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Behavioristic Theory
Behaviorism is more concerned with behavior than with thinking, feeling, or knowing. It focuses
on the objective and observable components of behavior. All of The Behavioristic theories share
some version of stimulus-response mechanisms for learning. Behaviorism originated with the work
of John B. Watson, an American psychologist. Watson held the view that psychology should only
concern itself with the study of behavior, and he was not concerned with the mind or with human
consciousness. He considered it paramount that men could be studied objectively, like rats and apes.
Watson’s work was based on the experiments of Ivan Pavlov. and classical conditioning. Nowadays,
behaviorism is associated with the name of B.F, Skinner, who made his reputation by testing
Watson’s theories in the laboratory. Skinner ultimately rejected Watson’s almost exclusive emphasis
on reflexes and conditioning. Skinner believed that people respond to their environment, but they
also operate on the environment to produce certain consequences. Thus they partiipate in a feedback
loop as an important part of a larger system.
Skinner developed the theory of “operant conditioning,” the idea that we behave the way we
do because this kind of behavior has had certain consequences in the past.

Presuppositions of behaviorism:

I. Behaviorism is naturalistic. This means that the material world is the ultimate reality,
and everything can be explained in terms of natural laws. Man has no soul and no mind, only
a brain that responds to external stimuli.

2. A central tenet of behaviorism is that thoughts, feelings, intentions, and mental
processes, do not determine what we do. Behaviorism views behavior as the product of
conditioning. Humans are biological machines and do not consciously act; rather they react
to stimuli.

3. Consistently, behaviorism teaches that we are not responsible for our actions. If

we are mere machines, without minds or souls, reacting to stimuli and operating on our
environment to attain certain ends, then anything we do is inevitable.

4. Behaviorism is manipulative. [t seeks not merely to understand human behavior, but

to predict and control it. From his theories, Skinner developed the idea of “shaping.” By
controlling rewards and punishments, you can shape the behavior of another person.

Behavioral approaches to teaching generally involve the following:
1. Breaking down the skills and information to be learned into small units.

2. Checking student’s work regularly and providing feedback as well as encouragement
(reinforcement).

3. Teaching “out of context.” Behaviorists generally believe that students can be taught best
when the focus is directly on the content to be taught. Behavioral instruction often takes the
material out of the context in which it will be used.

4. Direct or “teacher centered” instruction. Lectures, tutorials, drills, demonstrations, and
other forms of teacher controlled teaching tend to dominate behavioral classrooms.
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General Implications of Behavioral Theories

Behavioral teaching and learning tends to focus on skills that will be used later. You learn
facts about American history, for example, because it is assumed that knowing those

facts will make you a better citizen when you are an adult. You learn basic mathematics
computational skills because you may need them when you get a job. Behavioral learning
does not, however, generally ask you to actually put the skills or knowledge you learn into
use in a “‘real” or “authentic” situation. That will come later when you graduate and get a
job.

The behavioral emphasis on breaking down complex tasks, such as learning to read, into
sub skills that are taught separately is very common in American schools today. In the
elementary school classroom, for example, students may spend many lessons on phonics
skills such as consonant clusters, vowel digraphs. and diphthongs. Other literacy skills such
as appropriate uses of the comma may also be taught in separate lessons, often by whole
class lectures followed by individual drill activities

Weakness of Behaviorism

e Many critics argue that behaviorism is a one-dimensional approach to understanding
human behavior and that behavioral theories do not account for free will and internal
influences such as moods, thoughts and feelings.

Behaviorism does not account for other types of learning, especially learning that occurs
without the use of reinforcement and punishment.

¢ People and animals are able to adapt their behavior when new information is introduced,
even if a previous behavior pattern has been established through reinforcement
Strengths of Behaviorism

e Behaviorism is based upon observable behaviors, so it is easier to quantify and collect
data and information when conducting research.

Effective therapeutic techniques such as intensive behavioral intervention, behavior
analysis, token economies and discrete trial training are all rooted in behaviorism. These
approaches are often very useful in changing maladaptive or harmful behaviors in both
children and adults.

