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- picking up a language _

4 Loy Lalia i adadills ) | 40 gran (S (g1 0 50niSs JUaY) (5 ) Ledaily ) arlll many  alalls J sl (g 3 loci€Y)
(Lo a4y e gt sl oS00 Al oL ) 5 alail) o€ g QLS 48yl oS ) oL () el

GluiSY) (uSe sa JRis i aa i aladll g8 () il

- learning> conscious process

&= JSh (S5 alaill

Knowing about the language ( rules /grammar)-
cae) S aalll g oy aledll 8

s Lalis OB 8 agia (a0 **

acquisition < natural < information< not a ware of language < there is no concern with -1
error detection and correction

(0 el (S ga5) . elbaaDU GLES) ) pranad Jilag el Gl o5 ol e oada JS50 )5Sy LSV Jing

learning < not natural/formal / aware of grammar and rules of language/ error detection -2
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and correction are central

LIS 5 mamaaill 5 4xllly Js )l s el 8l oo 5 (A5 (can s (patlad o ol dupaall Jie a2 JSG sy aladll
cAsnla) dals aladlly cUady)

aalll palld) ale] aliles alic alail) ety 4alll Jakall QLuiSY alilie 4dee Qi€ o) (0 5b ja3 aga 4kai
# dose learning become acquisition ¢ #

YOS J € Qlaas) () J sy aladl) Ja

Sl slaall 0 35 58 Sluisy)

. Acquisition to storing knowledge

Pln S el €

sometimes these is acquisition without learning -1

sSal ) ) aSaie Dle Jie el anlll ac) g el jill ¢ (5 ymale (S AGEN Al 8o S 0e S agaal aladl @llia J 5y
iy o) Sy oy AL Gl 8l 2 ) gl s sobe b () el L8 il e 43 1 (101
(1) ok clidamyy 13 5 0S8

. learning never turn to acquisition -2

€ 4adIS i (S e € laaS) ) st alaill J

Jsnia aleill ) Jala 138 5 Lgisaletia Uin 5 LSS b el jill ¢ oiailag 2o sl puile 558 asll) (ppalaialy (pall Uil i
bt

no one knows anywhere near all the rules -3

. pendil natived) i Js s el 8l gl IS G jay aa) Al J s

§ LY i ) e (331 S (O pedi padlA Lin
?natived\&H&\@Jbugﬂamél\)#ajﬁg}gbﬁsmc.«

ALl 4y 5T (il (m 3 130 Ja piy i 5 (191 58] 4 ani€) I L) Sl ol Jam st L) W1 0 S 06
natived Jis a5 LesiSs =) 1305 oY1 4iall aales 3

DL 8 aans) o g g ) J g5 R alaly o gl ) (g s o Ul ) (g) (Y 50 a5 L g e Jie iag
S5 gl S Al g e (aY) Andl ddlay Jikall 4y jha i iy ) 4alll oS clud Juan #) ) 5 Lgagdl W) S
Ol mal (ol Jsiys (s piidg s Bday s iy ) giSall & yl dasy g oli

(1] 00 Osmell (2 O (s 3m (5 95 ndal)
LAD GLaiSY) e ¢ san - st g 5

Language acquisition device
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(S s dad 25 Y 8 S e Slealls can g gl S

aglill a aleill 5 LY 4 g a1 5Y) dgem il ald 1S (il
The natural order hypothesis -2

bl e A 8

. We acquire part of language in a predictable order

i Al S ) LA se s Leliom s il () Tyl po Uin g s 4 ¢ 5l (S a5 b a1 (go ) Ja) iS5 L)
Il LeuaiSs a6

() a5 e o8 (g U8 4liS) GISe US Jgus s o8 SLe S iny

$fad bl ¥y hle (Salls o6l

Acquisition of grammatical structures precedes in a predictable order
4 e 5l (S s B B alidals (o) J8 el Al e e L2 LpluaS) J6a € Jaall i

Dfing el Al g 4l 4G anla (gl I8 el 31 O palaty 4l 5 5V Al S o) GBSy sllag b 5 ) shaaY (img
e sl Sy i 5 (A (S0 Ly 58 ol all (udly 15 305 oraaa

Children acquire English as asecond language show a natural order for grammatical
structures regardless of their first language

DBl iy 4xll (g 3 6 a1 O 4 sl uS) il Sl a3 )5 jedal 4l sl (Al | pauiS) U Sy
S agl g

O 45 sagdll Sl )5 Sl s *

Some rules tend to come early and other late

daeall 4l 4nm 4l Lald 15 | 4 il )l Jie (5 AY) I Leansi o)) I da J 0 Gany
A 4z

48| )all 402 58 the monitor hypothesis -3

{{ e S bl (S lele Gn ) 15380}

monitor << mental editor < = ¢ o3 Jsl cub

mental Wblew el 8 asla Jay e ) jse J=y mental editor <aaill € Gd) S 48 aady (i 5 L C8) )
4 galll a3UadY olaiall 438l e editor

Gl pall 13 50 (i g agdi Gulie L (pidas & cuha

acquisition < initiates utterance in asecond language
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acquisition < responsible for fluency

483kall e Jypuall ga 5 anlll azlll & O oy M oo < dpca jdlla 4 CLASYT Hen i
¢ alaill g e

Learning <as editor and monitor

O el o SLuY) € J oLl I i sl paiiany ) (pae cala

s G (Gl all) ariin a alaills 48Dl o g e LS L LY 5 aleill (3 aaiio Jiadl J 58 () sagdl (e
mental editor

A CLAYL 48de alla s Jasd ) S lalialad ) L1 & J 5 5e monitor JI
Monitor > part of learner's internal system
Responsible for conscious linguistic processing

dga o)y anishan ) ey IS Walialad U ag salll ilaladl g g pasa a0 e aUi cha s € i sall Cip yai 138
D0 alad iny (kb Call

D oS sall ads

Reception and production

) @l LS (e el il sacld Ul alaty Jia JLi

Al ) ) gall Laday Ul e L)

monitor concussion learned

allad) il Gallas alaid) (¥ € 4 4se ) 5 48y ylay aladl)

4l 4dlal

The monitor can never source of spontaneous speech
S gl (g gdall SUST jaima fal il &) g gall

JULY e Sy JIS) Gaallll ()65

M}g&i?\w@d&g\éﬂ\&@é&?ﬁﬁa@ﬁg c@g\b)&ﬁf}(t@m‘g\;gcg&dm@m
L@J}E.'\AASL“;\);‘;&&;‘QLMA

ala AUl aadll 5 olinndi€) a3y oo L S 55 Y1 4sd iny

alad 4l 4zl LS ) 4zl

: Three condition of monitor use

Caglalla a1 ey IS5 Lgalad I o Lus) 4l 4all alaie aadiy
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time , 2- focus on form ,3- know the rule-1

dm;\d}\;\u\S.A&j&h}“}b)@b}ﬂhh\jb)\})&}nJ}J‘Duﬂﬂ‘wJMHmu}hu&\M}
) el i) s 5 i oS S e 28

Having time to use the monitor

S e (05S Aal 5 a2 lall b hle Lo (e Led ) S Slia S sdle (38 S Linl 5 apls Uin) Lgpd ey 40050 4slal)
st M aelua A5l g

f\ﬂ\uﬂé;%au&uw@qc\JuM|dﬁh\Adu

&b ) AISE ) s ISV el il S aleial) G ey Jinies b (o) gy g Jadll U Jeldl) Jasy Callal) e ing
el JS () 58 jaila agnail native ) 4l azll)

4l Aadl) Al s 55 U138 JS Aa) 55 2 le LS e () (63 Aiiuls S (g ) pe Wiy o
aluald o COEN Cag kg2 (10

1 sagdl 4888 g adapuny (il 4

il mauay &1y aillady el s 4dl alabe laiall ixy SEIf-COMTection sexiiug agil Yl

use of the monitor-the speaker is then focused on form rather than meaning Lt
Al sdel Cue iy 1385 adl) e S OIS g S pleidl

D eI vl s monitord) alasiul & Gall) () saling Cula**

monitor-over users-1

Ofinla e iy 2 ) ASH Jsh g5 sall () geading Al 6 53

speak hesitatly 2 i IS4

no fluency 2 2SSk 483U sricla s

. Js Jsh ¢ monitord) Allall 1aa 5 i 4Ky jSay g dalagle il Cala (alag GBI Q1S5 o L aly 43

monitor-under users-2

Sl iy S cdyonie of iagal ) sinsall digV s Sady Glhiy g Jaley 1) 4 2l algile (358 Al S 138
Uc;..a;i@.)j.\:.\ 131 Uiyl @m):tgcbuuﬁ.d\, Jas sdic ‘;JL:JMU:;L’ Ju) e@udﬁéﬂ\ SN da gl
(Ble Ly Jalad) (Y sl sxie 5 Sally 3lh S 48l ) s 4l 53 Jlii )

optimal-monitor users -3
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w33y Loy 3 Al sall 5 Cllelain) 4clE 8 Mia pans ) w58 4l Caniall i glly ) s gall adiiioy Jiny B ¢ 5ill 138
sl QY siisall g 38 sl el Al (ald ) 5Sile s sl 55 aagll 5 all gl g ain jall (8 (ST 5 LD ) g al)
s Jle sl 05

Al 8y g il o ) Akl

Children are superior language learner

LSl e de s LlaWh ¢ silay ) ey s sall (O seadiony =1 e agd¥ ardll alal 8 Juad) JUikaY)
s Ol S J8 S

Adults are faster language learner in initial stage

aleill 8 L SS) iy (538l Jlay) Y Jadh oY) Jal all 8 axlll ales b JWlY) e gy el cidlll 5 SLSH J
(JMelay1 ) natived) Jies s lésll Giay (e 44l (S

Cuald 4l 4ay il disesll s

the input hypothesis -4

Jaadl ) JAaY) 4 b ol

human acquirer

Language in only one way by

Jilu )l a¢d understanding messages-1

receiving comprehensible input-2

4 sgde AL Ll

bysha e lgiad | sha (((Liagd 1)) (o 5 ot oas 5 48 lay axlll undiSS Gulill o oy )

INPUL (oansi Uia 3 b ) 5 4 g Lgimans ) 4all) il 131 5 4alll Liagd 13)

the comprehensible input hypothesis can be restated in terms of the natural order *
hypothesis

Jadd g plaally S5 aleill J sy g ) g Ll s puiny Jaaall dpuia 8 dpngdall 4 i) ol J 5

{the input hypothesis related to acquisition not learning }) 4 kille ki aa)
plailly (g LSV adasi jo 49 plaill 1aa )

o S g Aedia g QLYY Cangy 81 S g 0 Si g ale Sy

A jillgy 4l aslall b

(speaking is a result of acquisition and not its cause(
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Gada i oline se 138 Gaanil) in) Caasl o a3 LSO dais 4] CLASYT 3 Us Cannd) (e Gaanil) J sy
(A Gl o LSO i o 138 ¢ Y ARD CapnsiS) ol LS5 s il Mia iny CasnsiS)

_ out put hypothesis L leie 4n )8 (81 ) ST e LSl 43 ia 4 8 A b

If input is understood and there is enough of it the necessary grammar is automatically
provided

input and output hypothesis iy G4l 13

6 el e e aidle a5 e gede iNPULT (3 aldla AN aall) cals
the input hypothesis -4

Jaaal 5l JAay) 4 b ol

human acquirer

Language in only one way by

Jilull a¢d understanding messages-1

receiving comprehensible input-2

4 sgde A0 JLEtly

bysha e lgiad | sha (((Liagd 1)) (o 5 Jadh oaa 5 48 jlay arlll undiSS Gulill o oy )
INPUL (o ia Ae Cala 3 5 4e sgde Lgtnans A1 4illl il 13 5 4l Liagd 13)

the comprehensible input hypothesis can be restated in terms of the natural order *
hypothesis

Jad (g laally (5585 aladll J g g ) g L g iy JAAl) dpia 8 5 dpadall apia jdll ol J 85

{the input hypothesis related to acquisition not learning }) 4 kil 4ais aal
Alxilly Gl 5 QLUASYL adasi ya 4y kil 138 )

o dS g dedia g QLSY) Cany 1 S g g0 SE g ale Sy

4 jillgy 4l aalall Cula

(speaking is a result of acquisition and not its cause(

Gada i oline se 138 Gaanil) in) Caasl o a3 LSO dais 4] CLASYT 3 Us Cannd) (e Gaanil) J sy
(A Gl LSO s o 138 ¢ Y ARl CapniS) ol HISH s il Mia iny CasnsS)

_ out put hypothesis leau! leie 4n 8 (SI () ST e iS5 4 siia 4 s b il

If input is understood and there is enough of it the necessary grammar is automatically

20




Ll (als) LS G jacccceleal) (6ogm Y aalall 128 ot ?3§~'~’ % @-}3‘21_5 Jsay

provided
input and output hypothesis iy G4l 13

s il slaa (o) 5yl il angiil 5 4umil il sl Cra iny 4le a5 4 sgia INPULD 30 4laly L) axlll culS )
liile 53l L 815 (0 0 5ia ()55 Lia Glile

i1 4l ey S
slina (i g dnia jilla &
i>> input

hle e anle el 3 o) dlile smaa Gl slea <<+

@ O Sl ed g ga dpnia b AN b

the affective filter hypothesis -5

Apibalal) adiaill 4

D O el ) il o s

Filter>> internal processing system subconscious screens incoming language
drin s i a5 el 4a] o) IS T il g g plals dallae g Al

pseias gl 550 e g Jsud) S 43) JaaDli g dpadld alliae 4 ()6 Ll Ll e Dlia iy § Lgaly 01685 iy S
pRSIETRIS I SYR VA RSP RERINIEN

S INPUE J3le 3 a5 5 GLE 1 (41) 8 0 50 gl o s g e sl ) )l e iy ) 5 L
(G ) gl A (5 g sl Jlpudl

Al Li () adapas g dage laa 5 4 jills Llss L) cuh

Comprehensible input may not be utilized by second language learner/acquisition if there
. is a mental block that prevents them from fully profiting from it

Sl L) g 5ild 1Y) YAl e gl asila

G bl ool dydiony 4313y 1 le gl Ll | s AN 131 4l ARD alaie gl CansiSa dadiiinn =) e (e o sgiell 2l
Jaadla

Jas 4\..«@_.«3\ a..lhj a)..gi‘}”} 4:\.\\::“ 4Jaail)
Oseeil e Gl > (misie down GiS il 13

4ie 2y 1)L AD 4l GluiS) Sleal inputd) sy 210
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Usaedi Jliie <[] adije e up il S 13

4o 2t 7Y 5 ladd! da s 71 ke inputd! sl (5 5 71
affective filter is up when the acquisition is unmotivated
up OsSe Sl Jsha g Sl Gla ey Gl 5 53 s

down ilill ()5S )5 QB (e s Lo U ja (Sl

higher affective filter >> adult

Low affective filter >> children

el Lhiel 1y ity 55 Leiaald e AL i g om 5 (51 AT 5 (58S Ll 13 5 sie U1 138 saad) &l g
@wadﬂbﬁgju.\m bh}(ﬁ‘}

VoV b,z od
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o_ye 1S Can 5 @B 515 o bl (53 Uil agh (e o le

BRPH

Joal e Jilal) Lgalay AN azlll 33le oo

o) 4all) any Al 4l axll
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Arbitrary
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aall G geall QUi ey &G geall Gle

Lgasis LIS Aty iyl
aleall ol
laalls G3laty Y e
A sagdi oY (o (A @bkl e Jaai dd
AV Gl Al ) die Gila el e J panll i) jha as g
¢l @Yl inductive-1
e Osila el 8 sl e Al oS eyl . aladl ) Galal) (e il sl e Joand i Ll b
pealhay s anaall Jall agulany 5 agl seaias (e (fany ae 4 slay () sl slay (e agadany s il (s sl s (any
Oa 4nstrall sl s 13 aalall saclill shaa s Gl () sllag aaDla Lia 5¢d La suifle e il g agalany 5 020 Wl s Ay
el [l
SYaiul) bl deductive-2

L sk ()l agadany g Lole aliial oy agd lea 5 agd LeiSy o208 agadand Galall I alal) (e 4 sleall (RIS Lia
psball Cliay () (A 555 a5 alial Juady oy o5 ale IS5 Lga 5l @l 58

1 a5 Jayiias) il Al g daslaall Q53 5 salad 1385 135 13 | gus abeall il alial sila L ) sinial 5 lavial 3
eiS) il Aa) oSie aSil 281 o slaally pali aSinay e o yally oS3 S U G i 306501 ARUL Lk o e

WS Lo + W2 )l aa lasi 7 5l

U s g el 3alall g 3l il rgiall 333 alaa JS (ay 4alll (535 zalie
grammer-translation /1

dan ill 5 20 il Gty

aagll 4al e Qi aadig g agsllaall & Y Y1 4alll & adling des 3 4]
 paill y JEN form |, inflection (e S s sni 48l

target Gaaiy Lyl se alxdll[]

V) aalll g b JS) el des 5 4
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dpalas

deductive ol 48 )k

e le 385

Aan il Bk e s 4y sl dllal) e ) GalI//Y

form and inflecation Jeis x| 4l

Gijas Cia oY) ) Cangll 4alll (e 4 30 //Y

4 58l il jleall e S 5T

Jis re Sy (X g by gl ) g8 JSy i 5 LS

Lt 02Slia e 4o slae Jimy Y Ol pa 5 33 L) e 5000 Lo s .. il (5 simay alg30
Elall Ghilly Jdual gl Je S 5 Y il

Cangll aalll Aozl e g 0 | 535Sl CaSUal)

Coagll AR 4 8 o 53 llay L Gl oladl)

o) gall S gall oe ) Al AU 3 ga & a0A0S

Direct /2

daalall (8 Line deddivall Ly j8 o8 o bl 48y yhall

nativel] a¥) 4l alasiuly Cllall ey

sacclislae ¢ danll Gu,l Cullad aadiy

inductively 4 i 44 jlay alat 43L&l 5 &) g8l

ghillg S8l 055 oY1 aalll Gaaty o) sy alaall[]

LSl 4 g8l & lgall

Gaanill o g s SlalSll e 58 5 il geeiall sil e 3lally 3 gm ge 500y o (A
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reading /3
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ceiddla serindy ey 3hall (i (S5 W 13 s el A o3 bl Cangll b g st ARl (S 6y 5 pually el aleall]
wall Bl GEide I Al

A og ) Jall o8 Cang) axlll Al y L 40 Y1 dlialia 493 5 L oe ) il 5 40 Sl <l lgall (o 3S 55 pel jal) 45y Ha (Jie Ll
carell aalll ity (M) ald) oy )5 48 jma

el agh Jal (3a sy sail
Caagd) axlily cabalall & jlge QL) ) laill ) s Hlaia) s
audiolingualism /4

ada 815 Jalaall padind g 93 JSG W o o) O Ll oy g ol i) 4adll plaws o35 dialogue ) sall fas
a el il ol 5

habit formation 4xlll o) (= yidi g Lads 5 olSlas aadiud
Ghill & 2035 U Ja 5 oel 85 Caant 5 g laiud lag
Bl s inall dagy ¢ 03 9330 il e

AVl g o phapall LY Cla el o y2 8 ¢ aleall [
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cognitive /6

bl zgidll

b JSa & el JS ) Euaa

S sale a5 40K 421l

S

Y 2ol &I" deductively ae) @) (i
¥l 4w ledl or inductively

dage Lgmpen O Jlgall ¢ shaill 2T

Lgie Y eladVl

Errors=> inevitable

Lellay 5 hagl) aadll (55 alaall[]

adas siall 5 4eafiall b ghuadl Lia gind dage Ol il
Affective-Humanistic/7

4l adhalal) el

4 rall 48 31all Joass a

respect feeling ¢ JS_»
communistion

o s g 48l Cle gane (8 () sleny
pairs and small groups

el age Juaill 5a

I Giad] aglee axlll ales

facilitaor Jese aladll[]

aal 5 aan il dal (e Uall 2V 4alll 5 Cangdl aalll (& aledll
comprehension /8

pedll g ol

listening (basic skill)




iy GRS g jicccceleall (5 gm 2 Y padlall 138 i o g8 (e i 5 JlasY

e ALy gy (s AKHY

@ ste <0 aalll aladin) (A aaselud o (ST ¢ slady W aaae s ae ) )
Gosra e elbdl) maal

Sohsia 5S84y padd) fAgand) ada 5V 2Y) A&l Gaaaty alaall SINT
48 prall 48yl Liay) 4

b S e s

Pl e S A Yy planl e S5

communicative/9

communicate Jual il 4alll (e Cargl)

Al S Laih s apelaial caithgs 40V aalie sl
linguistic structure

Jiiall 5 ) 5oV caad 8 e gane sh SN A (e ardsil) )5S
role-play

dramatization

a5 gl ol KA ) 2 SEY) 5l o seal) e sl e ki) sl g amia il (5 sine (5Ss5
Sl
J )

authenticgsSi adadal) 5 o gall

Gl lgal) e

SUaaY) e s Juai¥) Jageal 5 5 alaall 57
AUy Caaglh aalll aadiny 5 Caaay () gl

Total Physical Response/10

TPR Method TPR standsfor Total Physical Response. % In TPR, students are actively
engaged in thelanguage acquisition process by responding nonverbally

(physically). <» TPR is an effective method toemploy while second language
learners areinthe silent comprehension preproduction period. €* The TPR method
allows teachers toascertain comprehension long before second language learners
are able torespond verbally < TPR is an effective method ofincluding second
language learners in lessons while inthe silent period. % TPR helps second/new
language learners develop asense of belonging andaccomplishment while still
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in thesilent period < Pictures, objects,and realia are effective to enhance and
.expand the wuse of TPR inthe classroom

il 5l ALY £ pane

dlee A Jalasy OOl o Ly g el gall Alaal) pUas e Apaall Blaiu) ¢ geae e il 44,0 TPR TPR
o Al Gl daie cpa B Cada il Allad Al ga o TPR L (Linwa) (o688 Y S5 Alaind) A (e Aall) L)
o Al Gl alaie (e sl 85 8 agdl) (e 2SUD aaleal) ey TPR 48 ket Aiebiall £l Jd agdll 3 5l
% Caall sy 8 edga g U] g pal) 8 300N Dalll aleie Jedil Alled Al s s o TPR Lkadl Alaia¥) e 5,08
eli) g jpaddy  Craall 553 A5 Y Cn g adV s BV ) gadi Al g/ Al AR alxie 2clus TPR

Al pal) J sl 3 TPR pladin) 3Uai aagig 3 j2dl Allad realias

Natural ( Nativist)Approach/11

Natural Approach < The natural approach respects the ELL's silent period.

(English  Language Learners) «* Comprehension precedes production — the Silent
Period % Error correction is discouraged in the natural approach. % Inthe natural
approach, the emphasis is on developing orallanguage proficiency. € The teaching of
grammar/language forms is discouraged. < In the natural approach, TPR s
widely employed at beginning level. <* Lower the Affective Filter: they won'tlearn if
their affective barrier is too high. <*Offers opportunities to acquire rather than learn
language
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3eli€ll ki o 38 il g o orndall mgill it oanhall il 3 Uad aaiaiede B cudiall Jay ol - )

TPR a5 Gldas e Jary s ¢ oaibal) zrgid) oede clall) /25l ae) 8 QST Gy 55 Japss alyede adll (39 5k (g 4y galll
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Eclectic Approach

The Eclectic Approach was proposed as a *The Eclectic Approach (or Eclecticism)
reaction to the abundance of teaching methods in the 1970s and 1980s and the

The idea of choosing < .dogmatism often found in the application of these methods
A < .from different methods to suit for one's teaching purposes and situations is not a new one
main proponent ofthe Eclectic Approachis Rivers (1981, Teaching Foreign Language
Skills). According to Rivers, an eclectic approach allows language teachers "to absorb
the best techniques of all the well-known language-teaching methods into their
”classroom procedures, using them forthe purposes for which they are most appropriate
The main criticism of the eclecticism is that "it does not offer any guidance on what
basis and by what principles aspects of different methods can be selected and
.combined
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The Eclectic Approach (or Eclecticism) o /12

The Eclectic Approach was proposed as areaction tothe abundance of teaching
methods in the 1970s and 1980s and the dogmatism often found in the
application of these methods. e Theidea of choosing from different methods to suit
for one'steaching purposes and situations is not a new one. ® A main proponent of the
Eclectic Approachis Rivers (1981, Teaching Foreign Language Skills). According to
Rivers, an eclectic approach allows language teachers "to absorb the best
techniques of all the well-known language-teaching methods into their classroom
procedures, using them forthe purposes for which theyare mostappropriate” e
The main criticism of the eclecticism isthat"it does not offeranyguidance on
what basis and by what principles aspects of different methods can be
.selected and combined
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Intrinsic motivation
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:Contrastive analysis

ey i

is the systematic study of a pair of languages with a view to identifying their structural
.differences and similarities

.Historically it has been used to establish language genealogies
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Keep going
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The Contrastive Analysis Hypothesis is associated with Charles Fries and Robert _1
Lado

Y s s Sl 8 S Les () Gaallally adasi ya 4 ylaill o3

field of second language acquisition as a method of explaining why some features ofa _2
Al LuiS) s A aadiud CalS traget language were more difficult to aquire than other
Gl AY) e iS4 s HIS) S Cun Congl) Aalll Claws (any a5l 4y ylaS 400

a5 el (e 4 ) S i Ul agin G AN Gl
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Contrastive analysis hypothesis claimed that all the errors made in learning the L2 _3
could be attributed to interference by the L1
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It thus became clear that contrastive analysis could not predict all learning difficulties, _4
. but explanation of errors
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Constractive analysis and error analysis
behaverism theory =
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Contrastive analysis :is the systematic study of apair of langs with aview to idenyifying
.their structural differences and similarities

Lzl Ll S 4y guial) agalill (e Lgagiey CHEMERY) 48 yaa (i o (il dadiiall a5l (e 5l s il Jylatl)
=il Jisill el ) The goals of contrastive analysis

. [11-to make foreign language teaching more effective

Aleld JiS) apial) aalll Gy )3 Jzal-1

[12-to find out the differences between the first lang and the target lang based on the
z:assumptions

sl clacal yBY) e ol adagivall aalll y oY) aalll oy ) sdl) Caliagy -2
.a-foreien lang learning is based on the mother tongue

AV Aaxll) o aaing 4guiall el ales )l
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b- similarities facilitate learning (postive trasfer)

(¥ Jal)alaill Jouss gl -

c-fifferences cause problems (negative transfer)

(o) Jaill) e s B (f -

s ot Jlasl) 4y ks e sall The criticism on contrastive analysis hypothesis

apadll WAl &)k e Wil S o) (S [11-could not sustained by empirical evidence

S [12- many errors predicted by contrastive analyses were not observed in learners lang
Oalaiall 3l b ada gale oS5 o) mdliil) Jlaill JDA e Lgo 5l o3 D) sUaaY) (e

e S35 UadYI ey [13-some uniform erroes were made by learners irrespective of their L1
oY) agial e il sy OO (4

==l 5 [14-it became clear that contrastive analyses coud not predict learning difficulties
alaill il gray 5l ASayY i) Qi) of

[leUadW) Jalas oy ol o3[

Errors Analyses means that errors indicate learning difficulties and the frequency of
aparticular error is evidence of the difficulty learners have in learning the particular form
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Opma 4 5]

: the main difference between them that

Uaall Jala 5 Bl Jalaill G (380

Ucotrastive analyses predict the errors

[1but the errors analyses identifies the errors from L2production

Al Aalll sl Hlaidga 5 (g sUladY) 203 (o8

trasfer o @A) s oo b

inrerference

code-switching

sde Transfer:usually refers to the influence of L1 on L2 in both positive and negative way

s bl sl b Al e ) A i Yl
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axiw Interference is usully used in negative sense so it corresponds to negative trasfer
ladl Jill (ool e 2 1Y s JS5 B

code-switching refers to the an active creative process of incorporating material from both
of abilingual lang into communicative acts
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positive trasfer
) Jail
occures wher alang item in L1 is also present in L2
Al 4zl g oY) aall) 8 aa g Jadl aa o5 Ladie Cuaay
Jew Jaalll 138 LS (60 13S0
negative trasfer
comes when there is concordance between L1 and L2
Ol G 381 55 8 5 Lavie Cuaay
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The basic causes of negative transfer
ol ) Al )
1. Spatial location and timing between two tasks
Oflage O (g2l 5 (Sl @ gall )
2. Memory representation
3 ,SIAN s Y
3. Mental confusion
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¢ How are intraligual errors classified according to their sources *
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Overgeneralization( errors caused by extension of target language )-1
il 8 Adagivaall A2l ael B 8 a3l s Ul G JEIL Alaadl 6 allae JS5 3 5 &y
-:E.x

1#" | asked him where was he going "

-: simplification -2

errors resulting from learners producing simpler linguistic rules than these found in the )
. target language

- thues -2

aagl) ARl 8 s g o3 (pe Janl Ay sl e Al Antiall Cppalaiall (e A3l oUadYY)
-:Ex

. | was there for three month

-: communication based errors -3

( errors resulting from strategies of communications )
" air ball / instead of ballon "
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Overgeneralization
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Simplification
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-: error induced by teaching -44ki A
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Error resulting form inadequacies in the teaching program
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Very & Too

Are synonymous
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. Without explaining the structural or semantic differences

Ml ~ jdile 5

Ml alaall & 5l (50

too 4xls

very s
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-1 Ex

| was very tired to do anything

Uows

What are the difference between an error and a mistake ( with example)
O BA 48

Mistake & error

JUie ae agin (3 AN Gl

Error >> results from incomplete knowledge

AaiSa e 4 peall (o i) << Uas

Mistake >> made by learner

When writing

. Or speaking

plaid) 33 )b e Caaas
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Which caused by lack of attention , fatigue , caress ness or some aspect of performance
13V il g amy sf (Blie < pat 5 ccanll g el Y1 AlE Lgans )
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. Itis ( a most ) beautiful car
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Error
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Syntactic error
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It is a very beautiful car [
What are the classification of errors ? [
sladll cligal & il
Clinai § A

lexical error -1

Gaanal) (Uady)
phonological error -2

A geal) cUadY)

syntactic error -3

4 aill cUady)

interpretive error -4
Ayl cUadY)

pragmatic error -5
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Lot i :Contrastive analysis

is the systematic study of a pair of languages with a view to identifying their structural
.differences and similarities

