


Part 1: METHODS OF TEACHING

ypproach, Method, Technique and Strategy -
4- ;rf;m‘h 4,5 gl g 1S something that reflects a certain theory and
p

Ee}iefs about language and language learning.
ifethod sk 18 a set of procedures, a system that spells out exactly how
ﬁ) teach a language(what particular skills and content to teach) |
rechnique <$4 18 a classroom device , activity, used to accomplish an
immediate objective.  (dictation, imitation, repetition)

Sprategy %85 a detailed plan or the skill (grammar, vocabulary and

usage) of planning for achieving success in class.

*Taking Notes *Asking *Paraphrasing *Predicting

Language Teaching Approaches

1-Grammar-Translation Approach
I- Instruction is given in the native language of the students.
2- There is a little use of the target language. —Asgiuall all (8 plasiu 3.
3- Focus is on grammatical parsing, i.e., the form and inflection of words.

4- There is early reading of difficult classical texts.
5- A typical exercise is to translate sentences from the target language into the

mother tongue.
6- The teacher does not have to be able to speak the target language.

2-Direct Approach
I-No use of the mother tongue is permitted ( i.e.” teacher does not need to know

the students’ native language).
2- Lessons begin with dialogues and anecdotes in modern conversational style.

i - Actions and pictures are used to make meanings clear,
. G{ammar is learned inductively.
- Literary texts are read for pleasure and are not analyzed grammatically,

g' ;’Lne target culture is also taught inductively.
- 1he teg . . : . g
language cher must be a native speaker or have native-like proficiency in the target



3- Reading Appr:rﬂjfcfu] for reading comprehension is taught._
1- OnI}’;h? af;ﬁ? ::"0 ntrolled at first (based on frequency and usefulness) an
2- Vocabu

1 € ed.
f g‘arl;ﬁslation is a respectable classroom procedure.

; ion i Janguage skill emphasized.
- comprehension is the only : .
g— 'IIz'lf:f::;%her dl;es not need to have good oral proficiency in the target |anoy.

4-A udio-lingualismAppraach

1- Lessons begin with a dialogue. | e
2 - Mimicry and memorization are used, based on the assumption that S o 7

habit formation ( it is based on behaviorist theory )

3. Grammatical structures are sequenced and rules are taught inductively
4 - Skills are sequenced: listening, speaking— reading, writing postponed :
5 - Pronunciation is stressed from the beginning. ‘
6- Vocabulary is severely limited in initial stages.

7 - A great effort is made to present learner errors.

8- The teacher must be proficient only in the structures, vocabulary that he/she

teaching since learning activities are carefully controlled.

5-Situational Approach

3.
Only the target language should be used in the classroom



Languag,
ANguagpe Irnirmn-.n

Vocabulary instruction is important, cspecially at intermediate and advanced
b.

els. i _
aegim are viewed as inevitable, something that should be ysed constructively in
;;c Jearning process. | |

The teacher is expected to have good general proficiency in the target language

;wcll as an ability to analyze the target language.

7-Affective-Humanistic Approach
. Respect is emphasized for the individual ( each stude

pis/her feelings. .
2. Communication that is meaningful to learner is emphasized.

3, Instruction involves much work in pairs and small groups. - —

nt, the teacher) and for !

4, Class atmosphere is viewed as more important than materials or methods.

5. Peer support and interaction is needed for learning. 75
6. Learning a foreign language is viewed as a self-realization experience.

7. The teacher is viewed as a counselor of facj litator.
8. The teacher should be proficient in the target language and the student’s native
language since translation may be used heavily in the initial stages to help students

fecl at ease; later it is gradually phased out.

§-Communicative Approach
I. The goal of language teaching is learner’s ability to communicate in the target

language.
2. The content of a language course will include semantic notions and social

functions, not just linguistic structures,
3. Students regularly work in groups or pair to transfer meaning in situations where

ofic person has information that the other(s) lack.
4. Students often engage in role-play or dramatization to adjust their use of the

larget language to different social contexts.
3. Cl-'fssroom materials and activities are often authentic to reflect real-life
Slﬂlagons and demands,
b Sk'.ﬂs are integrated from the beginning;
» listening, and perhaps also writin

;ducatgd and literate),

The teacher’s role is primarily to facilitate communication and only secondarily
g terrors,

- The teacher should be able to use the target language fluently and appropriately.

a given activity might involye reading,
g ( this assumes that learners are
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ion- d Approach is viewed as the basic - |
%Cﬂnlprehensmnhﬁ:ssizn ispvcl')f importan P wewfaneousl m-in Aol
1. Listening ct;;:fﬂ;e rza ding, and writing t© develop spon Y Over lime ivey
will allow speaxing, %
_ the right conditions.  roning to meaningful speech and by responding
5 Learners should begin by l;sytsef;ﬁg)re they produce language themselves

nonvcmallysglog}zﬂ?gsgi until they feel ready to do so; this results in better
3. Learners

: ak immediately.
i hen the learner is forced t0 speax =
Eméﬁlear::;:;ﬂ thaﬂs:’b;";cin g exposed to meaningful input that is just one step

ond their level of competence. ‘
bey help learners monitor ( or become more aware of) what they

5. Rule learning ma
it &Iy taneous use of the target language.

do. but it will not aid their acquisition to spon
6. Errors correction is seen as unnecessary and perhaps even counterproductive; the

important thing is that the learners can understand and can make themselves

understood. :
7. If the teacher is not a native speaker ( or near-native), appropriate materials such

as audio/visual tapes must be available to provide the appropriate input for the

learners.
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Some Teaching Methods l_(. XY _
Aounwagy!

I-Total Physical Response (TPR) i e e S
TPR is E.l language teaching method . It is based on the coordination of language
and physical movement. In TPR, instructors give commands to students in the
target language, and students respond with whole-body actions. The method is an

example of the comprehension approach to language teaching. In this method:-

beginning sta i i

l:nmguag&g ges of instruction students can respond to the instructor in their native
2- Gm is not explicitly taught, but is
learned by induction, Students are expected
to subconsciously acquire the grammatical
structure of the language through eXposure
;O spoken language input, in addition to
ecoding the messages in the ;

) e in

their meaning. i

e —— S ——
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Language Imm Sran '-
2 sion is method of teaching a second language in which the

Ame i ; ] -
[ Lrs’ gggglli@gﬂg@ (L2) is the medium of classroom instruction. Through
e T

h siu

pular with beginners and with young learners, although it can be used
po

dents of all levels and all age groups.

o ethod, learners study school subjects, such as math, science, and social

. m ¥ 4 J 3 i e ; ]
miiﬁ o5, in their L2. The main purpose of this method is to foster bilingualism, in
;:hu r words, tO develop learners' communicative competence or language

e 3

EFM in their L2 in addition to their first or native language (L1). Additional

oals are the cognitive advantages to bilingualism.
I
=)

3.The Silent Way '
This method begins by using a set of colored wooden rods and verbal commands in

arder to achieve the following: el s¥1 s 45 slall 3220 3 oY) (e de yana alaadoly G L) o34 fag
Al it dal e il

1)To avoid the use of the vernacular or slang . sl dagll pladiul Cuiadl

2)To create simple linguistic situations that remain under the complete control of

the teacher .
3)To pass on to the learners the responsibility for the utterances of the descriptions

of the objects shown or the actions performed.
4)To let the teacher concentrate on what the students say and how they are saying

It, drawing their attention to the differences in pronunciation and the flow of words.

3) To generate a serious game-

like situation in which the rules are implicitly agreed

“pon by giving meaning to the gestures of the teacher and his mime.

5 To permit almost from the s

tart a switch from the lone voice of the teacher using

the foreign language to a number of voices using it.

+Suggestopedia

I-Stres

2New

S¢s the importance of relaxation during the process of language learning.
Material is introduced in the form of dialogues based on situations familiar

0 the Students,
,L;a’.“lﬂg i facilitated in an environment that is as comfortable
tnvj,?phemn learning js eéncouraged through the presence in the learning
ment of Posters  and decorations featuring the target language



| trips with the te:

. * ta.kc “menta uind
to be child-like, : 5 .
S-Smdemsareencourageﬁamcq in the target Janguage 10 order to bex lore &
an - :
assume new roles
HSUEECStible"' in the backgr{)llﬁd to increase mental r ion

sic is played softly :
engthy dialogues 1

6- Baroque mu

_ Students work from | _ .
87 grt:ors are tolerated, the emphasis being on s

9-Homework is limited t0 students re-reading the dialogue they are studying -

before they go to sleep and once before they get up-

5.Eclectic Method
Eclectic Method is a choice o

« Frequent changes in methods

« (Can teach any aspect

« Flexibility in implementation

« Doesn'’t require extra source material

« Skilled teacher can integrate all the best points

f different methods

Some language Learning Methods

1-Teacher-Centered learning
Teacher-Centered learning has the teacher at its center in an active role and

students in a passive, receptive role. In a teacher-centered classroom, teachers
choose whftt the students will learn, how the students will learn, and how the
students will be assessed on their learning.

