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Linguistics
by g2l

The discipline that studies the nature and use of language
Aalll alasind 5 dapls sy ale

Applied linguistics
Akl iy 2

The application of linguistic theories, methods, and findings to the elucidation of
language problems that have arisen in other domains
g alll JSLRl) s 55 43l 5 A sall) il plaill G
G AY) C¥ ) e el

Linguistic competence
@}zﬂ\ 3o las)

Speakers’ ability to produce and understand an unlimited number of utterances,
including many that are novel and unfamiliar
L @ (g0 2 g3aa pe e peds W e o shaaiall 3 )08
Caglle yadl 5 4l 55l (e apall Slld 3

First Language
(native language)
ALl a7 40 s

The first language learned by a child, usually the language of his/her home
Led 3ie A jie dxd sale Jakall Lgalad ) 51 25l

Second/foreign language
AaaY) 7 Al dxl

A language learned subsequent to a speaker’s native language.
(Bla¥) Zalll) AY) ASl 33d ey A1 alas

the gradual development of ability in a first or second language by using it naturally

Acquisition in communicative situations.
Ly IS Lgalasin Al o 3630 Zalll 85 p0all oyl ) gl
Alal gl YA 4 el
Learning The conscious process of accumulating knowledge, in contrast to acquisition.
bl LY e e ed paal) gaend (e el 5 dglee

Language Assumptions
Cilal 58y 4

Language is a voluntary behavior
Al & Al ol

Language is a set of habits, patterns that are common to an entire group speaking
the language and consistent to large degrees in individuals.
) Al g agiad () 5alh ALlS e gana G AS jidie A ) JSEY) 5 clalall (e de gane oo dall)
S AV 83 S da

Language as a form of communication is entirely arbitrary in its relation to what is
communicated.

Nebion 528 Loy Ll 8 Lo om0 sl sl (30 JLS Bl




Ways to describe language

Language consists of : ¢S5 4alll (1

1) Phonology: the study of the sound system of a language
Lin sl sisil) Jale @l ) (¢ A 0 AUl 5 gaal) 1),

2) Morphology: the study of the structure of words.
b sl s ) sall Jale o pall (A ) JSa Y lalSl)

3) Syntax: the sentence structure of the language. Grammar is the set of rules

G Caua sl 43l governing the use of the language so that people can communicate meaningfully
and consistently with each other.
aladinl aSad ) ) ) (e de gane & Aadl) ool 8 (Alead) ol ) ARl A Aleadl (oS 5 Alead) ey
el lpdan ae ) jainly g aae JSdy Jual i) (e ) (S s 421
4) Semantics: the study of the meanings communicated through language.
ale VAN YA 50 e LS A 0 el A AL (e A 221,
Language teaching approaches
GM_'\.A BT 42
1) Grammar-Translation Approach zeie e 58 Aalll- daa i)
2) Direct Approach el all)
3) Reading Approach e Be) al)
4) Audiolingualism Approach. Audiolingualismz¢e
5) Situational Approach. gl ),
6) Cognitive Approach. el & )
7) Affective-Humanistic Approach. e 4 sil) syl akla)
8) Comprehension-Based Approach. el pld) e agdll,
9) Communicative Approach. e LAY

Instruction is given in the native language of the students.
ellac ) cilagladill 8 4l 4LaY1) Y1 (DUl

Grammar-Translation Approach There is a little use of the target language

alasind Qi e 4l Cargl),

Focus is on grammatical parsing, i.e., the form and inflection of words
LS Cay o g JS) (o ey sl e gl Jolas e S 5l

Direct Approach
el bl

No use of the mother tongue is permitted (i.e.” teacher does not need to know the

students’ native language). _ ‘
(Ol ALY Zall) 46 jea ) zlisg Y aladll) ¥ 2l aladinls e Y

Lessons begin with dialogues and anecdotes in modern conversational style
Haal) Balaal) o gluly &S 5 el sally (gl fag




Actions and pictures are used to make meanings clear.

pladinl Sle) 2l ) pall 5 Jaad Jladl) dsial 5,

Reading Approach
T 2]l

Only the grammar useful for reading comprehension is taught.
L seiall el Al sndall Aall) ae ) g8 daSd Ly 3

Vocabulary is controlled at first (based on frequency and usefulness) and

then expanded.
o5 QD day 5 (32 pae 5 a0 ) Gl e ) Aol 8 s il Sl

Translation is a respectable classroom procedure.
wbﬂ\w\gepg\ﬁ)@h;)ﬂ\

Audiolingualism Approach
zeAudiolingualism

Lessons begin with a dialogue.
Dsally Gyl s

Mimicry and memorization are used, based on the assumption that language
is a habit formation _
sale S Al o Al of al ) Gl e dadal) 5 slSlaa) ardis

Grammatical structures are sequenced and rules are taught inductively.
Ol sl 5 Alubuiiall (sl ) ae) sl CaS) 53 Caally

«.uLd\ o)mL;A”

Situational Approach

The spoken language is primary.




S5 el

Ll ulal sa Caail)

All languages material is practiced orally before being presented in written
form (reading and writing are taught

only after an oral base in lexical and grammatical forms has been
established).

L€ 8 5ol Ll e A jlas

(44};.\3\} Laaazall CJLA.\S\ wu Qe 5 ALK g 36yl )

Only the target language should be used in the classroom.