.Historically it has been used to establish language genealogies
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The Contrastive Analysis Hypothesis is associated with Charles Fries and Robert _1
Lado
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field of second language acquisition as a method of explaining why some features ofa _2
4all) luiS) Jlae (B aadius CulS traget language were more difficult to aquire than other
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Contrastive analysis hypothesis claimed that all the errors made in learningthe L2 _3
could be attributed to interference by the L1
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It thus became clear that contrastive analysis could not predict all learning difficulties, 4
. but explanation of errors
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Constractive analysis and error analysis
behaverism theory =
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It predicts that second language learners will have difficulty with aspects (structures , or
vocabulary ) which differ from their first language , and conversely no problems with
. aspects which are similar in their first language
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Grammatical structure
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The strong version of the contrastive Analysis Hypothesis
attempts to predict all errors produced by L2 learners-1
deals only with errors resulting from L1 interference -2

does not predict L2 errors but only explains them -3

all of the above -4
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[0Is the systematic study of a pair of language with a view to identifying their structural
. differences and similarities

.0 Historically it has been used to establish language genealogies
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[J0J it predicts that second |g learners will have difficulty with aspects "structure,or
vocabulary " which differ from their first language and conversely on problems with
.aspects which are similar in their first language
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[J[] contrastive analysis hypothesis claimed that all the errors made in language the L2
could be attributed to interface by the L1
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#2Coginitive

F£Society
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its focuses on behavorism observal objectelly
And dont care in process inside mind

[las habit formation
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¢ i3 reward and punishement

programes instruction g Lz
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harmfull

Teacher (to control the person)
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observal behaior =behavorism observal
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breaking down the skills from comlex to simple
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Perry
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Social

Knowledge its sosiety instruction
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need for belonging/1

¢l

physiological need/2

need for under stand ing and knowledge/3
. self-realisation/4

need for beauty/5

auilal)

.esteem for self and other/6

Esteem=respect
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Language under this view is essentially system of habits; learning comes by producing a
.-response  to a stimulus and receiving either positive or negative reinforcement

adasdl) 4 2l Atdl g 21 5 SIS ¢ oS a1 el
Habit Formation

Positive Reinforcement Repetition and -Linguistic Input Environment-
PR

Classical Conditioning Pavlov.... ........cccccceviiiiiiinincens Operant Conditioning-Skinne
classical conditioning 4kl

A stimulus is presented in order to get a response
laiul o Jsanll dal (e iaill (5
operant conditioning
B SEIPR PPV MY RPN

The response is made first, then reinforcement follows

Jaadlly Lgalasial

rewards and punishments

b sial) 5 CUISAl (5 5k oo

responsibility for student learning rests squarely with the teacher

plrall ae o pilae (5S5 lLLl

lecture-based, highly structured

leailad

Learning is defined by the outward expression of new behaviors

s LS slull s Al il 55k e alaill Ca ey

Focuses solely on observable behaviors

Leaadla (o IS sba e S

A biological basis for learning

S Sl il Ty
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behaviorism is more concerned with observable behavior rather than internal thoughts
such as thinking/ feeling/ knowing

o 5 SEl 5 Qa1 s Jeliall e ST (5 aUal 5 JanSlal) o sllly 4 4.8 5Ll

i) aalaldl

all behavior is learned

( stimulus-respone) & claimed that children born with a mind like blank slate

Uial 5 udald alic Jiny 4 yhad Ol 08 (gl ()52 A 5 Jikall () () 58 9y g i) 5 Sisall (5o sk e alaie 5 caniSa & Ll ()
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then language is a verbal observable behavior

ot 5 s ally Ll U sl (o) Jie aalati g adaadl jaih g caniSa by Aadl o gl anlll 5 piiay 13S0 Jay
language is just a habit-formation

sile 3 yna A 4zl

as we can learn all sorts of habits, language can also be learnt

sdle (5l o Lelia Lgalati 508 aay 4l Clalall g1 3 S olaii ai Uis) Lo Jie

ped Ay 4all) JAbY) aleiy oS b

children learn language step by step

imitation < repletion < memorization < controlled drilling < reinforcement

o shady o ghad 4alll () salay Jlalay!
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reinforcement increases the desirable behavior

bl I S3 (e ity ) ASHIL sl

punishment decreases the undesirable behavior

Ol Jlae (A 4 pkailla LSS a)

breaking down the skills and information to be learned into small units
alaill Jeny llie € 4 21 3al £ 5 aniie () 5SH Uia aladl)

checking student's work gradually & providing feedback as reinforcement
axal il e oliie HUaily GOl Jlee ] aa) i Ll age 4ala A5

¢ daga daal ) kel Lia 4yl

st el bl e 3 5 el Glie

teacher-centered instruction
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In operant conditioning , reinforcement is associated with
response -1

stimulus -2

response & stimulus -3

not all of above -4

operant / instrumental conditioning (exs A aY! bk
CrpanYl )8 e

U osla) AU

Y syl

) g0 adaiull dasi oy ey il

ol s Qe (o adld Y ) il 4egle

D0m 5 aslaiu¥) dag

Sl sale 1538,
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In classical conditioning , reinforcement is associated with
response -1

stimulus -2

response & stimulus -3

not all of above -4
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In operant conditioning , reinforcement is associated with
** response L[] -1

stimulus -2

response & stimulus -3

not all of above -4

In classical conditioning , reinforcement is associated with
response -1

** stimulus [ -2

response & stimulus -3

not all of above -4

a5 SaudS Ll i) (b

Vs SSaadIS Ll iy

o glily s SuudIS) Lol 53y

il 13545 gany

BEVNNY [ EX Ny g DR NI [N

peilallaias (58 i 8 3Y

SR,

YL pigs SandS 1) 5V

Alaiu¥l s il o

b5 e dlainal g o g plie dal 55 da g e se dal 5 (e 4 ()5S
Jl

aad s b Clay QIS Gla aslilb a4 a3 4

ink




Yo)o VEVY | ... by (alil CllS g jicccceleal) 5 gm 2 3 Gadlall 138 am a8 (e Y 5 JIaY

Glallly (Sl ad ez 5 QST JSY) i pe ) (gal

Alaind 5 e O Ol S8 13

el Jo 1) ISVl syl el 5 SpuDIS 4]
o b e e JSY)

Call clalay

G e S8 ornda (254 Cald Y sl Asacle sa
IS sy Gaall Bas o A

el Qoo QSN Jias

adad Janss oall G pem gansde 3 jaas )l S sie i o ya 13 Wl
ado s pliall i s Ja g pliall puall g oy piiall il (s cula
A JSY) Gse el Do ) il

Al dowy ooall Gu WY

Al JSY) Gse el Do ) il

el sy rands ddany (gl JSYI (Y

[ Sliee

ool gl ilas ) Clall s adilatind (S

JSY1 g sl ) il

Clalll s ada 5 piall aslaina¥)

[0S lall (gnie alin) K1y 8L SY

Slalll (S s JSYI ll ) (el

o e

3

A pde ddainl g lag e gt e

Lle

¢ all

Ly e JSYI




“ Yo)o VEVY | ... by (alil CllS g jicccceleal) 5 gm 2 3 Gadlall 138 am a8 (e Y 5 JIaY

ada g pda e 4laiuly

Ly pia e Y5 dag pda e il

o sy gand o138 Uy aglal Qo )y JSI apdany 51 U e
abg e e aglS OSI5 adlaia¥ly il (g o) S8 8
GISI el s Ja ) sl Ll (gl

by yie (b las
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The results of experience

o e 5 ASH Ul & a3 65

Osdlaal) Lla (8e

3y ki A

Laaliile (e ¢ sidlEall 8 Jax (pamy O o8 slall palis
o L8 ddaay Jf
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Behaviorists

Al () sty af

Colaill s Aall) ) aif -1

The results of experience-1

empirical ¢S sl

gl b o il -2

Environmental influence

no innate predisposition-3
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A8 o Ll 5 dlie 5 jals Casd ARl o) S sLall (o158, Aay) ) adaial
. language is not mental phenomenon , it is behavior-4
O shad) 318 5 & ) (a3 g Ly

ARl 3y kel Ll

Sl 8L iy g Jinll Jagy 43l J 53

Llie Cuad 48515 el a 13

. language is learnt by the process of habit formation -5
(e V1) salall Lolee 48yl e alais Aalll o) & 58 sLdl J 58 Lin

habit formation JI ae cauli L) 4 sl 4y il 8 ais s s )l o 28
. child learn language by imitation-6
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ased on nurture ( environment )4 -7
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Rationalists or mentalists
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innate endowment-1

Aokl A ey

Inborn mechanism -2

At Al ey

S sbadl IS Ll 8o

L) e 1508

bl Al (e

Al oy il 33 5 (g LT e s Jalall () guiSiEall () gy i

. Child is born with Knowledge of the basic relations -3
Al se) ) 8 e A8 e axa g A g Jakall Gl iRl J 68y Lia
Ol sy @ 5Dl dxy) ) Adasl)

oala g 5 Ll dall o

. Language is species specific -4

B &1 )

. Species-uniform -5

_(M)Bhyt\}ﬂ\

.ased and creative process<lruled -6

Aol ddaad) 5 ael @) o 86 e dall Jikall L8l 8 5edlaall gl o)) s aady
. ased on nature ( heredity )< -7
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Theories of visual perceptions
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Gl 285 g ay oY alaidll
Creative,innovative,experience
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Autonomy and freedom
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Looking to the whole

JSS LS gk

Aokl A dege alad By

JSLEAl Jag s S5 g aw (ia Jile sl Jie Apuliall 2l ClUall jd 530 5
Jbaialy A (53a
Al 3y Ll ¢ sl
Ll Similarity . 1
4galinad) JIES laws
4l <iuY! continuation 2
B _yaiuall JKEI Hlan

&Y closure 3




Yedo VeYY

iy GRS IS o ecccsleal] (5 Y, oaalall 138 g o s 00 s 5 JlaiY

Lealas Lol g dundlil) JIED laws

<l Proximity 4

o g 4 il JIA i

Joadll (8 A8k 43 Hla 5 Jase IS Ghacly (al)
/]

4l <Yl continuation 2

Baaall Gug oAl Jaind Jis ALl (g pall daal je Jaad
&eYl closure 3

i) o) 3aY) ((3la) a5 ALlS Bas S (-
<@l Proximity 4

zeall 538 Lany ae el hall Jie 4 il o3V i
Jadas

Ll Similarity . 1

aaly Jumd gl Ban g B (mny ge Adbiial) £LudY) £
kil & 5l aly kil 4l

Ayl 4 jadl

cognitiveism constractive

william peery s jean piagetasls ola ilde
cognativism=rule knoweledg

aldall 4 ks e aaiaicogantivism based on gestalt psychology
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4 guaall als jall 11-70 concrete opertions-3
o3 yaall als 141118 14112 (wFormal opertions-4
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Social theory

knowledge adopt socially / 1

Education / Education students have to integrate social cooperation / 2
motivation / internal and ext9ernal / 3
Internal be for students

ityzAnd external Balmkafat commun

Teaching / collaboration and work TN¢C
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constructivism is atheory based on observation and scientific study about how people
leran

4l clbile 5l Jelearning is an active process-1
4y yhd (e el 4 je (5585 () g 48 jaddl knowledge is constructed  rether than innate-2

i Y g ¢ A5 48 mallknowledge is invented not discovered-3

all knoweldge is personal and individual "all knowledge is socially constructed-4
Ll (8 adinall aalo o jleall JS 5™ 43 585 4813 () 5S5 G leall S

learnin is essentially a process of making sense of the world .effective learning -5
.requires meaningful'open-ended-challenging problems for the learner to solve

JSLEA Jad a5 el e Ciny laiall il iy 4y poaall Clanll e 58 alal
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tradional , imiation , repetion , memoraization , reinforcement , stimulus , respone, )
(observable , grammar translation

BETRIERE
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.. Behavioristic Theory

oAl o) Gl ) LSl (e e ST Ll S #
.Behaviorism is more concerned with behavior than with thinking, feeling , or knowing

o sl A Sl s Falia e (Sals e S 55 #

.It focuses on the objective and observable

A Alaial Waaay Juasny o8 o o dumny sl (il s e (565 o gl il s JS #

All of the behavioristic theories share same version of (stimulus_response mechanisms
for learning)

Sl all il g ) Sl Jil s 3k e 25 A edlall JSE5 gl (685 e ASlS0a Alee o ARl 4 plail) g #
blainl dule ey Joans

It says, language is a mechanical process of habit formation which proceeds by means of
.a stimulus-response sequence
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It was based on the view that all learning_ including language learning_ occurs through
process of

Imitation
Practice
Refinforcement
Habit formation

Generalisarion

OF Al o3 (yim i dm A Al Lghans A il piall A ol gansd Al 3 pme gLl et 3y plai s 4S50l
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:Theorists associated with Behaviourism

Ivan Pavlov (1
B.F.Skinner(2
J.B Watson(3

E.L Thorndike (4
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. Some of the behaviouristprecepts are

.1eThe social environment is very important in language learning

.2¢The the teacher or facilitator has a lot of role ro play in the learning activity
.3eErrors must be corrected immediately

.4e frequent repetition is essential to effective learning
inativist ¢ 4 ksl
Innateness
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Bl Jinnatdness theory

" Theory innatdness nutarl"

4 hadll dgplall 4 LR

allall

[Jnoam chomsky

Ay ki paibadl]

human beings are born with mind already programmed-
no child was born with empty seats -Y

human beings have internet cooacicty to learn Lg as possible -3
Lisse e e glads Gl ol 53 -1
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: [1 the main idea of noam chomsky

[1 the concept Universal grammar*

«all human Lg come from the same root

(S 5 33 5l 58T
sallall il s S8
D5l (i g Al sl g e

< alladl il 388 Calia b (S 5>

[Jkind of universal grammar
[Ubase structure

" Core rules of language"
[Isurface structure

Base structure +surface structure = Universeal grammar"
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Competence =knowing

Jeall &1 53 + used 3228 Performance =doing
Gl geall 8 0 4iSy used to saeld Jaa g JalS # 5d oS
:used to seld 7 i

o cuxie) s used to e =

Ledads ani ol (Y15 53a0 53 30 Gl 5 il e Bae Leladi US bl i Bale o Alla sl Lelaii US ¢ Ll e used to Vs =
.
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Jeld) > used to ---> J¥I Jadll
he used to play football when he was young

s OIS Laxie il o S canly () Slic] s

DA #

Jeldll ---> didnot use to ---> Js¥1 J=dll

i didnot use to eat burger when i was young
s oS Ladie sl (K ) i)

use to 0S8 did 255l Lela¥ aa i used to &l 8 ; Aallils aadla +

Dl #

did > Jeldl ——-> yse to ---> Js¥! J=dll

¢ did he use to read books when he was child
¢ Mk S Ledie i€ % S Ja

no, he didnot s . yes, he did ¢S <l sall 5

sdaclall laad #

sl &l xie Y used to (b Leia Lails -1

il clilal g s laamy Al Jadll -2
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Simple Sentences

Compound Sentences

48 ye Jea

Complex Sentences

Simple Sentences

Jhe aaly Jad g (5 ind alea

.I saw a boy

.The boy was riding a bicycle

s adans saal g ales ()5S Giilaad Ly ) Sy

.I saw a boy riding a bicycle

Compound Sentences

Jie calae (8 yag Laghay ) oy i Jise gine Lagia Sy ann alia Legd il cpiilan (o ST 4SS ja Jas
and/ but /or

sary 4Ble agd Giiles by ji alaall )5 and:

.Ahmed did his homework. Anas helped him

sanl g alen () sS3 Gailend) Jay ) (S

Ahmed did his homework and Anas helped

.him

Oalliie ) (il and oo Oiles day 3 (S but:

saal 5 alea oS3 iileal) s 5 (Sar. Khaled is rich. He is unhappy
.Khaled is rich but he is unhappy

shor:
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.We can play football. We can watch TV

saal g alen ()58 Giilan Loy ) (S

.We can play football or we can watch TV
J«aComplex Sentences

a5 Jad e Sl g (g gt alea

Ofilen (e 4S e

4l deaMain Clause

4,55 Subordinate Clause

g5 ED L]

4aul deaNoun Clause

4ia g ilaAdjectival Clause

4,k AlaAdverbial Clause

alaall 4055 alaall Clause & Phrase

clause is a combination of words containing
.a verb and has a complete meaning

DBe e el s ai g g it el 4 sane (b alead)
.I saw the man who was carrying a stick

A phrase is a combination of words forming
.part of the sentence but without a verb

JUe dad (552 alaad) (g0 6l 3o 585 LSl (40 4 sama (g0 o jle aleall 408

| saw the man carrying a stick

(V) sl il il Tl 5
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.. The origins of language
s las sae (e agalll J gual
e (B Ul ala g iy Jida gaie 13 M G el g8y L3S U8

?et‘.;db.l.\s:ujs.gje.‘ﬁ:\c\)ujdﬂaﬁ

ES2glok Y

Jsi 1S Y jaadll Y

A Lgan 53 4z

the divine source

M\QJ‘A\)M
M%@\g)‘)w@w;‘;__IJQA‘;@J\JMALQ)BQ\%LA@)JJY\J.LAA\
daa g e s sl Hlae a5 Al el IS5 0 IS

£l ¥ ad apdall U g il

axlally I geal) 4035 L)
Ga*\l:x.“ J.LAA\

e 4 ) & el i
Bang cuckoo

et adaanal) cLudY) aganlall G gal galdy  SU ¢ il
<) bow_wow

aanball (e o ey Ciga |2

43932 g

AL gaaldl | gel) azndall <l ol

The yo he ho theroy

Laa Canl) (adll) &g

Clal ) Gl e il aal allay 1) Jaidy aal 5 Sie ey )
G g gl Gl La g 3l

The yo he ho theroy

() ) Ga o Ol gaal allay =1 ) Jaidiy aal 5 e iny




Yoo VEVY | . iy (il CUS G ecccaleall (5 pm 3 iYL Gadldl 138 o sy (0 i 5 S5

A5 AV 5 Jadi¥) DA o Jimy

Oz 3 sgae 4ais aalidll 5 )

Cﬂ\}@ﬂ\}é?\ju@\}d\a&iy‘ Q\A‘)md.:tlc JGa ‘;_ﬂﬂ\ &‘54.“ PPN
dladil Gls ja 5558 (8 50

yo- he -ho

bl oSl Huas

the physical adaptation source

teeth) Teeth)

lips)Lips)

mouth)Mouth)

s_xial arynx

252y Pharynx

O guall CU.:D?S«S‘;JI\@J.\]\ sliacy! JJ}A‘;.S\JC_JM
4733‘5&4” d\.&;.“A.A.‘SJL@.}J:JJ\oJmM Slaie
larynx=vocal cards

voice boxX (e a2

hlaill agls 5 Las ad e o aga ke O sSliay Sl O (& ¢ aplall CASEN oy a5
W g Al

human brain

gl gledll sa lateralized

pSail) 8 il g elliag g

AN e Bl

JA) (il aig Jaall 5 ) (e

A.QISS\&.\LSQ:}AHJ [KPRGH I I g WEPTR
Leikail (1 lie Lle: Rl 3 pmd 5 (8 4alS)) o) iny
Saaas Al GL

The genetic

Innateness hypothesis

5 hil) 4y0m 5

aa) Cluash cppacaa 3aY 5l i il

genetic

4155 Slisall G dsien ing

Akl 4y Hlaill 4l saia) il Gadg axlll cpa
[PEEPTREE

Aadl g aala a5 4y el Gl apal )
Ly, Cualdg

T T T
[ e [ | e [ ]



https://snt150.mail.live.com/
https://snt150.mail.live.com/
https://snt150.mail.live.com/

Ll (als) LS G jacccceleal) (6ogm Y aalall 128 ot ?3§~'~’ % @-}3‘21_5 Jsay

(Y)g.q'lfd\ ) Cﬂ

Vilag“)&n‘;_'\m\u»‘)ﬂ\

Communicative signals = behavior used intentionally to provide information
Gl slaall 58 3 Jal (e laee Caeadin) & glu Jiay
Lisl ) e 3 0sa) Al s (a5 Uiy aa) (4l (5

informative singles = behavior that provides information usually unintentionally
dgeale & O sSale 5 Slaslae g &gl a5 dnadle) 5 L)

A joml (go Sliaal S e o yay 5 0l allday last) (gl 43l il 5 Jlha e iy U

llin Y Ll 451 iy 4 st (d IS a5 S s G 05 2505 0l 5

Sle Y 4l e gdn b il g 4daally 4 Calla U Jiay

) abally dic il glae i o

/ Communicative signals
intentionaly e

/Informative signals

Unintentionaly

Saadly (5S35 Gl 1) 8 34 05l Jsii (el 5 Al 5538 L) s2n 5 Il
o s e e sbae i dbaally e shaa ) A5l

Properties of language

Gl al i

s ded LA

‘ JaY) = displacement -)

sl A5l o3 g e e lanl 5 lidl e (it agil Lginadtiivaa mrans Liall 3 34 (5] iy
Lagaill Hulalul) (e 5 ) shansl oS 81 D ixy

il Ganal (55 Lie 53 s ge () 5Sile G (Sixy (e ) O jla sl

—awxill = grbitrariness - Y
laline 5 Aalll JS3 G Apmgada 8o ila 45) @)l G ) Al dpeals iny
Ul IS5 5 Lt 4K 40 4831 ijba bookwg;‘)

4Laliy) = productivity -V
435 Lma e = fixed reference
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e (o (a0 AlS IS (5 68 G SN (e 3 gana Y dae i 385 Lia) | ey

a8l Jui) = cultural transmission - ¢
peid (i Al alal pans Gl 5 AT G Cimle 58 5 nll Al i s (e JEE AR ) il 5 o5 Ml

4a) 52 )Y = duality -©
car i Jsii gl
car pal pany ge agreni (ol

(V)&d&\ UAJA.“ CJ.CZ:
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The development of writing

AL ) gl

) Wit I AU ¢ ) 63 Cay jlad &G b

pictogram = picture represents object -)

Ore (o g Jiadl ) gom BUSIL ) seddion Jay

ideogram = symbol represents concept -¥

388 5l lase 5l o sede Jiay ) AUSIL () gariiiny

logogram = symbol represents word -¥

el 1 (55 o see 5o alS el o) S () padiinn

alphabet writing = symbol represents one sound segment also called consonant alphabet
e.g Arabic

il S Al ylay AUS Ll pansy 5 280 5 o gem adate Jiay Sal) = dpaa ) AL

A€ e I g RISy A0Sl i gy LIS (SRS (5 e gy Lol el gutic A jall i) Ji
Ale 4 Ledla

pictogram (s s sall Lz

Glall sl cSa Lo Jis jdeogram ¢ 35

. logogram 13 e (535

(£)a) N pull 7
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WL @ Lo = i

\Jg\af\s\:\SJgLf‘.cJod!\e.ug

o oS5l

e 4 4y SN ) Al e
iy i

a5 8

o LeTliana aISI oliac

ALl Ca gl (3 o ) 5 o
asie S ke
iy e sl gy sl

il a5 g Lgias (S

peds oy el sl 5 G g8l iy a5

Al gyl Jii Laes
o il 5 aly shall Lgd 5 )
Gl o) oLl 8 g s 4l s sl JS3 COEAT (g i e sl 5 J gl (8 LgiDUEAL - 4 slea

LMJSA&\)UM&\J@S‘)A?H\&@A}&U&‘TS\UAML;’AJ\d)h@w.&_\

oA JaSs i

Cptand ‘._'A.“ (M.MSJ:\ alall o g

S .., Ao yualll | 4y g8 alyshall o jual g aly gha G pand () andil adagill 038 g adasny )
Aac 2l Y

g all (ale s Ledy a3 0 s

dand 51 Al

Tripthong

A8y n ., A i (A
J;\}Q)AAH‘)]&J)‘);&)SL;JO&AJL.\Q n\.J::M)L.A

e galall oo gl ey Al (S ll 5 o 55 58 (o LA 1 )

cay pailly Vgl o
S ) gaal milllad 4ud 53 G ol 5

AalSll e g5 9 gaaall iy

sdx g Cigea S




Yo)o VEYY | ... by ala) s g jicccceleal) (5 sm 2 ¥ Gadlall 138 o 58y (0 i 5 JaY

od;)S

G geall piiai (oS VL Jsha g dpda )l il
G gaall Clas go Jia 4l 38l Gatiaddl g ol 5l gy )l (S

(;Lsm tﬂ\‘)JY\ A USAA} cﬂ‘)\dyb @-Lu‘)‘ (P
" Ly Loy Loy S S
iy il

articulatory=produce

acoustic=phisical

auditory= perceptual

tﬂ\)d‘l“ & c.q.....!\

aans )l (e Ly ja aga slime U oad b
oy il 5 oy il ¢ 235 e
voiced=vibration

voiceless=wihtout vibration

G LY

Ky b 430

% (ch- sh- th ) 4xe (a3 A <l pua¥) IS5 h + (i AalS | pladal
s Akl e S LIS

ALl G g jall iy a3 dage Jalis 00N (53
Consonants

are sounds produced with some restriction or total

closure in the vocal tract as the air from the lungs

is  pushed through the glottis outthe mouth 24 consonants in English
including j and w

4;).& a\'d‘,
il 7 jda el sl Of J Y
restricaion

Y ¢ Laae 4ull)

d}lﬁ ‘_;m.d\ o9 A Alaalia

on Ol Jia by 3l g J

sound A8 Jii )y sy W
consonants=restriction

i 4 ()5S 4SLd)

il 5 3laill o gled oad cyla
AL Cad g 5 sal) gk S las
453l
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O Oseediy ) sl

S g il ) G ya

Llall Sl

Gt M elilad o

G

Sy ey

Gilin) G,

NG

L ) Gy el

Sl Cayh

) lilind |5 ) 3l g

* ¥4 a0V

G

il b L bk

My o yad 4l

i Slaedll kY any & o) J &
post alvelors 43 sass

post alveolar:- using the tongue tip close to just behind the alveolar
[ ridge. /t/ [ in some accents
soft alllla |y I actil il Y
lall eliall

OsSyaclill Ji

ASial) an

Caloall @lial) 1 Gl e 55

(1] 0]

Iaa

Sl e (e s

Alveo palatal

il g Glalll (e CalAl) e o Gl e
LS

o gl i puan L;JLA‘}AM

i paall (il (g A adlasd) e hayy
plsive s 48 5

agadlal Cpam g | sel) 88 53 Jiny 2 ey 4 )l

plosive sl Stop (sani s 4 adl¥) 5 438 ) 2Saie V) ya

catA.dS‘z,’j aé‘k“cﬁ\eﬁg—"’:‘
48 i) & o) sell (sl

sann W gl )l Lgd g )a shadal agall
ktp s~
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bgd
[ERiN

s,

Jla shaest L

aaball aadic g )l sa (g5 oady o e ald 4 iV o shay ) a8y (S W (5 yan
s Gl e sl 2

Wil Fricatives

five ¢ sl Ghil

fv o 85 G

52 Aaladll S) g elia jlo a8 g G g gl

(53 Alabaall S5 i jla a5 Gl £ il
Affricates = stop {plosive}+ fricatives
SSISERY) 5 (5 i) 8 G gen (SLl) G ¢ 43l
faus

Gaaill U e g @ ) J o) g sl (e 34
affricates 2> ¢ 8 Juaj

O O 4xa s

o\; ol

pSaie Lgan ) 558

4 (s

Ay aa

AalSy g pa ghay )|

lasiay il I

Leds > (g S

S 1S sle

" Lial o agdl Y

TR e Gladll Jsn (3l o1 sell (35S L) i gua¥)
Root and interest

Calail) oL z 5 clad

o) sal a4l il Jew

oan Gle g zlewy alil 4l by 5

Alall Gl gl 4085 Ol gl Liayl anss Glides

Lash el adand 5 35 ) ) gea)

Wijh

42 5<<W,j,h

@Y 33

Gl o5 i gy jle ally o) sell 5 e 2ie i M & suall Glottal stop
il h Jhs

rbal) 5 d @ ga Jie 4884 4l dﬂo\...»mg_'q‘)la uadq.ss:c.ls;n"_a}mF]ap
alial gila

W Al 548 J5 Door

alal) Ca gyl Jaai S

vowel=without constriction

Oand ol Jsall
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simple vowel

53

diphthongs

Cne 5 Sl pndly daie J V1 g il

long& short vowel

simple vowel =pure vowel=monophthong

simple vowel =pure vowel=monophthong

adayunl) alell Cag
L 5ad )50 ) gaall gribal
sleal A5y
| s 0 a5 4ly gha adagsy (g ja 4
AL ) )

the air flow in the vowel: a sound produced through the vocal cords without constriction of
obstruction to the flow of air as it mouth vowels : They are sounds in which there is no
long vowels are different from 6 short vowels in passes from the larynx to the lips 5
and quality {the difference is resulting from differences in tongue shape length and
.{position , and lip position

Monophthong = simple vowel = pure vowel

1- Long vowels:-

I- 1 itis front, close, and the lips are spread. e.g: 'feet', 'speak’, 'chief', 'people’.

2- 3: itis central, open-mid, and the lips are neutral. Eg: 'ear', 'bird', 'burn'.

3- a: itis aBack, open, and the lips are neutral.: e.g: car- art-path

4- Dt itis back, close-mid, and the lips are rounded. e.g: 'sword', 'cord', 'call', 'walk'.
5-/u:/itis back, close, and the lips are rounded. e.g: 'rude', 'true', 'fruit', 'two'.