2-Student-Centered Learning
Student-Cente s s |
iy t;lesmfac L.eammg is focused on each student's interests, abilities, and

» Placing the teacher as a facilitator of learning.. In a student-

centered classroom, students ch
’ 00se wh - .
how they will assess their own learning at they will learn, how they will learn, and




Learning )- Students learn best from subject matter presented.
7 Subjeﬂrning}_ One must engage oneself in the generative process.
14yl§je:earniﬂg}" social interaction with diverse others the target for

- L
,:cﬂﬂf‘)s]w'
otural Approach
3{”‘8 hrz:;h, propounded by Professor S. Krashen, stresses the similarities
Tms, ap: jearning the first and second languages. There is no correction of
o Learning takes place by the students being exposed to language that is

nistakes. :
mprehensible or made comprehensible to them.
c0

4.Problem Based Learning
problem Based Learning is a student-centered pedagogy in which students learn

sbout a subject in the context of complex, multifaceted, and realistic problems.

;.Task-Based Language Learning (TBLL)
Task-Based Language Learning focuses on the use of authentic language and on

asking students to do meaningful tasks using the target language. Such tasks can
include visiting a doctor, or calling customer service for help. Assessment is
primarily based on task outcome rather than on accuracy of prescribed language
forms. This makes TBLL especially popular for developing target language

fluency and student confidence.

Language Instruction Approaches

Language is learned through three approaches : natural acquisition, structure-

based Instruction, or communicative instruction

[
_ W&mumiﬁm Structure-based instruction | Communicative instruction

-"".--—.______‘___.__
It is : 3
———tnttored. | 1-It s tutored. | l-Itis tutored

|
i i : 2-It focuses on the langu‘age, the | 2- It focuses on the language use
ity. | Vocabulary and grammatical rules, | rather than the grammatical |
. rather the message carried by the | features of the language.

P  language.

Mt takeg oo
broug p ; - 3-It takes place through teaching ?-It tak?s p%acc through |
Interaction, ‘ structure-based lessons. Interaction in content- and task- |

“‘\,_____ﬁ____ | Dased legaoma L EETS SR

r———

B L |




Modern Language [nstruction Approach:
Some Mo

struction o e aroan:.
1-Content-based m]:t[;usccond language teaching in which is organ; aToung
Refers to an approac ents will acquire, rather than aroun,

' ion that stud |
the context or information T iy
linguistic or other type of syllabus. An approach that combines languag. g

: i an learning about Jn...
content learning .Learning about something rather th g about @ﬂgﬂggg_

Language as a vehicle for learning content

The Central Principles :- :
I.People learn L2 more succesfully when using language as a means of acquiring

information.
2. CBI reflects learners’ needs for learning a second language.
The Roles Of Learners

Both study academic subject

The Roles Of Teacher
1-Assisting learners 2-Fully-equipped with content

matters and learn a foreign language
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The Learning Pyramiqg

pyramid | Motorola Unvenuty o
of e le@mning

g Mindware for
Vol 2 Mo 3 and am =t ute far Appi
e SOUES e 1995, Vi

e 2941 C ortury

LUl - Beiwrce WD K Law Sirem Sude W0 h:r--p:qf: I J: !d' ‘
ncharg®
Retention |
nq R
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"% Passive \

2% Learning

method
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There are two categories on the basis of teacher and student which are

Direct . Ipproach & Indire. 1.,

!}! "u"p WO .Ilf'j.

Expository
I-DirectApproach Method

Exploratory
Method

ooy tio n




Direct Approach

idactic method cepts, interpr,
e et mher presents facts, deﬁﬂ‘?s con p I Med :
A telling method .Teach les .Learner receives information presenc; ;. fing
ization and principies .
generalization .
(Direct) Expository Strategies

form
1-Directive Strategy:

ture dent Recitation : : .
i“:" he::ili‘:eftt:d process aimed at providing needed information
eac

- ctive Strategy: . ol
: tgfiing method where facts, concepts, principles and generalizations, gpe
presented, defined, interpreted by the teacher and followed by the applicatiop o

9 testing of three concepts, principles, generalizations in new examples generateg
2

by the student
Applicability of the Deductive Method
— To facilitate the explanation of relatively difficult and abstract topics to oyr

Students. Although it seems to fit the less bright ones, both inductive ang
deductive are applicable to a]] students if some adjustments are made.

3-Demonstrative Stra

alive, filmed or electmnicaﬂy Operated,
2-Telﬁng/showing method dope by the teacher or trained student; observed by the
other members of the class

A pp!icability Used more often in subjects like science, S peech or drama,
practical arts, home €conomics, arts, music, and physical education

In indirecy Instruction, ¢,
: » 1he role SOy : ;
discovery process through: f Question is g 8uide student in the search and

So
I -Inductive S&a&gy i
I-It is 4 discovery



with study of many instances or cases that are observed and compared

s : . .

2 Jt begh mmon elements in them are discovered and generalized

: 0 i i ] - : . .

a the € p to the formation of a conclusion, a definition, a rule, a principle or a
snds U

3Jien

om‘ulﬂ-ite of Deductive: from part to whole, or particular to general, or from
s

'nliividuﬂl to universal
1

5.problem Solving Strategy :- o
A purposeful activity that will remove a recognized difficulty or perplexity in
Any

ation through the process of reasoning.
sl
}Constructivism

4) Project strategy:-
"a significant practical units of an activity of a problematic nature carried on by

students in a lifelike manner and in natural setting. It may be a construction, an
enjoyment, a problem or a learning project.

B) Laboratory strategy :-
aset of first hand learning activities wherein the individual investigates a

problem, conducts experiments, observes, process or applies theories and
principles in simulated setting.

4- Inquiry Strategy:
Learners are confronted with a puzzling situation and are to enter into

investigative work to solve a problem

>- Reflective Strategy.
An on-going process that enables individuals to continually learn from their own

EXperiences by considering alternative interpretations of situations, generating and

“Valuating goals and examining experiences in light of alternative goals and
hypothesis,

&Memognitive Strategy:-
mms 4r€ trained to become aware of and control their own learning through
Smdel?;colgmtive process.
eegeg nl:ﬂ:t:'hat strategies to use to meet goal, decide what resources are
J I'Own progress, evaluate progress.



Com

Direct Approach
1-Makes use of expository strategies

_ skills e
'3-Teacher — oriented

' 4-Direct transmission of information
from teacher 3l
5 -Teacher — controlled

2-Aimed at mastery of knowledge and

parison between Direct & Indirect Approach

Indirect Appra

| 1-Makes use of exploratory st e
| 2-Aimed at generating know|e|
| experience

- 3-Learner — éentered
|

for

4-Students search for informatiop with
teacher’s supervision

'|[' 5-Learner — controlled

_': 6-Highly structured

e

,I _"f?Content — oriented

I[ 7-Experienced — oriented

' 8-Learner is passive, receives ready
' information

8-Learner is active in search of
information

e = L, Syt Tt

Comparison Between Deductive &Inductive Method

Deductive Method

L. It does not give any new knowledge.

Inductive Method
L. It gives new knowledge

LZ. It is a method of verification.

-

2. It is a method of discove

| 3. It is the method of instruction,

3. It is a method of teaching.

4. Child gets ready made information
and makes use of it

4.Child acquires first-hand
knowledge and information by
actual observation. '_

|'5. It is quick process,

5. It is a slow process.

6. It encourages dependence on other
sources.

6. It trains the mind and gives
self-confidence and initiative.

| 7. There is less scope of activity in jt,

7. It is full of activity.

8. It is a downward process of thought
and leads to useful results.

8. It is an upward process of

thought and leads to principles.
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Learning Styles

yisual Style.
;.All ditol'J’ Style. :
 inesthetic/Tactile Style.

S 5
;FEL::m through seeing and

ing
f::fer written directions Often good readers ;
3.visual Learners Learn Best With: pictures illustrations photos graphs diagrams <

maps

Auditory Learners :
|-Prefer to listen to instructions

2-Often like to talk on the phone or listen to music
3- Learn best if they can hear and see the assignment

Kinesthetic / Tactile learners
I-Learn through doing
2Remember hands on activities Use their hands to build, create, plant, draw or
decorate

3-Leam the assignment best by using physical activity

;’t“ﬂ_itory Learning Techniques

Discuss what you have learned with

“thefs. Participate in study groups

Recite aloud Teach others what you have

%

4"{3“’ flash cards ang say the items

i :; music in the background if it does
_tmt)’m!oruse it as a break from

'mdyms




Visual Learning Techniques
1-Mental photograph or video Flash cards
———  2-Highlighting Draw pictures to remember

3-Use pictures or symbols in the margin to remember Draw g2 map or

m‘_ﬁ;
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differ from concept maps in that mind maps focus on only one word
atl::reas concept maps connect multiple words or 1deas. Also, concept
. text labels on their connecting lines/arms. Mind maps are

pically Dive (oA : : i i

v dial hierarchies and tree structures denoting relationships with a
s;i] onofjeming concept, whereas concept maps are based on connections
n

f concepts in more diverse patterns. However, either can be part of a
wwec

arget rsonal knowledge base system.