Cognitive Approach
zeiall el

Language learning is viewed as rule acquisition, not habit formation.
JuSi sale Gl 5 ¢ AudiSa ae ) 8 L) Al jlas,

Instruction is often individualized; learners are responsible for their own
learning. ‘
e AalAl) sl el s Cpalatiall g ¢ (5358 adadl) Gla¥) e S

Grammar must be taught but it can be taught deductively (rules first, practice
later) and/ or inductively (rules can either be stated after practice or left as
implicit information for the learners to process on their own).
YL ae ) @) s
o shaall & 55 gl s slaall dny et il S35 ) 2l ol / 5 (TEaY il s ¢ Yl 2t sl )
(peniils dallaall Cpalaiall dianall




Affective-Humanistic Approach
e Adkalall 4!

Respect is emphasized for the individual (each student, the teacher) and for

his/her feelings. )
/o selie e 5 (alaally llall ) 3l o) sl X5

Communication that is meaningful to learner is emphasized.
alxiall yie Jual 51l of S5

Instruction involves much work in pairs and small groups.
b_pa e ganag zl )l A Jardl e S paacat] Caladdad

Comprehension-Based Approach

i) 2l e agdl

Listening comprehension is very important and is viewed as the basic skill
that will allow speaking, reading, and writing to develop spontaneously
over time given the conditions.

Ll 5 gAY b jlgall 5 Al 5 jlge (o plasd) s - agdll s plaudl o aaing zeial)

Loz

Learners should begin by listening to meaningful speech and by responding
nonverbally in meaningful ways before they
produce and language themselves.

OF 08 Laae sl (3 5kay e ¥ IS5 5 Caalel) WIS ) Ll e Cppalatiall ang

Learners should not speak until they feel ready to do so; this results in better
pronunciation than when the learner is forced
to speak immediately.

Ghaill gt ) 138 (53505 ¢ Al LAy (paaans oy (05 pmdy (s DS Gpalatiall 2y Y

158 Gaaadll ) aleiadl laicay Lavic




Communicative Approach

ceid) sl 5l

The goal of language teaching is learner’s ability to communicate in the

target language.

The content of a language course will include semantic notions and social
functions, not just linguistic structures.
A 5ad JSLa i Gl de Latind il 55 A0V bl o Ji dngie 3 ga g sind o oy

Students regularly work in groups or pair to transfer meaning in situations
where one person has information that the other(s) lack.
pliiia JSi 5 agin e sbeall Joll L 55 5f Lielaa Ol Jany

Cognitive Approach
s rall zgiall

Language is rule-governed cognitive behavior (not habit formation).
(Baladl JuS5 d 5 ) o lod) LgaSiany A0 e 3ac B a Aall)

Affective-Humanistic Approach
L) dalalall e

Learning a foreign language is a process of self-realization and of relating
to other people.
6 A sl ae Jual gill 5 I 3ia) dlee sa dpiad A1 alas

Comprehension Approach

Language acquisition occurs if and only if the learner comprehends
meaningful input.

pedl) e aldll il e
Communicative Approach The purp_osi)_of language (and thus the goal of language teaching) is
ol sl zgial communication.

Jea) s (Al et Cana Ly ) ARl e ym i)

Approaches, Methods, & Techniques zalia ¢ g s

An approach to language teaching is something that reflects a certain model

Apcph);(zja‘tch or research paradigm- a theory if you like.

: ol 13 3503 A il iy o me 73 53 Sad (ppmn ¢ 8 Al el g
Method Is a set of procedures, i.e., a system that spells out rather precisely how to
) teach a language. ‘ ‘

: q:ﬂ\g}ésu\ﬁlﬁw)@ﬁwé\‘Q\c\ﬁ‘}!\w&w

Technique is a classroom device or activity(e.g. imitation and repetition)
4l (OS5 i) Jia ) Tl Jgundl) Jlen 5 L g0




Final Thought el Sal)
What is the solution for ESL/EFL teacher, given the
abundance of current and future approaches? The only way to
make wise decisions is to learn more about the specific
approaches/methods/techniques available. )
Oxalaal Jall sale EFL / ESL , € Aabiivsall 5 ALl maliall 38 511 ks
Aalial) gl (§ )k g / daalal) maliall e 3 jall 48 e g dasSa il ) B ASY s ) 44y bl

There are also three other issues the teacher has to take into consideration to make a good

decision concerning the choice of an approach or method

('or a combination of both): )
(LeedS) o sl ) rgiall da il gl ) 8 3A3) Hlie V) o 330 aladl) - (53] a5 clllia L)

1. Assess student’s needs (why and for what purpose?

¢ (pae Y5 13 ) Ul clalial oy
2. Examine instructional constraints (time, class size, and materials).
(A\}d\}ck_i.n.al\e;;jc Qﬂjﬂ)w,_ﬂ\ Q\é}&d\h\)ﬁ
3. Determine needs, attitudes, and aptitudes of individual

students to the extent that is possible.
LSan da yal (53 8 IS DUl Clalaniias) 5 () gall 5 Clalfia¥) yyass

L 5 yealaall Al




Among the most common errors are:
(o e sl ISV UadY) g (e

ZAE 5 paladll

Making errors is inevitable part of learning.
Alill 4ia 5ie Ve a sa Ul pia

Error Analysis

RIS Error analysis has yielded insights into L2 acquisition process that have

stimulated major changes in teaching practices.
Lpalaill il jlaall 3 (5 S Ol 5 jn g |12 3 s dglead 4805 5yl Uadld) Jolaill 33a