Theorists associated with Behaviourism:
J.B Watson, E. L Thorndike .and B.F Skinner

Cognitive Constructivism
Dissatisfaction with behaviorism'’s strict focus on observable behavior led educational

psychologists such as Jean Piaget and William Perry to demand an approach to learning
theory that paid more attention to what went on ‘inside the learner’s head.” They
developed a cognitive approach that focused on mental processes rather than observable
behavior. Common to most cognitivist approaches is the idea that knowledge comprises
symbolic mental representations, such as propositions and images, together with a
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mechanism that operates on those representations. Knowledge is seen as something that
is actively constructed by learners based on their existing cognitive structures. Therefore,
it is relative to their stage of cognitive development; understanding the learner’s existing
intellectual framework is central to understanding the learning process.

Knowledge

Behaviorists maintain that knowledge is a passively absorbed behavioral repertoire.
Cognitive constructivists reject that claim., arguing instead that knowledge is actively
constructed by learners and that any account of knowledge makes essential references

to cognitive structures. Knowledge comprises active systems of intentional mental
representations derived from past learning experiences. Each learner interprets experiences
and information in the light of their extant knowledge, their stage of cognitive development,
their cultural background, their personal history. and so forth. Learners use these factors

to organize their experience and to select and transform new information. Knowledge is
therefore actively constructed by the learner rather than passively absorbed: it is essentially
dependent on the standpoint from which the learner approaches it.

Learning

Because knowledge is actively constructed. learning is presented as a process of active
discovery. The role of the instructor is not to drill knowledge into students through
consistent repetition, or to goad them into learning through carefully employed rewards
and punishments. Rather, the role of the teacher is to facilitate discovery by providing the
necessary resources and by guiding learners as they attempt to assimilate new knowledge
to old and to modify the old to accommodate the new. Teachers must thus take into account
the knowledge that the learner currently possesses when deciding how to construct the
curriculum and to present, sequence, and structure new material.

Motivation

Unlike behaviorist learning theory, where learners are thought to be motivated by extrinsic
factors such as rewards and punishment, cognitive learning theory sees motivation as largely
intrinsic. Because it involves significant restructuring of existing cognitive structures,
successful learning requires a major personal investment on the part of the learner (Perry,
1999, 54). Learners must face up to the limitations of their existing knowledge and accept
the need to modify or abandon existing beliefs. Without some kind of internal drive on the
part of the learner to do so, external rewards and punishments such as grades are unlikely to
be sufficient.

Instruction

Cognitivist teaching methods aim to assist students in assimilating new information to
existing knowledge, and enabling them to make the appropriate modifications to their
existing intellectual framework to accommodate that information. Thus, while cognitivists
allow for the use of “skill and drill” exercises in the memorization of facts, formulae, and
lists, they place greater importance on strategies that help students to actively assimilate and
accommodate new material. For instance, asking students to explain new material in their
own words can assist them in assimilating it by forcing them to re-express the new ideas in
their existing vocabulary. Likewise, providing students with sets of questions to structure
their reading makes it easier for them to relate it to previous material by highlighting certain
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B.The factors that influence the acquisition of a second language
What is Second Language Acquisition ?

Second language acquisition is concerned with the study of the way in which an individual
becomes able to use one or more language different from his first language. This process
can take place in a natural setting or through formal classroom instruction, and, although the
degree of proficiency that can be attained is a controversial topic, it can start at childhood or
during the adult age (Krashen, 1982).

Some students learn a new language more quickly and easily than others. This simple fact is
known by all who have themselves learned a second language or taught those who are using
their second language in school. Clearly, some language learners are successful by virtue of
their sheer determination, hard work and persistence. However there are other crucial factors
influencing success that are largely beyond the control of the learner. These factors can be
broadly categorized as internal and external.

Internal factors

Internal factors are those that the individual language learner brings with him or her to the
particular learning situation.

e Age: Second language acquisition is influenced by the age of the learner. Children, who
already have solid literacy skills in their own language. seem to be in the best position to
acquire a new language efficiently. Motivated, older learners can be very successful too,
but usually struggle to achieve native-speaker-equivalent pronunciation and intonation.