E-learning (3 5SN) adall

. e of electronic educational technology in learning and teaching. ,
js the use Of E5==2 plaill g psdatll 8 45 5 SSIV) osladll L o] 56300 sl

ng should be interpreted to mean "exciting, energetic, enthusiastic,

lem‘i . "
:-moliﬂﬂﬂl’ extended, excellent, and educational
pabaill y LI palandl 5 45 guall g 4l (o (53S0 aladll jaady ]

Computer Technologies
|- Enhance the teaching and learning experiences for their students and

themselves—otal il pall alaill g odadll 3345 . For example, they can assist Instructional
technologies expand opportunities for active learning.

plaidll e S 5 A Al ppanal A palaall 20l o (S JB Jis e
2- Students use technology (e.g., Internet, statistical databases,
computer- based music) as a tool to gather information.
3- The students also receive immediate feedback about their performance.
4- Instructional technologies facilitate a collaborative rather than competitive
leamning environment.
3- Collaboration is encouraged when students share their work through networked
communications, such as electronic mail, computer conferencing, newsgroups

What is CALL? il

C"mpﬂ_tt_!r-assisted language learning(CALL)
ﬁm.tmn of CALL is any process in which a learner uses a computer and, as
8Ll improves his or her language |
1 il L (puangy Sl e iy g o5 gaaHl alaiall padiog OIS (e ) Alee g
(AL Programs f
Lo L Programs/materials include i
f“-].u“:fpeciﬁc software applications 2 <lisks designed to develop ang
learp; dnguage learning, such as CD-ROMs, web-based interactive lang
Ng exercises/quizzes .

L



Modern Strategies Of Teachin I
Crltical [hlﬂklng
:Brajﬂstﬂml—ing

LRale-playing |
;;. Collaborative learning

5 Cognitive organizers

(.Critical Thinking e e . . R0
Critical thinking the objective analysis and evaluation of an 1ssue in order to
form @ judgment pSa JS5 (ST & s sl oy ey ya Jilas

The list of core critical thinking skills includes observation, 1>

inferpretation =43, analysis Jiss, inference J¥iul, evaluation s, explanation . y

and meta-cognition & eall el 55 La - &l oY),

\

[ §

2- Brainstorming 43! sl
* Brainstorming is an effective technique for generating lists of ideas, and

creating interest and enthusiasm for new concepts or topics.
* Brainstorming provides teachers and students with an overview of what
students know and/or think about a specific topic
* Establish brainstorming ground rules such as:
-Accept all ideas without judgment
- Everyone participates
“Focus on quantity rather than quality.
“Review the ideas and look for ways to combine and/or sort Them

3 Role-playing s
. Roh'iﬂay};ﬂnggi;:;lz :;Jontaneous acting out of situations, without costumes or
Scripts |

. Ro]e'playi“g provides students with opportunities to explore and practice new
OMmunication skills in a safe, nonthreatening environment. e '
" Express feelings, and take on the role of another person by “walking In
. 3110th61"s shoes.” 4
| Athe conclusion, students have an opportunity to discuss how they felt an

J :::t they learned about that particular situation. _ |
Most important part of role-play is the follow-up discussion.




earning 9 £ . By -
hod of teaching and learning in whic| deng,

ning is a met ' Doy

gnificant question Of create. a meaningful | e

rs when individuals are actively engaged i, 4
ugh explicit or implicit

takes place thro
e learning also occurs when children apg

4-Collaborative |
Collaborative lear
team together to explore a si
collaborative learning 0cctl
community in which learning
collaborative efforts.. collabor

adults in engage play, work, an

ativ
d other activities together.

5- Cognitive Organizers
known as key visuals or graphic organizers) are

« Cognitive organizers (also
formats for organizing information and ideas graphically or visually,

Students can use cognitive organizers to generate ideas, record and reorgap
1Z¢

) information, and see relationships.
They demonstrate not only what students are thinking but also how they ar
e

thinking as they work through learning tasks.

Samples Of Cognitive Organizers

1-T-charts
2-Venn djagrams
3-Concept Maps

1-T-charts

T-charts help st ' I
p students organize their knowledge and ideas, and see relationships

between pieces of i
s of infi i
ormation. T-charts can have two, three or more columns

2-Venn Diagrams

3-Concept Ma
P & Mind Maps i
Concept Map tvp; APS 0l il 2 g il dlyy 4
: P typicall : il Y s
which it connects withjlfaf:lresems deas and information as b ircl
oxes or circles,
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differ from concept maps in that mind maps focus on only one word
atl::reas concept maps connect multiple words or 1deas. Also, concept
. text labels on their connecting lines/arms. Mind maps are

pically Dive (oA : : i i

v dial hierarchies and tree structures denoting relationships with a
s;i] onofjeming concept, whereas concept maps are based on connections
n

f concepts in more diverse patterns. However, either can be part of a
wwec

arget rsonal knowledge base system.

E-learning (3 5SN) adall

. e of electronic educational technology in learning and teaching. ,
js the use Of E5==2 plaill g psdatll 8 45 5 SSIV) osladll L o] 56300 sl

ng should be interpreted to mean "exciting, energetic, enthusiastic,

lem‘i . "
:-moliﬂﬂﬂl’ extended, excellent, and educational
pabaill y LI palandl 5 45 guall g 4l (o (53S0 aladll jaady ]

Computer Technologies
|- Enhance the teaching and learning experiences for their students and

themselves—otal il pall alaill g odadll 3345 . For example, they can assist Instructional
technologies expand opportunities for active learning.

plaidll e S 5 A Al ppanal A palaall 20l o (S JB Jis e
2- Students use technology (e.g., Internet, statistical databases,
computer- based music) as a tool to gather information.
3- The students also receive immediate feedback about their performance.
4- Instructional technologies facilitate a collaborative rather than competitive
leamning environment.
3- Collaboration is encouraged when students share their work through networked
communications, such as electronic mail, computer conferencing, newsgroups

What is CALL? il

C"mpﬂ_tt_!r-assisted language learning(CALL)
ﬁm.tmn of CALL is any process in which a learner uses a computer and, as
8Ll improves his or her language |
1 il L (puangy Sl e iy g o5 gaaHl alaiall padiog OIS (e ) Alee g
(AL Programs f
Lo L Programs/materials include i
f“-].u“:fpeciﬁc software applications 2 <lisks designed to develop ang
learp; dnguage learning, such as CD-ROMs, web-based interactive lang
Ng exercises/quizzes .

L



aule cliwki designed for general purp,
5

2. Generic software application oftware (PowerPoint

sentation S
rs (Word), pre | L
as word-processo _( rograms-ss) o pid) aladll mal s 2 Online dlc[‘“??:lries‘
.based learning p agazine sj 5
§ ?eb h:;clupedias online concordances -\, news/magazine sites_
online en y o1l Tiirh
web-quests, web publishing, blog, wiki, e

Iﬁiﬂ.g.

4- Computer-mediated communication (CMC)&s sl <¥La) programs.
online chat; email, discussion forum, message board

Roles of the Computer in language learning and teacl'ling: .
I- Computer as tutor A for language drills « < or skill practice

2- Computer as a tool &=, 4313 or writing, presenting, and researchin g
DI

3- Computer as a medium J-/ 52 Luw of global communication

A) Multimedia CALL

I-They create a more authentic learning environment using different media,
2-Language skills are easily integrated

through multimedia,
3-Students have a high de

4-It facilitates a principle
focus on language form

1) Teaching with one computer in
1- Delivery of contentcs siaal
2- Interactive whiteboard

2) Teaching in the Computer network room(network-based language)
teaching)

I- Task-based 8roup work /activities

2- Computer-mediatcd comm
asynchronous!synchrono
3- Tandem learning-

'eld (PowerPoint, word-processor, Webpages)

USCAl e / Gl il e

5 ) L ol

3- Self-access leaming (independ i ooy \
I- Drills and exercises " 1CATRIE) QA8 Al s dens
2- Word processing

3- Resource searching

e T —

—



- . & ‘
. learning 2 (& pyladl | |
4 -‘T:fdual learners working by themselves, at a place and time of their
. o nd : | -
e n nd, to some extent, at a pace and in an order also chosen by themselves.)
Joice and, i
th Jivering online course content 1
I’F;JC activities: email, discussion forum, chat rooms ,
1. L .
1. qandem learning
_;_ community building

Questions On Language Instructions
(hoose the correct answer

', Instruction is given in the native language of the students and There is early reading
v of difficult classical texts . This method is :

o Grammar-Translation method. Direct method
© (d)

Audio lingual method Communicative method

) Only the grammar useful for reading comprehension is taught. This method

Granunar—Translation method. @ Reading method
© ©

Audio lingual method Communicative method

r"W Lessons begin with a dialogue , Skills are sequenced: listening,

writing postponed and., Only the target language should be u
This method is........................_ Se s Ten ey

Situational method @ Audio-lingual method
(©

Situational method Communicative method

speaking- reading,
sed in the classroom.