Studying learners’ errors serve two major purposes:

1/ It provides data from which inferences about the nature of the language learning process can be

made.
el Llee ALty Aalll daph Jsa lalimiuY) (e by i

2/ It indicates to teachers and curriculum developers which part of the target language students have
most difficulty producing correctly and which error types detract most from a learner’s ability to
communicate effectively.
bl 8 Ol praa ST a0 ageal s Adagiual) 22l Ol ¢ G Y Al jall maliall oxuzal 55 Cpaleall )yl
Jled <y Jaaal 5il) e alaiall 5508 (e 2a3 ) ¢UadY) ¢ il

o L rale (5365 pa B e o1y Talaal ol o Sy ol giSal) / ddaa Sl




Omitting grammatical morphemes

i sl LKD) e

Double marking

A 50 3all Sl

Regularizing rules

ARy ac) 4

Using two or more forms in random alternation

sl 300 giall QISEY) (o ST gl (il aladiin)

Misordering items

misordering 25

Findings of Error Analysis Studies
Uad¥) dalas il 4 il

Error analysis studies claim that the majority of
learner’s errors were intra lingual
(caused by the structure of L2)

rather than intra lingual
(Caused by L1 transfer)

il alxial) gladl alaea ol con Uadldl Jidas il
oladll Jida
(L2dSa e daalill)
e Vs
(L1 Js ce 4aldl) interlangual

e e 9305 o B e (0 L il o3 e 5S o) gl / Aliadle ¥

Causes of errors:

:;LE';‘Y\ L_ﬂ_w\
1. Language transfer aadl) Jas
2. Intra lingual factors s sall Jas
3. Transfer of training i) Jas
4. Learning strategies alaill byl il

Classification of errors

1. Omission, addition, substitution, word order

FOAN] STV d\;ﬂu:}“ ¢ Z\A\.m}“ ¢ d\s&:‘}ﬂ

chdl) Cayias

2. Errors of phonology, morphology, syntax, and vocabulary

<l yaall 5 ¢ saill cCajuall ale il gal) ale Uad]

Shortcomings of Error Analysis

1. Stressing on learner’s errors

alaiall oladf e Laal

2. Overstressing of production data
Y Gl Jaxcall 324 )

3. Focusing on specific language rather than
viewing universal aspects of languages
Sl il gl il daalle (e Y Aime 43l e 58 5l




LA 3 jmlaall Al

- Ayl )Ml 5 pualadll

is the type of language produced by second language
learners who are in the process of learning language. It refers to a system

Inter language that has a structurally intermediate status between the native language and

A8 yidall 4zl the target language

PRI Aad ) b g aladl) dddee st pd 0l Al ARl alatia Leady A AU e g g oA

1. Limited knowledge of the target language

qq@\wzq)mﬁﬂ

2. Knowledge about the native language

Loy 2all 4 yaa

Interlanguage Sources
M\‘\.ﬂ ‘)JLAAA

3. Knowledge about the communicative function of the language

Al Ll i) ads ) 46 yee

4. Knowledge about the language in general

ale IS Al 4 e

5. Knowledge about life, human beings, and cultures

L cppale 0053565 poaki JBF Jle (S0 | LAl ol e S o) ) Sl / il Sl ##

The Main Premises of Interlanguage Theory
A8 yidall Aall) 4y Hlal apun ) Auahaia Chledia

3/ The learner’s competence is transitional. As a result of the permeability
of an interlanguage system learners rapidly revise it.

Spalaiall Al A | A Aleial 5o liS
Aallal) ZA1 Ui e oy e

They pass through a number of stages in the process of acquiring the
target language.

Alee 3 Jaldl o 2o PA e el
Caagll el Lo

Each stage constitutes ‘an interlanguage — transitional competence’.

SV pabaia] — dualle Ao K As 0 K

These stages are not discrete but overlap because every part of an
interlanguage is subject to a constant revision.

e IS OV Jalan LSt g aliadta cuad Jal all
cﬁumh\ﬂea;ﬁ@\.d\iaﬂ\w
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The Main Premises of Interlanguage Theory
A4S il Aall 4y il d ; dgilaie Ciladia

4/ The learner’s competence is variable.

3 e A alziall 3c LS

At any one stage of
development the language
produced will display systematic variability.

eaeiall l) (ol Ball) Zlal ) ohail saal g Al ye 5V

This variability reflects the

particular form—function

correlation which comprise the rules of the
learner’s grammar at that stage of development.

B On 08 155,80 G5 JSE Gy ol 15
A3 3 alaial) Al e Fgaii] e S8l

najd111 Wies )83 A 4 28 ) ddadil) oda **

The Main Premises of Interlanguage Theory
A yidal) Al Ay e anid ) Audlaie Ciledia

7) Interlanguage systems may fossilize

Fossilization refers to the tendency of many learners to stop
developing their interlanguage grammar in the direction of the

O aallolad (M S el
Caagll Aad olad] Axdl) (i ol ppaleiall




target language.