¢ Personality: Introverted or anxious learners usually make slower progress, particularly in
the development of oral skills. They are less likely to take advantage of opportunities to
speak, or to seek out such opportunities. More outgoing students will not worry about the
inevitability of making mistakes. They will take risks, and thus will give themselves much
more practice.

« Motivation: Intrinsic motivation has been found to correlate strongly with educational
achievement. Clearly, students who enjoy language learning and take pride in their
progress will do better than those who don’t.

Extrinsic motivation is also a significant factor. ESL students, for example, who need to
learn English in order to take a place at an American university or to communicate with a
new English boy/girlfriend are likely to make greater efforts and thus greater progress.

« Experiences: Learners who have acquired general knowledge and experience are in a
stronger position to develop a new language than those who haven’t. The student, for
example, who has already lived in r different countries and been exposed to various
languages and cultures has a stronger base for learning a further language than the student
who hasn’t had such experiences.

« Cognition: In general, it seems that students with greater cognitive abilities will make the
faster progress. Some linguists believe that there is a specific, innate language learning
ability that is stronger in some students than in others.

« Native language: Students who are learning a second language which is from the same
language family as their first language have, in general, a much easier task than those who
aren’t. So, for example, a Dutch child will learn English more quickly than a Japanese
child.
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Native language proficiency

The student’s level of proficiency in the native language—including not only oral
language and literacy, but also metalinguistic development, training in formal and
academic features of language use, and knowledge of rhetorical patterns and variations
in genre and style—affects acquisition of a second language. The more academically
sophisticated the student’s native language knowledge and abilities, the easier it will be
for that student to learn a second language. This helps explain why foreign exchange
students tend to be successful in American high school classes: They already have high
school level proficiency in their native language.

External factors
External factors are those that characterize the particular language learning situation.

Curriculum: For ESL students in particular it is important that the totality of their
educational experience is appropriate for their needs. Language learning is less likely

to place if students are fully submersed into the mainstream program without any extra
assistance or, conversely, not allowed to be part of the mainstream until they have reached
a certain level of language proficiency.

Instruction: Clearly, some language teachers are better than others at providing
appropriate and effective learning experiences for the students in their classrooms. These
students will make faster progress.

The same applies to mainstream teachers in second language situations. The science
teacher, for example, who is aware that she too is responsible for the students> English
language development, and makes certain accommodations, will contribute to their
linguistic development.

Culture and status: There is some evidence that students in situations where their own
culture has a lower status than that of the culture in which they are learning the language
make slower progress.

Motivation: Students who are given continuing, appropriate encouragment to learn by
their teachers and parents will generally fare better than those who aremt. For example,
students from families that place little importance on language learning are likely to
progress less quickly.

Access to native speakers: The opportunity to interact with native speakers both within
and outside of the classroom is a significant advantage. Native speakers are linguistic
models and can provide appropriate feedback. Clearly, second-language learners

who have no extensive access to native speakers are likely to make slower progress,
particularly in the oral/aural aspects of language acquisition.
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First language acquisition (L1)
The acquisition schedule e lamiS s 03! Jgaud-!

1 - Caregiver speech asle Ji pAS
caregiver speech: speech addressed to young children by the adult(s)
or older children who are looking after them
it Lo S JLAbR) gf HLuSTS (o jliuat] JLaloR) ) ddrgdl PO & duls oIl pILS
(B2 (9t

2 - Cooing and babbling
cooing: the earliest use of speech-like sounds by an infant in the first

few months
P98I ALlil 4B B e W1 JUAD WS Jud (o PSS dusmbios Silgmio¥ ol duionnsf Jol
babbling: the use of sg(lable sequences (ba-0a) and combinations

(ma-ga) by young children in their first year
gols ,e Sl JLab¥ (o (L - o) SlueS 159 (L = ) dutigio dutidd atolio I st
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3- The one-word stage o.u.stg AolS dl> 40
one-word stage: the period in L1 acquisition when children can

produce single terms for objects
PPN TNy 3 of Ot Ju.bm ot L1 ulaniSs 58 ,9

holophrastic (utterance): a single form functioning as a phrase or

sentence in the early speech of young children
Jemad Jl.a.bm PIUS (0 jSo Cudg u’ PYPPS 9' Bylet Abdurge ooty Suv1g T 396