" ) The spoken language is primary,
tlassroom. This method is............ sssertnnny

0 Grammar-TransIation method

Only the target language should be used in the

Communicative method

(¢) Situational method (d) Direct method

-

6 Instruction is often individllalized;

learners are responsible for their own learning.
This approach N S AR
8 Cognitive Approach (b) Communicative Approach
-~ (©) situational Approach (d) Audio-lingualism



a given activity might

m the beginning; iting This me(:
.ﬁ) Skills are integrated f';‘:' Jistening, and perhaps also Wl'll g S met}, ot
(' involve reading, speaking, Shod 0 Communicative metho "
- e X
Gmnmar-Tm':;z;mn " (d) Reading method
(c) Situational me

: what students,
4 hing focuses on LTI
; -Based language teac
(') Competency

:hmk' a language Know inalanguage,
Bew oinarags

(3 can do in a language believe in a language,
can do

CAIREMA RS =, Sl . using activities involving information exchy nge and

solving as a way of developing ability in language

Task-based learning Direct learning
(c)

Indirect learning @ Content based learning

Gi") In the audio-lingual approach, there is emphasison ........ . e
@ pronunciation. @ translation @ vocabulary

é‘f‘? Explicit teaching , drill and practice ,demonstrations are strategies used jp

(a) direct instruction (b) indirect instructiop
(©) interactive instruction (d) independent learning

élg Problem solving sconcept formation,
strategies in.....,

LR L] Qtlﬂcoiilloolﬁnl

(a) direct instruction indirect instruction
©

(¢) interactive instruction independent learning

concept mapping and reading for meaning are

@ Role play, brainstorming ,co-operative learning group are strategies used
in

.oliii..ltto...ic.-nclnollotlal.-'liot-luootvo

(a) direct instruction indirect instruction.
(d)

(©) interactive instruction, independent learning.

@ Students can be engaged in a lesson through learning by
(@) doing, (b) noticing, @ listening.

:._

() Write a short essay
@Complcteaﬁapﬁﬂ-exerciu

@ Watch apowerpoimpwon
(d) Armange Cut-Out, jumbleq wopg, 08 heieiscs

————



focuses on the language, the vocabulary and grammatical rules, rather

.
gane®
--------
.
.t
N
.

¢ %E%M bised learning e Task-based approach
WD,:R based instruction e Communicative instruction
(¢) structure-

jectic method of foreign language teaching necessitates that
The €€
... the teachers

Q apply the easiest from the various methods

@ choose the best from the various methods
@ apply one method in each class period
@%Ew at least two methods in each class period

m.‘ Kinesthetic learners prefer........................
_. (a) Learn through doing @ Learn through listening
Q Learn through picture e Learn through flash cards

1 Students learn English by translating to and from their native language. They

memorize irregular verb forms by writing them down over and over., Speaking skills
are not a main focus .

Q‘_,wno@aa:anmmﬁ}%_dmnr eqﬁm}:&o Enmcagnﬂron
(¢) The Grammar Translation Method (d) None of the above

Tm Students listen to a dialogue between a taxi driver and passenger. They fi

and then practise a dialogue with a partner. Tomorrow
practise asking for directions,
° The silent way

@ Immersion

Il in gaps
they will go outside and

@ The Communicative Approach
e All the above

an
@ In general, comm unicative language teaching encourages teachers to :
(@) use pair work and group work in class

() eXplain grammar rules explicitly
(€) let students take responsibility for their learning
(d) take fesponsibility for the learning process

€ The studens jeary
Provides, They me
leacher whep they

patterns of language by repeating model sentences that the teacher

morize set phrases and receive positive reinforcement from their
perform drills correctly.

(b) The Communicative Approach
ingual Method (d) All the above

-~

b -



y & s e J 1-3—.— 0 H.- = - s .
the school take all subjects in English ...w ake part |, g
¢7) ESL u.:._aah .___15. native English students their own age,
school activitics

. ask- bas h 2 S
.Q mmunity Language Learning . @ l'ask- based €arming
R @>= the above
(¢) Immersion

() Effective teacher is:. .........

() who has control over the class
@ who inspires students how to learn

@ who can deliver more information in limited period
(d) Amends carefully the assignment

@ Total Physical response

@ The Natural Approach @ All the above

mmw The over-learning of patterns through choral repetition and drilling is the key to
learning a target language,

w Grammar-Translation (b) Direct Method
©)

Audio-lingual Method (d) None of the above

-

N,,“,@ In that approach, new jtems

(lexical and grammatical) are introduced and practiced
in real situations,
o Ocnﬁiﬁu&o?c&& approach @ Affective-Humanistic approach
(©) situational approach (d) Direct approach
@ In that approach, errors are viewed as inevitable,
o Cognitive approach @ Reading approach
© Grammar-Translation approach (d) Communicative approach

@ A good teacher is one who is capable of
0 ishi the course in time
@Eﬁﬁ?gaansg

© £iving a good resy)y

lllllllllllllllllll

@ Helping Students in Preparing pooqd notes



™ |

1| g that approach, respect is emphasized for the individual,
m;. Q Reading approach @ Cognitive approach
@ Direct approach @ Affecti ve-Humanistic approach

i

__.c n that approach, learners should not speak unti]

they feel ready to do so,
# ° Reading approach @ Q..mEEmH..H.nmum_mmou approach
@ Comprehension-based approach @ Direct approach
/) tht approach, the goal of language teaching is learner's ability to communicate jn
the target language.
° Reading approach @ Direct approach
@ Communicative approach @ amnnma.n-mcﬁmhmmmn approach 2
\\\\Il
¢ ) Aclassroom device or activity (e.g. imitation and repetition) js m
(2) A method @ A technique @ An approach @ A theory




.

__ﬂ.w.“_ A student tries to solve a pr oblem without any help from a teacher, 7

should
@ advise him/her to take help from his/her colleagues

@ pay no attention to him/her |
(¢) scold him/her for foolishness !
@ appraise his/her individual effort. .

Key answers

15

a m.a ___ ___ i
c/d |
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Part2 :Teaching 4 Skills Of English

Writing
s Emalls/reviews/letters/

Receptive Skills : Reading and Listening
Reading and Listening are also known as passive skills , In learning a new
language, learners begin with receptive understanding of the new forms, then later
move on to productive use. Receptive skills should naturally support productive

skills

Productive Skills Speaking and writing

Speaking and writing are also known as active skills Usually practiced after

receptive skills Put at the end of the lesson to find out whether or not

Teac

Igh TS 2 - Performance variables
5 g language 4- Rate of delivery
¥ thythm, anq intonation 6- Interaction

a lesson aim




Stages Of Listenin E.can.mm .
There are 6 basic stages of listening process :

1- hearing 2- understanding - mzma&ﬁ
4- remembering 5-evaluating 6- responding

What kinds of listening skills are taught?

\!
* Reactive (listen and repeat)

* Intensive (listen on a focused sound)

- Responsive (listen and respond — briefly)

* Selective (listen for particular items in a longer Passage)

* Extensive (listen for interactive/responsive PUrposes)
. s

e - = - REREE.-
e TR SRR it e s

* Interactive (listen to discuss, respond debate

1-Discriminative Listening

Into accq

g oy o esting e e

be g -2l Other yojgeg 1'% Stimulyg gy 130 thiS is where 11 listening begins-
discriminayj Uo?n&:@ S00n can Tecognize its parents’ VOices

ng so, .. 80N th
"ot Identify; € level of the students, the listening ca”
ﬁl:

ne F&ia__m_ words.
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hensive listening | o
second kind where the focus is on 'understanding the message'. The writers

P Em%q this as the basis for the next three types of listening. However, the

Ba“ma can come in the form of 'understanding'. Depending on many factors

2 individual and social) students can end up understanding the same message

g Lot of work in teaching listening in the classroom has to happen

i different Ways. . :
ere in facilitating the students to develop their comprehension skills.

Compre

1. Therapeutic listening S
is the third kind of listening where the listener's role is to be a sympathetic listener

without much verbal response. In this kind of listening the listener allows . _
somebody to talk through a problem. This kind of listening is very important in 1118

huilding good interpersonal relations

4 - Critical listening
is the fourth kind of listening where listeners have to evaluate the message.
Listeners have to critically respond to the message and give their opinion. —

S-Appreciative listening
Inappreciative listening, we seek certain information 1 appreciate, for
example that which helps meet our needs and goals. where the focus is on
enjoying what one listens. Here my students raised the point that when they listen
0 English music, even if they don't understand, they still enjoy thereby

challenging the notion of comprehensive listening as the basis for other three

types of listening. Then we reflected on the practice of listening to songs in the
language 1ab.

Types Of Classroom Speaking Performance

Q.._lau.wm»?o (this should be limited) - repetition drill

Oy sy |€||
Zntensive ~ practice a m..mEamznm_\uroao_bmﬁw_r?afﬁ. 2
= \€sponsive - to respond to a question

=




What ﬁmﬁwm“:hwmannﬁ process of constructing meaning that |
Mﬂn%ﬂm 18

producing and receiving and processing information

6 Strategies Of Listeni

A YR
Using acoustic, vocal, or lexical information withi;, the
listening etc. to guess the meaning of unfamiliar worg
fill in missing information

o
text,
S, Or tgy

- . - IlIIIlIlI.I,Irrrrrr.
Activating, or connecting new material to prior kno ledge ip

order to understand or to fill in missing information

Checking, verifying, or correcting one's listening
comprehension while performing a task to see if you’re right.