Instead they reach a plateau beyond which they do not progress AE Y e Yoy dpad N Jusai 0

This may be because there is no communicative need for further Ala Cad (Y Jual 5l 124 ()5S 38

development

skl e 3y 5al dala

Alternatively, it may be because full competence ina L2 is
neurolinguistically impossible for most learners ealeil sl 4 il

uahaﬁimojs;,ﬁ‘ﬂh?%m
Taal) Jintoadll g L2 3 oY JalS

Fossilization is a unique feature of interlanguage systems Aeall ALl o By 3 s 2l

najd111 Wi S3 AN 7 a8 adasil) oda **

The development of Interlanguage

A8 yidall Azl gt

1. Language transfer
) Ja

Interfering; inter lingual transfer from L1; borrowing
patterns from the native language
AV Al e (al Y Jalail ¢ L1 (e lalll oy Jii g ¢ Jail

2. Transfer of training
Gl Jas

Some elements of the interlanguage may result from
specific features of the learning
Aﬂ“bd&;ﬁ&m&eaﬁﬁ“m@w\ palic (yaxy

3. Strategies of second language learning
Al ARl alas ot i)

These strategies are part of the context of learning;
resulting from a specific approach to the material
to be learned
3 gall dana et o aalill ¢ aladll Bl (e ¢ Ja (A a5y o8
Leadlain) Sy Sl

4. Communication strategies
Jlai¥) calaas) yisl

expressing meanings using the words and grammar which
are already known by a learner with limited knowledge of
the target language
e dadllddg e oo Al ae) sl g GlalKl aladinly Sl e juedl)
Cangl) 4all 0 ganall 48 yaal) g aleial) Jid

5. Overgeneralization

The extension of using grammatical rules beyond its
expected uses
8 siall ) slai 4y gaill e ) 8l aladif add




has been fluid, constantly changing, and

incorporating new ideas
Interlanguage

spaadl JSEY) iy ¢ ) painly juaiis ¢ ALLLIS dall) culs

0

It played a crucial role in the transformation of thinking, prediction
and understanding the process of second language learning

) 5 pealaall diles

: Lalall ‘BJ.UAIA.A}\

Krashen’s theory constitutes of a set of five basic hypotheses:
ot Al il Guedy de gana JiS1 81 S 4 i

1. The Acquisition — Learning Hypothesis

il Ly - LK

2. The Monitor Hypothesis da jill 4 e
3. The Natural-Order Hypothesis bl jeY) A
4. The Input Hypothesis doa ,dl W)

5. The Affective Filter Hypothesis

..,')ﬂ\“,.' "_)3\
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The Acquisition-

Krashen maintained that adult second language learners have
at their deposal two distinct and independent ways of
Learning Hypothesis developing competence in a second language

alzil) lusS) A b skl Qe 5 aate (bt agd AN G alatie LS () o () S Laia]

Als 4all 55 L)

1/ Acquisition
by

it is a subconscious process identical in all important ways to the process children
utilize in acquiring their first language
5V agiad QLS 3 Qe saliind dglead dagall (3 0l aen 8 Adiie o Y Al 2

Acquisition comes about through meaningful interaction in a natural
communication setting
Lnlal) VLAY s aaza gl alall Jelédl) JOA e b€y A

Speakers are not concerned with form, but with meaning

There is no explicit concern with error detection and correction

2/ Learning
alaill

A conscious process that results in (knowing about) Language
) (Jsn A ymall ) dngii el 5 lee

Formal rules and feedback provide the basis for language instruction
Gl el Y18 55 Jadll 250 5 5 dans ) ac ) Gl

Error detection and correction are central, as is typically the case in classroom
setting

Ll A J sacadll alae ) Al 8 LaS ¢ Ay o Uadl) sy (S

Question

Does learning become acquisition?

SIS raay aleill o
According to krashen “learning does not turn into acquisition”
MAluiS) ) sy Y alail) M) ST




Can adults acquire a language as children do?

SOy LS Al sl Cluasi oKy Ja

Question Yes, Krashen argued, adults have access to the same Language Acquisition Device (

J 5 LAD ) that children use in acquiring their first language

dasiig G31 (LAD) &80 LS Slen (i ) o5l 3l sl ] i) - e — (380 € J

Q}‘\J\eg_ﬁdéf— J sanll Jlalay)

What is the meaning

(LAD)?

Language Acquisition Device

ol
Ll QL) Slea
The Monitor Hypothesis
Aa i) 4 5
is the mental editor
Monitor Bl ) s
8 yall is the part of the learner’s internal system that appears to

(=) be responsible for conscious linguistic processing

o) sl Ay alll dallaall e ol ghsall yedny (o3 Ja1all alail) 2Usi e 5 Ja o

There are two functions of the Monitor
A8l jall alga (g Ole 5 lin

1. In reception

2. In production
Juiiny) b ABES

Three conditions for Monitor use:
A8 el aladiny Jag A3

1-Time |

In order to think about and use conscious rules effectively, a 2o aladinl g Sl dal (g
second language learner needs to have time gl A o liag AN Aall) alatia g ¢ Jlad JS Ase ]
2-Focus on form Lol e <l 2
The performer must also be focused on form, or thinking & osall - Al e S5 o sy L
about correctness to get his message across in an dageie ddyyla yie allu ) e J ol mnaill
understandable way to the listener(s) aainsall
3- Know the rule saclall 48 e -3
This is very formidable requirement. If rules are not known Y alaiall )ac ) 8l o s Al 13, Jas Jila Lyl 58 138
(learner does not know the rule), the Monitor will not be Laddine o ke ()5S Y ) jall ()8 (3ac il iy
helpful or used.