Short vowels

I -2 -& -0 —e -A -0

1- /I/1itis near front close —mid and the lips are spread e.g fish - sit

2-/o/ itis central close mid and the lips are netural e.g computer

3-/e&/ it is near front open and the lips are spread e.g man - fan — hat

78




4- /a/ itis central open mid and the lips are netural e.g but — cut — shut

5-/u/ it is back open and the lips are rounded e.g put — book — bull

Lads dau

Cagpall Cang i g

e aSilac |

48 QU me

Fall s ) s2lla

L i

4Axd g0 4 525 Cila

Olalll 4 2ty LBV (5 el Jasl

4ald e adoi g (e aalal (e

sl intd o iihaile Jg) Jie Sl 3160
I 13 i g = 550 palls

iitis front, close and the lips are spread
1- /iz/

front, close, and the lips are spread
feet = fi:t

2-/3:/

Central, open-mid, and the lips are neutral
b3:rd = bird

3-/a:/

back, open, and the lips are neutral
Car = ca:r

4- /u:/

back, close, and the lips are around
true = tru:

5-/2:/

back, close-mid, and the lips are rounded
Cord= k):rd

OS5 alyshall Ca g pall 53 strong

close

open

Sl Ll 2y (535

ol @l g8 a4 front

central

back

Oalu s gl Qb ) gaall OIS 15 Juannas Ll jla g glaill (Sl Jsan 134
Place of articulation:.

1/Bilabials

2/Labiodental

3/dental

4/alveolar

S/palatal

6/velar,velum




Lol (ale) LS Qg jaceceeleall 5ogw Y adlall 108 &2 o9 (e Y Jisay

7/glottal

Manner of articulation:.
1/stops

2/fricatives

3/affricates

4/nasals

5/liquids

6/glides

Diphthongs: *They are the sounds which consist of a movement or glide from one vowel
to another. **They are combination of two vowels. The first part is much longer and
stronger than the second part.

The diphthongs are:-

1- Centering diphthongs which end in schwa:/ schwa /o / e.g: 'beard',,
'fierce. /ea/ e.g:'aired', 'cairn', 'scarce'. /I / e.g:'moored', 'tour'. /us /

2- closing diphthongs which end in I e.g: /ei/ /'paid', 'pain', 'face'. e.g:/ al/ 'tide',
'time' , 'nice'. e.g:/ ol 'void', 'lion', 'voice'.

3- Closing diphthongs which end in U  /ov/e.g: 'load', 'home', 'most'. /av/ e.g: 'loud' ,
'gown', 'house’'.

triphthong Combination of diphthong and schwa *it is a glide from one vowel to
another and then to a third. They are composed of the 5 closing diphthongs with schwa in
the end. They are:

1- el+schwa=elo Eg: 'layer', 'player'.

2- al+schwa=al o Eg: 'lar', 'fire'.

3- I+schwa= 1o Eg:'loyal', royal'.

4-schwa U+ schwa= o U o Eg: lower', 'mower'.

5-aU +schwa=aU o Eg: 'power', 'hour'.

h\,a}ayjqﬁ\&mhwa\b)ug

A aleay)
gie M Cuali Bl Jsy g oDl g oDaally O

(G)Q.M&\ ) Cﬂ
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Phonology

:Phonology

The study of the systems and patterns of speech sound in language

(< sma¥) ple)= o5 il iy a3

aall) G WDISI il gual Jalail 5 il 4ud 0 5

Axcine Aallll Cpal G gea o (S

11 ol ol gl oy <l sl any il

>s1sis8l) 5 phonetics <lui &l (i (38

: ol « phonology'«

4adlai g auailiad 3 jiia G geall L ey sas o gea JS e Gl geall()

gea ks a5 i Ladd 23y
@Q“éﬁ%ﬂj@@}@%}bh}%@%@@ﬂ&\}ay‘u&‘).l;:&"_\\‘gmy‘?.‘s (Y
Rl aa

PN pams geoda g dlea (8 agrang s Disat Gt dipa

:e>> Phoneme

The smallest meaning distinguishing sound until

e Al

San (U gaay & pad o paaall 40 Jalla 5 e4alSll sas gl (oo juad O (S g Fradd 2 ja jaaal L) g
Liile A€l ine AN J o0 58

A ) aall s AN Caa o Gioa Jagiud I (brp) 4l Wl saal 0585 I Cag all Ly 8 ey
Calide o da) g gay ailiiia

JGa

/Pink =think /p/ /th

D g 1L ) e o ) 4 30

el ) iy s

Phone : physically produced speech sound
Cipall paplall Gsall s

Representing one version of a phoneme
Al g ol ling g

Phone +phone +phone = phoneme

"

h\)\q)ﬂ\aﬂh\j\q)ﬂwﬁ\aﬂ\
Jie /d/ /h/ 1t/ s/

LG/ W/ << dal g G

A d<<</d/

Allophone: one of closely related set of speech sound or phones

04l
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Olie Al padlll Bl ()5S b A pm dal 5 i a A e

Cplbie st

e o (it O e g AlalS aadie gy 138 Copall Bl O je Sy ey Ll e 4K
AalSl) & 508 el s 131 ani gl (S

sl inall 5 iy 3hail (o Lia

call & ga Jia /t/

(il o star /tar

Star J) < L& t

Tar Lo cass

[ RSP S|

LS 5l sy star s o (shaill s
il

u‘);dfmyé\.kajuabn S ék.'\ﬂn)ab\.ﬁ.k.‘\\l‘ 1z J\ S ék.vw‘)ﬁ\d

4l 3ac @ (gda alie ga ¥ia )l

Aspirations /

a puff of air that sometimes accompanies the pronunciation of a stop
O 55l

aalS 55 Lad ) o 55 Ll 5 gally 0 55 o sl AR g n > (5 L iy Ly 5 5 gl
Ma<

'Cays Sie B /P

B ki gale o

p 4n >>ela zan AVl o

iy lie G a Jhe Cudaa (g Gy e dalS G55 s Lk

4.IS &l b 5, Stop

Coyn ol oA 4z g 083 A D ga 40d Ghaill (o (3005 )

Jt

Nasalization/

Pronunciation of a sound with air flowing through the nose

i A (i o) 58 4285 ga V) (e (5550 G o) 56l (ls) 75 A e i geall (Bl sa
iVl (e alia o) g (S Lin

Sl 4l Cag all Jid 5 oSG sale

Nasal consonant

Jba

Seen

J e

k_ﬁJy‘UACHG‘JA

Minimal pair -

Two or more words that are identical in form except for a contrast in one phoneme
In same position in each word

4e ganall o oY) aall<< ju Jaie

AWK (ol guaY) e sane Lo 3 sacile e sandll
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Ol NSy Sl ity aa) 5 o lae e CapaYly JSAl G Jilati S ) i€ e s e oo

Al SIS A iy b oyl i s (3 a5 iy o i) (ki i) G pglS (il iy
Sad =bad

1 Mg Lo 58 ) i Jsls g I o CDUAY) G a1 (el a1 ol gl (i (alS
CE}Q.\\@ga\;qﬁﬁkﬁéhbﬁygﬁjﬁ\&mwﬁoﬁdszminima]pairs
Minimal pairs

Or

Minimal set

a5 O guay CADIAN (4 5Ss

OSall iy 5

¢ leale JUa

Pen

Ten,

minimal set = @8 sall (udi 8 3a) 3 Dgea (8 CaliAT 5 Allaie GllS Ae gana
Ji rig dig wig pig.

xS big 5 xS pig AalS 23

e ) BRI

psbes

phonemes Gssarb sp <~ o)

sixall e 3alle Cojall 3k 3 s 53 gl allophones b
.stop s pin 4alS A p a5

s13% go 223 p 5% pin AalS G

bl e el e ol ol ser pin Ldhai o o ay

x|

allophones ¢ ¢/ O3 5l &) s p Gl 43y Hha m

Phonotactics
Oan ga (o2 Jintae dine i a8 ap aadie (RBY) Al
phie (s (5 )5 (o2 e D sl 528 g 5 fSlg

:Syllable
a unit of sound consisting of a vowel and optional consonants before or after the vowel

i
i-‘:ﬂjﬁ <<AalS> ale Cagga g Sl Cagya (e 40 oS <aS jatie>

Al s 2 le Goja b 131 4Sha Ca a1 Bl s aal s Jsld e (s sing 4alS (e adaie OS ()5S
CL&A‘\ASMH‘E“—‘:‘SU:‘SJL‘;L‘-‘)’ <<las jai g Lgadady

ahaliall dae 5 il ) K500 5o sall alall Cagpa 230 gy odie (e 4l udiale o S gl

Ol J gt SLIAY) Caoan ol o I gasns 138 Lanlala adada oS g Lgfapuadl ol (i) 5 LK apodly ald 28 g0 4
Lﬁlf\.ﬁlﬁ\qclah

http://www.howmanysyllables.com/words/dictionary

OS] i g alaty o
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¢l=\§.d\ & Jlia

Dictionary

bl pandi (S5 32l (Slal g 5 Al 208 oS ol 5 Blaill (B sk e (5 pdate 1S 48 pra J (s Hha (B
i Lgale 93 ga ge ale o oS ailiagy )l )

Jed Aall Cag g 22e 44 Hha

Onset : the part of the syllable before the vowy

agladll

Dictionary

Jans D oS A >>onset

Rhyme :

the part of the syllable containing the vowel plus any following consonants
a8al) -

OSbs a5 J sl Caa (e 0 5S aadall (e 6 3 5o

ol sill

A//Nucleus :

The vowel in syllable ahiall caalall s a8 )

o) 53 >>Alall Cija s 431 5i g Al iy ale Ciga o 3 i 45 alaila () (e 5 i) Jual 43y
B//Code :

The part of syllable after the vowel

AR sl

JsWll any adadall (e Adiall ¢ Jal) o A >0 6l o

Co-articulation :

The process of making one sound virtually at the same time as the next sound . sa¥) zea
Nia syllable REN PYGIRYS ahum J gail) ‘;JX\ CiSUudl p8 sl

s Gl aaly Gisa o fisa Cxan L

S e )

Little .

T 2al5 Gsean pgilaas

Assimilation :
) gl o Jilaill

The process whereby a feature of one sound become part of anther during speech
production
O A Al gl AYI G pall e e J oY) G prall ddia Jaaddilee s << Dgea mad Jailiie Ly
s s 555 oo

Elision :
The process of leaving out a sound segment in the pronunciation of words
adaall
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Sl ki vie @ geall & i g Cida Aslee a
OshadE gl agitday pll 4s il Llle

4.8 teacher

I 0SS er 4d gaaa

Ly gl

(T)u.«dl.u]\ ) Cﬂ

ViL,\\)OAu.nJM\ u.u)ﬂ\

Word and word-formation

procedures
il Jis dlee

Gl (i (pa Al 35 S0 (a8 3l US 5 Jams 030 13 Gl Ll
A Gl sl 5 e ae il (sany

neologism = a new word

2 el gl edaa AlS

GRAN] @J\S K Jaal Al ja= etymology

etymology s p33iud (d 5 (b (e Lebeal GLSIL digy A alal) iy
sua GllS = Coinage

OshL s Gaal 5 Ol )

Gl ol Led i il 5 5 38 ) Led g (S84S5

oy STl paddally A ALGY) 55l

<di = eponym

sl i jeans QLS g dule S il Cpana g (5 gails dand Glaal add B s 5 sandwich A4S 6 )
2o ol o Lonann B JB Ly () i je e il saill ¢ jial aal 5 J) S
@HML..AI \hsu»gcja\ BR

3 laiue OIS = borrowing

Al Al e S oy 53aL

LY (g W 5330 piano 4alS ()

peiall g gan 5 (e 4l DY (e @lalS 3 L2l = Joan translation
scrape-ske (Il W sens i 5l 5 latind 5 dai 4 4alS grate-ciel S 55
13 ) s (g Lt 1) 3l iy S5 ) el S

4 e @S = Compounding

Baaa AlS s g Pl JSI ) (alS ) preny

full-time 4«lS (5

el ol 53 = fuyll- time

o2 AWlS (5 g L time s full 4elS 533

85




Lol Gl LS Qg Bccccsleall (5 g Y Gadlall 138 i o 68 e i g JlaiY

z <!l = blending

B AalS il 4l AalS dles + Al 4l 0538

smoke + murk = smurk )

breakfast + lunch = brunch

roal JSA Al alss) 4lee = Clipping

gas Jua 5 ua gasoline

—uaxis fanatic

aaxa ) senia fan

y 3 ie st ow ld ) (uds = hypocorism

telly W s_xa television

JriS a3 3o AalS jual 5 Leh g jraay aul (4585 5 4alS (ald) dlee = backformation
anl = Juill Loals babysitter

Jzé = e »n babysit

Jad (M ol e AalSl Aids 5 523 4dee = Conversion

WSl 5 pa Ll Iy sladliY 5 S

Al (5 o Y g2 OS]

e = Vacation

aillae i) = Vacationing
They are vacationing in taif

Calal) 8 V) 45 la) oumile e 4

r=ide ol = acronyms

C’_ILASHUJ‘;}“ uﬁ‘}“ wdﬂﬁﬁodﬂhw

Compact disk = CD

L saading 5 Gl (e (A1 g all g5 it Ay 5l Aal])
Gl slll Alaally o AalS JSE Alee = derivation
unhappy < happiness < happy

-1 affix

A Al Calia = preﬁx _ \

un happy

4l 4les = suffix - ¥

happiness

B)Adgﬁo‘gﬁ‘,:\AShlau‘jg_iL’a’j:inﬁx-V
Un(fuckin)believable

Jsellls 01 58 agilS

aaibod GlalS g p 3Y Lellad (585 Jiadise Slila) iy = bound morpheme
aall Gl b b sl )

JEYI Al py o) Ll Julas (519 = morphology

A Al 5l e (3_alleas sl = morphemes

Cpend ) morphemes audiy

free morpheme -

bound morpheme -Y

83 e 4SS iy (il O Sy ) 5» = free morpheme
e e Ll 5 Lellad () 5S35 508 gale open 4elS )

dgen zuaday Y odilud Al aia 8 o )Y Al (55 s e aad ) 90 = bound morpheme
ed 5 in )

L) ) s Al ) 0S8 s A 3 = Stem
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unhappy 4«1 (s

unhappy ¢« 4l )is allai (ae 3

Gl sl Aol el g 3ol 5l (s Glial AalSDj3al)

i) gl 052 4 Jual = Stem

happy 4Kl Jual unhappy 4

and o) Jad () ST AIS (e S s aid ) 50 = Lexical morpheme

e L ALlS iy

all sanas Dlad ) ga (g shiimy (5 iag odaate (5 5S5

(4l Gilad) Stem s S

open ' class of words 4 sems 13 ¢ 5ill

Al sapaa oLl ddlizal (San 5 anvie U gile (5 5 43Y

calaall ) jall oy a (g Abme ddida g4l () iy Aida g ad ) 00 = Functional morpheme
in sand

s lae Copa Ll O g8y 5 AV (e a1 ole A3l 43l o0a Lk
closed' class of words (sexi 138 (e

adla g Led A g ma Led A e sl (4o 1S Ll

Al e Y 5l ilad ) gall oo

ail g gl

and )

Lk g

Ly )l

Free

Functional

functionl S s lexical JsY) free ¢! 3

ness sl un s ed ) skl geuil

o Ll 5l s

8o A4S Beailia Y 5

‘ ao¥ ALlS e o S5 Pound

L ,ll @l sal L@\jé}@kﬂhd&dﬁ)ﬁgﬁee

Al AL e (S o 3Y Allal ey bound

free L &l gal

free ilalall s <ld yeall 5 jaldl Cagya g

free mld (Sxe 4l g

un, ness , ed = X% bound

happy 4«lS () 4udiy (88 5 3y allad o = free

Lﬂh&we‘)\] ﬂ\a]u’éﬁ J@hd\aﬂﬁg}gﬁmn:bound

un s

dJ}YJe‘ﬁyauLﬁb“ Lﬁ‘ Os dalSl) Joal = stem

A sty 05 5 Axdll dedaaie a5 Jre dd 05 5 ) @i ) 50 = lexical morpheme
Gl 8IS (o) (5 e 4l Say lexical

Lol g aall dagdasal o<y 5 ja aid ) se = functional morpheme
Adls g e ) o Calaal) g day Ml Cogja

o~ 0S5 il lexical and functional

bound (s& (il <8 (aad

Aaliae 4y 923 458 (e ey SIS Jaal p23%5y 286 ) a3 b 90 = derivation morpheme
Ll () Giped ldie Jlie 3als
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(good ( adj) + ness= goodness(noun

bound s Uil 58 e

Lellad i jamile 4l 4alS e (S5 Le3Y bound W58 43l o 50
A 8 seali o )Y Lellal ness iSS Jaatiua

oxdbound (sixe 58 e

Al 4 gni dgyla g )5 LA padiun e ad ) 50 = [nflectional morpheme
Jlie 32l

travel

ing L uiai

Traveling

ed e caus

traveled

Gy e )

Sl i 5 ing anial (al

G ppaile Jad o8

(V)@L\J\ ‘_w.ﬂ\ CJ-CL

Ve Ll e ol
JEEYI Aul 5 o) Sl Qs ale = morphology

eaddla o) e Bl gallBan g jrual = morphemes

(pend ) morphemes amily

free morpheme -\

bound morpheme -Y

8 jia AalSS Ay (8 O Sy aid ) 50 = free morpheme

o ira lgd 5 Ldlal () 5S5 )a8 (gale open A4S )

dged robn Y oailud AalS anin 8 o 3N allad 6 Jialis e i ) 90 = bound morpheme
ed 5in ¢

4au) Sl in se

un (gl

clilia) () 50 AalSH ) JS) a0 W AdS) 3 = Stem
unhappy 4«IS (5

unhappy o 2l s adlai e S

Happy

Happy

Ll sl ) el s Gal o 050 plual 4LlSH j0a)

il ) 5% Al Joal = Stem

happy ISV Jual unhappy 4l

aal o Jad () S5 ALIS (e 5 s aid ) 50 = Lexical morpheme
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Ll (als) LS G jacccceleal) (6ogm Y aalall 128 ot ?3§~'~’ % @-}3‘21_5 Jsay

e L AlS iay

aall oo Clad ) 5o O sy (5 )3 (g 02000 5SS

(4l Gilad) Stem J s (e

open ' class of words 43 sew 13 & 5ill

Al sanas ol ddlizal (San 5 anvie Ul gile (5 5 43Y

calaall ) jall Caga g Abme ddida g4l () iy Aida g ad ) 00 = Functional morpheme
in sand

s lae Copa Ll O 368y 5 AV (e s o gl ole A3l 43l o0a Lk
closed' class of words (sexi 138 (e

adla g Led N g aa L A ilasd sl (g0 1S Ll

dnl e} Al Cilagd ) sall (oo

e Ll dall) 8 A< g

happy Jie

o e dd 5 g aid e gl

Al Ll

and )

Ll g il

Ly )l

@é

Free

ness sl un s ed ) skl geuil

o Ll 5l s

e A4S Beailin Y 5

‘ a¥ Al e ;<% Pound

Loy, @l sal L@J\}é}@kﬂbd&dﬁ)ﬁgﬁee

4B S e (S5 5Y allal s bound

free L )X\ &l gal

free ilalall s cld yrall 5 jaldl Cagya g

0‘9:1‘

free pld (Sixe al g

Borrowing

un , ness , ed = 2% bound

3OS0 5 um

happy 4«lS (5 ) 4udiy (88 5 3y allad o = free
Lﬂh&we‘)\] d\a]u’éﬁ J@hd\aﬂﬁw:bouﬂd
un (s

dJJYJe\ﬁYLLML'A;\ Lﬁ‘ O}J.J:LJSS\ d.\4|= stem

adga ¥ g Gud il ) e bound (el (e

A Oty sk s 4alll Soaaaieaily 5 imedd 05 5 s i) 50 = lexical morpheme
Gl 8IS (o) (5 e 4l Say lexical

a5 » =Free

bl g ydall dadasal 5 5 s a9« = functional morpheme
Adls g e ) o Calaall g day Ml Cogja

s (585 ala Jexical and functional

bound & Uiy <ol )

Gemd ol atl W) 4 eie
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Aalide 45 923 A8 (e o GlalS Jaml addion 2 gl a8 ad 30 = derivation morpheme
Adlll i) Caymt e Je 2L

(good ( adj) + ness= goodness(noun

bound s (& 58 e

AalSl A58 a5 5 Laany ol AWl 8 ) g o2ie a0 O shoand )53 S0l 8 0
Lellad Lt il 4l S e (S35 1e5Y bound W 4l o 50)
AlS b guali o 5V sl pess iS5 s

Gl bound (e 58 e

Al 4y pasAada g )8 LA a0diuy 28 2 ) 50 = [nflectional morpheme
e 3L

travel

ing L canai

Traveling

ed e anai

traveled

La jla (il

A ik g casiai el

IS 5 g ian 5 (omle 5 dasaill Al gl i

O paila Jad s

el S G

o 5 Jad Gl amd (g0 AalSl Jual i Leld WY (shadli Y 5
Al 5 Bl ARl Jual Jah il je W) 8 b s IS G
inflectional

Gl 5 A G e

pSul a5 W ghial

Ledmd Sl 13 ey

Sl L 8 5

af\)\cmo\ G‘*’J:’C‘Jﬁdm‘ .J;Li\_\}‘;u_\:da

The child's wildness

sany Al (8 yen 0¥ Aua s The = functional

4l 8 Li=e 4l 4V Child = lexical

palibaia I 4Ll (30 43Y S = inflectional'

el Y Wild = lexical

48l Jual e 43Y ness = derivation

ou s adlal 06 Hatle Ul 2Ll

e a5 AalS o Y

Wildness

Alal o~ Jiaiss ness
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“ Yoro yevy

(M) Gl ) 7 i

G Ve Ly oa(A) e 7
phrases and sentence :grammar

agsnill agiall g I el 5 ge a5 13 Juail

Culll o5 4 4 a5 pg pen a5 s Jalla Ll

phrases and sentence :grammar

Grammar : analysis of the of phrases and sentences structure

Jaall s @l jlaadl 4ty Jalas ; gaill

Traditional grammar
The best-known terms from that tradition are those used in describing the parts of speech

gl ac gl

1385 pod 13 1aae 13 (65 2SI i g5 (L Lgddin () 4alll 8 48 5 jaall e gal) imy
¢ 4y jalany) aallld OISH ¢ ja) oo Giglasicula
..l aaall Jadl) an)

Noun=Ahmad =bicycle=freedom

0 S8 ) 2 ) paddl el (55

<oalbad e (N) )

Article = slew¥) pa 223003 Lala g iy yaill J) s S

W baial ((Art)

a, an ,the

adjective (Adj): a word such as happy or strange used with a noun to provide more
information

I e slas ikan ausl) s a3 S o 4iial

Lol (ale) LS Qg jaceceeleall 5ogw Y adlall 108 &2 o9 (e Y Jisay
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Lol Gl LS Qg Bccccsleall (5 g Y Gadlall 138 i o 68 e i g JlaiY

i sixy boy 4alS gl Lils

anY) Coia i alla 8 (5 ) 4alS

$ S Gy ada Ll iy

Smart boy

verb (V): a word such as go, drown or know used to describe an action, event or state
dala ¢ Jae ¢ ds Caa gl

adverb (Adv): a word such as slowly or really used with a verb or adjective to provide more
informati

Adverb = verb

Noun = adj

Jdall e Qe U glae

I write slowly

(-u-nY\ & aaall

il ) Jadll e sl
) il slan e i) ( Al g i 1) Allalled Lgs e g

Ahmad eats quickly

aran) Jeall aa p2dii g all cag s = Prep

preposition (Prep): a word such as in or with used with a noun phrase

I explain the lesson with my friends

with »

pronoun (Pro): a word such as it or them used in place of a noun phrase

S8 Lia

el

prep ox

pro

SEAN i) Js85 (e

(»-N\ & PRS- PEN

axsY) Ju el

words, conjunction: a word such as and or because used to make connections between
phrases and sentences

Conjunction

andJie 4K - (.L.i‘)“)k_daaj\ &l gal

Jaalls, @l bl || b€l oy day )l axdis

Jla
Amani and Tooma explain the lesson

IS 61 3al ) a5 A el S (g3n )

agreement: the grammatical connection between two parts of a sentence, as in the
connection between a subject (Cathy) and the form of a verb (loves chocolate)

Gl gl

alaall (e G113 G 4Bl

il 5 Jeldl) o s

1S5 4 Jsmiall g Jadl)
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other categories, including ‘number’, ‘person’, ‘tense’, ‘voice’ and ‘gender’. These
categories can be discussed in isolation, but their role in describing language structure
becomes clearer when we consider them in terms of agreement

daal g il oL O dan )l & Aansil) 855

number: the grammatical category of nouns as singular or plural 28l Cua (e eladl 45 523438
el

&;}JP%J&@;\JGA@)&\JQ&A\

persop,, people

**person

the speaker, me), person: the grammatical category distinguishing first person (involving
person (involving any others, she, second person (involving the hearer, you) and third
") e (s sl A (sl s Maatal o (s kit " el jpa ) & saill 2l (them
."J’;‘u.a’;&%;\écggjkﬁ"iﬂﬂ“uasﬂ\}

Al U‘A":“c"‘“‘“ e YA Y Al @\:\.‘\

ala) 5l g el Jaill ¢ Jadl) QLS8 e (Jadll a3 ) 1 Sl Aisaa

tense: the grammatical category distinguishing forms of the verb such as present tense and
past tense

(active voice: the form of the verb used to say what the subject does (e.g. He stole it

|

s

Jsenayaslae S (s)

He stole it

el (3

Jelall ) g iy 8

The car .passive voice: the form of the verb used to say what happens to the subject (e.g
(was stolen

a3 Ui s ) lia

Lo a5 B8

4 Jsmde SU 5 Jelall aigy Y g sl

active=what the subject does

passive=what happens to the subject

female, male and gender: a term used in three ways: (1) a biological distinction between
nouns as masculine, also called natural gender; (2) a distinction between classes of
gender; (3) a distinction between the social feminine (or neuter), also called grammatical
O e sl maill ) aadiiy mlhias ;aiall also called social gender <roles of men and women
natural gender: 31_all s Ja U Ao Laiall ) sall G el ¥ i all 5 S0l anal) (0 il Y il 5 SN
male, female or neither, in contrast to a distinction based on the biological categories of
il g 5 SA G o ol gl Sl ; oanadall uial) other types of gender

golll e 5

Orn (ol 5o jille s e () 8 48 e (23 )

m}&?}ﬁ m\ﬁ@‘:{@a}\‘flﬂ\
@Cﬂ\ydﬂugugsw;d@dfﬂ\ o1l e
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adlal Jasll Ll Cay paill sla) Jlal el

(g sl s

structural analysis: the investigation of the distribution of Structural analysiscs sl Jalal)
s Bl s (o il Qs T heard a For example: The a language grammatical forms in
Al by el QLS

constituents go immediate constituent analysis: a grammatical analysis of how small
S Cp s dladr (58l G Sall Jilai together to form larger constituents in sentences
Jaall b STl K JS1 Cuin ) Wi i 5 _ppieaall b oSl

showing which hierarchical organization: the analysis of constituents in a sentence
daal) (& b Sall st ;e g @l constituents constituents are higher than and contain other
Al QU;&@#;&\QUM\@\%@E\

DA Juain) aliale i)

:Art
The - a -an
N
Noun
NP
noun phrase
Verb phrase
M aligad )5 b granl b
ol eda g JS)
Al
dan ) (63 e am yiy
Alzd dlas 5 dpan) e (o ()5S dale ddiay alaall 3 J ) o818 3L
NP + VP

Jad s dpand alea e (oS5 Aladl] aleall (il

VP=V +NP e
YAl s

NP=Art+N

Alad g Al o e (Jxg

S o Il Al (55 S b

Oags e (£ A

0 il b S

aladll o 58 3

Crpand I

aadll el Cialla I dpans¥) o Jall o il
Gl agus AA S e 3530

The dog loved the girl
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80 G e JOU bl g o J

The

Jdss)

art & the (&S

9 a2y Gl dog s

N

N @i S

Al sleS

Gi9559555555558 5

8 Jsmiy g Dl 5 o3l el 13
BHEBREE

(‘\)&u\ﬂ\ ) Cﬂ

Syntax

Aadll b Alaadl ol LIDA e a3 Cillead) 5 goalaall Al 0 g8 / Alaall oLy 5l gl
LS S5 Jaally Gty iy

Generative grammar

4all) 8 4iSaall Jaad) 2023 Al 2e) @l (e de gana g8 5 gul gl gl

eh;ﬁ.«;&g];ﬁ"émﬁéﬁ\@

e (Al 5 Adpenl) Aiall 5 padad) Aiall a5

: Surface structure-)

e iy Y} Jpnil o) G5l am B i) Jasl (e ISt

o5 s aSie g pa A (R iy peill S i L

O5aedi e e Jla

.Charlie broke the window -)

sl alad L e Lgad S )5 o shaall dyine Ll dlaall (538 8 a3l

. The window was broken by Charlie-Y
Eﬁwdmbésteﬂﬁjjdwﬂ@a@\hmu&\ 95.3&5 ig‘vﬁj

L Lk W S a5 oyl 338Ul Gilaadl (e Liagd il L)

comS e mall G i Sl Aals e Ll alial pileal) (8

Sl g sl

:Deep structure -

5lall JSa e 8 alias (53l Aleall i) Ul

Tl oot o 3 e (o Al (i T ADA (g e S S 05 danll ol (g g 01 Vo (B

Jie 3205

. it was Charlie who broke the window-

was the window broken by Charlie? - ¥

ALl pal 1 Lo e (il i L el 5 e e K Lo il b

S altan

Structural ambiguity

el S il (5 sl (a sasll
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Sl ol i) o) JSLgll (pa SIS 5f il llial san) g dlan o) oan) 3 e 4 5ST aas s
i SXC_.;.\JJALAUMQ)S‘:\UA,;‘;&.)

sl b pSaie 4l ¥ ap Ll

I shot an elephant in my pajamas

- siala 8 Jadll e il U

. I shot an elephant ( while was ) in my pajamas -\

bl Gl S et Jadll e il L

. I shot an elephant (which was) in my pajamas -Y

S b garlly aney Lo 13 el 5 e lina g 5 Lo Lingd Lo Lashs

)‘)Sﬂ‘) EJJL’.A.“ LQJ’.) J.Ai.l

Recursion
o n e ST il a5 S5 eac B i 8 59 ey sy JShed) il g5 8 saclall ) Sl sadail) g
Leall

JSS\@A}:'C\)@\J DJJL&AX‘J‘)“)SS!LG A b

* The gun was on the table.