Making a mental or oral Summary of the information presente
in a listening task up to that point and/or at the end.

Checking your concentration or focus and assessing one's
strategy use

Trying to accept the fact that many parts will be unclear or
unknown and not allowing it become frustrating.

Speaking Situations
L. Interactive :dialogue

3 Shyness and nhibiion, > |
M. mw&m things to say

. W I Qﬁmﬂm@ﬂ i P

7 Pl ot individuals

l

f




smuguapc INITUCLion

. 1o design and administer procedures to get students to talk:
mq,__wn students should actually talk a lot.
.”,,:un Janguage used should be of an acceptance level.

and Accuracy |
M”M“Mm" the features which give speech the qualities of being natural and normal, _
mﬂn\_\__&.\wﬁw native-like use pausing, rhythm, intonations, stress, rate of speaking,

jnd use of interjections and interruptions
sceuracy: the learners need to produce a message that is accurate enough in
erms of word order, word endings, pronunciation, and so on for the listener to

understand.

Controlled activities generally focus on the learners producin g language A
accurately, while less controlled activities focus on developing the learners’ 1C
fluency.

Feedback and Correction
I-Feedback: Learners need encouragement and they need to know whe

making mistakes that cause other people not to understand or misunderstand

them.

2Correction: It is more difficult to decide when to correct. Teachers can choose
locorrect as soon as the mistake is made or at the end of the activity or class.

Types Of Spoken Tests

Live monologues

Collaborative tasks and discussions




i Should we teach pronunciation?
_‘ Sounds are less crucial for understanding than the way they are organize,

« Native speakers rely more on stress and intonation than accurate artic,|

e particular sound.
What are the factors that affect pronunciation?
I-Native language
2-Age
. 3-Exposure
4-Innate phonetic ability
S-Identity and language ego
@.
=

|
|

6-Motivation/concern for good pronunciation

What are the common speaking strategies ?
» Asking for clarification (what?)

* Asking someone to repeat something

» Using fillers

* Using conversation maintenance cues (uh-huh, right, yeah, okay, hmm)
* Getting someone’s attention

* Using paraphrases for structures one can’t produce

* Using mime and nonverbal expressions

Learning To Speak

~PPP model is useful for lower levels
1-presentation stage — listening/teacher modelling

NI 5
P tice stage - accuracy work - a controlled framework - importance of
fépetition + on- the-spot error correction
3- Personalization / P _
on / Production - students’ performance




: hension?
ing a compre X iy T
what 15 _.anm_ ?mEE what is read, so readers must be able to cognitively process
to under:

Refers by drawing meaning from their own experience and knowledge to
i E.Dudm_ i e
the tand the author's message . |
e mwo approaches which describe the nature of the reading learning
are
There
h_.Hz\.n..H.l.n

{-Bottom-up processing : . ~n
Readers must recognize a variety of linguistic signals (letters, morphemes,
&

llables, etc.), and impose some sort of order them, so as to make them cohere..
m 4 - L] e -
Hﬂa reader focuses on individual words and phrases, and achieves understanding

by stringing these detailed elements together to build a whole. —
g ans o pealindl 18 sy 51 Jag 50 pgs (S laplly S JS e 5S4 1 Al 10

2-Top-down processing
it focuses on the background knowled ge a reader uses to comprehend a written
text , the reader gets a general view of the reading passage by, in some way,

absorbing the overall picture. Zaall 5 goall lasid

Schema Theory and Reading _
schema theory is based on the notion that past experiences lead to the creation o
mental frameworks that help us make sense of new experiences."
What do English students do in order to become efficient reader ?
Recognize grammatical word classes, patterns, rules and elliptical forms.
*Recognize that 2 particular meaning may be expressed in different grammatical
forms,

*Recognize cohesive devices in written discourse and their role in signaling the
“ltionship between and among clauses.
M MMM _i_mm and Ssamnmozm. between o.am.am. ideas, oﬁ; aﬂcna omcmmm and .
Bivep _.MH %ﬁ.onﬁ such ..a_.mﬁ_o.:m as main _ammu.m%w.cn_um idea, new _ﬁogmﬂ_oﬂ.
; Mation, generalization, and exemplification.

aass. Cultura]ly specific references and interpret them in 2 context of the
ﬁ“ﬁ Cultural schemata. . :
es&__m aﬁﬁn a battery of _.nmm._:m mﬁ_ﬁm_ww such as scanning and skimming,
g.aEw mnrnE.wn Em_..wna.. guessin m.:ﬁ meaning of words from context, and
Mata for the interpretation of texts.




After selecting a text, the following three stages o activities
activate and build students' schemata

I-Pre-reading: Predicting Semantic Mapping Reconciled Re
2-During reading : Skimming ,Scanning,
vocabulary
3- Post-reading: Questions ?::m-__ﬁmwﬁm:m m::._:umzﬁ:m

are typically uge

ading
Note-taking Guess. Annalise

Reading Skills

1- (Skimming): Reading for general understanding
Reading for such ‘general’ comprehension means not stopping for everyl
analyzing everything that the writer includes in the text. k.

OTo get the main idea COverall understanding
(325l 4aLdlall ) paill b dalal) 5_SAll agil ol Lle JSZ Aadaill il day

2-(Scanning ) :Reading for specific information
Teacher may ask questions about the passage and students answer these
questions from the passage or to find details .

Cbu.—_rthmFLurrhEu.wTh.. m.B.PLrU._S.‘..ELﬁEmL \

* Intensive reading Cgetting the whole idea UUsually done in the classroom

* Extensive reading DReadi g in detail (vocabulary) UUsually away from the
classroom

; mﬁﬂEnm. or reading for specific information OTo find an answer 0To find
details OTo save time

* Skimmin
& Or reading for gist 0T, get the main idea [JOverall understanding



Reading activities

, predicting the mnn.“

, [nferring from 2 title
: maaaﬁmmmnm the text
. Evaluating and questioning what we have read

. KWL chart:

~What we know _'What we want to know

~What we have learned

a Understanding vocabulary in context

- Reading for general meaning ° Predicting / Previewing ° Skimming = Finding

50 HDNE mnn—ﬁm.
- Reading for specific information ° Inference ° Scanning

- Contextual referents / Rhetorical devices and clause markers

|-Reading for general meaning

_ Skimming: Reading quickly to get a main idea

- Finding the main idea: Understanding the writer’s principal message
2-Predicting / Previewing

There are many specific strategies that are used when we read for the main idea.
These can signal important main ideas and give us an idea of the gist of selection. |
* Headlines, headings and subheadings * Illustrations * Captions * Changes in
typesetting (italics or bold print, for example)

mr_aa_:m
Read the title, subtitles and subheadings
ﬁ at the illustrations
” the first and last sentence of each paragraph.
w.”oﬁ €yes skim over the text, taking in key words.
’ &wﬁ the main idea
X cou H_Ew, about the meaning of the whole text ]
't focus on individual words



-Reading for Specific Information
: ””thwrm.vwmw?ﬂmﬂm_sm something the writer doesn’t say directly
e.g. Try to imagine what is happening |
Scanning: Looking through a text quickly to find specific information.
5-Contextual References and Cohesion Devises
Understanding how ideas in a text are related.
LI Pronouns [ Possessive adjectives [1 Rhetorical devices
6-Rhetorical Devices and Clause Markers
U Rhetorical devices are used to help readers understand
between ideas. [] Some are very easy to understand: for

However, others are much more difficult from 2 vocabul

U Clause marke;

the relationships
example, and, but. |
ary point of view.

How To Teach v.,c..‘.n?tnﬁ_ |

The teacher should try to get the meaning to the class without using
1-Communicating Meaning 2- mm:ﬁ:.__um::m Meaning

I-Communicating Meaning
The meaning of words can be communicated or taught in two ways:-

A -By demonstration or pictures
1-using an object

2. using a cutout figure

3. using gesture

4. performing an action

5. photographs

6. blackboard drawings or diagrams
7. pictures from books

B - By verhal explanation
1) analytical definjtiop
mmvv putting the new worq ina defining context
translating Ea_ﬁe&ﬂ.gﬁ |
an( nguage
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Teaching Writing

—l 4-Editing and Proof reading

_l 3- Publishing

Prewriting: The writer establishes and clarifies 1 purpose of writing;

brainstorms possible topics, collects pertinent materials, identifies apn audience,

chooses an appropriate form of writing, and establishes an initial organizational
strategy

The teacher helps students select topics, encourages them to talk to generate ideas
and language about the topic, provides resources, suggestions, and materials and
discusses appropriate format and audience .




x%..&..____m:.__.ﬁ Meaning

g i

,.naa are four ways for committing words to memory:

, Rote repetition 1.¢. repeating the word and its meaning until it seems to have
stuck . " : . :

b) Structure: mnm@m_sm the word according to it root, affixes and inflections as
way 10 understand its meaning,

. : Dol

) Semantic strategies: 5__ :E:m of synonymous words so as to build a network
of interlinking concepts, clustering Eo.z_m .rw topic group or type of verb, or
jinking the word to the sentence in which it was found or to another sentence; and
) The use of mnemonic anq.n.mm In order to create a cognitive link between an
snfamiliar word and its translation by means of g cognitive mediator

vocabulary Teaching Techniques

sre words Better Learned in Context or in Isolation?

