to use it aloud.   

 قجو ثظَذ عذٝذ ػْظش رنشاس ئىٚ ٍٞئ

 ػبه ثظ٘د ٔاعزخذاٍ ٍؾبٗىخ

2. A willingness to use linguistic 

elements perceived to be complex 

or difficult. 

 بئىٖٞ ْٝظش ىغ٘ٝخ ػْبطش لاعزخذاً الاعزؼذاد

 .ٔطؼج أٗ ٍٓؼقذ بأّٖ ػيٚ

 Anxiety   انقهق  

 Anxiety is almost impossible to define in a simple sentence. It is 

associated with feelings of uneasiness, frustration, self-doubt, 

apprehension, or worry. 

 الاسرٞبػ، ػذً ٍشبػش ٍغ رىل ٗٝشرجظ. ثغٞطخ عَيخ زؾذٝذى اىَغزؾٞو ٍِ اىقيق  ٝنُ٘ ٝنبد 

 .اىقيق أٗ اىزارٜ، اىشل اىخ٘ف، الإؽجبط،

 There are three components of foreign language anxiety: 

 الأجىبيت نهغت انقهق مه عىاصز ثلاثت هىاك: 

1. Communication apprehension, arising from learners’ inability to 

adequately express mature thoughts and ideas. 

 مبف ثشنو اىْبضغخ ا١فنبس ػِ ىيزؼجٞش اىَزؼيَِٞ قذسح ػذً ػِ ّبعٌ اىز٘اطو، خ٘فر . 

2. Fear of negative social evaluation, arising from learners’ need to make a 

positive social impression on others. 

 اعزَبػٜ اٝغبثٜ اّطجبع ىغؼو اىَزؼيَِٞ ؽبعخ ٍِ ْشأٝٗ اىغيجٜ، الاعزَبػٜ اىزقٌٞٞ ٍِ اىخ٘ف 

 ..٠خشِٝى

3. Test anxiety, or apprehension over academic evaluation. 

 ا١مبدَٜٝ اىزقٌٞٞ ػيٚ اىخ٘ف أٗ الاٍزؾبُ، قيق 
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 Empathy 

 Empathy is the capacity for participation in another’s feelings or 

ideas.  

 أفنبس أٗ آخش شخضى ٍشبػش فٜ اىَشبسمخ ػيٚ اىقذسح ٕ٘ اىزؼبطف. 

 It is also defined as the process of “putting yourself into someone 

else’s shoes”, of reaching beyond the self and understanding and 

feeling what another person is understanding or feeling.  

 ػَيٞخ ثبعٌ أٝضب ٝؼشف " putting yourself into someone else’s shoes” "، 

 .الاّفؼبلاد أٗ آخش شخض شؼ٘س ٗفٌٖ اىْفظفٌٖ  ٗساء ٍب ئىٚ ىي٘ط٘ه

 Language is one of the primary means of empathizing, but nonverbal 

communication facilitates the process of empathizing and must not be 

overlooked.  

 اىزؼبطف ػَيٞخ ٝغٖو اىيفظٜ غٞش اىز٘اطو ٗىنِ اىزؼبطف، ٘عبئوى الاثزذائٜ اؽذ ٕٜ اىيغخ 

 .ثٔ الاعزٖبّخ ػذً ٗٝغت

 

 Extroversion & Introversion   الاوطىاءو الاوبساط

 The typical extrovert is sociable, has many friends, needs to have 

people to talk to, and does not like studying by himself.  

 لاٗ زؾذسا١شخبص ىي ئىٚ ؾزبطٝ ا١طذقبء، ٍِ اىؼذٝذ ،ئعزَبػٚ  ٕ٘ َْ٘رعٜاى طبّجغالا 

 . ْفغٔث ذساعخاى ٝؾت

 He craves excitement, takes chances, often sticks his neck out, acts 

on the spur of moment, and is generally impulsive individual.  

 ٝ ػيٚ ىؾظخ  ٝؼَو ، طٝزغشأ ػيٚ اىخشٗ ا١ؽٞبُ ٍِ مضٞشٗ فشصاى ٗٝأخز ،ىيؾَبطزؼطش 

 . اىفشدٛ ّذفبعالا بٍزبػٗ ، ضزؾفٞاى

 He/she has ready answers, and generally likes change. 