Al e L) 4daid) \Sa Ciua gy Lin

*The gun was on the table near the window in the bedroom.
Al Se Caiay a5 2D (a5 aa ) Lin

asill dd e b o2 (o al gllalle L3l

0= L.f“;‘ J;t

Symbols used in syntactic description
gl caasll 55y

Art N <<<NP

Art (Adj)N <<<NP

PN<<<NP

Pro<<< NP

1S5 s it (368 (538 4l
NP>>>{Art N, Pro,PN}
Y\ daia L e 5 08 (e UM U] a5 e (il ey JS ilS Cnd il i b

A il Gllabaall aaey 3L

Tree diagrams :

AAA.;AX\‘;JALJJML@‘}I L@J)mduj\C‘)ﬁ?\jdﬁfﬂ\ﬁ\d‘dAQ}ﬁS@}%ﬂY‘ML&MJU\
pSaie

Phrase sturcture rules

Gl jall S 5 2o 8

Otme i i A U Sl o SIS gl aal 5 e O 5ST 22ae g 53 58 95 jlall JSa e (il 2o gl

Lot i Led s oSl (ga U sSall (e A m La g B lall JSG iay
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oSl Gl SUS g jcccceleall (5 g 2 Y paddd) 18 m o sy e a5 Y

NP VP<<< S

{Art (Adj) N ,Pro,PN}<<<NP

(V NP (PP) (Adv <<<VP

Perp NP <<<PP

OSE Gl ey Alaal) Lol 138 Jia

OsSE (i) (a5 Apanl) dlaall

Lexical rules dmazall ac) sill 330 Waey
5 lall O de ) 8 il i Sl il Lgalasind (S ISl (5 (i 20T 8 A 5
9GRS

Georges Mary Jie alall an) ing
saw s helped Jis Jud¥l

boy s girl Jie slan¥l

crazy s small Jie claall

a, the Jie cay yaill &l 53l
ST e 4 ) 5 g gall L
iy b Glalea a3 gl

ARV

lexical rules: rules stating which words can be used for constituents generated
by phrase structure rules

{PN —{Mary, George} V — {followed, helped, saw
{N —{girl, dog, boy} Adj — {small, crazy
{Art— {a, the} Prep— {near, with
Pro— {it, you} Adv — {recently, yesterday
53 gleall Al 32 g2l)
Back to recursion
& sunsall acal dleall sale
b
zos> C’_l;AS:Ln iju
uM\umecﬂM\‘be‘)ALE\&}
Jsaia 58 Al Recursiond) i 4dy s Ly 5
«We have to expand our earlier set of lexical rules to include PN — {Cathy
John} and V— {believed, knew}. After verbs such as believe and know, as in
.‘these examples, the word that introduces a ‘complement phrase
.Mary helped George

.Cathy knew that Mary helped George

John believed that Cathy knew that Mary helped George

<l bl LSS Complement phrases
Y leias

C &, complementizer *
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AeSa s jle JAaY ( that) Jie AeSe 4K
Al
CP & %, Cmplement phrase*
S Sl Ay e oLl JLaSY a2aiud 55 jlall JaSi 2
;e
(e.\’_l“ Lfa’\S) @\_ﬂ\ JSsdl Al (zos> Qaelu QgJLA)JJYI J

Ll gatll ac) all
Transformational rules
B oball JSa 2 @8 (e odauall il Sal) J3 gl puadl andid Al e Gl

rbie aliag ISl (S imall (s Uiplan' 48y ja oS LgiSy 58 5 ALalS 3 e (S8 Lidie oS Jiny
you will help Mary
will you help Mary

MM\M\)&G;«G&)@&

auxiliary verb

o jlaisl Ji 4] ‘}Aﬁ(AuX)

AT drd ge pasiny (will)  Jie dad : aeluall Jadl)
. a verb such as will used with another verb

(can ,should,will )
s Al d\aﬁ\@edﬂuﬁammw\\.@s

SSH i ill
NP Aux VP <<< § **
Alaal s Faay) Alaall (s Jans sl 8 o U seliaall Jadl e Alan g el o s Faand Alea (po (3555 Aleall

Lladl)
s Jha

. John will follow Mary

Aux NP VP

O s gy IS 13 Aleal By 6 selall Jadl) i 8

Can George see the small dog?
T 4 (e Ll & 2eall5 Syntax

ilall Lphany ) g 50 = 5l

() 2) Salad) ) =y
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thin sharp steel instrument : & 43U sSa
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Agent - theme

4 Jsaday Jeld Sy
Jeldl = agent
Theme =4 J 555 920
deldll g ol

Jile ¢S Wle V)
dile e oSl s
JUie U ghae

Sara = agent + human
Gas O dla

Jile g

The car ran

OWS 13 5 car agent non human
Theme 4 Jssaial
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The boy kicked the ball
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The dog chased the boy

Boy = human = theme
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BN,

E.g cold - hot / small - big
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school I 58
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books students teacher Ll ulisiiai yiiad s i CilalS damy a5
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33333 saill = Prototypes

A Gaa HedYl g sl (g

BES JOPTY APV

plaslly Hshanll WL 4 jlady ) )

irall 733 gad dgansi 1138
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4alS (e 2l Jie president

L gl Ay il (31855 Uals jf Jai 5 Al 5 JA) (lSe (d aadins Al
s 4Ll it Jsile Jy
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ALl Asii g laalll
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AlSiall 2aie 4wl )3 =Pragmatics
) gl a8 S

AIASH SN ) (g pai Sy
sl Gn (e dagdi )

/ Jlie 32l

Gl s 8 9o (A S Ole)

Heated Attendant parking

JEall 138 (e () sagdll Ui

e i

D10 43l 33 ga gall Ca8) gal)

i) g sine o Lag and)

1S ally b )y b ) Ll iy U gl

. You take an attendant, you heat him up, and this is where you can park him
Cll oatdall sl 138

e Bl AalS in <l Jlans i g 3 gaaball (o) Ll (b 5) e 43Y

AN 138 (e pd el il o s (Ll

e Wy ) Sl Ol s B ga o3 s 50 A ) ik

OISl 138 b el s i g8 ) it )y ) b usal) edl)
bl aan e Lead s sl (Sae = heated

oeli heated @ pdaad (Sa

A sia (Sl

Led gy 5 lijland 4t 1) el sl aal &= attended
el i b

(pe e JlaY) din) & e

4o fine A3y shay e il ) 3 s Y Sl G o i

. A yine Ay shay s i) ) 3 Ganad Y e Sl (5l s gy (anl)
) e YAl e e Jiis R Gne (B

e S8 dlaadl 8o s 9o (e (o8 e slre Lidani Lgd S8 Ll il e (iny
Bkl (s 8 dediiiaall (5 AY) GlalSll de saas = Jinguistic context

REAPEN| PPN | e 0N g P G R R D LN WEN gt o
S Gl G pri Ldas (K, Aaall (8 a3 A gl 3 ) Gl ) alall = Physical context
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oY Deixis
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.me <him

4 U spatial deixis (e G s
that here

-

o2 5 &G temporal deixis 4bme dyie 5 3 A s
last week tomorrow .

reference = ax3iuy dan) S 44 95 IS aa jile S gl (ol (e oIS & gaim g0 IS (el ST Sy
lasll

S0 30 Jg) a book @ p (pamy oSS
The book 48 2« 4
CES it 4l je QIS S dlela

L aa R it Y Cmle s sall el e i o G G

A ) agle Jai 5 Gadll 1 Jad 5 CilalS aadius (Sae gleS

e Aaludl) (1 agd 5 lalia Il cilale o g 5 Lol ayla L) U e 5 dualad duas o 5 JS iy o Jimy
S 52 s ms e

O (5 3L G

JYxiuY) = Inference

A gatall gale 5 Jila (g Ala fLGY (Al 5 aaiisall Lgadding 4dlial Sl slaa
Ex

8 iy Jld W

o 3Ss s sl Ul laha

Aalle 4 ) (i) lal

Al e QS 2ad)

Adde ot liie (adlll 8 jaee (b padiud JgY)

é.a\.u.u oJ}aﬂ ‘):ILA.AA“ e\.li:u.n\ = Anaphora

Yesterday 1 met a man in a supermarket. The man told me that the supermarket has many
facilities
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LW 5 Jseae Jall S 5 Js) aman

Gl G ) S e gl (2 4L Jlan ) 45) L8 e adludl CuSas (4l G the man
.Laioﬁa‘)ﬁb‘)ndj\b‘)s.l\g\ c‘;&.“‘;\q a s an

@ 48 5 (pasithe

Sl )8l (8 ()5l a4 the .

aaisall J8 (je g ma gale s plS5all U8 (e (il y8Y) = Presupposition
B (e L 8 ymy agd) Cuum yi) L) Lga piile Bl Gmmy e (JATT e 8l (G (a0 2 0 Aalea Dlia (yal i8Y
oY G g ad ey GllUall sy (Y slad (56K (S a5 655 Lgal 81 (Saa Ui

Sleadl, DA (e (2 it ) JladY aalll aadius ) 4 =Speech acts
ol ) ae g angill eV 1 gad) aSEl 55

J 58 Dlia

don't go into the water

Arec 4y gall 4 dauad oS5 (e

L3S (685 (Saa

el o Qs o) daglza e J:\SU OsS ﬁ\a P EA| ?)ﬁ\ = directed acts
aal Y J 58 Sl

you left the door open

QL) Jd) 4] agdy Lia

close the door Jie
Sl Gle ) Hile alla aie alls

I feel with a cold clime
Ay olan s = sibe L () dgain o pdlae e 4Byl Jla gag pad) 48 3l JAo ol o J48) Dl
el Gl pilie il g Il JS5 e (558 pilall addla jila e 1S

Politeness
A5 il e g allaa el i oY dage dn sl alles alSE L i

Face threatening act

13¢5 0 Threat

Y g M

Give me the paper

Ll LIS alaadl 5 4a sl madle Y 236l any 71 Lada aaiasdl)
A Sall e aal g ails

Face saving act

Al Ly g Ladal (Jad

Js8 e by allad iy

!Can you give the paper please
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il il Lnda = negative face
negative face= the need to be independent
Aisa 0585 )

. Positive face = the need to be a member of a group
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Discourse analysis
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Loyl gl 5 elalall Capds e
<lulaill = Cohesion
Ll jill = Coherence
Loy I 50l Adagl jia oS5 Jaall Siny
And
Cohesion _laall aladiul
Alula (& ()5S e
J 5 Yie Mona 4k Jaa) (e 5iles oS5
e 952 JaS) aa ) 5 she
g sasall (8 il e jan
Cohesion = connection
Coherence = relate
Jigae g samsall s clulaill e lacall aadivi 1Y)
Loyl sl ansis 4l

=10 Ledle LY de o Ll o8y Aslaal) Eilaal

Completion point= 4 sedl 2 J i 553 5 A LIS i paldd (4l
turn-taking= 4 sesl Waxs 1 Gada e Cuald Jiay

filled pause = WS (i) 5050 Ld 581 L pansl L) 5 &IS58 e (el imy
S i 5) LS o 5 el 81 Ul o
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}A@\O}éﬂ} QWUAQBJSUA

Schema = 5 U=z e ool g 153 Gl )23 cpaa i 5 Jb (B o Jsb e ES b jusm J 1 el (5
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Language and brain

neurolinguistics
Eloall 5l (y A8Mad) Al 3 Lalina (52 4K

gLl ¢ 32l Parts of brain
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OS2 diaga yunY) Caaill b g Laall a6 3a
Sy 3 Al 1a el 3 sie (Bl A
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the motor cortex -V
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the localization view
Leihai o5 (g 5 Leagd 5 AalS g laws die fladll L3 Caangle (i e 43 Y1 L o sea b il Lgie Ciiny (538

:ocalization view
the belief that specific aspects of linguistic ability have specific locations in the brain

dggal o ) IS Say g gal o a8 al g laall (e e ja JS () (g leall (o a8 g Led Al << ol 2l |2a
(sdie 1S 4al8Y) Lol I (e diagd I
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Broca's area

Ghaill ) jagadll &35
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the tip of the tongue phenomenon
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meditation Js& s hlx s medication

malapropism 4w 5 Jitul Js& g Jalas 5 Uil J i el 2 2lb )

Led 4 4aS 3lati g Jala 5 AlS J gy o gl AN g5l g adlaile 5 4K 3hati o (gl e 3 laall) s
Slips of the tongue

oladll Y

Js8s el (55

the door to open the key

the key to open the door Jsii s 2l

O SalS sa a5l das G sSE Gldll Y Giny

st as sl Jas el s

a5 J skl Laad

Oledll 5 0l (e e (A5 e 5l

Ol @Y 5 528 e 5l

tip of the tongue phenomenon
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Sl syl e il J @l

malapropism
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meditation kil s klel s medication Jsi
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Slip of the tongue
black boxes Jx black bloxes kil (sl s
s A (5 4alS ge e s g 51l 10a

spoonerism

a dog of bad food Jx a bag of dog food J#! il
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Slip of the ear
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Broca's aphasia
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first language acquisition

¥ dall L)

o) aiall Jalall LY disea Jal je 5 Jsan b
The acquisition schedule

Alal) asall Jalall LY e 311 J saall
caregiver speech -)

dle Jll 23S
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cooing and babbling - ¥

SsY) sl 8 aa ) JukY) 23S = Cooing

CAAT 5 g sadlay ) il ) i

& gaall SllD g e

sl olelia

Dﬁ‘

Aauh

:Cooing and babbling

) geal Jilall jnmy 83Y sl any (e (3 5Y) ALK oY) 8 cco0ing (sanst Jial) o aeay wDISU 4ilia &g Ul
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ba-ba-ba Jic Sl il i Gl 5 48 jatia 5 1S i gual sae Jiall yaemy ¢ el Aalail 5 Aid)

L L) S g 4digen ablia juay Jikll fay Us = babbling

Baba Gaga. Wawa

For examples ga ga ga

JAS 5 g0l

uch_q‘);odujusuu‘);‘;_ﬁ:dj\

co co 1S )

the one-word stage -V

od;\} FINS AL‘)A

el OsS sean s AalS Sl (Sas Jilll L

milk’, ‘cookie’,’ Jia da ol BLs) ‘;J 33 g g elndl e uail J2ali 3o 930 j3a (pe e)&.} s yall oda s
"os" Jilall ik sale spoon Al 5 ““cat’, ‘cup’ and ‘spoon

Water mean

I want water

dlan Coia 63 s2a 5 4alS =homophrastic

A& Jha )

Holophrastic

Uala @}Lp\ ady 43Sl 5 (e J 48 Chleal) 48 ¢ 8 ) jall homophrastic e 48ieY) (e

.. Holophrastic ** thx mohammed

sda 5 AalSy dlen (o ey Jikall (Saa im

the two-word stage -¢
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= telegraphic speech -°

ada grina 4y g (S i Lgadle LS A gana

daddy go bye )

Jalall olas 1

;i) ke The acquisition process
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S mad AT R s e 5l (sSa Le 1S il el il (g il ) sl o AiSes 6 Ja
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s LS adalis e Jalaill & shaill Developing morphology

cat sitting and ;2:\3\:\.“ ZJLS’\ ‘_g [IXS ing_ B \J;@.E cklﬁ.q.“ XYY d;\ _Jaall }i (w)\.\ 95}34.‘\ JJJS\ 220
boys ot LS geall gua uail g aladiul sa adaliall aladial 4 Jall kil reading book mommy
Overgeneralization 4lex ¢ s Lo Wle aaadl jaae luiS) and cats

Ofi8 Al e dliagh I L

ed = daghy 4DS JS Mia Jiay Aana 32c W arand Jg¥)
o)ﬁdﬁfﬂ\uﬂm;lw\‘;‘swgm\}

. Jeadl 3L gaall aladiily Jakl) oy asexill dilany e

Jeall A Ll ool ¢y i) a3l (5] dem 5

L ae ) sdll &l ng

A ga 5 oalall BaclE aadiuy Jimy avendil) Al sdie (i odic s ) sall skl lia =Overgeneralization
pala Qe

mens Js& 4l

44l

Js&

mans

qc.\;sﬂ BALS Aﬂ“)ﬁ‘ sdicla ‘;_u:\

comed and goed Jiss

s 4iled paall JSoaic

LﬁM ‘\A.a'a\"

038 iy padll )y JBodie () s (o) Sy Faall (B (S aeall La = Overextension

ool Lald a5

(Vo) e Lualdd) () 7

Al Ll JaS3 S

) ansy
Second language learning

Gl Gy J8 A G pall 5 alat GleS 5 lLuiS) G 5 55
galact 4] 4all (<1 Lani€y Jilal) Y1 a0 5y

dega el L

Jsa0 o ALY A eiSy sl a3y

113




Lol Gl LS Qg Bccccsleall (5 g Y Gadlall 138 i o 68 e i g JlaiY

EFL = English as a foreign language
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social marker: a linguistic feature that marks the speaker as a member of a
particular social group

Speech style = o3 ale oS 31 s pane oS g (IS B

speech style: a way of speaking that is either formal/careful or informal/casual
Style shifting ‘ ‘ ‘
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style-shifting: changing speech style from formal to informal or vice versa
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What is |istenilng?

Rost(2002) defines | istening, in itse broadpst
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situations to enable English speakers to con

***To familiarize students with the sound p{
intonation and

DY) G, Cilaal

O Al B Gdianid) Sl dabiia e VA L dgalall de yud) 8 Ll OIS aed e Ul sac bl *4*
RERY IR PPV PUVERE PO TSP

ool s 2 saill g calga ) el 5 Gl puall Jia & geall Lalaily COUall iy yait**

To familiarize students with the aspects of sandhi-variation i.e., changes which ***
occur in natural speech as a result of environment, regional dialect, rate of speech
contraction and omission(lt is used to understand natural variations in sound patterns)
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To accustom students to the normal rate of speech of the native speakers during ***
.normal conversation

G Jane cdpalBY) daglll 5 Al Aty apudall 2DISI 6 Caan i) ol yundll (g ol (s sany DUl Cay peiir*
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To assist students in recognizing variation in sounds due to culture and nationality, ***
e.g., the difference between American English, British English, Australian English
.and Indian English

To Familiarize students with false start, pause, fillers and redundancies. ***
Listening begins at birth and serves us throughout our lives. It is a receptive skill;
.receptive skills give way to productive skills
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:The four teps of the listening process
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#¢dl .Understanding_2

4li.Y) Responding_3
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.The sonic realization or actual physical hearing of language 1
The segmental/suprasegmental form(phonemic distinction)_2
.The musical pitch and rhythm_3

.Lexical phrasing_4

.The purpose of the message intended by the speaker _5

.The actualization of the message in the listener _6
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:The Four Essential Skills involved in Listening

< seall &l ) Perception of sounds(1




‘ Yo)o VEVY | Ll Gl S G cccceleal (5 sm 2,0 oadlal 138 a5 (0 a5 JaiY

.Accuracy of sequencing(2
ol 4da
2=l S Gaining of meaning(3
) e 02y Utilizing the meaning(4
RRBRRR

dae b jlge <<< 4y I il gl

wn
c
O
o
=
>
Q
D
(0]
w
=.
n
w
C
(o]
0
I m
w

9




‘ Yodo VEYY o by (ales) LS G jacccceleal) (5o gm 0 Y adlall 12 c.\.ue}sg U*“C‘-‘-‘-NJ sy

Al e ) o LY (1

LSV 8 e (el (2

- S 8 Jaalds ) o L3Y)(3

Aduial clalasy) (4

e Sl 5 A N IS G sl (5

LSS dpaal e Jila3 (6

simall gliad) i g sum sall calSiall (il ga e J seaall aliY) dalin (7

A mllas aa I3 A Hlia 5 Gaaaiall las ddats s (8

1OV 5 Calaa ) 2l gl g e gun sall Juad (10 .z LY aus ) 5 paad 5 «0YY LY aia (9
Lgilalall = 5all e calsll (11

Ll sl g il e alsll (12

o Agally sl sLallS AV ) sl ol pall 5 Gaalll 5 (s pmall Aaill) o )0 Jysai (13

A sl ARG ) 5Sy 5 A4Sl g pall 5 Alall Cag ga Qe G Sl (14

e il Jaal 3l plasinly (15

YY) fia (16

A clipedtl) Jee (17

 Leie psgdall a1 Cuadl G L) ilae e 355 345 33 a8 4nupd iy sl 8 A ) adais Al
Juind o lee (TN agdY Lpainnsy adas sa (G leall (5307 g LaiuY) 5 05l ) (p plall 4Ll

pedll Caila () adadis aS jliia g Je i callai (4 lgal) JS

AVl 5 el agh 8 Lgie ity (lic 48 yre S aleilal) die (55K a3V ey <<< 4glal) b el ) adlsyl

celan gl G 4B 3aa3 e o 5l 5 Jaalill ) 4Bl 4u Sl SAD agh e o il

e e sae L Cila laa sdie () 5S5 0 g alSh ) (sl O (4 jleal) IS 8 Cpadil) (33 5k (e <l jiall alad

138 L) 511 = 5l 13gd an el (s oo 8 sl An sandl s H3all g o (e aiagd el
listening

http://faculty.mu.edu.sa/download.php?fid=20052



http://faculty.mu.edu.sa/download.php?fid=20052

Lol Gl LS Qg Bccccsleall (5 g Y Gadlall 138 i o 68 e i g JlaiY

e

In order to make readin
challenge as opposed to a tedious chore, it
every word, whether they are skimming the 1teé

pick out specific information. OtH

E\ycMSdS‘_AQQ)ﬁﬁQM\‘?JMLAeJY &_:MJAA‘;\:\S}JJAQ yédﬂsjewmaﬁag‘ﬂ\éﬁdm;
el Hlie W) Al a ¥ 5 eama Gla glaal scanning s uaill ebd) sinall skimming oK

When choosing texts consider not only their difficulty level, but also their interest or -1
their humour so that children will want to read for the same reasons they read in their own
.language: to be entertained or to find out something they do not already know

el a5 agalaial S el ) a3V G Lgh sea (5 sie o) lle Lt i (Ol (e calhal 5 (gl ] Ll -
e san e lae () e (lie (sl 8 O pueny agddy o e

As with listening activities, it is important to spend time preparing for the task by using -2
the illustrations (a usual feature in reading activities for children), pupils' own knowledge
about the subject matter, and key vocabulary to help the pupils to predict the general
content of the text. Discuss the subject and ask questions to elicit language and to
stimulate the pupils' interest in the text before they begin reading. Also make sure that the
pupils understand the essential vocabulary they need to complete the task before they
.begin to read

p sl aladinly dagall gl 5 alacY g4 5 5S a0Y ¢ L 0 sS glaiu¥) Al e S U gl i 1Y
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coel Al G slanle J8 (aill (o 4y slaall 4nulu) culs il (aald agil (e

While the children are reading the text, move around the class providing support if -3
pupils need it. Where possible, encourage pupils to work out the meaning of vocabulary
.as they come across it, using the context and the supporting illustrations
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ot encourage pupils to read texts aloud unless this is to learn a play or recite a poem. -4
Reading aloud inhibits most pupils and forces them to concentrate on what they are
saying as opposed to what they are reading and the meaning is very often lost
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Finding authentic reading material may not be difficult, but finding materials appropriate
for the level of your learners can be a challenge. Especially with beginners, you may need
to significantly modify texts to simplify grammar and vocabulary. When choosing texts,
consider what background knowledge may be necessary for full comprehension. Will
students need to "read between the lines" for implied information? Are there cultural
nuances you may need to explain? Does the text have any meaningful connection to the
lives of your learners? Consider letting your students bring in their choice of texts they
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would like to study. This could be a telephone bill, letter, job memo, want ads, or the back
of a cereal box. Motivation will be higher if you use materials of personal interest to your
Jlearners
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Your lesson should begin with a pre-reading activity to introduce the topic and make sure
students have enough vocabulary, grammar, and background information to understand
the text. Be careful not to introduce a lot of new vocabulary or grammar because you
want your students to be able to respond to the content of the text and not expend too
much effort analyzing the language. If you don't want to explain all of the potentially new
material ahead of time, you can allow your learners to discuss the text with a partner and
let them try to figure it out together with the help of a dictionary. After the reading activity,
check comprehension and engage the learners with the text, soliciting their opinions and
further ideas orally or with a writing task
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.Consider the following when designing your reading lessons

Purpos

Your students need to understand ahead of time why they are reading the material you
.have chosen
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Reading Strategies

When we read, our minds do more than recognize words on the page. For faster and
better comprehension, choose activities before and during your reading task that practice
the following strategies

oel i) Cilagl jind oY
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Prediction: This is perhaps the most important strategy. Give your students hints by
asking them questions about the cover, pictures, headlines, or format of the text to help
.them predict what they will find when they read it
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Guessing From Context: Guide your students to look at contextual information outside or
within the text. Outside context includes the source of the text, its format, and how old it
is; inside context refers to topical information and the language used (vocabulary,
grammar, tone, etc.) as well as illustrations. If students have trouble understanding a
particular word or sentence, encourage them to look at the context to try to figure it out.
Advanced students may also be able to guess cultural references and implied meanings
by considering context
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Skimming: This will improve comprehension speed and is useful at the intermediate level
and above. The idea of skimming is to look over the entire text quickly to get the basic
idea. For example, you can give your students 30 seconds to skim the text and tell you
the main topic, purpose, or idea. Then they will have a framework to understand the
.reading when they work through it more carefully
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Scanning: This is another speed strategy to use with intermediate level and above.
Students must look through a text quickly, searching for specific information. This is often
easier with non-continuous texts such as recipes, forms, or bills (look for an ingredient
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amount, account number, date of service, etc.) but scanning can also be used with
continuous texts like newspaper articles, letters, or stories. Ask your students for a very
specific piece of information and give them just enough time to find it without allowing so
.much time that they will simply read through the entire text
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Silent Reading vs. Reading Aloud

Reading aloud and reading silently are really two separate skills. Reading aloud may be
useful for reporting information or improving pronunciation, but a reading lesson should
focus on silent reading. When students read silently, they can vary their pace and
concentrate on understanding more difficult portions of the text. They will generally think
more deeply about the content and have greater comprehension when reading silently.
Try extended silent reading (a few pages instead of a few paragraphs, or a short chapter
or book for advanced students) and you may be surprised at how much your learners can
absorb when they study the text uninterrupted at their own pace. When introducing
extended texts, work with materials at or slightly below your students' level; a long text
filled with new vocabulary or complex grammar is too cumbersome to understand globally
and the students will get caught up in language details rather than comprehending the
text as a whole

:ch GEPYOT Sg\ﬂ\ & alall Sg‘ﬂ\ -y

& 2L 2l (ga (558 8 e gy Bel Al Aladia Ol Hlgall (o ) @8l 5l 8 (A Craay e il 5 Jle < gy 3ol
O (Craay GO T Laie ddabiall 3¢l 8l e sel 8l (g y0 3855 o iy Sy el Cpand ol Claslaall e
ST il 0635 g sanmall J o Lioe JSH ale IS (5 St g . gl o) Jal o 038 je (585 agdlly 3:S 5 5,85
QLS i jaual Juab ol ol 8 aiay (e Yoy Ciladia auay) dos gall Liebiall sel 3l aladinl Coja Cranay 36l il 2ie
asmal JAy die ol (g Uil (50 aill pabiaial o o pai oy Ol alis sy (L) bl jall U
(5 sl gl R (38 5a 1305 odine gsnd sf Bann i sie el skl il ¥, DAl (5 giae S Jy ALk
LSS aill agd e Va Aalll Jpalis (8 Ol Jadiy g o aaY)

D el

http://writing.colostate.edu/guides/teaching/esl/reading.cfm

interactive4le s 4lee o) il

4Gl 3205 3 J3A (e s e laia¥) Gl (5 )y ailly ig

143



http://writing.colostate.edu/guides/teaching/esl/reading.cfm

“ Yodo VEYY o by (ales) LS G jacccceleal) (5o gm 0 Y adlall 12 c.\.ue}sg U“‘C‘-‘-‘-’YJ sy

ssl il Cpe o i g Ll 5 i) (o) Al 5 arll aila  4ild) o 8 ol pa iy se) jill il
D lee o oel Al 8 oiaal) Cilalanl)
D oyl o jlea()
e s o y5/Y
o2 jidl/Y
4l 4l €
Gl lgall ani s aaanife
cedilly LSEll g o3l Jia ) leall 4l o) s/t
inall (5255 Al DLl 5 a5 jall aniy Gaill ¢ agdl) Lgia G jadl s aill 5 6 )W) (s Jeld oo dglaaS oe] )
ol e 2288l G leall 5 b jlaall andiig (ol
Db il el 5 (5 Al 4d ya

@Qm\%ﬂ@éhﬂjcQ\J)M‘iﬁ)ucmuﬂ\e&.\)mhcésuﬂ\&cajjﬂ‘@}gyﬂ\a;ug\/\
PN

Lol el 3a) s g day 5 s LSl 5 48 yea (aDA e selill CiLEK /Y

isaany el g (o saill (e A8 £ V) A8 e e lain ) Ay slll 5. /Y
clel G il e gl dad ) e e clagl il alasiad e 5508l aga) i) seliSll /¢
~4 Comprehension

Al ol Calday 138 5 il 5 25 ) G Jeliil) agd Jady

S oel Al (g el

kil adee Lelads Alll il 4l

oaill 5 (5l ailudl Cajlaall G Jeliil) (allay agdll/)

5 pedl Tl 5 8l elay /Y

Gery il aallas /¥

Sle g G )l ki aga s /2

:Four assumptions underlying the process approach are as follows
Aalaly Cagula g i Jpalil) 4d e/

. =il agdl 4ag0 LIS Both concept-driven and data-driven/Y




“ Yo)o VEVY | ... by (alil CllS g jicccceleal) 5 gm 2 3 Gadlall 138 am a8 (e Y 5 JIaY

S) o ey ey QUS AdS ad s i (0 8 Jie i g sede WS ) lge sgde e aaixd 1 cOncept-driven *

Sl AL Gad dlaa gaall (Y (clin) e aaiad riven *

o 135 Lo I (mlt 5 e 5 Lo amlly o 5 ) 55 4o o ALIS 3L slen il (3555 () Ainngi 1 e
Ay 0 paaital) 1l o 5 SIS daale (S5 g o 8 Sl