Context learning is believed to be superior to list learnin g for two reasons.
|-context provides room for greater associations and meaningfulness of the
learning material.

2- context provides a situation similar to discovery learning. The learner must
actively process the linguistic environment and uses available clues to guess

meaning of unfamiliar words.

Visual Methods include:

(A). Pictures: pairing pictures with words results in better recall than pairing
them with their L1 equivalents.

(B). Visualization: Instead of real pictures, a word or the content of a passage is
visualized. The Total Physical Response Method: physically enacting the
information in a sentence results in better recall than simple repetition.

Pedagogical implications
L The basic principle in vocabulary teaching is that the teacher should choose the
M0t direct and economical method. It is even legitimate to explain words and
M_asm in the native language.
3 ”a use of context is very essential in vocabulary explanation. .
Words are presented, only the meanings in which they are used in the

Hweoor should be explained. It is a waste of time and effort to present all
4 rent meanings of words. e

Leamerg should be encouraged and also taught to use a good bilingual or

ol dictionary to look up words and expressions whose meanings are

gual
K101 10 them




uw RR. Adding, Rearranging, Removing, Replacing
H.w._s.m. Add, Remove, Move Around, Substitute

m.}..o. Read Around Group

e

pr sofreading/Editing
Teachers should encourage peer proofreading, provide vocabulary, give

qstruction of specific skills, help students evaluate thejr writing, and encourage
sudents to consult reference materials .

Writers should correct mechanical errors (spelling, punctuation, and
capitalization). Writing should be read aloud before the final copy is made. An
editing checklist is a good tool .

Teach basic editing conventions to students and encourage them to use them in
editing. Teach popular acronyms such as: C  Capitalization 0 Organization

P Punctuation/Paragraphs S Sentences/Spelling Use editing checklists

Publishing
Writers make their final copies and share their finished work. Writers feel that

their writing is important when they share. Teachers should encourage students to
share by reading aloud, publishing, organizing a class book, making their own
books, displaying final drafts, and sharing with bulletin boards, electronic bulletin
boards, multimedia presentations, newsletters, newspapers, oral presentations,

journals, etc

Types of Writing

A- Controlled Writin
“ -

*To teach pupils the mechanics of writing accuracy and readiness for further
Witing activities, . o .
* Controlleq completely by teacher: handwriting, copying, dictation and spelling,
: Sw difficult than copying

fefand familiar . :
*Not beyond the pupils’ comprehension. Simple words and patterns
Difficyly words can be written on the board.

" The teacher reads once more.



» Pupils may check or exchange.

» Correction

* Pupils write mis-spelled words.

* The teacher summarizes the most common errors .

B- Guided Writing
*Provide graded guidance in vocabulary and structures so that pupi
make many mistakes . 2
I-Directed composition
* Keywords-expressions-a model with directions for rewriting
2 -Semi-controlled composition
3- Guided composition
* Pupils can add ideas/constructions.
* New words and topics provided by the teacher .

|
_.1_.
v

C- Free Writing

* Originality/ Freedom/Qualified.

* Rules of writing

* Qualities of a good paragraph

* Meaningful and interesting
* Descriptive or narrative topics or letter writing

Four Major Types of Essa
1 Narrative Essays: Telli ¥

In i :
a:ﬂwﬂﬂmﬂ Mﬁhﬂﬁw 5 ﬂm oy about a real-life experience. While
MBW and write about Ea:_mnﬂa”. s T eay challenges students to




Questions On te
the correct answer:-
%ﬂ up a situation in which g student rol

€ plays Speaking to 3 frie
h : e : 4 Iriend and
Vs speaking to the minister of educatioy, achieves which goal?

ino different register :
Q cm_mm. B i m Changing up class routine
Q Engaging @ checking student pPronunciation
It

aching 4 skills

J L is/are an example of authentjc readin
é

& material that can he used in class,
Q Web pages ’ m Pages from the students’ book
(¢) Classroom handouts e Student’s written homework
mw Teaching productive skills means teaching :
(a) listening and speaking (b) listening and reading =
@ speaking and writing e reading and writing amH
mq The main purpose of teaching Speaking is to teach students efficient
o grammar enunciation @ pronunciation @ communication
® Teacher: Who has a vehicle that can carry twenty people at once? Hint,

many of you rode in one today. Students: A bus driver!

The previous scenario is example of a teaching strategy used in listening and
speaking classes. It is known as

(&) selecting @ inferring (©) elaborating (d) anticipating

@ Teacher (to students): please read the text on page 55. When you have done, write a
thorough evaluation Jals asi about it.
The preview scenario exemplifies a teaching strategy know as:
Q_mﬂﬁanm w Skimming
(@

© Note-Taking Critical Reading

@ Vhen 3 teacher requires students to read a text quickly and then give it
m ppropriate title, this is known as reading_

for details w the gist
d)

for knowledge for comprehension

@W teacher gave his/her students the following sentence: ;

Twent tg he last night and bought some clothes.
H_o__.dq_enu sentence is used to test the students’ understanding of
; Qg and context (b) listening and speaking
.;Q L2 Speaking (d) L2 reading

,_..Lm._. et
._E.L...ﬂ h ]




what level of reading should such techniques not be taught?
(a) Advanced w Beginning
(C) Intermediate (d) Upper intermediate

ﬁ _“. When a teacher instructs students to write down all of the ideas they ¢y,
think of related to a topic, this is known as

@ outlining @ clustering @ note-taking @\\ by

W
¢ ra When writing a formal letter, which of the following greetings uses
incorrect register and would not be acceptable for a formal letter?

“ Hi Anas e Dear Sir or Madame,

To whom it may concern, e Good afternoon, Dr Apas

‘ () Silent reading techniques are used for rapid reading comprehension, A,

12 i
) e f
u @w_ds&an students with an example of a well - structured essay ang then analy,;
with them is an example of ) v analyzing

w outlining (b) modeling
(¢) summarizing @ paraphrasing

m@ How does using transitional expressions like " however, although, moreoyer

affect a paragraph?
W Provides grammatical structure AU Implies language fluency
Improves coherence e Distracts the reader
@ﬁs Writing process can _E.m.aanﬂ& by following the recursive phase of
> : editing and publishing.
drafting, pre-writin isi iti
e it H&m.Ew , ESWEW m Pre-writing, drafting ,revising
g, drafting e drafting , pre-writing ,revising

% Is are commonly used to teach

Q grammatical structyres 2
1
(©) writing i m vocabulary items
(d) reading aloud
mﬁ@ ,-.mun_-m..m




- geaching receptive skills means teaching
£

w%ﬁtum and reading w listening and reading
) (d)

speaking and writing writing and speaking

5} The techniqueof is an activity where a student needs information from others
C (o complete a particular task.
Q filling in a blank 9 information gap
(¢) critical reading (d) matchin g
T.“_h. which of the following is an effective learning strategy in learning reading in an EFL
~ classroom?
° memorization @ guessing @ discrete slots @ demonstration

m,_w Reading from the beginning of a text and going word by word,
~ every unknown vocabulary item until the end of the text is an example of

(a) scanning (b) skimming ,
° bottom-up strategy e top-down strategy

& is the first stage in the writing process.

. o Reviewing @ Editing @ Drafting @ Evaluation

stopping to look up 1

_,n.w What is probably the easiest way of presenting the word «snake’ to the learner
~ (2) Defining the word w Using a real object

©) Drawing the object on the board (d) Using the word in a sentence

m.,w A group of intermediate Saudi students who are learning how to write a paragraph
would use learning techniques.

@ different @ effective @ successful @ sufficient

@ A literate student can acquire the details of reading in a second language __ an
illiterate one,

o shower than @ as fast as @ as slow as @ faster than

@ m_o!.!.:n a new language, learners begin with..........c.c.ooin

Speaking and reading w listening and reading

Speaking and writing writing and speaking

@ nogsw_. teaching is concerned with explicit teaching of language
forms

@ meaning @ use @ words




te it, and react to it, we a;

dents to read a text, evalua ting

/"7 When we ask stuc (b) critical reading
w thorough reading e skimming
(¢) scanning

w students to

__ . ho i o
I8 of teaching speaking is to a
) Th
q anmw_.ﬂﬂwrnamm?mm e e L :
“@ repeat what they heard in the classroom e express language function

A\ Composite pictures may be effectively used in the teaching of

. () speaking and writing @ reading comprehension only
m grammatical structures mainly @ young learners only
_wﬁ ' An overhead projector can effectively be used to teach
(a) reading and writing only @ speaking and other skills
(¢) listening comprehension especially @ grammatical structures mainly

r,w Before starting a listening activity, a teacher should

w set a listening objective 6 verify predictions
(¢) evaluate comprehension (d) modify listening strategies
") The language lab is best used in the teaching of

Q good writing m reading comprehension
(@)

(¢) free conversations listening comprehension

m
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Part 3 :Language Instruction

n
A lesson pla road map of what students need 1 lear,

. lesson plan is the instructor’s :
| will be done effectively during the class time. Before you plan your |,

will first need to identify the learning objectives for the class meey;,
can design appropriate learning acti vities and develop strategies 1,

feedback on student learning.