There are three types of Monitor users
MJQ;;AM\QA&\)AHSNSé&

1. Monitor over-users

(il yall ST am

Those are people who attempt to monitor all the time and
constantly checking their output
anl all i el s s JSAE se O sl glag (Al (al a3 o ol

(The results) @t
a. They may speak hesitantly
22 b (o Aanty a8, j
b. No fluency
A8 (550, @

2. Monitor under-users:

Ceadiunall 8 481 5

Those are people who have not

learned, who prefer not to use their monitor even if they
have all the conditions

(time, focus on form, knowing rules)

SV i A e aladind aae () shiady (Al o) salay ol Gl GalASD o el
Ly il aan agedl
() & jmo 5 Al e 38 53 - gl )

(The results) 2wl
a. They are not influenced by error
correction ‘

¢ Uaall Zaaal (e Ay, j

b. They do not sound right/correct.
CENENUY U PIOPRY. Y PE

3. The optimal Monitor

USEers

Crardinall Jial 48) 5o

Those are people who use the monitor when it is appropriate
and when it does not interfere with communication
Y Ledie 5 4aiDle () 5S5 Latie 481 yall () seddingg cpdll (alaidl oo el
il shaal) Jalg b ol

(The results) ol

a. Better communicators
YLD Jazaidl, |

b. More accuracy
aa ysio




Adult vs. child differences in using the Monitor
Jakall Jiie LS 481 je alasial & CEAY)

1. Children are thought to be superior language 2. Krashen argues that adults are faster language
learners, because they do not use the monitor and learners in the initial stages, but young children out-
are not as inhibited as older learners perform adults with more time

Gyaxsing ¥ oY ¢ Ao aleie (8 siiall JlY) (f ing s | el 53l pall (A AR palaial gl 2 LD 0l 081 S s
CaleiaS ol s 5 4l all | gl (g 2 e e O sila o Gadldl sl 2 A JukaY) (ST

- walal) 5 jualadl Al

-3 ld) 5 jualadll

Krashen argued that “we acquire the rules of language in a

predictable order, some rules tending to come early and others

late

ol e g8l ey Jaad ¢ a5 8 ARl de ) 8 Sl sl Sy Mol S U
Al Cy Aan ey Sie iy 4

The order does not appear to be determined solely by formal
simplicity and there is evidence that it is independent of the order
in which rules are taught in language classes”
Jiinne 43 e 2000 @llia 5 dpans 5l Adalond) aaas gyl e s yeday Y i 3l
" casdall A AR ae) @ L yaad e

Natural Order hypothesis
bl ) A

Those, as krashen argued, whose exposure to second language is
nearly outside of language classes do not show a different order
of acquisition from those who have had most of their second
language experience in the classroom
Ysﬂ\u\uﬂ}JJCJ\:h:\)ﬂjA4.:\.1&\4.1_“\4.@;\_5@3]\‘ u.ﬁ:\_)s JGLAS oA
Al ARl ol ya ST gl ) Sl 5 LS e Calinal) i il el
ol Al J gl




input’.....

The Input Hypothesis

This hypothesis postulates that “humans acquire language in only one
way--- by understanding messages or by receiving ‘comprehensible

Ul agd (3 yla e == b aal g olai) & Aall ial) QLiS) " A il om i

I DR VEPRTH, O ) EQ e

A 8l OMA

We move from i = our current level, to i + 1 = the next level, by
understanding input containing i + 1
Osasan agd A e U (5 siuall = 4 1 ) e Il Ul gine = (g0 JiiS

i+ 1 oAl

Some lines of evidence for the Input Hypothesis
A Ay a1 AY) (e Ja sl (jany

1. The silent period

In the silent period, Krashen argued that learners are making
use of the comprehensible input they receive. Once competence
has been built up, speech emerges

Cranall 3 518 /]

st Cpalaiall b 081 S ks diabiall 3 5l

¢ i 3ol 3 ey 5 L by L) e sedall AN (pa
“ S 5

The phenomenon has been observed to occur in some children
who come to a new country where that are exposed to a new

language, and are silent for a long period of time. During that
time, they are presumably building up their competence in the

050 oAl JY) oanal Chaad s jallall culas )
3l Caalia g ebaaa Aall i jath Cua apaa ol
Jinall (e e gl Gl IS 5, (e 30 (e Al gl

glainl) IS edalll 3 agieléS () gin

language by
listening
The silent period can be attributed to many factors....... among LI et e el se Barl Caaall 3 58 aa s

(anxiety, personality, individual differences)




Some lines of evidence for the Input Hypothesis
A Apa jil ALY (g0 Ja gl jany

2. Age Differences

Krashen maintained that older acquirers progress more quickly
in the early stages because the obtain more comprehensible
input than do younger learners. WHY ...because older learners’
knowledge of the

world makes the input more meaningful than it is for children

yeall i /2

dalall i pu 5SH a8 Cluasl ol S hila
bal A geie A e Jpeanll 5V
pet yra Cpalaiall ol SUS O L 913L Cpaleial
e 58 Laala gy ST IV Jany allally
Jubd Ay

Older learners are able to participate in conversations earlier
that younger learners relying on their background knowledge
and first language.

clialaal) 84S il e (508 Gpaleiall 0380
LAl 48 jaal) e slaie YU Gpalaiall Glusll (8
LlaY) aalll

Older learners do better initially because they gain more
comprehensible input via their superior skills in conversational
management.