Data-d

ety S SN (e sa pailly Basy (e ST /Y
cogledind atule o 5l caasy T8 Al (5 giadll /¢
2 oe) Al L 35 Calaal
ol il & cpall S jad Ul 4pa 55/
Al Al oel AN e, b DAl iy ey Y
Aoyl g ghill g 58 ) ae Cle sana 8 oel il e (Ul AL ) /Y
Allail) o) 3l 4 DU o lealls DUl Cay a3 /£
4y g 480Uy o) il & QU i/
agiaall clalil) b Sl ) ya) /1
Sl agh e Al G /Y
s IS 4l a8 ) s il (o jall g DUl g a3 /A
Tpedl) llaal 4 3l asaliall oany
(Rl i dgadi i)
oaill ol sl V) axilie g (o 508 Cppalaiall- 1
aill 4lal) b jrall G Gy O gedding (palriall - 2
1l sl (e daai) iYlads (S5
Jsene lad (e el 3al g ) siall ()
A5 prall e 4alSl bl Goull Ll (Y
il (el (¥
Opeddl e (38T (£




“ Yo)o VEVY | ... by (alil CllS g jicccceleal) 5 gm 2 3 Gadlall 138 am a8 (e Y 5 JIaY

Inferring

Al lall ) Al Al 8 Jualdill axiiud s Jadll agdll & i s Lealad 5 )Wl & cangy Sl cililaa) (40
Main idea

Jaaliil] aladiuly L) o 3l g asical g e Gl Glany 8 055 38 a0 jSall aan GO alay o Cang
Skimming

oS8 DAY e JSiiy o) i () oS3 aglaill e )l U8

==ll Scanning

el g dxiall < shadll

leie Cang Al il sheall 2083 /)

e slaall g Jgaanll ylaill | il /Y

raiiall g Jpanlldaiiall Jawy Hhall Jas /7

S o) 5aY ke aad Ledie /¢

ooogooo

siall o ) aleiile Canal O Cililand) (538 @8 51l 5 Gpedill 5 ¢ sl
ooooan

ol Jal e

leteral &) agdll /)

45 )il 5 4t )l JISEV1 g i yail) 5 Juaaliilly ol e W) i e Jay
recoganizationY /¥

oaalill g 2l § Capaill g Jalaill Jady

inferentionY /¥

ZUELY IV Jady

4evaluation /¢

ol Sall s Jlall 5 @8l g Sl Jasy

Appreciation /¢

Glandl bl adaia) Jady




by el GUS g 8cccesleall (5 g 2 YL padddl 18 a6 58 (e iV s JlasY

Leteral level :1
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Ja=iul : preparation /1

A- the teacher introduces new words in the reading passage. The meanings of new
vocabulary can be shown through the use of context, picture , drawing , objects , mime ,
.synonyms & antonyms
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B/ the teacher can use various techniques to present the new grammatical patterns such
.as rules , drawings, pictures , realia, digrams, demonstrations & tables
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=2 prepositions s sacld # 54 L axiiug giving action =25 demonstration sa s ) <liSs Lyl 5
teacher could use real samples of some locations in the class ( the blackboard is placed
.in front of us )

positive & negative imperatives sl & 55 Mia Jl saall Liay) aading

C/ the teacher should provide his students with practices after the intriduction of new
.vocabulary & structure in order to enhance & reinforce them
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: comprehension questions /2
agdll Al

A/ a language teacher reads the comprehension questions about the passage aloud to
his class
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.B/ he explains or translates them to stimulate students' understanding
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: Oral Reading / 3
Lieliall 5¢) il

A- the language teacher asks the entire class to read the passage silently. He may
emphasize that students should move their eyes very rapidly from left to right without
looking back to the preceding words. He may instruct them to make no lip movement, no
.muttering, or murmuring. Fewer pauuses may also be of great concern in silent reading
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B/ students should try to find appropriate answers of the comprehension questions while
.reading
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C/ a language teacher soudl moniter his class to ensure that all his class keeps reading.
He should give academic help to those who have difficulty in understanding or
.pronouncing some words without interrupting others
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:Renewing Students' Answers
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A/ a language teacher should encourge his students to give the appropriate answers to
.the questions about the contents of the passage
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B/ he can give them clues to the answers such as the number of a reading line , the
.number of of words which form the right answer
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C/ he asks them to write or copy the answers in their notebooks. He may go around in the
.class making sure that they write the answer carefully
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4 el 3¢) &l Oral Reading
.»» He reads the passage aloud as a model & lets his students listen to it carefully

U o Y g ¢sel Nl L s oSlad agalin) Loy oday  leall Jiiad ae dasia duad i 5ol 8 s2uadl alal 1 2 oy *
8] 3 & R 2 (s el aa A 22 9 e B odre i alal |y 2
Al 33l Aaglie e AY g e

*+ He reads phrases or sentences of the passage aloud & lets his students repeat after
.him
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.»« Each students reads a line or two aloud & others listen to him attentively
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SKimming((1

In these cases he/she may want to have a general overview of the reading material and
need not read it precisely and thoroughly. Skimming is an economical and time saving
:technique. There are four types of skimming
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.Skimming main ideas §

Skimming for revising a textbook.|d] §

Skimming a newspaper.[1 §

Skimming a magazine or journal.[1 §

Intensivereading means careful reading of atext .It applies to the study of
comprehension passages and dialogues nor****y supplied with questions of various
types
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Scanning is a type of speed-reading technique. The purpose of this technique is to
examine closely and rapidly a piece of printed or written material. It is used when the
reader wants to locate a particular piece of information or fact without necessarily
understanding the whole of a passage or script. Extensive reading: means fast reading
on ones own of much longer texts (stories, poems, magazines, newspaper, etc)

(&) canall 5 (ol 5 cxiliad (anal) LI J skl Ga seaill @lli ol (e day puall sel il iy e 5 3¢) 3
DA
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Fozyah al3nzi [

Sumaalasmri [

Alisel BEx t ensi ve
:Purpose
.To develop good reading speed & habit /1
.to reinforce & review old vocabulary /2
.To encourage enjoyment for reading /3
.To gain general understanding /4
:Amount

.Large quantity of pages
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: Reading Speed

.Emphasizing more reading speed
: Assignment

.Given as home assignments

: Level of difficulty

.Easier/ less difficult

: Content

.Stories , novels , tales, plays
:Time

.Shorter time of instruction

: Types of material

. Supplementary material
Extensive reading is reading

.long pieces either for pleasure or information, such as novels
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48 3¢) 3 : Intensive

: Purpose

.To develop better decoding & understanding /1
.To teach vocabulary & grammar /2

.To encourage how to read & understand /3

.To stimulate a higher degree of understanding /4
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: Amount

.Few number of pages

: Reading speed

.Generating a slow speed

: Assignment

.Given both as class & home assignments

: Level of difficulty

.More difficult

:Content

.Scientific , news, reports, arguments, commentary, discussion
:Time

.Longer time of instruction

: Types of material

.Essential material

Intensive Reading is reading shorter pieces, such as articles in a
magazine or newspaper.Each type of reading is taught to students
.during elementary and secondary school
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In primary schools two main types of speaking activities are used. The first type, songs,
chants, and poems,encourages pupils to mimic the model they hear on the cassette. This
helps pupils to master the sounds, rhythms, and intonation of the English language
through simple reproduction. The games and pair work activities on the other hand,
although always based on a given model, encourage the pupils to begin to manipulate
the language by presenting them with a certain amount of choice, albeit within a fairly
.controlled situation
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In order for any speaking activity to be successful children need to acknowledge that
there is a real reason for asking a question or giving a piece of information. Therefore,
make sure the activities you present to the pupils, provide a reason for speaking, whether
this is to play a game or to find out real information about friends in the class
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Once the activity begins, make sure that the children are speaking as much English as
possible without interfering to correct the mistakes that they will probably make. Try to
treat errors casually by praising the utterance and simply repeating it correctly without

necessarily highlighting the errors. And finally, always offer praise for effort regardless of
.the accuracy of the English produced
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Speaking lessons often tie in pronunciation and grammar (discussed elsewhere in this
guide), which are necessary for effective oral communication. Or a grammar or reading
lesson may incorporate a speaking activity. Either way, your students will need some
preparation before the speaking task. This includes introducing the topic and providing a
model of the speech they are to produce. A model may not apply to discussion-type
activities, in which case students will need clear and specific instructions about the task to
.be accomplished. Then the students will practice with the actual speaking activity
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These activities may include imitating (repeating), answering verbal cues, interactive
conversation, or an oral presentation. Most speaking activities inherently practice
listening skills as well, such as when one student is given a simple drawing and sits
behind another student, facing away. The first must give instructions to the second to
reproduce the drawing. The second student asks questions to clarify unclear instructions,
and neither can look at each other's page during the activity. Information gaps are also
commonly used for speaking practice, as are surveys, discussions, and role-plays.
Speaking activities abound; see the Activities and Further Resources sections of this
.guide for ideas
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Content

As much as possible, the content should be practical and usable in real-life situations.
Avoid too much new vocabulary or grammar, and focus on speaking with the language
the students have
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Correcting Errors

You need to provide appropriate feedback and correction, but don't interrupt the flow of
communication. Take notes while pairs or groups are talking and address problems to the
class after the activity without embarrassing the student who made the error. You can
.write the error on the board and ask who can correct it
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Quantity vs. Quality

Address both interactive fluency and accuracy, striving foremost for communication. Get
.to know each learner's personality and encourage the quieter ones to take more risks
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Conversation Strategies

Encourage strategies like asking for clarification, paraphrasing, gestures, and initiating
.('hey,' 'so," 'by the way")
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Teacher Intervention

If a speaking activity loses steam, you may need to jump into a role-play, ask more
discussion questions, clarify your instructions, or stop an activity that is too difficult or
.boring
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‘There are six in-class speaking task categories
:Imitative tasks
“Can 0O Eﬂm'BDrills in which the learner simply repeats a phrase or structure (e.g.
tyou help me?) for clarity and accuracy
:Intensive tasks

Drills or repetitions focusing on specific phonological or grammatical points, such as
minimal pairs or repetition of a series of imperative sentences
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Responsive Tasks: Short replies to teacher or learner questions or comments, such as a
tseries of answers to yes/no questions

Transactional tasks: Dialogues conducted for the purpose of information exchange, such
tas information-gathering interviews, role plays, or debates

Interpersonal tasks: Dialogues to establish or maintain social relationships, such as
personal interviews or casual conversation role plays
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:Extensive tasks

.Extended monologues such as short speeches, oral reports, or oral summaries
These tasks are not sequential. Each can used independently or they can be integrated
.I'mt‘with one another, depending on learners
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0%D8%AA%D9%82%D8%AF %D9%8A%D9%85%D9%8A%201%20speaking.pptx
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This type of composition is normally used for beginners to train them to write
.grammatically correct text
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.Do you plan to work harder? | will study for three hours daily. | will work with my brother
0SSzl Ul Ada

fDo you plan to work harder studying with your brother for 3 hours daily
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...was walking late at night, | heard a horrible voice. |
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Activites in this type of composition are generally used designed for group working
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In addition, Also, Finally, Moreover, However, But, In fact, Actually, Next, After that, Then
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First, First of all, Second, Third, next, after all, then, finally, also, in addition :la=ll

on the right, on the left, in the centre, in the middle, besides, between, il (e 33830
above, near, under

the first reason is that, the most important reason is that ;) e 33430

for example, for instance, such as :Jis slacy

In my opinion, in my view, according to, | believe that, | feel that, | think that :sf_}) elacy

In brief, indeed, in conclusion, in short, to conclude, to summarize, to sum up :A<ls aiLay
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In primary schools, EFL pupils progress from writing isolated words and phrases, to short
paragraphs about themselves or about very familiar topics (family, home, hobbies,
U8y ) 535 | gam g ST ganily g il jle ()] ey ey SIS L3 ) ) salety 3Ifriendss, food, etc.)
Gl eBaal 5 il el s Alall (e 5yl g adassy

Since many pupils at this level are not yet capable either linguistically or intellectually of
creating a piece of written text from scratch, it is important that time is spent building up
the language they will need and providing a model on which they can then base their own
efforts

shay a 3¥ 1S Glie |5 sk L oo agdY g L S8 5 Ly s ()5S0 <l I8 3o ) 5485 (0 )38 (e Ul Al jall (50 A Lasha

These writing activities generally appear towards the end of a unit so that pupils have had
plenty of exposure to the language and practice of the main structures and vocabulary
.they need

ool (e Ly gale il jia g 4 gl CaS) 5 GOl e () 6Sala ey ol sas sl Al 8 (5S4l Adail sale

At this stage, the pupils' work will invariably contain mistakes. Again, the teacher should
try to be sensitive in his/her correction and not necessarily insist on every error being
.highlighted

If there is time, encourage pupils to decorate their written work and where feasible display
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their efforts in the classroom
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Two writing strategies you may want to use in your lessons are free writing and revised
writing. Free writing directs students to simply get their ideas onto paper without worrying
much about grammar, spelling, or other English mechanics

a5 S5 el (g G (5% b IS (e 5 pams SO QU s
lae Lo sl 55K 5l Jass ¢ s e G )58 (58 © OBl aay alaall

To practice free writing, give students 5 minutes in class to write about a certain topic, or
ask them to write weekly in a journal

You can try a dialog journal where students write a journal entry and then give the journal
to a partner or the teacher, who writes another entry in response

o138 g oany A Callall JaSy 5 daniiall 23l alaal) 8 Dlie 4USH 4llal) ganldy Al el 8 (San

The main characteristic of free writing is that few (if any) errors are corrected by the
teacher, which relieves students of the pressure to perform and allows them to express
.themselves more freely

a‘);“‘ul:\ﬂ\umham
4y a2 |5 0 O o el AU DA (e GOl amy 5 aleal) iy Uad ()

Revised writing, also called extended or process writing, is a more formal activity in which
students must write a first draft, then revise and edit it to a final polished version, and
often the finished product is shared publicly. You may need several class sessions to
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accomplish this
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Begin with a pre-writing task such as free writing, brainstorming, listing, discussion of a
topic, making a timeline, or making an outline. Pairs or small groups often work well for
..pre-writing tasks

CeeECeeiecccccccce
) out line ¢« a3 Caardl - 5 all 4,01 ) 4K U8 4ol 8 5ol s Sl g (us 2 B2 zliad 2
58S 5 Cilaaled aillall sllac) i o jia Cile sana sl (s Led | S L ¢ Prewriting

Then give the students clear instructions and ample time to write the assignment. In a
class, you can circulate from person to person asking, "Do you have any questions?"
Many students will ask a question when approached but otherwise would not have raised
a hand to call your attention. Make yourself available during the writing activity

iy ey a8l 5 03 gasall o aleal) | gl o 5V 00 gusall QS Ll | Al da gy 5 Gallad ()5S anllall 4l oL 2y
. oeliy cildaada 1 53aly
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Make sure ideas and content are addressed first; correcting the English should be
secondary. Finally, ask students to rewrite the piece. They should use the feedback they
received to revise and edit it into a piece they feel good about. Such finished pieces are
often shared with puplic. o

a0 A AU 8 sl aa g L s3aT D) claa Sl | ganding 5 4l o ye 4USH | gy o DUl (e alla Al
o JAS Jeadl) e (58 L e | sgila

Tactful correction of student writing is essential. Written correction is potentially damaging
to confidence because it's very visible and permanent on the page. Always make positive
comments and respond to the content, not just the language. Focus on helping the
student clarify the meaning of the writing. Especially at lower levels, choose selectively
what to correct and what to ignore. Spelling should be a low priority as long as words are
recognizable. To reduce ink on the page, don't correct all errors or rewrite sentences for
the student. Make a mark where the error is and let the student figure out what's wrong
and how to fix it. At higher levels you can tell students ahead of time exactly what kinds of
.errors (verbs, punctuation, spelling, word choice) you will correct and ignore other errors
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¢¢¢ Types of tasks
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Format

Clarify the format. For an essay, you may specify that you want an introduction
oo (Alal) - Ay Hl) o Sl - el ) JUiall (SN a8

Model

Provide a model of the type of writing you want your students to do, especially for
.beginners

oo Oiall L poad 4L & 53 23 saly allall 2y 35
Editing

Consider giving students a checklist of points to look for when editing their own work.
Include such things as clear topic sentences, introduction and conclusion, verb tenses,
.spelling, capitalization, etc

_u&\_LM\-W)S\M\dLJMOM._\H&J\ c@Y\MmM@;@;@SMGJLH\ glac |
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Minimize the threatening appearance of correction. Instead of a red pen, use green or
blue or even pencil, as long as it's different from what the student used

oo Al 33 i OY ¢ jeal) (e Jay el s ol 2B 5 a2 aladi) g asaail) Jlela) (e Juli)
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http://writing.colostate.edu/guides/teaching/esl/eng_skills.cfm
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https://docs.google.com/file/d/0BWEPK1BhtArmMmRiYmJIMDEtOTUXxNCOOOWUOLTgyMDMtN
WFmMDI5NjdkNDJi/edit?pli=1
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Teaching Aids

.definition: any device, objector machine used by a teacher to clarify or enliven a subject
. Teaching aids play a key role in teaching situation

It works as the support to both teacher and student

Teaching aids are the tools purposefully designed to overcome verbal deficiencies in
.communication and in a classroom situation

.Teaching adis are divided into different types as per their nature of function and usability
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:Teaching Aids Classification

:auditory aids-1

.These aids produce sounds and act through the ear

. these are : CD player, tape recorder, radio

sl 5 50305l 5 63 uadl Jinia Jiae ol V) ot Jilas sl o3

> visual aids -2

.These aids presents pictures and matters act through the eyes

these are: chalkboard, the flannel board, the magnetic board, projector such as slides,
.representation like flash cards

Lupbalinall ) ol 5 Galil) 5 ildall 3 ) s Sl gy oy Ul x40 50 Jilssl) 528
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: audio-visual aids -3

These aids produce both pictorial and sounds which influence mind both through the eyes and
.ears

.these are : television, sounds motion picture
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:activity aide -4

.These aids induce direct participation of students and teachers to get first hand knowledge
.these are : excursions, field trips, dramatics, prepration of models,charts and pictures
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How ow to teach english by jeremy harmer

Equipment in the classroom
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be suitable for the teaching objectives.b

b- be related to the text material or class work
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C- simpliy the learning process
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d- present one point at atime
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f- motivate the students to practice the language individually
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g- be easy to use or operate
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:auditory aids-1

.These aids produce sounds and act through the ear

. these are : CD player, tape recorder, radio

el 5 5000 5 g3 paal) Jdia Jie ol guaW1 i Jilas 11 038

Visual aids: (chalkboard, pictures, posters, drawings, charts, maps,real objects,
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cloth & magnetic boards, film strips, projectors and slides)
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Audio visual aide

Films video television and cumputer
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:activity aide -

.These aids induce direct participation of students and teachers to get first hand knowledge

.these are : excursions, field trips, dramatics, prepration of models,charts and pictures
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language games

card games , board games and paper & pencil game
lee! i Luala
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:The Chalkboard and White Board -1

szl 5 43 bl o ) ol

. It can be used for many purposes such as

Writing( new vocabulary and their meanings, presenting grammatical structures, questions, -1
homework assignments ....)

<Demonstrating model handwriting -2
Drawing ( shapes, sketches, stick figures ) -3

.Asking students to write words or sentences -4
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‘Note

.Don’t overcrowd the board -1

.Divide the board into sections -2

.Writing should be clear and neat -3

.Don’t jump from one side to another -4

.Use the coloured chalk effectively not for mere decoration -5

Write heavily with large and clear letters that every student in the classroom can see easil -6

The Magnet Board and Flannel Board: * Aids, pictures or cut-outs can be added and
.removed as wanted and they can easily be moved about the board

*

The order of the pictures or cut-outs can be varied. It can be used for telling a story
in order. * It can be used for playing games e.g. a large figure of a human body can be
put together by students. A cut out of a plate can be placed and a fork and spoon can

.be placed by students according to instructions
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:Pictures and blackboard drawings

... They are used to

.teach new words *

.increase the interest of a lesson *

.introduce some reading passages *

.provide a topic for a composition *

.develop listening comprehension *

.supply situations for grammatical structures *

understand some cultures of English language speakers. Magazines are full of useful and *
.colourful pictures
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Pictures can be drawn (not only photos or printed pictures) -1
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.Pictures should be well selected, simple, clear and big enough for every one to see -2
Led sy Jacadll S 5 0 S 5 g 5 a5 adlimy o L5 585 ()

***You can draw a simple figure for real people ( stick figures) -3
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Drawing should only show the most important details -4
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:Puppest

.There are glove puppets as well as finger puppets

.They can be used for dialogues effectively

You can draw a face on a piece of cardboard (or a paper
.plate) and decorate it with wool and buttons... and cut it
.Don’t forget to make a holder *
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Charts

good chart must be large enough to be seen by all students in the classroom. It also
must be clear and neat (attractive). Hanging the wall charts on the wall reinforces the
information of the lessons. Using charts made by students themselves (in a workshop)is

one application of the theory of (Learning By Doing
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Cards: Flash Cards -6

Flash cards train students to widen their eye span by urging them to catch large reading units at
.a glance and it speeds up students’ reading by showing them a card for a few seconds

Motivation Attention Learning

Word Cards

.Word cards make the learners read for information

:For example

a- Read’n Choose : (choosing a word to answer a question)
.e.g.( boat — car — taxi — lorry — plane)

You ask: Which travels in the air? (plane)

b- Odd Word Out: (choosing a word that doesn’t belong) e.g. (hotel — house — post office — radio
— restaurant — supermarket)

.radio is not a building *

c- Wh-questions: (forming a question on a passage)

.e.g. Who ? - if it’s picked students should form a question using it

d- Sentence Cards: (forming sentences from scrambled words)

.Also used for substitution drills or practicing grammatical points

.You can make word cards from sheets of A4 paper folded in half so they can stand on a table
.You can hang cards along a string on the board

You can attach them on magnet boards (some boards are magnetic)

:e- Letter Cards

Single letters are put on smaller cards to build up words. It works great with sounds and
...spellings e.g.(at — ate )
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The Tape Recorder: It's a good opportunity to hear voices of native speakers of English. The -7

recording should be clear, comprehensible and at a normal speed. The pauses between items
.(e.g.question and answer, drills, instructions) should be suitable for correct responses

The Overhead Projector: Transparencies are used for writing or drawing things to project -8

them onto a screen or a white board or a wall. The overhead projector helps the teacher direct
the discussion or activity by pointing to items with a pencil or a long stick without losing control
.of the class
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DESCRIPTIVE ESSAY //)
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The aim of descriptive essays is to provide a vivid picture of a person, location, object,
event, or debate. it will offer details that will enable the reader to imagine the item
.described
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It is much like painting with words. It focuses on one subject and uses specific detail to describe
that upon which your child is focused. For example, if your child is asked to write about his
favorite ride at an amusement park, his writing will not only tell the name of the ride and what it
looks like, but also describe the sensation of being on it and what that experience reminds him
.of
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DEFINITION ESSAY//Y

The aim of a definition essay is to describe what a particular term means using facts, terms
.and anecdotes that a reader will understand
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NARRATIVE ESSAY // ¥

The aim of a narrative essay is to describe a course of events from a subjective vantage point,
and may be written in first-person present or first person past tense, Though not always
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chronological, narrative essays do follow the development of a person through a series of
experiences and reflections. The focus of the essay is often to more clearly identify the point
.of view of the narrator, and to express common features of subjectivity
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this type of writing can also be used for fictional stories, plays or even plot summarizations of a
story your child has read or intends to write

Clia uaall 5 LAY Garalll LS (o g sall 134 alasind L oS
.8

The aim of a compare and contrast essay is to develop the relationship between two or more
things. Generally, goalis to show that superficial differences or similarities are
inadequate, and that closer examination reveals their unobvious, yet significant, relations or
differences
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In a persuasive essay, the writer tries to persuade the reader to accept an idea or agree with . 5
an opinion. The writer purpose is to convince the reader that her or his point of view is a
reasonable one. The persuasive essay should be written in a style that grabs and holds the

reader attention, and the writer opinion should be backed up by strong supporting details
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ARGUMENTATIVE ESSAY. Argumentative essays a most often used to address controversial .6
issues i.e, serious issue over which there is some evidence disagreement. An argument is a
position combined with its supporting reasons. Argumentative papers thus set out a main claim
and then provide reasons for thinking that the claim is true. Acknowledging opposing views and
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either refuting them or conceding to them is a common practice in this form of essay
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Expository: Expository writing is to-the-point and factual. This category of writing includes
definitions, instructions, directions and other basic comparisons and clarifications. Expository
.writing is devoid of descriptive detail and opinion
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. lesson plan

is the teacher's guide for running a particular lesson, and it includes the goal (what the students
are supposed to learn), how the goal will be reached (the method, procedure) and a way of
[2].measuring how well the goal was reached (test, worksheet, homework etc)

pre-planning :

ki) Jile Ala

:Before teacher start to make a lesson plan they need to consider anumber ofcrucial factors
language level of students-1

their eductional and cultural background-2

their levels of motivation-3

and their different learning styles-4

knowledge of content and organization of the syllabus -5
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All language competence

(Voc, grammar, spelling ....etc)
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The important type of aims

(Thinking skills)

Creat English atmosphere

Short_interesting _motive
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The lesson should be closed with feedback
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1 — Cognitive objectives

@For objectives that are primarily cognitive, the student may be asked to select the correct
response from a set of possible responses. If the correct response is selected, the evaluator
.assumes that the desired objective has been achieved
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With cognitive objectives there is less certainty that a given behavior is evidence of
.achievement of the desired objectives than there is with psychomotor objectives

Emphasis is on knowing, conceptualizing, comrehending, applying, synthesizing, evaluating,
.often verbal behavior is what is to be changed or added to
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The cognitive domain deals with knowledge and understanding
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With cognitive objectives there is less certainty that a given behavior is evidence of
.achievement of the desired objectives than there is with psychomotor objectives
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. Robot can speak English
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.Robot can walk

.Robot can't cook
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.She can speak English fluently & she can dance . She can't play football
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sl alad | Learing objectives -1

42a) s Revision & warming up -2

w3 Presentaion -3

o<l Drill & Practice -4

~x&ill Evaluation -5

:Learing objectives

.the objective should show a student's behavior /1

.the objectives should show an outcome not an activity /2

.the objective should be clear & observable by the teacher /3

& the objective should include at least 2 elements ( performance /4

.( criterion

.the objective should show students' performance /5

.the objective should be in observable terms such as ( write - read - spell ....) /6
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. Robot can speak English

.Robot can walk

.Robot can't cook
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.She can speak English fluently & she can dance . She can't play football
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‘There are four major functions that teachers attribute to their plans

A plan can be a mechanism for decision making, helping the teacher think about content, (1
materials, sequencing, timing, and activities. It can be the means by which a teacher gets
familiar with the information, personalizes the activities, solves other instructional problems
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At the level of what actually happens in the class, a plan can be a reminder or map, enabling (2
a teacher to confidently face the students, concentrating on their responses to the material,
rather than mentally groping for what to do or say next. It provides some security in the
.sometimes unpredictable atmosphere of a classroom
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A plan can become part of a log of what will be or has been taught. It can thus be used for (3
testing or for comparing what has been taught with an earlier needs assessment or with the
.work of another class
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At the managerial level, a plan can help a substitute teacher take over or can providea (4
.supervisor with a guide for observation or course evaluation
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fWhy plan a lesson
‘There are four major functions that teachers attribute to their plans

A plan can be a mechanism for decision making, helping the teacher think about content, (1
materials, sequencing, timing, and activities. It can be the means by which a teacher gets
familiar with the information, personalizes the activities, solves other instructional problems
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At the level of what actually happens in the class, a plan can be a reminder or map, enabling (2
a teacher to confidently face the students, concentrating on their responses to the material,
rather than mentally groping for what to do or say next. It provides some security in the
.sometimes unpredictable atmosphere of a classroom
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A plan can become part of a log of what will be or has been taught. It can thus be used for (3
testing or for comparing what has been taught with an earlier needs assessment or with the
.work of another class
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At the managerial level, a plan can help a substitute teacher take over or can providea (4
.supervisor with a guide for observation or course evaluation
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?l.How to write behavioral objectives

Learning objectives are statements that describe what a learner will be able to do as a result of
learning. The are some times called learning outcomes. Learning objectives are also

statements that describe what a learner will be able do as a result of teaching. Some definitions
stress that a learning objective is a sort of contract that teachers make with learners that
describes what they will be able to do after learning that they could not do

before, the “added value” of teaching. However the connection between teaching and learning
is not a simple one. Just because knowledge or skills are taught does not mean that particular
knowledge or skills are learned. Many factors can interfere with the achievement of objectives:
the existing knowledge of the learner, the relevance or usefulness of the material presented,
.the skills of the teacher

© 1 ALl Glay) s s

s 30 Al )l e A (g g 2 el (g Gl L) Ll oLeil) Glaa ol iy oY Al
. outcoms adaill =il ol oda cawi Ulal

Cosula " iadl g A" Coay 531 5 Cpalaall 5 alaiall (s Siall (e g 55 Jio 8 oanliil) Congl) G S 55 iy jlail] amy

e arleil) dlee U8 4y o (1S Le 52015 43 Ll e 3 el )

197




“ Yo)o VEVY | ... by (alil CllS g jicccceleal) 5 gm 2 3 Gadlall 138 am a8 (e Y 5 JIaY

EFRE LI CICNATE OV L PN
palall 5 alaill cp 483al) dansd 81 a3 )
oA Gl agin Al o) Cajai a3V Y

Cr2aniS5 A e san 5 ) alall in . Casni€l 5 Jadlly Ll Y disma o jlen ) & ya Gu)S (f s el g
v Adma o lga gl 4d jaa

6 alaill Calaal s 8 Jas 5 8 Jal gal oSy
(alaiall (53] 53 g pall & ol
adiall o gall 323 i daal

oo plrall & leay

YYYyyy
: Behavioral objectives components:.
S L) CalaaYl il gise
Kibler et al ( 970) define objectives in terms
:of components
.Who is to perform the desired behavior (1
the actual behavior to be employed in (2
demonstrating mastery of the
.objectives
he result (i. e., the product or (3
performance of the behavior which will
be evaluated ....(e.g., “an essay” or “the
.speech”
he relevant conditions under which the (4
.behavior is to be performed
he standard which will be used to evaluate (5