The steps of lesson plan
CALLA/( Cognitive Academic Language Learning Approach )

)

The Elements of Lesson Plan
1-warm ivi
Up An activity that a teacher uses at the beginning of a lesson to give the

class more energy
Ice-breakers Short entertainin iviti

’ g activities at the start of
;"’g‘f’d"f’!’ orto geta new class working together B cecia
= JUJective - g ¢ g
been taught, I slj:)autf;l ggmﬁmm -What the learner can do after a lesson has
| T (Specific, Measurable, attainable, result




Asssnngmsesagmn IO UCLIORN —
-

tivities, such

; : ivities, dramatization,
o AC as lectures, practice drills, group activities,
4 LG!!EUL*L-_. {

l.,_._‘;.:fmfh pro

ects, experiments, field trips, Listening to audiotapes, elc.

ources And Materials (printed Materials, audiovisual materials,
JRESCE=x

med/computer materials, mode]s & replicas, etc.)
Evaluation (tests, demonstration, debates, remediation, etc.)
Ny

.« Principles of Lesson Planning
B’i;ﬁnce 2- variety 3- Flexibility
-

\ims, Goals, and Objectives of Curriculum

e = e
| 1-Aims are general statements that Provide Aim: L
direction or intent to F:-duca_nonal action, - Students wi] understand and
2- Aims are usually written in amorphouys become proficient at identifying the
terms using words like: learn, know, different types of spoken English 6
£ | understand, appreciate, and these are not
o directly measurable. A el
| 3-Aims may serve as organizing principles of

| educational direction for more than one
| grade

:
1-Goals are statements of educational Goal:
intention which are more specific than aims. - Students will pe able to identify
2-Goals too may eéncompass an entire and Use American slang terms and
program, subject area, or multiple grade phrases
levels.
3-They may be in either amorphous language | - Students will understand the plot
orin more specific behavioral terms.
Objectives are usually specific statements of Behavioral objectives usually
educational intention which delineate either employ observable verbiage and
general or specific outcomes There are can be divided into specific
advantages and disadvantages to different domains — cognitive (head),
s of objectives. affective (heart), and physical
1-Behaviora| objectives (hand).Samples:
Z-Llolis;ic objectives
.on behavioral objectives Cognitive:
4-Problem solving objectives tudents will identify and 1jst 5
>Expressive activities that lead to expressive slang terms they have hearg from
Outcomes, their peers.
Affective:
Stua’éqts will choose 3 of the most
offensive slang terms from a list
developed by the entire class
Ph%si@;
tudents will create expressive
BeStures to oo with thatw foe. -




* w )r IJC 4 L4 !h‘ll - %\ L

Taxonomies ( .I "“"“ -. g ]

; I Name, i § i

. and remembering i list |

Recalling and rial including } identify Liat 3

[ previously learned mate  defing 1

specific facts, events, persons , i l ke e
and theories S

_——
' Explain,

-' e TIPS d grasping the vert
2. Comprehension gg::;;;g?:;gma:mii’ sicluding ;l ?stimatg e
' translation from one symbolic form to Tnterprc! Strage
another interpretation, explanation, .l infer, re; st
;‘ prediction, inferences, restating, :' e i
'8;, : e
<

‘4. Analysis Breaking down a communication into | Differentiate,
|" a constituent parts or elements and distinguish,
.' understanding the relationship among | discriminate, relate,

| different elements  compare, contras;

| classify, categorie
Arrar mbining elements Combine, asse—m?bfé,ﬁ_u

i afiamto novel Patterns or suggest, integrate,

st gl create, plan, propose,
Judging the quality worth, or valye of

. , judge, weigh,
something according 1o established | evalyate, verify,
Criteria

confirm, defend,

y Writing Be
Ectives are the majorj

Y Usually gpec; ify : ‘
. lmmg chtnmd, “behaviors Students myg¢ demonstrate to indicate

haviorg] Objectives
ty of ones use in creating today’s lesson




I

A1ages of beha l’lt().l"ﬂf objectives .
4%}* are easy to write.
, gaset 1 categonize by domain (cognitive affective, pj
s <, Physica]

::;Lhﬁtl’c / taCtile).'I l

' more easily evaluated. (usyg); :

). They 4 i : Y, by objective m

.. The may‘be easily dgslgnated for horizonty] enrich ¢thods.)

* oleration into categories of: ment or vertical
, must know
, need to know

» nice to know

f a Measurah] arni
- Compoffents 0 able Learnip Ou »
essential components of g measurabli Iealrz;::u

o Student learning behaviors

o Appropriate assessment methods
o Specific student performance criteria / criteria for sugeg
When writing a measurable learning outcome, it is irtant to

[-Focus on student behavior

2-Use simple, specific action verbs
3- Select appropriate assessment methods
4-State desired performance criteria :- Students are expected to demonstrate.

The wording should be something as follows: Students will be able to ( action
verb).

Outcome gre:

Iypes Of Lessons g4 #1501
I-Development lesson — for new lesson (Sl o jol)) 5 1 T 1

A) Itis used when a new fact, principle, procedure, generalization, and skill, is

presented for the first time
B) Utilizes varying types of methods in order to attain knowledge, understanding,

interpretation, generalization, or solution to a problem.
0 Usually it is a direct learning, step by step procedures under the direction of

the teacher.

2- Review Lesson( Drill Lesson) — for old lesson (sl pull )es il s dealpall e
A_) The old lesson is presented in a new view, or in a new context or in a way that
Will bring out new points of relationship, association, and meaning between the

0ld facts, the informati
’ ation or lessons. ;
B) Applies more to contents or subject matter which may be interpreted and

ized and organized into a unit of thought




er inside classroom !

%,ass and hopefully enjoyin,.
res

whay

age: get the students inte |

Engag
are doing. i
it i uage, Su !
tudy: it is a focus of lang o>
;rtcllfuncliation. It does not have to be NEW language 1mp

. e st

they have learnt.

h as grammar or vocabulary and

Bruner’s Identified 3 distinct modes of Icarnlg

A. Learning by doing called Enactive Learning -

B. Learning by doing mental images called Iconic Mode |

C. Learning through series of abstract symbols called Symbolic Mod

6 Teaching Techniques You Should Know

1-Flipped Classroom (Inverting vour class)

The Flipped Classroom Model basically involves encouraging students 1,
prepare for the lesson before class. Thus, the class becomes a dynamic
environment in which students elaborate on what they have already

studied. Students prepare a topic at home so that the class the next day can be
devoted to answering any questions they have about the topic. This allows
students to go beyond their normal boundaries and explore their natural curiosity.

2. Design Thinking (Case Method):
:‘h{s techm'que ?s basec! on resolving real-life cases through group analysis,

ramstorming, innovation and creative ideas. Although “Design Thinking” isa
structured method, in practice it can be

: uit
possible solution, quite messy as some cases may have _




 common technique for exploring self-learning is the yse of Mind Maps.

Ta&_na can create a nw.:ﬁ_ node on a Mipg Map and allow students the freedom
expand and %ﬁ_aﬁ._%m? For example, if the focus is the Human Body, some
f create Mind Maps on the ©r&ans, Bones or Diseases that affect the

‘ Gamification:
L\.\\.I|I||I.||.I i
Learming through the use of games i 4 method that has already been explored by

5, Social Media:

A variant of the previous section is to utiljze Social media in the
=4 media in the
classroom. Students today are always connected to their social network and

b.Free Online Learning Tools:
Here is an array of free online learning tools available which teachers can use to

flicourage engagement, participation and a sense of fun into the classroom.
Teachers can create an interactive and dynamic classroom environment using, for

“ample, online quizzes to test student’s knowledge.

Generg] Principles Of Course Design
[ Needs analysis <ialsa¥) Jiss the needs of the target group( students )
2 Settin, aims and objectives <ilayl yaas by aims we mean the overall general

”E_m Ofthe training program .
ozﬁgen — at this stage of planning brainstorming with colleagues and
. I0g course materjals go on;
the course Lukadl the teaching methods to be used are defined

g

5. .4

Jewa.s&“ the time to be devoted to certain parts of the course must also be



ting the course —planning teaching units (lessons and periods)
3 emen . 3

. nﬂi_ are supposed to set aims and sub-aims of En._rwmo__.

M M.h“minun and evaluation —evaluation and the different types of asge..

the ways of testing, etc. o
/f O.E.H.Q control — means the different types of accreditation

Questions of lesson planning

Choose the correct answer:

() Aclear statement that describes competences that students shoul

d possess at the
of instruction is referred to as .

(a) a syllabus (b) a portfolio
(¢) an objective (d)a contingency plan
) Specific learning objectives should be
o observable and measurable,

@ observable but not necessarily measurable,
@ focused on the instructor's teaching strategies,
@ focused on the student's behavior over a period of time.