3l €y Y Juzadl s (paalriall a8 lad)
A8 agdljlgn Basb (e G sedall DAL (e
bladl) 5 o) b

Some lines of evidence for the Input Hypothesis
SR Ania il ALY (e o glad yamy

3. The Effect of Exposure
Studies show that the longer people live in a country, the more
proficient their language will

oa el Sl /3
(Lo aly 8 Gl A Al )l al) s
DS 1A Y mmn G aBeliS ST G

be----unless they live in immigrant communities where they use the adl Cun o jalga Cilading A () slany

second language relatively little and rely on their first language
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Krashen used the term ‘INTAKE’: where language acquisition
comes from that subset of linguistic input that helps the acquirer
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learn language
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The Affective Filter Hypothesis
Disall ddiaidna b

Krashen argued that “comprehensible input may not be utilized by
second language learners/acquirers if there is a ‘mental block’ that
prevents them from fully profiting from it” ‘
1) - i€l / Cpalaiall Al Zalll 0 (e Lealadiind 5 sms Y e sgiall edlandl o ol S ks
"D e ALK BaletuY) (pe agaiad dlie A1 Sl oIS

Input ----- > Filter ----- > LAD ----- > Acquired Competence

Filter is that part of the internal pr.ocessing system that subconscipusly screens incoming
il language (the learner’s motives, needs, attitudes, and emotional states)

o ) gall 5 ilaliia¥) g caleiall wdl g0 Yaedlal) dalll CRSSH Ly ) ged - Adalal) Aadleall ol (g ¢ jadl Glly sa
e (iiblal) YA




The difference between children and adults in the filter
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Adult learners are likely to have higher ‘Affective
Filter’ because of the events that occur in
Adolescence
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Children learners are ‘less inhibited, and are likely
to have low ‘Affective Filter’
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Krashen’s View of Classroom Language Learning& Teaching
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1. The principal goal of language teaching is to supply
comprehensible input in order to facilitate
‘acquisition’
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2. Teaching should be seen as a preparation for ‘acquisition’ in the
wider world
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3. The teacher must ensure that learners do not feel anxious or are
put on the defensive
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4. Grammar teaching should be restricted to simple forms and its
goal is to enable the learner to monitor
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5. Errors should not be corrected when the goal is ‘acquisition’ but
should be corrected when the goal is ‘learning’
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The main principles of Krashen’s ‘Monitor Model’ can be

summarized as
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1. The goal is communicative skills

a1l Ol g 58 il

2. Comprehension precedes production

3. Production emerges when the learner is ready
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4. Acquisition activities are central
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5. The ‘Affective Filter’ needs to be kept low
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Final Thought
el sl

The ‘Monitor Model’ is undoubtedly the best known theory | <LuiS¥ 4d jae 4y jlai jod el D aad ' 23 gaill 438) 5

of L2 acquisition L2
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Personality Factors
Al 3l Jal gall
1. The affective domain siblll Jadll /]
2. Self-esteem <l af sl /2
3. Inhibition sl /3
4. Risk-taking 5 yhalaall /4
5. Anxiety Bl /5
6. Empathy bl (il /6
7. Extroversion & introversion el skl 5 Ll /7
8. Language aptitude daa gall 421 /8
9. Motivation Al 5l alall /9
10. Age el /10

The affective domain

is the emotional side of human behavior, and it

sihll Jlaall may be juxtaposed to the cognitive side
(<) Sl ilall Lilae 585 285 ¢ (g pall & glull Jige cuila 5o
Affect refers to emotion or feeling
YY) o jeliadl J) daaladl jads
It is a subjective experience, which the individual conveys to others be
verbal reports and other overt expressive behaviors
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Self-esteem is seen as a personal judgment of worthiness that is
expressed in the attitudes that the individual holds towards himself
Ma\iéaﬁép&}u@&a)\}sﬁ\ﬂ\ )3..\533)1::.\;\

Inhibition Human beings build sets of defenses to protect the ego
sl
(i 23) LY leal cilelaall (e cle gandd pill adic
The newborn baby has no concept of his/her own self
Ak his/her @A o sebe agaal aa o3¥ 0a¥ ol  Jhas
In Childhood, the growing degrees of awareness and responding
L\;Su“!\}gc)l\ws_\.ﬂ\)hbﬁ ¢ A gahal) Al Lyl
In adolescence, the physical, emotional, and cognitive changes of the
preteenager and Teenager
451 5all 48 jrall y duibalall 5 doncall ol paaill ¢ d3a) el As
is an important characteristic of successful
learning of second language learning
Risk-taking
3kl A0 AR alai] il Alaill dogs o 58
(g o5
Anxiety is almost impossible to define in a simple sentence. It is
Anxiety associated with feelings of uneasiness, frustration, self-doubt,
Gkl apprehension, or worry
(=) ;
sc@JY\emﬁ&@ﬂhkﬁﬁ}cw'. o Ao il Gl e BN G oSG Al
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is the capacity for participation in another’s feelings or ideas
Empathy D 1 Al addd jelin 84S Lia) e 5yl s
S —
(== " putting yourself into someone else’s shoes"
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Extroversion & Introversion
o) shiy) g Jalowst)