.the success of the product or performance
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:behavioral objective states

.n action performed by a student

he condition under which the performance

.is to occur

.he criteria of acceptable performance

Ex: listening to a conversation, the students

will be able to correctly answer (action) at

.least questions (criteria)
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well constructed behavioral objective describes an
:intended learning outcome and contains three parts
the conditions under which the behavior is .-1
performed (a statement that describes the

conditions under which the behavior is to be
.(performed

verb that defines the behavior itself (and action .2
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word that connotes an observable student

.(behavior

the degree (criteria) to which a student must 3.

perform the behavior( a statement that specifies

how well the student must perform the

.(behavior
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Objectives refer to descriptions of**

observable student behavior or performance

that are used to make judgments about

.learning - the ultimate aim of all teaching

behavioral objective is the focal point of***

a lesson plan. It is a description of an

intended learning outcome and is the basis

for the rest of the lesson
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-In the statement of an objective, such non

<observable verbs as think, appreciate, enjoy

<know are unacceptable while specific

«observable action verbs(e.g., writes, states
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reads, pronounces, talks about) are given a
.stamp of approval

Behavioral objectives vary along a number of
dimensions: ) kinds

specificity (

complexity(

time (

comprehensiveness(

behaviorality (6

observable 4«lS slew¥) Jia a5 28 Cala¥) @l 4
think ,appreciate ,enjoy« 4alS Jis Jxd¥l 5

(aie Gaailly jilacalle |y (i ) Jlie 2amall Jadl) alasSle (Says
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Kibler et al ( 970) define objectives in terms
:of components

.Who is to perform the desired behavior (1
the actual behavior to be employed in (2
demonstrating mastery of the

.objectives
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he result (i. e., the product or (3
performance of the behavior which will
be evaluated ....(e.g., “an essay” or “the

.speech”

he relevant conditions under which the (4
.behavior is to be performed

he standard which will be used to evaluate (5
.the success of the product or performance
:behavioral objective states

.n action performed by a student

he condition under which the performance

.is to occur

.he criteria of acceptable performance

Ex: listening to a conversation, the students
will be able to correctly answer (action) at
.least questions (criteria)
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well constructed behavioral objective describes an
:intended learning outcome and contains three parts
the conditions under which the behavior is .-1
performed (a statement that describes the
conditions under which the behavior is to be
.(performed
verb that defines the behavior itself (and action .2
word that connotes an observable student
.(behavior
the degree (criteria) to which a student must 3.
perform the behavior( a statement that specifies
how well the student must perform the
.(behavior
s oLl C6 e (o sing g alaill iy 3 gasilall 5 Cangll S Ll JSI Couay
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Objectives refer to descriptions of**
observable student behavior or performance
that are used to make judgments about
.learning - the ultimate aim of all teaching
behavioral objective is the focal point of***
a lesson plan. It is a description of an

intended learning outcome and is the basis
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for the rest of the lesson
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-In the statement of an objective, such non

<observable verbs as think, appreciate, enjoy

<know are unacceptable while specific

«observable action verbs(e.g., writes, states

reads, pronounces, talks about) are given a

.stamp of approval

Behavioral objectives vary along a number of
dimensions: ) kinds

specificity (

complexity(

time (

comprehensiveness(

behaviorality (6

observable 4<lS slew¥) Jie 253 38 Calaa¥) S 8

think ,appreciate ,enjoy« 4alS Jis Jxd¥l 5
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1 — Cognitive objectives

For objectives that are primarily cognitive, the student may be asked to select the correct/ )
response from a set of possible responses. If the correct response is selected, the evaluator
.assumes that the desired objective has been achieved

With cognitive objectives there is less certainty that a given behavior is evidence of achievement
.of the desired objectives than there is with psychomotor objectives

Emphasis is on knowing, conceptualizing, comrehending, applying, synthesizing, evaluating, / ¥
.often verbal behavior is what is to be changed or added to

.The cognitive domain deals with knowledge and understanding/Y

sl gl 5l
Sl Jall -2

Oe ksl Jie ing aleindl LAY (e de sana (g (e Angaall Ala ) sy QlUall (e allai L 3 il i o)
e Jlie Jie 138 "@) (38a3 L jmall Cingll o) J 58 Uin aspmaall 4aY) Al Ll 1) 2asie

63 La 13 Llagd L) S jall s s pmall Claa¥) (33 le JLI 5 Cany 53 Cppmall o ghull 4 peall Cilaa¥) 3 -
(Y sl a3

(:...\...\Sﬂ‘} c&:,\kﬂb ‘(;@JZMJ G‘)J.saﬂ‘j 3 43)“” ‘;Q Jgs‘):\” (fﬁ:\‘\:\BJ’.A” u‘dﬁy‘ ‘;---V
adde ailay) o (Sa Lo sa Jladll @ Ll Lie CalaaY) s 3
il 5 A8 paall e jaal) Jlaall Jalay -

Psychomotor ObjectivesY
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The psychomotor domain deals with relatively simple motor skills, like typing and walking, as /)
.well as the more complex skills of talking and writing

For objectives that are primarily psychomotor the student may be asked to demonstrate that /Y
.he can perform some task requiring the desired skill

Skills and dexterity are involved, success in instruction involves teaching new skills or /Y
.coordination of old ones
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Affective Objectives //Y

The affective domain receives special treatment in terms of values and value systems, /)
.attitudes, interests, and motivation. It deals with values, attitudes, and interests

Emphasis is on attitudes, values, emotions, instruction is aimed at changing behavior and /¥
.approach behaviors

All the objectives should be written in behavioral terms. It is stressed that behavioral /¥
objectives assume that ends should be separated from means and determined prior to the
.activity of learning and that it is the teacher, but never the student, who determines the ends
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Lesson plan

Learning objectives 1

.Revision and warming-up 2

.Presentation 3

syl W AL, Drrill and practice 4

4 L JLEvaluation 5

Slaa) alas

Simply, learning objectives refer to learning outcomes or what the students will be able to do as
.a result of the teaching and learning activities that ate involved in

O5S oM G alall g aleill Aaiil A ag oLl e 05 )38 GOl () 65 La ol aladill il ) 5l aledl] Caloal ol
=2

.very teacher should identify the specific objective (s) of the lesson s/he wants to chieve

G O 2 o) e (e G paat adde Ciag alaa JS

identifying the specific objectives) helps the teacher select his/her teaching and learning
activities

Aadsl L /4l sy aleall aeluy s2dae Cilaal aaas
el 5 adal)

identifying your s objective simply means determining just what students should perform and .
learn as a result of their involvement in certain teaching-learning processes
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Therefore, in writing a specific objective you should emphasize the anticipated "learning
outcomes" or the performance which indicates that learning has already occurred

il s 38 bl G e Jay Les B siall o131l aleill il o giall e 4l Cany sane oo AU 3

For this reason, the students' performance should be described in observable terms (using

207




Ll (als) LS G jacccceleal) (6ogm Y aalall 128 ot (1_93,3 % @#YJ Jsay

action verbs such as pronounce, read, define, compare, use, describe, identify, spell, write,
draw... etc.). When you say: the students will be able to understand a short story or to
appreciate the role of a certain character, you don't describe the learning outcomes in
observable verbs. Instead, you can say: the students will be able to answer 15 questions about a
certain short story. The students' answers reflect their understanding or lack of understanding

cal 225N 5 A5l g paad g el ji 5 e 3hai Jie JuadY) alasindy) Lgikaadle & Ul el Caa g iy casall 13g]
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.all the verbs used in the objectives should refer to observable actions, which can be) measured
Jine 35S Gy 481 ) Sy Jae () s o) Calaal) 8 dendied) JuedY) ea e

students know what assessment procedures will be carried out in order to determine whether
.or not the learning outcomes have been achieved

alail) il (gaai ol o a8 13 Lo s Jal e anil) el ja) 25w Le Ul Ca ey

These procedures are referred to as the condition under which the students can perform a
.certain task

Alma daga elal Ol (Say alls (:J\ i Sled Y oda 4

Each objective involves the minimum degree of competency, which indicates that a certain
(objective has been achieved. e g. correctly, 90% of the questions ten vocabulary items

Ul Jiss o) cme i e i 284l e Jay Lae el (e SaY) aal) g J85 Y A e (o sk caa S
la_iall 35 5 ke (593 ALY (e 790

ific objective includes various language areas; they can include language components such as
«words, sounds, letters
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other objectives can include language functions such as inviting, requesting, and introducing
.people, apologizing
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> Warming up
.>Teachers tend to revise the previous lesson

>The teacher is better to revise language points related to new lesson. The language points can
.be related to the new ones either by similarity or by contrast

.>>In both cases, he/she can create language unity

.>The teacher can use the revision phase as a gradual introduction to the new lesson
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>This type of revision is functional as it reminds the student with the related language points in
.a certain area

.>The students prior knowledge has also a function. It is thought of as a part of the whole

>The revision phase can create what is called “knowledge continuity and unity”. The teacher
uses the revision phase as a medium for hinting the new lesson and thus providing an effective
“warming up”
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presentation
the term is applied here not only to the kind of limited and controlled modeling of a targe

titem that we do when we introduce a new word or grammatical structure, but also the initial
encounter with comprehensible input in the form of spoken or written texts, as well as various
.kinds of explanations, instructions and discussion of new language items or tasks
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> Effective teacher presentations can help to activate and harness learners’ attention,  effort,
. intelligence and conscious (metacognitive) learning strategies in order to enhance learning

>The ability to mediate new material or instruct effectively is an essential teaching skill; it
enables the teacher to facilitate learners’ entry into and understanding of new material, and
.thus promotes further learning
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characteristics of effective presentation

Attention: the learners are alert, focusing their attention on the teacher and the material to be
learnt and aware that something is coming that they need to take in
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Perception: this means not only making sure that the material is clearly visible and audible in (2
the first place, it also usually means repeating it in order to give added opportunity for or
reinforce perception. It helps to get

some kind of response from The learners to check that they have in fact perceived the
.material accurately: repetition or  writing
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Understanding: the learners understand the meaning of the material being introduced, and its
connection with other things they already know (how it fits into their existing perceptions of
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reality or schemata). So, you need to illustrate, make links with previously learnt material,
explain. Their responses give you valuable feedback on how well they have understood: a
.restatement of concept in their own words, for example
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Short-term memory: The learners need to take the material into short-term memory: to (
remember it, thatis, until later in the lesson when you have an opportunity to do further work
to consolidate learning. So, the more “impact” the original presentation has- for example, if it is

colorful, dramatic, and unusual in any way- the better. The learners should be encouraged to
manipulate the new language elements. The minimum level of language manipulation is
.(repetition (class repetition, group repetition and individual repetition
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Explanation : explanation refers to the planned teacher talk particularly prepared to explain
and clarify the new language elements. Teachers can provide their explanation in Arabic or in
.English keeping their use of Arabic to the minimum

oo
a.\:\hq}dﬁl.\c@m}ﬁjc‘).ﬂ.‘ xS Juadilly 1 Jaladdll e)\SG‘\MC}ﬂ\

JE‘UJS:\S‘;\):_“(J@YMCAU&‘AAY‘J\@ﬂ‘@ﬁﬁdﬂ})ﬁb\kﬁ%e&d\
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:lesson plan should contain

the name of the teatcher and the mentor teacher,the date and the duration of the *

lesson,some information about the school and the profile of the target group
:aims™

content aim

the topic of the lesson

:language aim

the language competence

( grammar,spelling, pronunciations<vocabulary )

:language skills

(listening,reading,speaking,writing)

‘thinking skills

metacognitive(e.g centering learning),cognitive (e.g prdicting,elicting,matching),social mediation
(e.g cooperating,peer correcting)

:course material *

(e.g course book, handouts, supplementary book)

sample lesson plan lees! Blosall 4ol #sai o) gm Hguall asll (B ) pm asall a5y adaaDla
o Ly

Practice is the activity through which language skills and knowledge are consolidated ###
.and gradually mastered

Learners should be involved in language activities, which help them gradually automatize the #
.verbalized knowledge

In practice activities, the teacher gets the learners to demonstrate a certain language element #
.or skill

The teacher has a dual role in practice activities; he provides the learners with an appropriate #
.prompt or stimulus that elicits the learners’ responses

.he also should monitor their performance #
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Characteristics of Effective Language Practice
aall au ladll jatlad

Practice activities should be valid, in the sense that the activity should activate the learners (1
.primarily in the skill or the element under consideration

IV Aliall 8 palaiall 5 jlew Jady aliilla g3l iay . 4smas 4o sleall 4otV () 65 () il

The learners should have a good preliminary understanding of the language they are (2
.required to practise

A jlae o 30 Al A&l as o) agd analaiall 6 o) g

Practice activities should provide wide opportunities for actual engagement with the (3
language the learner is practising

s Jlaally alaiall 23] ga dglail) AS Ll alal dnasd 5 (381 (5 A jlaal) i 55 aladi¥) o iy

Learning is always reinforced and consolidated by doing things right. It is therefore significant (4
.to design practice activities in such a way that learners are likely to succeed in doing the task

&8 e A A jlaall 5 4dais¥) aranal agall (e AL masiall b jlse 8 5 5a0 ALl 3y 5k (0 3a 05 ) dm Lagha aaledl
Cpalatiall dagay oLl

A good practice activity provides opportunities for useful practice to all, or most, of the (5
.different levels within a class

Caall J213 4dlide il siasa (o panl T jlaal sl s ssall i) 2l BLiall 5,

The teacher should have clear instructions to help the learner do practice activities (6
successfully. Furthermore, you should assist them to increase their chances of success. Such
assistance may take the form of allowing plenty of time to think, of making the answers easier
through giving hints and guiding questions, of confirming beginnings of responses in order to
.encourage continuations
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Lyl abaclul eS| oty alaiil) o ladl daal ol ol agillacly judall all 4l (5585 o 3Y aladll il
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Some Guidelines and Examples for Classroom Practice

bl lujlad) (o ALl g dugaa gl galaall (any

.Practice activities vary according to the linguistic level and the age of the learners
Opalriall (s 5 sl (5 susall U 5 an slaal) adais¥) Calias

With beginning learners choral repetition can be good fun and allow all learners to try the new e
.word out with everybody else without having the risk of making mistakes in front of the class

QLC—M‘&AD-\:'JL“ULAN‘ \M}A\Muwwja@@uﬂyyj\)ﬂ\em U:"’M‘M‘é‘
aall alal 2 dll ey 6l 90

After choral repetition the teacher can use individual repetition and correct the learner’s e
.mistakes

plaiall g @85 ) eUadY) manai g (g2 58l ) S alasiind aleall Sy oelaadl ) Sl ange

In elementary level students go beyond simple repetition and imitation, they are encouraged e
to use a combination of the new grammatical structure with the words they have already
learned. The teacher can use e substitution drills guiding the learners to make similar
.sentences

Using different “prompts” such as words, pictures or real objects, the teacher can help the e
learners initiate different sentences

oo Jadlly La galas

adlide Jan oLl LIDA (e ol alaiall, | agiiall QUEHSH ) ) gaal) § ClalSl aodins

( Intermediate level) the teacher feels that students need to repeat a sentence or two: “Allan
is taller than Mary” chorally or individually. In so doing, he provides the students a chance to try
.out the new language. Substitution drills are very effective here

JS&s 5 elaa "le e skl s Y1 rilen o Alea Sl dalay Ul G alaall ey (Jaw il (5 sinsall) e
L las Allad by paill 5 s 3 e g A A glaad daa 3 OOl jhg el Gl & (g0 8

Evaluation - 5

215




Ll (als) LS G jacccceleal) (6ogm Y aalall 128 ot ?3§~'~’ % @-}3‘21_5 Jsay

Evaluation is the most important component of any curriculum model. It is the process by which
we measure the achievement of learners in a particular subject. It is carried out in terms of its
objectives. In other words it helps us to find out if determined objectives of curriculum are being
fachieved to what extent, and if not, why

s (e b Gy (me § suinge 3 Ol Sladl Gl LA (00 A Alenll 505 gie ol (3 paic aal b aail
Al 135 eclld 25 saa gl )5 g eiall Calaal il 1Y) e A yra e Lol Wil 5 AT 3 Ly s e g sall il
913Lald ¢ g8as

:Evaluation has many dimensions

what - 1

A-  Assessment of the feasibility of objectives

.b- Assessment of the suitability of contents (textbooks)

.c- Assessment of the teaching techniques and quality of teaching (teacher’s performance)
.d- Assessment of the quality of learning (pupils’ performance)

.e- Assessment of the materials used in teaching and learning process

s eyl Bac 4 oy 5l

fleanli iy ) LSV Al -1

Yl 35 A8 o]

(Fransd 1 ) iy simall Aae Dl (520 i
(Paall ¢13) L) 33 5a 5 il i -
(2D 1) alail) 33 g arii -

Al 5 aletl) Ailee 8 Aarduall <l 2 oy -

:2—How

As regards evaluation of curriculum itself, the curriculum experts and educators use the
.following research techniques

.a- Surveys
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b- Questionnaires to be administered to school teachers, administrators, supervisors, parents,

.learners etc
.c- Interviews of the school personnel and parents
.d- Micro teaching

.e- Observation, discussions etc

¢ pulll) Alee o35 2 -2

DAl Canll S G 0 5 5 raliall o) pud addiiy cdudi mglall aniy (3l Lasd

Gl e Uaii

G Cpalaiall 5 5a¥) ol s 08 el 5 G pla¥) s Copalaall 5 A paall ) an 55 Of e il alasiulc
DY) el gl 5 A aall il el BUEe -

Al Lyl -

| ilaaliall s Aaadlall —a

Who - 3

Curriculum evaluation is actually a team work. It can hardly be carried out single-handedly. It
needs a group of specialists and research workers. The findings of evaluation are used in
.revising, improving and updating the curriculum

ol dalery o 581 (30

Jlae (8 (plelall s pacadiall (o e sama ) i 43 31 il 3ilh mall (go s polen e il 3 8 rgiall s

duiﬁﬁ@aﬂ\@ puaiadia 44?}%@@\&#_@@\&3309@““@@|ﬁ#\& Gl s ddaadla **

plrall 436 )

When - 4

.Daily, monthly, yearly, etc
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. We have TWO kinds of evaluation
.Summative evaluation -
.Formative evaluation -

In line with the conception of curriculum as a process, evaluation can come both at the end of
the program or during the course of the program. The evaluation that is concerned with what
happens at the end of the program is called summative evaluation; while evaluation that looks
.at how the curriculum is working during the lifespan of a program is called formative evaluation

;e &‘J:‘i

TS JUSENJ0 JPEONEU T8 AN IO PRy

2R e DA i) A 3 il oy (o (S ¢(rlae) 4o sy gl o sehe o Ludilas
U Al 8 Caany G g il o) -

e 1S mam g g alind) Joo DA 25 A1 s i oSl il -
.The lesson should be closed with feedback

axal U A3 gty o 5Y el

Leiald i)

assess student production

COUall L) apis

feedback ¢!

: content feedback -1

.how a good performance was in communicative activity-
LLaal) atals ol ClUall aall oo e K 53

.focusing on ability rather than correct of language -

qﬂ\;%mmwﬁ‘q@\ﬁjﬁa‘;\s‘}sﬁ
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:form feedback -2
Js¥ g il e 13
. Deals with linguistic accuracy of student perform

Ll &y galll Gl g Jala

dazal l andadll Cay jast

-V ladsae gl

Ll (Jised b Al g Sl pom et Al g 03 93 ity alaal ) ) Cong parleil) (lasdl & nal 1 330
el dulee oot Y (5955 (s ¢ Lol Alee 3 Lead 1 &Ly 50 Annd 1 Al g Anils oy 5 A (e pleidl) i

Feedback in the educational field aims to tell the learner responses and the results of the
mechanism correct his mistakes. They contribute to behavior modification when the learner
through the assessments results. And feedback very important role in the self-learning process,
they will facilitate the learning process; and contribute to increased educational and scientific
efficiency and raise the quality of learning and improve production quality and quantity and
.speed

-y

Al e 5 Gy dailii g adlal (e 3 i) alally Cile glae G gana o8 Axal I A3l of ¢ il shea L 5S R ) 3,350)
A s ) a3 Cangll 431l AaeDla (520 g Al e laia g At j)Nia g Lgad a8y Sl oUasY)

Feedback being Information: The feedback is a group of the individual receives information
about its performance and its results so that shows him the errors that occurred and the
amount of the offer and how much they have learned and the appropriateness of the
.performance of the target to be reached

1YL ddlaiall Cilgaa sl G ol llaia¥) 5 < i) G Je i daal U 4330 Jeliill 5 ) gem L S a1 4351
35 pall il Y sl il gad alaial) g gisale) ) g2 Jeliill 13 5 ¢ alaiall 43 58y 521 612V

Feedback being a picture of the interaction: feedback interaction between stimuli and responses
between any guidance on performance and performance played by the learner, and this
interaction leads to redirect the learner about his performance to achieve the desired goals
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Feedback being image Assessment feedback through the assessment function performed by, the
.behavior when the learner, which helps to error, which occurred the amendment

sale) (I o555 4930 e e shaa alaiall 3 g 35 Al I A3l G ) Lilia 5 Adlidal) cilaiatl] (38 5 A8l il et &l
e oSall g bl o 55 ) (525 Las dgun 55

Those earlier definitions according to different classifications we determined that feedback
provides the learner with information on performance and lead to redirected leading to the
.calendar behavior and sentenced

2 el s dmad I sl (s (3 A1)

¢ pomill e 48 ST daad 5l A0l ¢ Lagin G5l (e 220 (e Y g 2 el g dasd DU 030 G (anll Ll
Aaal U A0 Ul oY) e 45 jie A sa Somill ¢ ilang aS1 50 sed 3 5mill L3 Wl b yee oS) i daal ) Al b
1YL dilaia il slaa g

Some confusion between feedback and reinforcement: Here we must explain a number of
differences between them, the feedback is more accurate than reinforcement, and in the
feedback cybernetic accumulation In the reinforcement is the accumulation of sentimental,
consolidation is a consequence of the performance of the feedback it is related to performance
information

Al e Cla slaay alxiall 35 35 dxal 1 A3xa ) ) lilea 65 bl coligiail) (38 5 Al iy peill @l Jagsy Jiass
e aSall g el slul) o o8 ) (525 Las agun s 33le] ) (52515

Those earlier definitions according to different classifications we determined that feedback
provides the learner with information on performance and lead to redirected leading to the
.assessment behavior and sentenced

4 03 9 9o 0 ge Anad I 43010 das Cllaslaa (1 ABLLYL 4a 53 Ve Lol ) (e Lea 33 g el Adad (d

a

Al e ean % Ll )l z A e Linls daslae (e oS (B + Caiall 510
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http://up.top4top.net/downf-topdtop_24d50774b22-pdf.html

el €Gestures

Gesture is a facial or body movement that communicates meaning; examples include a

smile, a frown, a shrug, ashake or nod of the head. Gestures often accompany verbal
.communication

Clela¥) s el I Gadelay) ol o a6 actain) aac ¢ (s saadl ¢ aloisl) Jine sinall Joa 55 ) aval) ol dn 5148 o
- bl Jlaiy) calias L Wle

YO

128 e Ja5 S g adbi 21 ) 2T dasil 5 2 8 Lad Dl (im0 Ao J5 ) Gl 1 1wl 48 a o L lelagy)

Lal Dlie Sl s i e el 7)) AT 2 58 Adand 8 o) oST L i il QL adasi ja ()55 Lo W 3elag)l)
135 < yial () aed il Jal sl il

QA Gk @A

5l elac) #2Giving Direction

Ll san il 1) Dlia |y allalc<< o L) 4l el dslany &) ) Qllall (e oo an OS 13 pladll
Gl jiall maa 55 €¥Vocabulary

SS1 ) GaialS ) ARS @l jia Lgpaliai 1y callall o L) alaal) any Wl

4 jlas $¥Practic

Gestures and mime can be really helpful in numerous classroom situations and using them
.often can assist both you and your student

Sl e S (8 agaladin) 5 apal ) J peadll GV (e el i lis e ¢5S o oSy Caliall Jiall 5 Cilelag)
Ll 5 aleall e SIS 2ol Gf Sy
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L) €Eliciting
Techniques or procedures which a teacher uses to get learners to actively

.produce speech or writing

Al ) WS ) s e Gpaleiall J seaad aleal) Lpadiiog i) sl jaYl s il a

8 pilae Slaic W) () 53 agaatily Ao glaal) oy ji5 5l agd Ao oDl aelus 1) aleal) Ly sasy ) adalis) gl Y laall iny
aladll e

Eliciting means getting information from people as opposed to giving it to

.them - asking, throwing questions back at the students, in a nutshell

e A 0 e ALY il s Ol aleall JLsitly agl lgilhae] (e Yo Gl (o e slae e ) pumall il 5 Lt

RN

$0O

i o ya o S sl agile 5 Sy aguily Lo gasiinng ab agaliy o Jala Wl agahany 5 e sleally agd s Lo Jo ing
Oshaiing g O seedy

the best way to teach is often to shut up. Give the students the opportunity to

.teach. This is best achieved through elicitation, or eliciting

DA (e lld (i) Ay yha Jucadl oy il A jal) OO dae y Coanaad o (s (e S 8 Gy il A5y yla Juadl

Ly
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TLasia) JD& (e 433 315 4kl 4n slaall Jom 35 7= s 48) Jlae alllall  ans lall Sbia

Yol de e e
Lt =ilai Tips for eliciting
Eliciting is a basic technique and should be used regularly, not only at the beginning of a
lesson but whenever it is necessary and appropriat
» Bl il
Al e L8 Gl ol Laladiind cang s Apnlad 4385 58 5 L)
Ladia s b5 pua lld (S LalS (ST )
fWhy is it used
«Eliciting helps to develop a learner-centered classroom and a stimulating environment *
.while making learning memorable by linking new and old information
Sadiig 13l
& yimall Al el e S5 A Al 0l gl a3 e ey WLy *
Al 5 5300 ]) il slaall Ly QYA (g0 sy Y el Jon (b

aipaal) g dapill il sheall (a5 JMA e Ol (5 (8 i o sheall ) BLiiY) sy

Eliciting helps students learn how to guess
Eliciting is based on several premises
el A e e Ol e by L)
Lilie Llii bae o e 055
hope <=
.Tools for eliciting The teacher provides stimulus using visuals or the board:-hbiiu¥) & g3y
(ial) padion ) g aladll ing aleall 4illy) da gl ol ) g aladiudy judal) b 5 LLiiuy) <l oo

+» A situational sentences or a listening/reading text may provide the context from which the
.target language is elicited

Cang) Aalll 582555 U1 Aty (A Gl i 8 aill se) 8/ ¢ Laiul] 5l Da 4l Jealls ) sal)
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«* By using pictures, the teacher is able to elicit predictable responses in a more interesting way
.and with less teacher-talk

alrall (e Cupaa J81 g alaia D 5 ,6) ST 4Gy jhay sl 53505 e Jsandl o 15068 aleall Jras Labsiul) <l gol

“*learners should be encouraged to use their imagination and make guesses or predictions
.about stories or dialogues

) sl panal e @l sl Clinadil) daas 5 agllad aladin) e (cpalaial) Ul 3 seniall)agagand
¢ When is it used

it is used to define the meaning of words, or get synonyms for new words -1

.from the class

s S i) e e Jgandl ol (S ine Caje (e aadiag

A third purpose of elicitation is the definition of rules and grammar. This can be done simply -2
by asking about the tense, condition and meaning of a piece of language which will draw
.students to a logical conclusion

) ARl (g kel e s Leilla 5 5 sie e Sl (32 e (e Aoy I BLaN (s (5 il 5 20 g8l iy s JalsinY)
sibie U 1) GOl da g Copu

U3-Learners can elicit from each other, particularly during brainstorming activities. This helps to
.build confidence and group cohesion as well as shifting the focus away from the teacher

ki 3 oy e 2oy 1385 3831 il Al S sl 5 ¢ pimnsl Lpnns e a5 5_BY) (paleiall (S
plaadl e Ny 38 3l Jysad IS5 e ganal)

Try not to correct when learners are volunteering background information about a topic -
.confidence-building, not accuracy is important here

plrall dspiai Jla gila,

g sasdl (e adld 5 Glaslas slae) 5l AlaVL ¢ i M Clall slad) sl adey
olhad uaaai a3V ge Sin)aee e La 48l oY

(4nstne sllac) & el L Wl

If we are engaged in activities aimed at improving accuracy, we may consider it important to
respond to incorrect forms. A simple nod, facial expression, gesture, or repeat of a mistake with
rising intonation is often sufficient indication of an incorrect form, which the student is capable
.of correcting him/herself
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Giving instructions

Gilalaill gUac

Its Procedures 1)Plan how you're going to give the instructions before you go into
the classroom, instruction would be fine for an intermediate class, but would lose
" :a group of beginners

Ledel a1

Jeail) i o) U Glaaill slacY caald i€ (s Tkl

il slaall Lgd a1 I dpuiall 4y ylall Lalad) 5 (o o) il slaall lne) J Jaad®l (ha A iy

- Think too about the speed of your sp eech - slow down slightly if necessary(2
and insert pauses to allow students to take in each piece of information before
.you go on to the next

& e 0 sSila V) a3l 13 Cila glaall elae ) & DUl Jass e ()5S o dld (alall IS e oo A5 L
J8 il sleall (e Gkl JS 8 23l GOl ~ladl W ge )5

A Ala Ll ) s

) 4o slaall JEEY) J8 ol JS 3 48ISH o shalall 330 (e Ul s

Some Guidelines for Giving Effectives Instructions

Claleil) gUae Y ol Y1 (iany

Think ahead what words and illustrations to use-1

Anniid) 4 gl o gl LISH ale b S

Make sure to have all the students’ attention before giving instructions and*2

.before dividing them into groups or handing out materials
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Use repetition or paraphrase as well as the presentation of the instruction in*3
.different modes

ailisg hilu g 3 Clagledll (e e Db delpasale) 5 ) SH axiiul

Lilis b ciladaill G se (e Lgitlaa salel 5) 1Sl alasind (i

.Be brief in explanations especially if these contain a string of directives*4

Cilgn sl (g Al e (g gint oda CuilS 1) duald Cul i 8 Sy

Ol L asal

Make an actual demonstration of the activity either with the full class or with*5
.one student

aal g ills pe o ALK A ra ) gus Tl Alail) 5yl aga

Check understanding but not just by asking students if they understand but by*6
.requesting them to do something that well show their understanding

el ) U Jadi o Leie s Gasha e OS15 (e 15IS 13 Q) = 5l 335k (e Ja Gl (ST5 palill (38a3