 ٔاىزغٞٞش ٝؾت ػٍَ٘بٗ عبٕضح، أع٘ثخ ىٖب/  ى. 

 The typical introvert, on the other hand, is a quiet, retiring sort of 

person, fond of books rather than people; he is reserved and distant, 

except with intimate friends.  

 ٍِ بىنزتثغشً ٍ شخض،اى ٍِ  ّ٘ع زقبػذاىٕبدئ، ٕ٘،َْ٘رعٜاى ّط٘ائٜالا أخشٙ ّبؽٞخ 
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  .اىؾََِٞٞ ا١طذقبء ٍغ ئلا ثؼٞذ،ٗ  زؾفعٍ فٖ٘ اىْبط، ثذه

 He/she tends on to plan ahead and distrusts the impulse of the 

moment. 

 ّٔبىذافغث ٝضق لا  ىؾظخ ٗ ىَغزقجوا رخطٞظ اىٚ َٞوٝ اّٖب/  ا . 

  He does not like excitement, takes matters of everyday life with 

proper seriousness, and likes a well-ordered mode of life. 

 ّٔؾغِاى ٘ضغاى ٗٝؾت ،ٍْبعجخغذٝخ ث اىٍٞ٘ٞخ اىؾٞبح ٍِ ا١ٍ٘س ٗٝأخز الإصبسح، ٝؾت لا ا 

 .اىؾٞبح ّزظبًلا

 

 Language Aptitudeنغت انكفاءة 

 The four components of language aptitude: 

 انهغىيت هكفاءةن الأربعت انعىاصز:  

1. Phonemic coding ability: The 

ability to make a link between 

sound and symbol. 

 ٗع٘د عؼو ػيٚ اىقذسح: اىزشٍٞض قذسح فَّٜ٘ٞ

 .ٗاىشٍض اىظ٘د ثِٞ طيخ

2. Grammatical sensitivity: 
The ability to recognize the 

grammatical functions that 

words fulfill in sentences. 

 ػيٚ اىزؼشف ػيٚ اىقذسح: اىْؾ٘ٛاىَشاػبح 

 . غَورؾقق اى اىنيَبد أُث ّؾ٘ٝخ ٗظبئف

3. Inductive language 

learning ability: The ability 

to examine language 

materials, to notice and 

identify patterns of 

correspondence and 

relationships involving either 

meaning or syntactic form. 

 ػيٚ اىقذسح: خالاعزقشائٞ اىيغخ رؼيٌ قذسح

 أَّبط ٗرؾذٝذ ؽظخىَلا اىيغخ، ٍ٘اد  اخزجبس

 شنواى أٗ َؼْٚاى ػيٚ رْط٘ٛ اىزٜ اىؼلاقبد

 .اىْؾ٘ٛ

4. Memory and learning: 

People vary in the efficiency 

with which they make such 

bonds, vary ,therefore; in 

speech, vocabulary growth, 

and consequently in foreign 

language achievement.  

 فٜشخبص ا١ خزيفٝ: ٗاىزؼيٌ اىزامشح

 ٘عاىزْ،قٞ٘داى ٍضو ٝقذٍّٖ٘ب اىزٜ اىنفبءح

 اىَفشداد، َّ٘ٗاىنلاً  فٜٗثبىزبىٜ 

 .أعْجٞخ خىغ لإّغبصٕنزا ٗ
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 Intelligence انذكاء  

 There are seven different forms of knowing: 

 معزفتان مه مختهفت أشكال سبعت هىاك: 

1. Linguistic 

 يغ٘ٛاى 

2. Logical-mathematical abilities 

 خاىَْطقٞ خاىشٝبضٞ اىقذساد  

3. Spatial intelligence; that is the ability to find your way 

around environment 

 اىجٞئخ ؽ٘ه طشٝقل ػيٚ اىؼض٘س ػيٚ قذسحاى ٕ٘ ٕٗزا اىَنبّٜ، اىزمبء 

 

4. Musical intelligence; that is the ability to perceive and 

create pitch and rhythmic patterns 

 خئٝقبػٞ َّبرطٗدسعخ  ئّشبء رظ٘س ػيٚ اىقذسح ٕ٘ ٕٗزا ،اىَ٘عٞقٜ ىزمبءا  

5. Bodily-kinesthetic intelligence; that is the fine motor 

movement 

 اىؾشمخ ىَؾشك عٞذ ٕ٘ ٕٗزا اىغغذٛ - اىؾشمٜ اىؾغٜ ىزمبءا  

6. Interpersonal intelligence; that is the ability to understand 

others, how they feel, what motivates them, how they 

interact with one another. 