@ In lesson planning goals are
(@) longer. (b) shorter.

than objectives,
@ more general, @ more specific.

tttttttttttttttttttttttttt

@) studen learning styles (auditory, visya]

(®) students' culturg] background,
() tesson objective,

@ class contro],

. followin 2 2
Wgﬁgﬁw. cti § wson-plans isthe 8....21 order:
din —activigy, (b) lead in- activity — feedback.
9 Activity —lead in - peer check.

d

e e O N B
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A ﬂ%mmh information. @ general information.

] u@ ijed information. @ complete information.

ts will understand the concept of plot."
@.ﬁ& jew statement was written in a teacher's lesson plan. It should be

The previeY

under’
@-.“ s (b) learning goals
@ learning activities @ warm up activities

; @ The three processes necessary for successful language learning in classroom are
Qqﬂ_nw , present, and memorize @ Engage ,study and activate.
@mE&‘ ,engage and activate. @ Teach , memorize, and present

4 | Anexample of a measurable learning objectives is
° students will be familiar with sounds

@E&mﬁ will learn how to pronounce /p/ and /b/
@u will teach students how to pronounce /p/ and /b/
m_@— will teach students how to pronounce two sounds

__ @ Why is designing a lesson that revolves around simply having fun with
| learning insufficient? Because :
Qgﬁm should not always be fun.

@miﬁﬁ compromise the teachers authority.

@Eﬁﬁm objectives would be difficult to measure.
@_n is difficult to judge what learners would consider fun

@H-g Saudi EFL classroom, it would be ill advised to introduce a reading
_ g that includes promiscuous behavior, why ?
@mﬂ. of punishment would scare students
mw .—._x text would not be taken seriously enough
ﬁwﬁ.,ﬁﬁaus would find the reading selection difficult to understand due to the foreign
: % Of the topic
maan_ and/or religious conventions would make it difficult for students to participate

e |
= ]

)

.|.\-|

&5




an be enhanced DY «.oovennnni

: s chievement €
1e3 motivation and 2 . : ess
g e Jving students 11 the learning proc

actively invo . mm
° Jving teachers in the learning proce

—

: e wa
% HH”M “_umnnan_ range of mzmndn:oum_.mn:e._znm -
@ using the same instructional methods with every stude
¢ ..._a Organization of the course needs the fOllOWING +ecenreeensarare
°ﬁnﬂn€:m materials
@ Student assessment
@ the general aims and specific objectives of the course
@ all the above

L / Trw While planning a training programme the designer of the course
to take the following steps into consideration

w Needs analysis w Setting aims and objectives

Assessment and evaluation (d) all above
Wz
mu:w ...................... this technique is based on resolving real-life
cases through group analysis, innovation and creative ideas .
(a) Flipped Classroom (b) Social Media
(¢) Gamification (d) Design Thinking
mﬂw .......... +«s.c...learning technique that can be very effective at an it |
, ; y age and it is useful
M_EEE to keep students motivated. i
oo (b) Flipped Classroom
(©) Self-learning

e Free Online Learning Tools

@ If the student comprehends and
difficulty, but understands and
Mm proficiency level of that stu
advanced intermediate
mg L . 6 fully proficient.
termediate e beginner,

speaks conversational English without apparent

speaks academic English with some hesitancy,
dent would be;..........

lllll SErrrBEEEAE S

Ollect informat
the sake of designing » Fam.“u“&eﬁ students’ learning needs, wishes, desires, ¢ for
9 Program evaluation course, a teacher needs to do S

(©) needs analysis w an assessment plan
Da teaching portfolio
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” - \A-.-ur“——.-.p.- Vs
. w....mr -_..-fnﬂ.-:..-...::___

flash cards are commonly used to teach .
) e WBEEE:E._ structures e vocabulary items

(c) writing exercises (d) reading aloud
[

', We can use both flannel boards and magnetic boards to display pictures and cards :

" However,______.
@ flannel boards are more effective e magnetic boards are easier to use
0 they are similar e chalkboards are better than both

4.....&_ In an effective lesson, which stage comes first?

° Expansion @ Presentation @ Practice @ Evaluation

.. | An overhead projector can effectively be used to teach (12
(a) reading and writing only (b) speaking and other skills
o listening comprehension especially e grammatical structures mainly

Key answers

jat4
o
(=

13 b

N._una 14 (a)b)c
3 m_u.a 15 (a)biic

mcn. 16 (a)b)(c
Hu.cn

(o)

sl
o
(=%

d

d

d 19

| a ¢c)id 20 m.na
m.na Em.na

10 a@c d n af@c d
11 a b (@d 23 a b c(@
12 ‘a /b n.
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Assessmem d dents undertake |
— and stU
. ities that teachers : :
ed to include all activities = Jly to @ er teaching and learning
ddiagnostlca E A P i
o

i i be use
to get information that can . | : .
"‘i]’.‘lﬁ'l (S g'ﬂ P L ’il-"!‘l "jﬁ J ,.AJ - :)uﬂ!") - .rll-’“j ?_;bl—‘la = 51‘5 -
rvation a m discussion, and analysis
1011, :
acher observa IO

ompasses ©
ome_wofk ,tBStS, po ! ) | i
gl A ¢ i iiae YL

Assessment enc
of student work, including h

2 sl il g A g8 Las ¢ g
e S puiill s (O .
- d to adapt teaching

Assessments become formative when the 11
d . g *

and learning to meet student nee
ouall FENES alil ‘:ll:lh g agles CER

Types of Assessments
fore teaching the unit

1- Diagnostic Assessment =31 gl .
tudents to see what they know D€ )
duy ) kall aae gaal l_éa-\_/a—:,*“

Diagnostic- pre testing S
e gl S e om0

2.Formative Assessment (Abill il
tudents’ stren s, and providing feedback

L hmal 1_,53311353&.153:&

Formative- assessing s gths and weaknesse
during the unit Lokl gl Sl il ) (A axiill
ides the ongoing development of learner’s language

tudents a comment Or call attention to an error, that

Formative assessment prov
ge ability. All kinds of informal

For Example: When you give s
foedback is offered to improve learner’s langua

assessn;e}nl_aﬁe“fﬂrmati\’e- )
s an integral part of teaching and learning. It does not

Formative assessment |

contribute to the final mark given for the module: instead it contributes to learnin

through providing feedback :
¥ 4l Cun ol el cpe 35 W s 5 gh (A ) (G pSOll i

O s sinall Asilgdll Aadall ala! b b aalu
ol Gl el i i Gl 35 ) A0 5 P el e g AL
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Importance of Portfolios For Students
\‘H Shows growth over time

= Encourages them to take respons

Importance of Portfolios For Teachers i
N Highlights performance-based activities over ¥€ b
""H zin student’s WO
Provides a framework for organizing o eachers

ibility for their work

« mn H

' Encourages collaboration with students, parents.

Importance of Portfolios For Parents

TH Offer insight into what their children do in school
school

S Facilitates communication between home and
Importance of Portfolios For Adminisiraiozs Administrators
\EJ Provides evidence that teacher/school goals are being met
134 /] Shows growth of students and teachers
e What do portfolios contain?
Three basic models:
| Showease model, consisting of work samples ¢
Descriptive model, consisting of representative work of the student, W1

attempt at evaluation.
\BEvaIuatwe model, consisting of representative products that have been

evaluated by criteria,

hosen by the student.
ith no

2-Concept Mapping

"F It requires students to explore links between two or more related concepts. When
making concept maps, they clarify in their minds the links they have made of the
concepts and having visual representation of these links, they are better able to
rearrange of form new links when new concepts are introduced.

3-Laboratory Performance

"4 In this format students and teachers know the requirements in advance and
prepare them. The teacher judges the student performance within a specific time
frame and setting. Students are rated on appropriate and effective use of laboratory

equipment, measuring tools, and safety laboratory procedures as well as a hands-or
designing of an investigatioa

———mAanlilAA













L
I questions Or statements _

] Diagnostic Inventories: Student responses to a series of ques e T
| in any field, either verbally or in writing. These responses may 1ndic )
or interest in a particular field
] . - out past
l LI Interest Inventories: student responses to questions demgned to find out p
experience and or current interest in a topic, subject or activity.

5-Journal Assessment
ns experiences and reflections

\D This refer to student’s ongoing record of expressio :
on a given topic. There are two types: one in which students write -
1 ini irecti S - uire
with minimal direction what he/she is thinking and or feeling and the other req

students to compete a specific written assignment and establishes restrictions and
guidelines necessary to accurately accomplish the assignment. Journals can evolve
different types of reflecting writing, drawing, painting, and role playing.

Reflective Journal

What happened? How do I feel about it? ~ What did I learn?
synthesis journal

What I Did? What I learned? How I can Use It?
speculation about effects journal

What happened? What could happen because of this?

Rubric

[] It is a scoring guide that seeks to evaluate a student’s performance based on the

sum of a full range of criteria rather than a single numerical score.
(1 It is a working guide for students and teachers, usually handed out before the

assignment begins in order to get students to think about the criteria on which their
work will be judged.
Rubrics are scoring criteria for

>t Free-response Questions Y Scieqtific report s 1 Oral or Power point
presentations ™ Reflections/Journals U Essay %\Laboratory-bascd performance
tests > Article review or reactions 5-Portfolios € Many others