Crpatld agil e U cpn a2y QM) agd (e 2SUG

Avoid long explanations and at the same time give students a reasonable*7
.amount of time to comply with the command

¥ B J girall gl laie DUl prie Ay S gl b5 ¢ AL gha ol i) Cains

* The formulations should be short, easy to understand and precise-8
A58 5 Leagd Jall (g 0 gl Sl S (685 )

Memo %=
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.personalize language means to use it to refer to subjects that feel personal/1
el allall I3 Gile g gall 5 LI 4all) aladinl sa aall) (andlds

Personalization is the process of tailoring a particular service to meet the needs of the user. /2
Within the context of a personalized education service, personalized learning equates to
learning that respects the individual needs, aptitude, learning preferences and interests of
learners — with the key aim of ensuring that every learner achieves the highest standards
.possible

(W) oatil) aladl) (0 Cangl)

43 glat Aanlad abn 8 Jeal) IR (e ame e (33883 (e alatiall (S5 g8

Ja)ye el I gl aleia JS (S5 e a jall go 4dlalaial 5 45538 433 jill alwiall cilala o jing ad ) alaillY
ai€adl) Ll

Personalized instruction is the effort on the part of a school to take into account individual -3
student characteristics & needs, and flexible instructional practices in organizing the student
learning environment

dpaddl) ol
aliie ale s 8 4i s ye Slaleill okt g cilalall 5 cilawdl 0 55y )& 330 JMA (e A yaall 4 o 5 s3) 2gall 58

Personalization happens when activities allow students to use language to express their own -4
.ideas, feelings, preferences and opinions

Al Gl ElaaY)
psas aa jelia g an JSE) e juaill agillalis aladinly Cpalaiall e

Personalization is an important part of the communicative approach, since it involves true -5
.communication, as learners communicate real information about themselves

bl o saal il 1 Juaal 53l paniay g Jos) 5 3 pgs Lgie 6 3 S
The goal of personalized learning is to ensure learners achieve their potential by**

.working in a collaborative learning environment

peiin (A Calaiall G glatg aglae (8 3ga Jladl Gpalatiall §8a5 Leia Cargl)
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505a
:Language games-5

Interest is a key to success in the teaching process. Teaching can be made attractive and
pleasant by introducing learning games

sl ladi
Foadadl) QL) JAS) 5k oo dxtie s Alia Gl ol ) oSy Aaaddaill dulaal) b ol ~lida a3l

(o) Jbal La gad 4aien 5 aslds ali g (o2 5 calll P (e QA alaty (S aladl) o aaiall JA05 iay))

fWhy using games in language teaching

§ aalll Gy (8 QY aadians (il

‘There are many advantages of using games in the classroom

sl 5 J i) Ca Lgaladiins) <l Jpaal) (e S0 aa gy

.I-Games are a welcome break from the usual routine ofthe language class
R
Al b (o daladind Cpnal) Jaaill Cpe s sl A jid lalY) el

Games add interest to what students might not find very interesting-2
Ol lai il Y el alaiaY) g oL (i o jre Cinmi lal¥) JYA (e
Conlll IS (go oaball ia) OUall 30 Lol g ladl 3 g 5 e sy Aalin) 225le 5 Asma namy Calldall o slal) ool Slia iny
.Games provide a context for meaningful communication-3

This meaningful communication provides the basis for comprehensible input
Gl agdl Gl 4l setall Juai¥) 138 06K, Juai¥) o (5 ra s ime L ) lalY)

The emotions aroused when playing games add variety to the sometimes dry, serious process -4
.of language instruction

sl 055 Lila) dglee Gt ) Ga anlll L) Ul Calal g 5 051
M\Ma‘):\hm

The variety and intensity that games offer may lower anxiety, thus making the-5
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acquisition of input more likely
_OUall e glaal o A ) Jany e Gl (aliai) Co . lalY) 48U ¢ 55
L LS )M e gl Jag Glaslaall (e S S dl Jua i iy

Games can involve all the basic language skills, i,e stening, speaking, reading, and writing, and -6
a number of skills are often involved

a1 4 ll) il el Jads o) Sy iladY)

A5 DS el gLyl o

Sl lgall e ya) 22

Ul Jaay g pgrany s Ul 43l 31 ae oIS 5 Lgilanlat o )8y Ol 5 dand i Sa any

4\..\\;.;4\&.“9} AJLL;NAMJA..\ALAAS:\} o) a4l CMJM\W&L@J&WM@@J@JPMM
danl¥) ¥ &l el (3>>

bl e (5 A) e e a0 (Saas
Games also help the teacher to create contexts in which the language is useful and meaningful-7
e Gl g addla 5SS aalll 8 ) e geal y Clls 3A J alaall 2o lid Laay) GlalY)

Games are highly motivating, entertaining and challenging because they are amusing and -8
Interesting

Ul i s oLaia ) 5 LY (ganiil) jomie Loy adduas 4gall o jine lalY)
They encourage students to interact and communicate-9

Jeliill 5 Jual il Ul g

.Games help students to make and sustain the effort of leaming-10

eall Jad OOl ae b ilady)

.They can give shy students more opportunity to express their opinions and feelings-11

o el 5 aglats atle )l o uaill e IS ja i Jsaddl Q) Jlaas

They also enable learners to acquire new experiences within a foreign language-12
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Games encourage, entertain, teach, and promote fluency-13
ALl jyaiy _alad (s agd iy aaidi el

.Games help learners recall material in a pleasant, entertaining way-14

ailisa 4y ylay LILA il slaall 83 (pralaiall el ladY)

AL G i Aaad o dai 5 A sleall 5 canllly gy shay A sheall Cuf ey

Games bring in relaxation and fun for students, thus help them learn and retain new words -15
more easily

O el o205 LS 5 il haalls Laliia ¥l g laill p aioe Lo Gl aniiy CoSUall aniall 5 o3 i) s ey
agalall (3 ,Lal)

games usually involve friendly competition and they keep learners interested-16
Oneliga s Opgiie Ul B g Cpalaiall (G 40 5 dndlic g () Sl Llle lal)
.Games encourages creative and spontaneous use of language-17

4l oot b 4y giall 5 £1a) e aaii il

The emotions aroused when playing games add variety to the sometimes dry, serious -18
.process of language instruction and promotes communicative competence
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Games builds class cohesion, fosters-19
.whole class participation and promotes healthy competition
nall audlid) Gy Ol il mpes 3S Hlie o iy 4Sulaie 43 15 )
fWhen to Use Games
woodll Gl aadi e

Games are often used as short warm-up activities or when there is some time left at the end of
.a lesson

oo Al & Rl gl (e llia (56 Ladie ol LS bl clea) Adail] el aadiis L Llle
o) Gudad gl el dgad K g Jiay

longing23 %<

-:Elicitation Techniques

:Questioning

Questioning is the most effective activation technique used in teaching, mainly
within initiation-Response- feedback pattern. In many situations, the teacher

uses different types of utterance (a statement, an incomplete sentence or an
order) to elicit an oral response from the student(s). In other words, the

.teacher’s questions are not always realized by interrogatives

paliay) # ok

axa) ) Adail) Tk ania Ll 3 g agllad (g il 8 dcniiiosal) Lyl K1 e alin¥) £l yiiny

oo adail sl e J Ganll (4l Jan (la) SIS (e Ailia Lo il alinY) Aelua b addiuy CVAl) (e LIS b
Alein¥) Ll (38a3 Y abeall i (5_A) &) jluay o) Ll

fWhat kinds of questions can you ask your students
— Display questions

Display questions: are those, which the teacher asks. Yet, he knows their answers in
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.advance

Display questions have other objectives; e.g. pointing out that the student has done
:something wrong

f— What are you doing, AHMED

el Bal Lelind f cliSay (Al alin) g g3l L

i el aliwy)

Sl a8 4l s S CBURl aal e L sl a8 5 L) g Wansa ol 5 5 Lea lay alaall o gy 1 4l olls s
Lo Uad

€2anl calads gilLe ;e
.The student, here, feels that he is about to be in trouble for doing ‘nothing’

Y e a5 (6 g Al s L LY

-fAre you a student

.The teacher directs the student’s attention that her behavior is not accepted from a student
it el Ja

ClUaS dia Jgifa e 48yl a3l allall oli) il Ua alasl)

Genuine questions
Genuine questions: the teacher really wants to know a certain answer; he elicits
:information from the student(s)

f— Have you been to Alex, before

- agiall aliy)

OOl e il glaal) dalavis Qﬁﬁ\wwub\hwmgﬁ?.‘d\m
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Closed and open-ended questions

-:Closed questions
Closed questions require a single right answer. The student is usually involved in
convergent thinking collecting previously-learned information or reorganizing it in order to

.reach to one correct answer. thinking leading them to any one solution

Open-ended questions

Open-ended questions, on the other hand, have different right answers. Many answers are
possible. They lead to divergent thinking. Divergent thinking includes evaluative questions
<.and other questions that require imagination and creativity , e.g

f— What might have happened if the world is one country

4 sital) algil) Al g Adliall aliny)
ailiall 4liLy)

mhiisile) o lile aalaiiuadl cila leall aead o8 S8 3 Jay U Qllall saal g dsiaia agla) allat 4slaall aliny)
Ayl I ara g pSall as) g e Gl gl J gea sl ilaslal)

28 A g alding onie Al jamiadlal) o S AV Qulall 8o jall aliul) gl 4 gidal) cilileall culd alany)
Lelul o YhA Qllats ) Al e el g oo g8l aliad (e sS04 5 Cliiall Sl

DA laaV) aally aliuy) faa
Question forms

:Yes / No questions-— 1
:Or queestions-— 2
Wh- questions-— 3

Question-tags or tag questions-4
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Classroom Management

Successful classroom management involves not only responding effectively when preventing the
frequent occurrence of problems. This can be achieved by

Arrange seating in a U-shape, rows or a circle, *Encourage students*

Encourage student to take responsibility for their learning. Don't do task that can be done by *
.your students

Establish routines for collecting homework, distributing papers*

.Move around the room and attend to individual needs*

.Provide simple step-by-step directions®

.Use group competition to stimulate more orderly transitions*

.Effective communication is the foundation for good classroom management

Effective communication is the foundation for good classroom management Communication

skills can be divided into two categories
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Sending skills: (In practicing these skills, treat your students as you want them to treat you.) -1
Receiving skills; (Skills used when listening to students -2
&2 :Monitoring -3

...Students may misbehave when they
.aren't involved in the learning activity
.don't understand the task

.can't obtain assistant when it is needed

.lose interest

:Some useful techniques for responding to minor classroom disruptions

.scan the clss frequently in order to notice and respond to possible problems

Make possible initial contact students by praising positive behavior that competes negative
.behavior

Set classroom rules and regulations at the beginning of the year Hang them on the classroom
.wal to refer to when needed
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https://www.dropbox.com/s/axfeiaosj7g0uzs/The%2Bgood%2Blanguage%2Bteacher.ppt?dl=0
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the good teacher

) el Cililia
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‘What makes a good teacher

.the teacher who can make her lessons interesting so you don't fall asleep in them -

a teacher most love her job . If she really enjoys her job that'll make the lessons more -
.interesting

. a teacher most have her own personality -

.a teacher who has lots of knowledge, not only in his subject -

ruall aleall wioay g3l

sl T Y Cany 5y Lgas 0 e it il Aabeall -

B0 ST L s o Jamans 138 Lelany et L cil€ 1) | Lelae o of Al e Gy -
Aaalal) giuad s ellig of caay -

Adale (8 dad Ll cad pmall e a8 agal (A aleall -

.a teacher is a good entertainer in a positive sense -

she is the one who students can talk to in case they have problems or they don't get along -
.with the subject

.she has an affinity with the students she is teaching -

.she should try and draw out the quiet ones and control the more talkative ones -

(Famnll 8 an a3 ela 53 Lao i (S L 500 (5255 O LSy 4l imay ) (ol s (8 o2m Ay (oo Adlnal -
okl ae G385l (e )5Syl S JSLEe agiga s Jla (8 Ledlanil) COUall okt 3 Bas 5l) (4 -

% o s Cpal) GO e Adllie 65 A (b

Jas Gl cliall 8 oSati g clialgd) cul gl ad Jslad 3 s -

.she should be able to correct peapole without offending them -

.she is the one who helps rather than shouts -

.she know student's names -
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‘Teacher talk

.the way teacher talk to students is one of crucial skills -

.it requires teachers to empathize with students -

.parents use rough-tuned language -

.teachers also used rough-tuned language-

.rough tuning is the subconscious simplification that both teachers and parents make -
.experienced teachers are better skilled at rough tuning their talk than newer teachers -
ralal) 23S
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HOW SHOULD TEACHERS GIVE***

fINSTRUCTIONS

The best activity in the world

.is a waste of time, if Ss is a waste of time, if Ss don’t understand what they are supposed to do
: Two general rules for giving instructions™**

Instructions must be kept as..1

simple and clear as possible

.They must be logical..2

- Al lalal) s alaall oS
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Before giving instructions, Ts must

ask themselves these Qs::

.1

fWhat is the important information | am trying to convey
.2

What must Ss know if they are

fto complete this activity successfully

.3

Which information do they need

first

.4

fWhat should come next

s abinla ands Jlog o 3Y 7 8l i Gladadl) aladll  Jaagle J
COUall Lloa s) il ) ) e slaall Lia (i)

gty Ll |51y (e i jle oMbl 15355 a3Y 1 e salaall (il Y
COUall s g yay o 3Y Jsl G o salaall gl agdad) o CoSUall L paling I e salaal) (T
Opdm (o5 () Sl galaall il-€

When giving instructions, it is

wimportant for Ts to check whether Ss have understood
¢ How

.By asking QS-1
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Asking a S to explain the activity-2
Using Arab-3

| sagd aUall 13) gaSlis o 5Y Ciladail) aad L
f s
bl s /1
Ll & il 685 /2
Lall Aalll eniin /3
fWho should talk in calss
TTT-STT-1
Qualities of good TTT-2
balance is needed-3
$caall b QK )
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Giving clear instructions

Use simple,short and clear English phrases as often as possible-1
Translate these phrases at first or write them on the board-2
Use gestures only when the class become familiar with them-3
Use the board to reinforce spoken instructions-4
Make sure that all instructions are doubled either in English or in first language-5
Aaal gl ladaill glac
SV 38 oyl 5 daaial gl 4y alaiVI* eall® ol Jluall Japussl) 22350314
CE el 5 Aadl 8 *Jeall* Gl jlal) den ¥
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Bl What makes the best kinds of lessons

Student boredom-1

Violation of the behavioural patterns-2

Variety-3

sl gl Jumdl sl

ldall J -9

S sbuad) Ll e gl -

4c gite-Y

How important is it to follow a pre-arranged plan

It's very important to plan your lesson-1

its also very important to follow your plan-2
However

A blance has to be struck between Ts attempting to achieve what they set out to achieve on -3
the one hand and responding to what Ss are saying or doing on the other

e 2aa Alad o5 o e JiSE
o yal dalads ) Tas agall ()
bl aii o Loyl agall (e 5-¥

leiegila ¥

Good teacher

Are flexible enough to cope with emergency/sudden situations-1

Recognize that their plans are just prototypes (models/examples)i.e they are straightjackets-2
wall el
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) aledll Clis

.Committed-1
.Communicative-2
.Compassionate-3

.Creative-4

.Dependable-5

.Flexible-6

Individually preceptive-7
.Knowledgeable-8
.Motivational-9
.Organised-10

.Personable-11

.Positive-12

.Humorous-13

.Value based-14

.Patient-15

RN .

Aliga olad g 400Ua olad o Yile (5 ()
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motivational €89
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+ http://t.co/7dXJAYAXIr ksl I (1)

( https://t.co/piOfphmeax 3 AaVA dada o qubdl) Jayl Al cliad) ud) b
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congnitive <l 7 yal £ sil) 18 g cubdll g ol Ll )= concept mapping
@ (g qubill =role play

Jal kil =critical thinking

>4 =problem solving

J«) = autonomous learning

>4 =Task_based learning

glsi) 4a3 0¥ (Al + ubidll =collaborative

and effective teaching strategies of

speaking , writing,listening , reading comperheison and vocabulary
«ubil) = direct & indiect learning strategies

Jel= (computer Assisted language learning (call

>4 = formative &ummative assessment

alail] g atail) i) s
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learning and teaching strategies

teaching strategies as ways dampers requires a mix between private and
public interlaced and appropriate

The objectives of the educational situation, and also meant the movements
.of the teacher in the classroom and outside

Any strategy is that teaching methods and teaching methods used by the
teacher to achieve the educational goals

And behavioral goals for students to reach the level of the best

Al g A2 i) Aalall g Aualall G 51 3ok G g e Ll (o i) i) il Cayas
a5 daaill Jaa aladdl S Ha Lgy daly Loayl 5 ¢ andedll (o sall CalaaY
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Role playing : Strategy
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: Concept

Is one of education and training methods that represent the realistic behavior in an artificial
position , and assume everyone involved in theEducational activity One of the roles that exist in
. the real situation , and interact with others within the limits of his role roles relationship

§ gesgde

Ll 3 S il (e 258 JS iy g ¢ pidaian i ga (3 L) 5 1S gl i Gl cappail 5 aaledl] bl sl 8
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: Goals
. provide opportunities for expressionSelf , andAgitation among students §

increase students' interest in the subject of the lesson before , where the teacher can be §
.guaranteed by the new scientific article , or the promotion of art.About

Provide studentsValues and trends modify their behavior , and help them to good conductin §
.certain situations if they put in it

encourage the spirit of Automatic students , where during the dialogueAutomatically and §
naturally among students, especially in the positions of the roles of free and unrestricted text or
. dialogue

the development of students' ability to accept different opinions, and distance from §
. thelntoleranceOne opinion

strengthen students' sense of others, and taking into account their feelings and respect their §
.ideas
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: Implementation procedures
:Role-play activity consists of three phases, and includeNine steps are

The first stage : the preparation phase, and include the following steps: heating , the selection
. of participants, set the stage, preparing observers

.PhaseSecond :RepresentationRoles ,Include step representation role

Phase Ill: monitoring and evaluation , and includes the following steps: discussion and
evaluation , re-enacting the role ( if needed ), discussion and evaluation ( after the round ), to
participate in the experience
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problem solving

il PR e Abme alSa da alaty Cllal) SO da

Student learn subiect through the experience problem solving
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Cooperative Learning
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It is instruction that involves people working in teams to accomplish a common goal, under
conditions that involve both positive interdependence (all members must cooperate to
complete the task) and individual and group accountability (each member is accountable for the
.(complete final outcome

skl el
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¢ What is Cooperative learning

Cooperative learning, is also called collaborative learning, occurs whenever students interact in
pairs or groups to share knowledge and experiences. All activities in which students work
together head towards a common goal, from interacting with daily partners to completing
.long term projects with learning communities, are cooperative learning activities

€ sl aleill s La
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Cooperative learning is a method of teaching and learning in which students team together to
.explore a significant question or create a meaningful project

In cooperative learning, students work together in small groups on a structured activity. They
are individually accountable for their work, and the work of the group as a whole is also
.assessed

Cooperative learning is a successful teaching strategy in which small teams, each with students
of different levels of ability, use a variety of learning activities to improve their understanding of
a subject. Each member of a team is responsible not only for learning what is taught but also for

.helping teammates learn
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:The more students work in cooperative learning groups

the more they will learn -

the better they will understand what they are learning-

the easier it will be to remember what they learn-

.the better they will feel about themselves, the class and their classmates-

-1 gl alail) e gana (B QO (e 220 HS) Jary
D) O palaty Co g

Osalatiy | IS Le () gagiin JuadY)-

o galai Lo S Jenl) (1o (S

Benefits in the Classroom Y

There are many benefits that can result from using cooperative learning strategies. Here are
:benefits you might notice after implementing cooperative learning tasks in your classroom

.Cooperative learning is fun, so students enjoy it and are more motivated
.Cooperative learning is interactive, so students are engaged, active participants in the learning

Cooperative learning allows discussion and critical thinking, so students learn more and
.remember what they've learned for a longer period of time

Cooperative learning requires students to learn to work together, which is an important skill for
.their futures
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Five Defining Elements of

Cooperative Learning

Positive interdependence-)

Face-to-face promotive interaction.Y
Individual and group accountability.Y
Interdependence and small group skills- ¢

Group processing.©

st alaill A ) pualial)
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Examples or types of cooperative learning activities
Peer tutoring Conversation cards
Think-pair-share,  Role-plays

Jigsaw, Open-ended free conversations

¢ Problem solving<Information-gap activities
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Storytelling,Structured Academic Controversy

¢« Paired interviews<Cooperative projects

Sharing opinions, debating, narrating, describing, and explaining
.Roles are assigned in a cooperative group

CHECKER

makes sure that everyone in the group understands all the material-
.ensures that everyone in the group is prepared to make their part of the presentation-
responsible for the groups output-

keeps group ‘on track’ and focused-

assigns tasks-

controls the direction of the project-

‘assigns additional roles, such as ‘experimenter’ or ‘equipment manager-

RECORDER

takes notes for the team-

responsible for compiling and presentation of final product-

gets supplies for team when necessary-

OBSERVER/READER

(Ymakes sure that everyone in the group is contributing (no sponges-
.ensures that everyone in the group has an equal opportunity to speak-
.makes sure that all comments are positive-

reads material to the group-
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Discussion can take place in a variety of contexts and disciplines across the university, from
seminars to labs to lectures. Engaging students in discussion deepens their learning and
.motivation by propelling them to develop their own views and hear their own voices

L) ualaal) g <l jridal) g <l gail) (e cAaalad) B Claaddl) ye g ds gite Clliw 8 Al o)) ¢Say LBl
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Effective discussion-leading is more than simply asking questions and letting students answer;
it involves a nuanced set of roles and skills

s A8y e Ao gana el gl Lgale Alay) Ul & g ALLY) 7 b 3 e e AST ga Bl AdBlia dyllad
gl g

effective preparation for discussion classes takes more time, because instructors must
consider not only what they will teach, but also who and how. And the classroom encounter
consumes a great deal of energy; simultaneous attention to process (the flow of activities that
make up a discussion) and content (the material discussed) requires emotional as well as
intellectual engagement. . . . The discussion teacher is planner, moderator, and judge-a
.potentially confusing set of roles

.discussion teaching is the art of managing spontaneity
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Before

Class discussion can be a powerful tool for teaching and learning, but good discussions rarely
happen by accident. Here are suggestions to help make discussion an interesting, lively, and
.most importantly-effective tool for helping your students learn

a¥ Fry Adaall 3k oe Bas cildBlia Giaal La | ol oSt g calail] g anbaill 45 68 3131 ¢4 5% o) (Say il & AdELY)
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What do you want students to learn from the Before a discussion takes place, Clarify your
goals for the discussion

Plan

guiding questions for the discussion Design activities that will prepare students to discuss. For
example, Provide focused study questions before class Post guiding questions prior to the
discussion Ask students to respond to the guiding questions, in writing or in small groups,
before the discussion

¢ AGBLY (g guuila JB SAZELY (e alaill GO (e 4 55 13
LBl Abd) il pa g
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‘Work with students to set ground rules for participation
A4S jLall Ja) (e 30 g8 sl cilall ga Jaad)
During

Ask questions that establish what students understand(comprehension and review) before
ask ing them to do more complex or original thinking(apply or critique). Pause 5-10 seconds
after a question so that students have time to formulate thoughtful responses Ask follow-up
questions that allow students to develop or clarify a response Be aware of the effect of

. non-verbal cues such as eye contact, gestures, posture, and position inthe room
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After

Provide a record or summary of key points as they have emerged, either orally or on the
.board

osand) £ ) Lighd Lol AdBUlL & jgds Al LI cilladla b g
Emphasize connections between the new topic and earlier discussion
Al cLaBlial) g paal) £ gua gall G Jua) £ S Al
A8l ai) g8 g dale cilaglza
A8l g B
think g§ s
make all class in smalk group
pa ki agay 8 ) o Gl sl
Allal) Ja bl pbaic )l
Problem solving skills
Eaal) 3 jlga (8 daga lliS
o hua cilyg B (b (19SS
Bl
.To develop imaginative solutions to problems
.To stimulate thinking and interest and to secure student participation .Y
.To emphasise main teaching points .¥
.To supplement lectures, reading, or laboratory exercises . ¢
.To determine how well student understands concepts and principles .°

.To prepare students for application of theory of procedure .%

im
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To summarise, clarify points or review .Y
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Advantages
Involves students, at least after the lecture

Students can question,and clarify

G5 g 9 (3l (1S gl aie Ml ()

Increase students interest
.Increases students acceptance and commitment .Y
.Utilises student knowledge and experience .¥
.Results in more permanent learning because of high degree of student participation .
Olhal) alaia) 345
AN Jeadl) b Gl Bal Y
LUa Ul 48 pa (ge guiNy) ¥
Lolal) A4S jLdia (e Alle An 43 Qug adlal) alaill e & ay il €
Disadvantages

Time constraints may affect discussion opportunities
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Effectiveness is connected to appropriate questions and discussion; often requires teacher to

"shift gears" quickly
G
LB Ga b g clgl) gaa i
dauliall Lddlial g ALl Jaa g g
ey a1 el el Le LS

B O Akl (53 Lgtagdle

.Require highly skilled instructor

.Requires preparation by student .Y

.Limits content .¥

.Consumes time . ¢

.Restricts size of groups .°

Aalal) i jlgeall (553 (0o 2 el

s paaall pan iy gl dlighoy s giaall dgan Ul b G a0 ) ety Y
Preparation

Teacher should be prepared to allow questions during lecture, as appropriate

Teacher should also anticipate difficult questions and prepare appropriate responses in
advance
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Brainstorming is an effective technique for generating lists of ideas , and creating interest and
..enthusiasm for new concepts or topic

e g sall 5 o) ISEY) (ha 4o sana Lails JSEY) (ha 4o sana 205 Jlgd sbsl i) inay
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brainstorming provides teachers and student with an overview of what student know and/or #
.think about a specific topic

L& Jnae

:Establish brainstorming ground rules such as #
Accept all ideas without-

judgment

S da ) Uadlle O s agd sl aaa J81 &l Al agale can jha LI iy Lgale oSl (s JSEY) e J 58

48 e
Everyone participates -
&Ly ISR
.Focus on quantity rather than quality-
Ll e SISl e 3855,
Review the ideas and look for ways to combine and/or sort Them-
Lplasi s Lgman] SISV gl 5 #e
Portfolio development
Syl ke
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Self assessment
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Think-pair-share (TPS)

Is a collaborative learning strategy in which students work together to solve a problem or
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.answer a question about an assigned reading
: This technique requires students to
.think individually about a topic or answer to question-)

share ideas with classmates . discissing an answer with a partner serves to maximze -Y
.participation , focus attention and engage students in compreheding material
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When to use?
Before reading
How to use?
with small groups
AR BT IPREGNG Ry
3 piha e sana e Lgalasin) 4
Why use think pair share ?
.it helps students to think individually about a topic or answer to a question .
.it teaches students to share ideas with classmates and builds oral communication skills.
.it helps focus attention and engage students in comprehending the reading material.
a i) 83 a0did 13La)
LAY ) Aa) Jga sl el Jle oMl el
Caall (8 agiBla ) a3 Sal AS Lo e Ol alas
o3l pgh e S50 e 2ol
How to use think pair share :

decide upon the text to be read and develop the set of questions or prompts that target key .
.content concepts
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.describe the purpose of the strategy and provide guidelines for discussions .

.model the procedure to ensure that students understand how to use the strategy .
:monitor and support students as they work through the following .