 ٍب ٝشؼشُٗ، ٗمٞف اٟخشِٝ، فٌٖ ػيٚ اىقذسح ٕ٘ ٕٗزا ،اىشخظٜ ىزمبء ا 

 .اىجؼض ٌثؼضٖ ٍغ ُ٘زفبػيٝ ٗمٞف ٝؾفضٌٕ،

7. Intrapersonal intelligence; that is the ability to see oneself, 

to develop a sense of self-identity.  

 اىشؼ٘س ٗرط٘ٝش اىزاد، سؤٝخ ػيٚ اىقذسح ٕ٘ ٕٗزا ّفغٔ، اىشخض داخو رمبء 

 .اىزارٞخ ثبىٖ٘ٝخ
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 Motivation انذافع وانحافز أ   

 Motivation is the inner drive, impulse, emotion, or desire that 

moves one to a particular action.  

 فؼوى زؾشكاى فٜ اىشغجخ أٗ اىؼبطفخ، ،جبػشاى ،خاىذاخيٞ ا١قشاص ٍؾشك ٕ٘ اىذافغ 

 .ٍؼِٞ

 In more technical term, motivation refers to “ the choices people 

make as to what experiences or goals they will approach or avoid, 

and the degree of efforts they will exert in that respect. 

 أٗ خجشاد ػيٚا١شخبص رغؼو  خٞبساد" ئىٚ افغىذاٝشٞش  ،زقْٜاى اىَظطيؼٍِ َضٝذ ى 

 .ػزجبسالا ٖزاىَٝبسعّٖ٘ب  اىزٜ  اىغٖ٘دٍذٙ ٗ ،فبدٙ زر أٗرقزشة  إٔذاف

 There are two types of motivation: انذوافع مه وىعان هىاك : 

1.Instrumental motivation 

refers to motivation to acquire 

a language as means for 

attaining instrumental 

goals(e.g. a career) 

 ىيؾظ٘ه اىذافغ ئىٚ ٝشٞش عٕ٘شٛ دافغ

 ٍفٞذح إٔذاف ىزؾقٞق م٘عٞيخ اىيغخ ػيٚ

 (َْٖخاى ٍضو)

2.Integrative motivation is 

employed when learners wish 

to integrate themselves within 

the culture of the second 

language group, and become a 

part of that society. 

 فٜ ٝشغجُ٘ اىَزؼيَِٞ ٍبػْذ رنبٍيٜ دافغ

 صبّٞخ، يغخم اىغَبػخ صقبفخ داخو الاّذٍبط

 .اىَغزَغ ٕزا ٍِ عضءا ٗأطجؾذ

-3- Assimilative motivation is the drive to become an 

indistinguishable member of a speech community. 

 اىنلاً ٞضَٓٝ ٍغزَغ فٜ ػض٘ا ظجؼىٞ فغذؽبفض ىي ٕ٘ الاعزٞؼبثٞخ. 
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 Ageعمز  

 Children appear to be much more successful than adults in acquiring 

the phonological system of the new language; many eventually attain  

native-like accents. 

 ٗخٞشا أٗ عذٝذح، ىيغخ ط٘رٜ ّظبً ػيٚ اىؾظ٘ه فٜ اىجبىغِٞ ٍِ ّغبؽب أمضش ا١طفبه أُ ٝجذ

 .اىينْبد  ٍضو ا١طو ُ٘ؾققٝ

 Most Children are ultimately more successful than adults in learning 

a second language, but they are not always faster.  

 دائَب ىٞغذ ٗىنْٖب صبّٞخ، يغخاى رؼيٌ فٜ اىجبىغِٞ ٍِ ّغبؽب أمضش ا١طفبه ٍؼظٌ عٕ٘شٝب 

 .عشعا١

 Adults appear to progress faster than children in the areas of syntax 

and morphology, at least in the early stages of learning. 

 ٗفٜ ا١قو ػيٚ، ا١طفبه ٍِ أعشع ٗاىظشف اىْؾ٘ ٍغبلاد فٜ اىجبىغِٞرقذً  أُ ٝجذ 

 .اىزؼيٌ ٍِ ا١ٗىٚ اىَشاؽو

 

 