Extroversion
Ll
_

The typical extrovert is sociable, has many friends, needs to have
people to talk to, and does not like studying by himself
Yy il Galais ) zlisg ¢ cBaal) e aaall ¢ elaial s ad saill Ll

He craves excitement, takes chances, often sticks his neck out, acts on
the spur of moment, and is generally impulsive individual
o abad dany ¢z A o sk gha ¥ e 10885 pa i) 33h5 ¢ pulaall Gilanty
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He/she has ready answers, and generally likes change
Dl oy Lagee 5 3 ala sl Ld /4l

Introversion
c\}}a.'q:}(\
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The typical introvert, is a quiet, retiring sort of person, fond of books
rather than people; he is reserved and distant, except with intimate
friends
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He/she tends on to plan ahead and distrusts the impulse of the moment
adlall 3 Y ddaals Jaiaeal) Japhads ) Jaas W) / 4

He does not like excitement, takes matters of everyday life with proper
seriousness, and likes a well-ordered mode of life
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Language Aptitude
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The four components of language aptitude
3 galll oLkl Aay YY1 palial)

1. Phonemic coding ability:
The ability to make a link between sound and symbol
ol Cpall (mdlia 35y daa Ao 3,080 ¢ Jpe yill 5 )08 a8

2. Grammatical sensitivity:
The ability to recognize the grammatical functions that words fulfill in
sentences
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3. Inductive language learning ability:
The ability to examine language materials
Gl o) ge slaal e s sl - Al jgndy) Al Alai e

4. Memory and learning:
People vary in the efficiency with which they make such bonds, vary
& sl 5 2 58l Ja L gaady ) LS 8 i) Caliag ; alaill 53 581

Intelligence
<84

There are seven different forms of knowing:
s 38 jmall (pe Adlide JIE) Aa s cllia

1. Linguistic
s sl

2. Logical-mathematical abilities

dalaial) apsaly H) ) Hadl)

3. Spatial intelligence; that is the ability to find your way around
environment
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4. Musical intelligence; that is the ability to perceive and create pitch
and rhythmic patterns
Al G.J\.A.'\j:t_;‘)i L) J_}mﬁujc 3 a8l oa A g ¢ gﬂ",  gall £1SA)

5. Bodily-kinesthetic intelligence; that is the fine motor movement
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6. Interpersonal intelligence; that is the ability to understand others,
how they feel, what motivates them, how they interact with one another
S5 ¢ an jing La ¢ (g pry G5 ¢ G AY) agd o )3l g 13 5 ¢l Bl LK)
anill agany an o e lity

7. Intrapersonal intelligence; that is the ability to see oneself, to develop
a sense of self-identity
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is the inner drive, impulse, emotion, or desire that moves one to a
particular action
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Motivation (technical term)
Al i el il mllaadll
(i

motivation refers to ““ the choices people
make as to what experiences or goals they will approach or avoid, and
the degree of efforts they will exert in that respect

Gy ¢ s sl oy il sl il i e (alall) Jaad cl jla " ) adlall
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There are Three types of motivation:
a8l sl (e o) g 35D clllia

1.Instrumental motivation S A 9 adla
refers to motivation to acquire a language as means for attaining s S Bl o J geanll gdlall ) il
instrumental goals (igall Jia ) sba cilaal (guail
(e.g. a career)

2.Integrative motivation LalSS wdly
Is employed when learners wish to integrate themselves within the A Jab ;._Laa-f‘!\ & O5E g Opalaiall Ladie
culture of the second 138 (5 le ja Canual g ¢ 45 42K delaall
language group, and become a part of that society. il
3-Assimilative motivation IR
is the drive to become an indistinguishable member of a speech o ey aalina (A i suac zoal adall jils ga

community A1)
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Children appear to be much more successful than adults in acquiring the
phonological system of the new language; many eventually attain native-like
accents

Ostiag |yl ¢ sana Bl Sgem ol e Jgeanll 3 ) G lalas ST Y o 5oy
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Age Most Children are ultimately more successful than adults in learning a

sl second language, but they are

are not always faster
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Adults appear to progress faster than children in the areas of syntax and
morphology, at least in the early stages of learning
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Top-down and Bottom-up
Aaal) ) sacldl e g Jand J) Aol o

the reader or listener gets a general view of the reading or
In top —down processing listening passage by, in some way, absorbing the overall picture

Jad ) e e dadlaall o) 8 Gaale ) o ainall sl s Al Juany
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This is greatly helped if the reader or listener’s schemata allow
them to have appropriate expectations of what they are going to
come across
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the reader or listener focuses on individual
words and phrases, and achieves understanding by stringing

In bottom-up processing these detailed elements together to

Aadll ) 32c 8l (e dsllaall build a whole
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Legins 3Ll 5 s hadal JUi 5 Tas 4age SCANNING 5 SKIMMING (e

Different
Skills
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3. Reading and listening for general understanding(SKIMMING)

(23S Yalad) agall o Lainl) g 3¢) yall
Good readers and listeners are able to take in a stream of discourse and understand the GIST
of it without worrying too much about the details
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Reading and listening for such ‘general’ comprehension means not stopping for every word,
not analyzing everything that the writer or the speaker includes in the text
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4. Reading and listening for specific information(SCANNING):