T (think) teachers begin by asking a specific question about the text . students think about what
.they know or have learned about the topic

.P (pair) each student should be paired with another student or a small group

S (share) students share their thinking with their partner. Teachers expand the share into a
.whole -class discussion

think pair share aiiui cas
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Active learning
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active learning is a process whereby engage in activities such as reading ,writing ,discussion or
problem solving that promote analysis and evaluation of class content
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Active learning is a model of instruction that focuses the responsibility of learning on learners. It
was popularized in the 1990s by its appearance on the Association for the Study of Higher
Education

ol o seie 08 5a 5149 L3la S3pla iy cppalaiall o aleill A geie Glo S5 ) Gu il 23 pa g il JLa)
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There are diverse range of alternatives for the term "active learning" like learning through play,
technology based learning, activity based learning, group work, project method, etc. the
underlying factor behind these are some significant qualities and characteristics of active

learning

Ll alail) 4sea)

Active learning is more than just listening, active participation of each and every student is a
necessary aspect in active learning

Gosa s s JS e Aladll A4S L) 5 oplain) 3 e o ST s Jaiil) alal)

Active learning should transform students from passive listeners to active participants [
Ll S Hliall (I Gl (a0 Ul Jysat g

Principal active learning

sl aladll (galua

.Purposive: the relevance of the task with the students concerns

Gl Clalain) ga ()5S iny Caola

.Reflective: student's reflection on the meaning of what is learnt

Clal) Addaile ¢ (uSaly / GSle

.Negotiated: negotiation of goals and methods of learning between students and teachers

alaal) g Qlall py aladl) cullial 5 calaa) o () 5S/ m slll
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Critical: student's appreciate different ways and means of learning the content
B A jea Leiagila 25)

Complex: student's compare learning tasks with complexities existing in real life and making
.reflective analysis
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Situation-driven: the need of the situation is taken into consideration in order to establish
.learning tasks

ol LS pag r alail) alea dasd Jal e Jlie W) 8 gl 55500 e 23

Engaged: real life tasks are reflected in the activities conducted for learning
alaill Jal e ol i) Aais¥) 8 sladl a8l g algall a1 & LSS

Characteristics of learning environment are

Aligned with constructivist strategies and evolved from traditional
philosophies

Fpalil) il (e oy gl A il i) e il

Promoting research based learning through investigation and contains authentic scholarly
.content

dual e (5 5ine o s 5 5 @aat) JYA e sl e 2 alail) aais
.Encouraging leadership skills of the students through self-development activities
A Al sl A (e B J1Agaldll & jleal) auais

Creating atmosphere suitable for collaborative learning for building knowledgeable learning
.communities

. & yall olal) Cilasing sl i slal abeill Caulia sa 314

Cultivating a dynamic environment through interdisciplinary learning and generating high profile
activities for better learning experience

alall 3 ja3 a5 gineal) o) JAl) 5 ,0al) AN 5 laadill aania sl JMA (e ESualin A el )

Active learning coordinates with the principles of constructivism which are, cognitive,
meta-cognitive, evolving and affective in nature
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Cognitive organizer

key visual or graphaic organizer make student thinking visibal
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a_T_chart
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orginzer knowledg
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And see relationship between pieces of information
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b_ Venn diagram

\ga i

Compare or contrast information about two or more objects or ideas
O S8 gl (e gada g (o ALl g DAY A g) (i A Rl

Venn diagrama i 45 s zlisg £ gl ga A1)

c_ Flow chart

g

Use to show step or process or projects

Adma dales g £ g e Gl ghad 2T AMILT G ghad (A

D_ Mind maps

((omlaally (292 50 538 qubaddly Jal Jail ) (22l ) (03 hail A
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a_ Blended learning

>l aglail)

Face to face
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exchange of ideas and information with one or more participate during the same period
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c_ Asynchronoous learning
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b_ synchronous learning
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Self learning (autonomous lerning strategies)
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Distance learning
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Six Thlnklng Hats isa time-tested, proven, and practical thinking tool. It provides a

framework to help people think clearly and thoroughly by directing their thinking attention in
one direction at a time--white hat facts, green hat creativity, yellow hat benefits, black cautions,
.red hat feelings, and blue hat process
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It's a simple mental metaphor. Hats are easy to put on and to take off. Each hat is a different
color which signals the thinking ingredient. In a group setting each member thinks using the
same thinking hat, at the same time, on the same thinking challenge—we call this focused
.parallel thinking

b S emie Ny L shy Calide (35l i O Lgad 5 Lgmnin ) lems b lasl) Angund) duliall 3 jlaind i)
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Six Thinking Hats is a powerful tool that facilitates productive: critical thinking, collaboration,
communication, and creativity. It enables each person's unique point of view to be included and
considered. Argument and endless discussion become a thing of the past. Thinking becomes
.more thorough
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Puzzle games are often require the player to solve puzzles or problems and can involve the
exercise of logic, memory,pattern matching reaction ,time. In these puzzle games,the players
decision making skills play a large role in determining the outcome. So,learning style of playing is
Ue o, S el to exploit the play activities in the acquisition of knowledge ,e.g logic puzzle
8 1 alad 03 ) Jag y 55 42 o SIAN Joati aulie 4ilaia 0y el 8 Jidy Un g Al 1 Al sy o e Y1 (o allsis
lide b aaiill Jpagll Ja 550 5S04 Jed Lol il 431 Jlea Jang (ge st e D1 Y] CiladY) L L 03, 2aadl)
Al Y gl 1 Y L auad) agilaiall Y ClalY) Lie diali g 4 jaall QLT Y aalll Co ddaia¥y) JDai
sl

««« Competitions

It is an important means of educational means familiar in Education plans in order to achieve
.... the objectives
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oY) ganl Gl bl A ) ks L A8 LA A g i1 gl (e g Ay A

««« The general objectives

.deepening of Islamic values in the souls and development aspects of morality stones / \

.to encourage reading and deduction in the fields of science and knowledge / Y

.guidance to scientific research / ¥

.production talent and capacity development / ¢

.enrichment of information in various aspects / ©

.build self-confidence and get used to the order of ideas and connect them to each other / 1
.training usually learn and study and ethics of listening / v

.Giving strength of purpose, responsibility and good choice / A

.accustom the youth to invest leisure time what is useful / 4
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<« When developing a plan for competitions must take into account the following
.setting goals to be achieved / \

.the development of appropriate methods of implementation and supervision / Y
.diversity in colors competitions taking into account the thrill of innovation component / ¥
.identify means calendar competitions / £

monitor private competitions budget (funding for bonuses and prizes contestants, and the / ©
(covemeene means of implementation

.there is flexibility and adjustability element and the change in the plan if necessary / 1
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«cec Regulatory procedures for competitions

.formation of a committee to judging by Almokhtsat parameters /




“ Yodo VEYY o by (ales) LS G jacccceleal) (5o gm 0 Y adlall 12 c.\.ue}sg U*“C‘-‘-‘-NJ sy

.calendar items and determine the distribution of grades in a special form in the competition / ¥

Early announcement of the contest various possible means to allow the participation of the / ¥
largest possible number of students

determine the time of the beginning and end of the contest, and full compliance with this / ¢
.until the competition do not lose their importance

.Select prizes for each contest and advertising / ©

calendar contest by a committee of members of the Board activity to measure the /1
.achievement of their objective

ool dadanill chle) Ay

i) Clalaall J (g Alisal) afadl diad J€5 /)

sy Auali 5l b sl 3555 sl jualic yaad /Y

I e Sae 230 ST AS e ey Lay ASaall il ) Calidiay A8aall e Sl (Nle Y1/ Y
Leivaal ARliall 2885 Y i @l Al ol 5V 5 ¢ Ll 5 ARl Aoy 8 aaa /£

Lo e s dle JSY dpadall Y sall aaai /0

Lot Cangl) (3ad (30 el Bl ulae eliac] (e Ll Jd (e A8baall s / 1

<« Types of competitions

‘These include

(religious contests: - Save the Quran (recitation and Tajweed and interpretation .\
Prophet Mohammed Sunna -

Topics in doctrine and jurisprudence -

Islamic culture -

Religious Research -

Competitions in Islamic books and tapes (authorized by the affairs of the education of -
literary competitions: - article .Y

Short story_ Hair -

Rhetoric and dumping -
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Literary research -

.General competitions: - cultural questions purposeful variety .Y
.The best newspaper, magazine, folded -

.Best radio program -

.Best comment -

Second: social competitions

‘These include

(Social Research (health, environmental -

(Social articles (health, environmental -

Third: scientific competitions
:These include

.scientific researches -
.Scientific -mpetkrat

.Scientific experiments -

Fourth: technical competitions
:These include

.Open the ceremony -
.Technical Thread one -
.Artistic works -

.Free competitions -

. Participation in events sanctioned by the affairs of the education -

Fifth: professional competitions

‘These include

imk
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Per production (based on determining the type of production Kmufarc, flower arrangement -

(Free competitions (left freedom for the student to participate in the production that you want -

. Participation in events sanctioned by the affairs of the education -
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«e Advantages

.provide the opportunity to show the potential of the talents of the students .\
.develop the spirit of good and useful competition .Y

.help students build self-confidence and courage .Y
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Task-based language learning

The focus of the teaching is on the completion of a task which in itself is interesting to

the learners. Learners use the language they already have to complete the task and
.there is little correction of errors

This is the predominant method in middle school ESL teaching at Frankfurt )
International School. The tasks are subsumed in a major topic that is studied for a
number of weeks. In the topic of ecology, for example, students are engaged in a
number of tasks culminating in a poster presentation to the rest of the class. The tasks
include reading, searching the internet, listening to taped material, selecting
(-important vocabulary to teach other students etc

cee Srlaally dagaa £ 90 Ral) Gilaio) Agad) i) Uia

http://www.slideshare.net/teachingcoaches/reading-comprehe
nsion-strategies97?from_m_app=android
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. : learning operations strategy
: Concept

Is a set of basic and integrative mental processes that help the learner to access to knowledge
,And develop the ability to persevere, and self-learning , and problem solving through
observation, data collection, and the imposition of hypotheses , and measure relationships,

. and interpret scientific wayUsingSenses and scientific thinking

And include basic science operations on eight operations are: observation , classification,
communication, relationships space and time , the conclusion ,Counting Relations ( figures ),
. ( measurement, prediction ( prediction

The integrative science operations viable include five operations are: control variables, data
.interpretation , the imposition ofHypotheses ,DefinitionProcedural , experimentation

It is noted that the basic science and integrative processes represent hierarchically structured ,
meaning that the use of integrative processes requires masteryBasic operations, and science
. complementary operations includes a set of basic operations

: Goals
. help the learner to access information by himselfinstead ofSubmitted to him by the teacher §

confirm considered learning process of research and inquiry and discovery, and the processis §
.not to teach knowledge

some scientific development trendsLearners with such curiosity , and the search for the §
.causes of phenomena

. critical thinking and innovative thinking of learners development §

development of the learner 's abilityToPerseverance and learningSelf .§ give the learner's §
positive attitudes towards the environment and conservation, which helps him to solve the
. problems they are facing inside and outside the school

transmission impact the learner to acquire the skills of science operations §
. positionsEducational and other life

: Procedures for implementing Here

Science operations strategy provides a variety of training techniques require individual study,
and study groups ; the practice of collaborative learning, or discussion with the teacher
. ,OrBrainstorming
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The implementation of the strategy is to carry out certain tasks, such as planning and training
activities based on basic science operations , or complementary, and the teacher through which
students work under the guidance and follow-upAnd to provide a variety of activities , and
feedback ; for the realization of the mind in the mastery of science operations , which leads to
.innovation, and the depth of thinking

And feedback ; for the realization of the mind in the mastery of science processes leading to
innovation ,The depthThinking
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. Contact learning outsourcing stratege

Concept

Is a set of skills that develop the capacity of teachers in learning how to connect the sources of
all kindsMultiple , in order to serve the learning process of learners, and helps creative abilities
. and skills of self- discovery and learning development

:The sources can be classifiedLearning toFour categories are

Human Resources : and include persons who direct instructional role as teachers, or hired to .\
.increase clarification such as doctorsAnd engineers, security officers and others

Spatial sources : the sites where the interaction with other sources , including: galleries, .Y
.museums , and research centersAnd mosquesAnd others

Activities: represents all the shares of the learner -oriented activities aimed at providing .Y
.specific expertise such as : visits , field trips , lectures, seminars and others

Educational materials : and the educational materials that are designed ; to achieve .¢
educational goals , including: modeling and samples , maps, drawings and
.blackboardsDisksCompact and others

Goals. development of the learner's ability to obtain information from various sources §
.Development of research and discovery, problem-solving skills amongLearners §

provide learners with the skills make them able to take advantage of the rapid developments §
.in information systems

.give teachers an opportunity to diversify inMethodsTeaching §

HelpTeachers to exchange experiences , and cooperation in the development of educational §
.materials

.provide an opportunity for self- learning by learners §

.meet the needs of individual differences amongLearners §
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.discovery tendencies and preparations and capabilities of the learners and development §
. Implementation procedures

Can employ communication skills learning resources in all teaching strategiesThe other ,Many
ways, including: activation of the school library and learning resource center , assigning
students to prepare research , and take advantage of the possibilities offered by the computer,
including its content of whichSeveral software , and the use of the World Wide Web , and
activate the e-mail between the teacher and his students. For the teacher to add to these
methods and other methods can lead toGoalsLearning
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Formative assessment teaching strategy

: Concept

Teaching strategy is based on the progress that is being Calendar during the performance of
teacher education for the positionLearning , in order to take the feedback inspired by the
collection of information on students and their learning , and then the diagnosis of this fact, and
. to identify the needs and reliable planningFor learningSubsequent

This strategy requires the teacher to adopt Calendar essential part of the teaching and learning
process ( before, during and after the implementation of the educational situationLearning ) ; to
. overcome the difficulties and pitfalls facing the students' learning and processed

: Goals

hiring outcomes Calendar classroom process in improving student learning ,And improve §
.performanceTeachers

attention to the previous learning and make it an important requirement and a key element of §
. the new learning

Calendar integration in teaching and learning process , so that it is integrated withAnd it is not §
. disconnected

individualized instruction so that each student's unique learning element in the educational §
. situation

activating the role of the student in the teaching and learning processStirDafieth interest and §
. learning

. address weaknesses in students , and promote strengths §

role of the teacher to meet the needs of the development of the students, and the §
. requirements of the curriculumSchool

. Implementation procedures

The lesson plan is prepared in accordance formative assessment teaching strategy, implemented
in the classroom Cooperative Action, providing worksheets containThe following

.CalendarExperiencesPrevious education of students .\
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. (Treatment of previous educational experiences of students (if needed .Y

. new educational knowledge .¥

. Progress calendar to learnThe new treatment of the expected difficulties . ¢
. (Treatment of anticipated difficulties (if needed .©

. therapeutic actively learning support, or reinforcing, or at the end of EnrichmentLesson .7
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survey strategy¥

: Concept

Teaching strategy where students deal with integrated steps of the scientific method , where
the student is placed in the face of one of theProblems , and looking 's plan is working himself to
.be solved by generating hypotheses and tested

: To investigate three images variety, are

survey free : in whichStudentThe selection method , questions and materials and tools ; to .\
. reach a solution to the problem they are facing

directed the survey : the learner works under the supervision of teacherAnd guidance , or .Y
. within a research plan prepared in advance

fair survey : passes stages begin to divide the class into two groups, each adopts a different .Y
point of view toward the groupThread orCauseRaised in the lesson content, in addition to a
. third set in place of the jury

help students build cognitive structure , and constructionMental facts which are §: Goals
. organized

development of thinking skills , and self-employment of learners , and access to knowledge for §
.themselves

. Development Skills ( operations )FlagLearning during the survey §
. self-learning skills development of learners §
. practice of scientific research in accordance with the methodology steps known §

GivingLearner's self-confidence and the ability to express an opinion, and accept the opinions §
. of others

. Ask students cope with the problem and attitude baffling .} Implementation procedureS

ManagementDiscussion withStudentsFor calendarAvailable to have the information about .Y
.the problem , and by introducing a variety of questions

Students do a series of experiments , and data collection needed to resolve and .Y
.requirementsThe problem

the students organize the data they have gathered and interpreted , with their return to solve .¢
.the problem that they used during the survey strategies

.The process of writing a special reportThe survey .°
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the individual is to try to get the knowledge itself, it returns us the information with the aim to *
reach a new Information, Learning discovery is the behavior of the learner to complete the
.educational work carried out by himself without the help of a teacher
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‘Types of discovery learning

There are several methods for teaching this type of learning, according to the amount of
:guidance provided by the teacher to the students, namely
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:First: guided discovery

And it provides the learners instructions are sufficient to ensure that they get valuable
experience, and it ensures success in the use of mental abilities to explore scientific concepts
and principles, and are required to realize learners purpose of each step of the discovery of this
.process

s da sl 4nd calasyl - Ll
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:Second: the discovery semi prompt

And in which the teacher provides for the learners and the problem with some general guidance
so as not constrained by not depriving them of opportunities and practical mental activity, and
.gives learners some guidance

s oal) Galay) ;G
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:Third: free discovery

It is the finest discovery, and may not be locked in by the learners only after they have practiced
the former types, in which learners face a specific problem, and then ask them to reach a
solution and leaves them the freedom to formulate hypotheses and experimental design and
.implementation

D LIV alail) b aleall g0
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‘The role of the teacher in discovery learning

Determine the scientific concepts and principles that will be learned and put it in the form of a
.question or a problem

.Prepare necessary to implement the lesson of educational materials *
formulation of the problem in the form of sub-questions ¢
Identify activities or Alakchaveh experiments to be implemented by the learners *

.calendar learners and help them apply what they have learned in new situations ¢

CLESYL abeill iyl 5 sy

Pros and cons of discovery learning
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Pros: the development of higher-order thinking skills & a positive direction towards the
formation of scientific research and his steps & bear responsibility for student learning &
.development & communication skills and increased self-confidence in his abilities

oo el a3 ) zling & (s sineall (s ORI s ¥ & Ul dlae ] ) 5 4t A e
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Cons: difficult to use for the growing number of students & not suitable for the faint-level *
students & teachers needs to be trained on the steps, may cause frustration for students when
they can not reach the result

ilaie 48y ylay e glaall oy g Cllens ALl G 5 €l Qs e 58S Llal Sl il jlga iUl (gal i

| have students develop higher-order thinking skills such as the ability to analyze and installation
.as well as carrying out calendar information in a logical manner

Tooma ®
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Microteaching

(2me G ST 0 gant ) 4dy oS

Microteaching is a teacher - Y . . .
. . : . Micro teaching is a procedure in -\
training technique involving a . .
o . . ‘ which a student teacher practices
specific teaching behaviour/skill for : .

: . teaching with a reduce number of
short duration of 5 to 6 minutes for a upils in a reduced period of time
small class comprising 5 or 6 fellow pri)th emphasis on gnarrow and
teacher trainees/peer group on a . eFZ:ific teaching skill

single concept of subject matter P g

Microteaching is defined asa -£“ o
system of controlled practice that

_ ' Microteaching is a scaled down -Y
makes it possible to concentrate on

e . . -teaching encounter in
specified teaching behaviour and to class size and time (D.W.Allen(1966
practice teaching under controlled

“.conditions

Microteaching is a scaled down ” -°
teaching encounter in which a
teacher teaches a small unit to a
group of five pupils for a small
period of 5 to 20 minutes
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The various teaching skills cannot be discriminated and may not be coordinated ) .............. /¢
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http://www.slideshare.net/mobile/moyusuf/microteaching-an-introduction

TS SRR ST
: Planing

This involves selection of the skill to be practiced, awareness of components of the skill,
selection of a suitable concept, writing of micro lesson with specific objectives

LG_'“-L’SAJ b‘)LG.AH ‘)L}::A‘J jJS.J..A“ Calaa) LL"\S
: teaching -Y
.The following setting is suggested for the microteaching technique

Time: 5 minutes
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Students: peer group-5 or so in number
Supervisors: lor2

If possible, use of CCTV facility could be made to enable the teacher trainee to get a first
hand look at his weaknesses

FEEDBACK .Y
This is a vital aspect of the microteaching cycle. To be effective it must be

clearly related to the model of the teaching skill used. Appraisal guides add to the comments of
the supervisor and fellow students, they focus the feedback on to specific behaviours and can
be used for the analysis session or be just given to the teacher trainee with a written comment
.or rating of his/her skill performance

i 5 . 3 Saalls (5 pandl g pgal callal o Al alla s ¢ L U 51 ol (e 81 gan iy ) sl el Y
saoin sl pald U8 LAl e | (Saa s ol 5 JS Awiiall (o 501 5 Jlga s 3 pais Allatia 355 o 3Y Allad )55
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REPLAN .¢

Keeping in mind the feedback received from the supervisor the teacher trainee replans his/her
.micro lesson writing another micro lesson plan or editing the existing one

s Adad (iS5 e 2 g (e ) 5) Capiall ) Sl L I8 U ) g o) W) Sl W8 i g L jall 4l Aad i /¢
et U eUaa) e Ll il

RETEACH .©

The teacher trainee re teaches, incorporating the suggested changes with the same students
or another group of 5 students. Supervisor checks to see whether there is any improvement in
skill attainment

@ Capdall V5 conan de sens 5 (V) A sanall i o da sl el any daa (e Gl @ aiallag /0
N Y15 0l 431 Jlen rinend o il BaSly e 4la allgd

REFEEDBACK .1
.The supervisor assesses the lesson again pointing out the improvements and lapses
u;yjbw@\ cmﬁj@ua)aw)ﬂ\e:\%u)ﬁmn

https://docs.google.com/document/d/1GMTICFaOMgNOWRq7-VdedBIFcHFe6QwzGesnyCGHSn
8/mobilebasic?pli=1

289




Yodo VEYY o by (ales) LS G jacccceleal) (5o gm 0 Y adlall 12 c.\.ue}sg U“‘C‘-‘-‘-’YJ sy

The hot seat
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http://www.brainboxx.co.uk/a3_aspects/pages/TALKhotseat.htm
S Tl 5l 13

https://www.responsiveclassroom.org/blog/hot-seat
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The amount of differences: - the sense that it can be measured with numbers determined
completely in terms of physical, as in height, weight, muscle strength, but from the
psychological point of view, such as irritability and severity and the degree of aggressiveness
.and level of intelligence own mental capacities can be arranged individual for his group
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Second: - differences in class: - in the sense that the difference in the character of this type is in
the same capacity and the degree of palaces, this is done by measuring specially designed for
this purpose. You can not measure an individual's height and weight scale one, but there are
tables showing the appropriate weight for the average length of each of the individual can be
.compared to an individual with a disability out

i () Do shadll ) (848 jeall i) sa (i all Sy g e and s -1 A0 ) (55 ) (el (e (3l Gl
18 5 ol o8 A 5 5 8 Boamal AU Bl e sy (8 LgttanSle Jalll A i e ol pmadl) e

It is not intended to measure individual differences: - is to examine the knowledge, but the
purpose is to exploit the knowledge in drawing the lines that should be responsible for the
upbringing of the child should be observed in taking into account the potential identified in the
.individual breeding

The importance of taking into account individual differences

& JE a5 sany g il daly uleaall o e 40U G L3l 35l abea) e of Ul Ji a3 (g
s2ie Lo I (o 4363 Al agia IS pellade Lol 5 0 yaliall (5 Llkie cpdlaiall (p Saans ¢ &l 805 58 of aandl
pled UlE 36 ¢ cpl saia oy " adl (s JB LS bl Jad 0 ¢ Jeall ) 35 g BY) o angndii s 4006 55 e (00
JS Lale (558 Of o Sl 32 e alaall iy o JaY 5 el cain 22 Caaly 138 aoleil Jaid ¢ ilaall a2

SA8 08 ) Glaall Juay @b e W5 058 1 @585 ¢ ag s claal) (e

Supplies students run that takes care of the teacher individual differences among students is
defined infected with a view to considering and after living with the weight of a hearing or
absent-minded, and makes a distinction between the mentally retarded and the latecomers
curriculum, to handle both of them address being able to exploit what he has the skill and ability
and encourage him to rush forward to work, because the act of education as John Adams said,
"focus Mfolin, Therefore, since we know that Muhammad account, did education that focuses
Muhammad The focus of the account, and for that the teacher succeeds in teaching Muhammad
account has to be fully informed of all of the account and Mohammed, and above this be
.standing on the road the delivery of the account to the mind of Mohammed
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- :Specifications teachers who are able to take into account individual differences

to be non-traditional and not to impose their traditional methods during the exercise of their .\
.professional activities

The teacher should not be the main textbook based on a single decision, but must use more .Y
.than one book

to encourage the teacher requested a discussion of opposing views, and listen attentively to .Y
.the dissenting views

The teacher works on the reward and promote the spirit of initiative and originality . ¢
.express love and attention learner .°
.accustom students to self-learning and continue reading and thinking styles .

into account individual differences or that the environment be able to raise the learner. .Y
" "Gifted and creators

We teachers always take as normal or average student, as they say, and this category because
they are in Category chapters be the target group in behavioral objectives and in this way we do
wrong outstanding students and students outstanding low-level fall off its perch and
increasingly weak
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( Computer assisted language learning linstruction)
By the mid-1980’s, microcomputers had been around long enough to

many people to have had sufficient contact with them to recognize their

potential as a tool for language teachers and learners. Many programmes

and software have been developed to assist in learning and teaching ¢
languages. Computer—Assisted-Language-Leaming (CALL) and
Computer-Assisted-Language-Instruction (CALI) have emerged, the
purpose of which is to take advantage of this technology in the fields or

learning and teaching languages (Pennington and Stevens, 1994). These
may include

a) teaching programme which is presented by a computerin a

sequence. The student responds on the computer, and the
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.computer indicates whether the responses are correct or incorrect

A Course in Applied Linguistics 9

b) the use of computers to monitor students” progress and direct

.them to the appropriate lessons, material, etc

c) the use of computers to provide exploratory environments for

<language learning by presenting problems in need of resolution

.and provrding tools for further work and learning

5 Al Ua g

Computer mediated communication

CMCs role in collaborative and reflective learning According to C Daly and Pachler (2007),
collaborative online discussion as a form of OMC can have a ca talytic role in developing
critical thinking. Burston makes the relevant observation in the area of foreign language (FLI
(2006) that in addition to developing language skils, FLIearners benefit from collaborative
practice in terms of their cognitive and socio-linguistic development. C Daly and Pachler (2007)
also see the potential of CMC in its capacity to support CoPs CMC allows for greater agency to
be exerted and thus fts within the constructivist framework learning. They add that
transformation and development in teacher learning take place through 'engaging with
dominant discourses, professional redefinition and growing reflexivity and that CMC can an
essential role in this process (Daly & Pachler, 2007). In a similar tone, Warschauer's al
approach enhances understanding of CMC-supported collaborative learning, and sees its main
advantages including heightened reflection and critical Schon's (1983) portrays reflective
practitioners as those who have an ability to distinguish effective from ineffective practice.
Turner and Simon (200) give the example of critical refection’, which surpasses the personal
levels of investigating the self and draws on professional knowledge 2007 Outside of the
individual I's internal reflective processes, Richert (1990) writes that the structure of the
practicum itself influences participant's mode of reflection. As Jodtowiec 2005) admits,
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universities cannot offer an environment which enables teacher students to experience
authentic classroom teaching, though through a peer-taught practicum we may offer a chance
to explore close-to-life teaching. Thus, it would seem that CPD that allows for collaboration
and refection (enhanced by CMC) has the greatest Ikelhood of impacting teacher learning
Moreover, collaboration may share common domain with reflection. Dewey (1910) called
unreflective actions a form of enslavement, pointing therefore tothe need for refiective
practice education. Dewey's extreme statement in the context of teacher training was more
recently addressed by Moore (2004), for whom reflexivity is the capacity to explore initial
understandings through various frames and discourses in order to bring them to new levels of
conceptualisation. Teacher reflexivity in Moore's view is also the ability to position the selfin
the context of one's entire life, to connect to personal biography and to embrace what stems
from

having once been a learner tool In this manner, the private and external selves are contlned
lofierlng additional opportuniles for more encompassing views. C. M and Pachler (ZN?) bail
on Moore's understanding ol the 'relledve turn’. which I: characterised try the ability to

.embrace one’s «notions. and attrbute the agenuye role it leaning to the reflexive turn

Sometlrnes, CMC may take more Informal Cams, where ooleagues colaborace spontaneously
outslde of an ofliclal trainlr' format. Such less-formal collaboratlon often leads to an Increaseh
expertise and technolodcal knowledge. as Galloway (1997) rightly observes. Collaborative
.(learning Is current" more lamilar tn teachers slnoe. acootditg to Mellar and Krnahourl (2004
teachers work more oollahotathrely nowadays than they used to as they see the benefits for
their individual learning (lichanls et al., zoom. Collaboration among teachers also increases job
satislactlon and seleneem (Sela. 2M). Though teachers do not aways comet knowledge
through engadn in colataorative practice. there are still benefits. For example, Hargveaves
writes that Infivloual practice can be inmaposao with "at 0! others. alowing lor critical (Y44°)
Mormotatlom while colataoratlon between Individuals encourages reflection on We own
practice and Improve: the quality cl teaching and learnim. When this kind of collaboration is
.supported by (MC, there are indications that many cl these “vantages are compounded

Kanthi-Stein (ml wrltes that CM: «sea In a oractlcum (teachlng practice) supports teacher




“ Yo)o VEVY | ... by (alil CllS g jicccceleal) 5 gm 2 3 Gadlall 138 am a8 (e Y 5 JIaY

moagoglcal development and than (2m) adds that (MC may increase the critical raceotlvity

cl untidy-Ms. lohnaon. Johnson, and Smith (1991) note posiclve Interdependence and

.Indyidual accouuahllity as further benefits of CMC In teacher tratning
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..Poetry

¢ What is poetry
) iy

In poetry the sound and meaning of words are combined to express feelings, thoughts, and
.ideas

.The poet chooses words carefully

.Poetry is usually written in lines
Y g Y g elaal) e el ClLalSl) (e nall g Coguall C pand) Ay dd) B
Al cilalSl) sy e LAl

_ijgésam)w\&,.us?ﬁ

Poetry might defined as a kind of language that says more and says it more intensely than
does ordinary language

Aalad) Aall) Jady Laa CiliSa JS L) Jgliy Jf AN ARl e £ 5 pdl) Gi e

.In short poetry is a mixtrue of experience reality and imagination-
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:@BE@Parts of a Poem
speaker

audience

subject

tone

theme

diction

imagery

figures of speech
sound

rhythm

what is the difference between poetry and prose ?1-

The difference between them are in the organization, poetry consists of a number of lines ,
(the lines don’t go to the end of margins , and every four lines is called (stanza

. For example the poem in page 6 in the book consists of three stanzas

But prose consists of the same number of words that in the poem ,but the change is in the
form

so without organization there is no poetry-

A a0 ¢ Adlie 48y oy S pild el i JSAN Sy AN g jadd) G BAN Of (AW A e
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@EZ@ELEMENTS OF POETRY

Simile
taphor:me
personification
anthropomorphism
synecdoche
metonymy
allusion
symbolism
verbal irony
overstatement
understatement
paradox

oxymoron
o 518 Ja s 7 g i S

http://www.cksu.com/vb/showthread.php?t=35257

EBasic musical devices are:[

: Alliteration ()

i gl Staad) i ) (s g (Al (ing ubin)
Dog dove

Heat home
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Jaguar jump

Walk wear

assonance (Y

A guall i g al) G agod dlady (ialS gl

i Aall Gig
0e A8 ke g LglS L

Uy calid, a‘_ghidﬁcd’.'\.a
Glad grace

45 guall i gad) (il Madi agall

Consonance (¥

alawady)

Al AL ) pean oSl g GSLad) Gijall i Bale) (A
Blank think

Hard ward

Letter butter

Onomatopoeia (£
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Splash
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Spray

Sprinkle

Bl o Ol s Y
£l 0158 B e

.sp O 2 onomatopoeia agkn SN ClalSl M

g

wh las s
Whip
Whisper
Whoosh

cuagd) e g Lgls

Rhyme (°

(oadly LEAY (i & 4801

(ualsl)) Al o gual) (pu agd Dia SIS ) i
Mia

White fight light

Sia

White fight light

Repetition(
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I'm ateacher the teacher help student
teachers get paid

Teachers work hard

...Teacher blablabla

Refrain (¥
glLiay)
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stanza
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