(:sal) Yo20aa e glas e J ganll o Lain¥) g 3l 3l
contrast to reading and listening for gist, we frequently go to written and spoken text because
we want specific details
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We may listen to the news, only concentrating when the particular
item that interests us comes up.
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5. Reading and listening for detailed information:
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Sometimes we read and listen in order to understand everything we are reading in detail
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Syllabus Design
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Different syllabuses

ilis gabis

There are different syllabuses
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The grammar syllabus

This the commonest type of
syllabus, both traditionally and currently
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A list of items is sequenced in such a way that the
students gradually acquire knowledge of grammatical
structures,

leading to an understanding of the grammatical system
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The lexical syllabus

o2l gl

It is possible to organize a syllabus on

the basis of vocabulary and lexis to create a lexical
syllabus

(the vocabulary related to topics...e.g. art, clothes, crime)

) sorns o lll Solallaally ol il gulod (e col yo ol puiS Sall 0
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A problem with lexical syllabuses is the relationship
between lexis and grammar
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The functional Syllabus

sl el

A functional syllabus might look
D o giubgll pgill gany 3
- Requesting
- Offering
- Inviting




- Agreeing and disagreeing

The syllabus designer then chooses
(' ways of expression) for each function

Wby JSJ (maall 3 b ) 3 sl paall Jlisy

For example, for offering, the designer could choose from
the following
P G 0 LS paaall Sy ¢ o3l ¢ Mo
v Would you like to...... ?
v" Do you want some help?
v" Il help you if you want.
v' Let me give you a hand.
v T’lldo that......

o

The situational Syllabus

50 el

A situational syllabus offers the

possibility of selecting and sequencing different real-life
situations rather than different grammatical units,
vocabulary

topics, or functions

Sl 5o Yot ) Send) Bl ga il oy i BlSal 300 gl i
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A situational syllabus might look something like this:

T el ‘hw‘gﬁqéﬂ‘@-‘l‘o}%ﬁ
- At the bank
- At the supermarket

- At the travel agent
- At the restaurant

Where students have specific communicative needs,
organizing teaching material by the situations which
students will need to operate in is attractive, since the
syllabus designer

will be able to define the situation, the likely participants,
and communicative goals with some certainty
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( Business & tourism students vs. students of general
language)
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The topic-based syllabus
g3l Je p3lil) gl

Another framework around which
to organize language is that of different topics (e.g.
weather, sport, music).
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The weather topic, for example, can be subdivided into
items such as the way weather changes, weather
forecasting,

weather and mood, and the damage that weather can
cause.
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The task-based syllabus
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A task-based syllabus lists a series
of tasks, and may later list some or all of the language to
be used in those tasks. ( India experience).
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Six task types can be used with almost any topic.
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These are: listing, ordering and sorting, comparing,
problem solving, sharing personal experience, and creative
tasks.
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As with situations and topics, it is difficult to know how to
grade tasks in
terms of difficulty.
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The Characteristics of Tests
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There are four main reasons for testing which give rise to four categories of test
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Placement test
Sl dpud ool

Placing new students in the right class in a school is facilitated with
the use of placement tests
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They usually test grammar and vocabulary knowledge and assess
students’ productive and receptive skills
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Diagnostic tests
sl ol ,LasY)

While placement tests are designed to show how good

a student’s English is in relation to a previously agreed system of
levels, diagnostic tests can be used to expose learner difficulties, gaps
in their knowledge, and skill deficiencies during a course.

dle giio pllaiy Flacid Ul Sasad! & VI LS 5 LeBY & il apans Ol;@i&imw‘}
dgly plaill o i3y g oSS Bpandiall o LSSV plasiol oSy ¢ ©lbsiudl [

L B9l IS gl ol yLgw

Thus, when we know what the problems are, we can do something
about them.
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These tests are designed to measure learners’ language and

Progress or achievement tests skill progress in relation to the syllabus they have been
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following.
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Achievement tests at the end of a term (like progress tests at the
end of a unit) should reflect progress, not failure.

o ity (8o g3l ylg poiil) ol )Lis T o) Sl Lylgsy i) ) yLsY)
) gl g poiS)) suSn

They should reinforce the learning that has taken place, not
go out of their way to expose weaknesses.
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They can also help us to decide on changes to future
teaching programs.

Sioss o 250 ol 7 1y ol 1,5 3L Uil 05y L

Proficiency tests
8o las)l ol ,Las

They give a general picture of a student’s knowledge and ability (rather
than measure progress)
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They are frequently used as stages people have to reach if they want to be
admitted to a foreign university, get a job, or obtain some kind
of certificate.
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Characteristics Of A Good Test
el sy palas

Validity
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A test is valid if it tests what is supposed to test
355 0l 0 iy o eV @uls 13) LY Ao

Thus it is not valid, for example, to test writing ability with an essay
question that requires specialist knowledge of history or biology
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A particular kind of validity that concerns most test designers is face validity.
gl 93 Lo Lo 35V Guasuall poi Al 0 (o 95 Sl

This means that the test should look, on the ‘face’ of it, as if it is valid.
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Reliability
Wl

A good test should give consistent results
Quliie 25 a0l ) L3S s

For example, if the same group of students took the same tests twice within two
days----without reflecting on the first test before they sat it again
--- they should get the same results on each occasion.
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If they took another similar test, the result should be consistent.
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In practice, reliability is enhanced by making the test instructions clear,
restricting the scope for variety in the answers.
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