4 - The two-word stage  sietSI dbo yo

two-word stage: a period beginning at around 18 —20 months
when children produce two terms together as an utterance (baby
charr)

o o5 (20 Sy (gt JLADIRT L0 |yt o=V A pTIgu B s poidf Byl
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5 - Telegraphic speech

telegraphic speech: strings of words (lexical morphemes without
inflectional morphemes) in phrases (daddy go bye-bye) produced by
two-year-old children

S yluss ,Q (A.n.tb-ci ul.q.né,g.a 992 4..4_7..1.9 qu.d,g.o) Sl SIS (0 it i ¢ —.—JM
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second language (L2) learning: the process of developing
ablhtg in another language, after L1 acquisition
HM’M‘gp’muﬁa)uﬁg.ham (L2) dols st glas
L1

acquisition: the gradual development of ability in a first or
second language by using it naturally in communicative
. . situations

LN of ToH AN B Byl o )aitl pgdatll : ILaniS)
A..J.aa’g.' KN (S uﬁ JL3 A.I.u.h.' (W D R

learning: the conscious process of accumu(atmg knowledge,
in contrast to acquisition

QLAMLSY (0 pawdidl le « 49 pnlf @St dusly dulos : olallf
SLwiS¥ gilge Acquisition barviers

affective factors: emotional reactions such as self-
consciousness or negative feelings that may influence
[earning

FeLAS of SN ool Jio dudlole Jadaga): dudtalalf Solgnl
L2 le 3555 b i duelsss!

grammar—translation method: the traditional form of
l[anguage teaching, with vocabulary lists and sets of
grammar _rules

20 ¢ LRLI (@uel ol Sl 2 diguonid gyt Ay o
4.'9.7...." Sl 19| (30 Al gm0 g i3yl f p.ﬂgé

audiolingual method: a mid-twentieth-century approach to
language teaching, with repetitive drills used to develop
fluent spoken language as a set of habits

g Hu.,,..;mvu,.avm,é ddgmall AR ddyyb
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communicative approaches: approaches to language teaching that
are based on learning through using language rather than learning
about language

IS (30 il b ] s iy AR (yaa it DL  lsd gl T
AR @l (0 Wit el PR oY)

@lalll e S df Focus on the learner

transfer: using sounds, expressions and structures from the L1 while
performing in an L2

L2 ,9 p.g.ﬂal sl L1 OO teteS | gutd g S ol Vg ¢ u!g.miﬂ Pl dSndiaansf T ol

positive transfer: the use of a feature from the L1 that is similar to
the L2 while performing in the L2, in contrast to negative transfer
O . L2 uﬁ o=gaf glif L2 ) A.ol.m.o LI (0 3t pf i : o2 Jeididf
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negative transfer: the use of a feature from the L1 (that is really
different from the L2) while performing in the L2, in contrast to
positive transfer

e« (L2 b i 2dfg A gd ) LT o Bt Pl At J.a.'
(T AT S (L2 B (9935

interlanguage: the interim system of L2 learners, which has some
features of the L1 and L2 plus some that are independent of the L1
and the L2

9 L1J Silyudt gt duad 5.\."9 L2 eedailf o Cudio PLh.' A.h...mg axs
L2 g Llu&mugﬁwuiylumgu L2

fossilization: the process whereby an interlanguage, containing many
non-L2 features, stops developing toward more accurate forms of
the L2

O gietd (0 (30 S| el 59_.¢ < interlanguage g <! 4...1.4.1.11 PO
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asladtMotivation

instrumental motivation: the desire to learn an L2, not to join the
community of L2-users, but to achieve some other goal, in contrast to
mtegmttve motivation

OStg « L2 pacsuiung sidf goidt I plesaisl ¥« L2 dad b dud ot : g Lol @81
G LOLSCI 9IS (10 YALEL e 9 g o 5y HT Blad¥S a2y Gudoni

integrative motivation: the desive to learn an L2 in order to take part in
the social life of the community of L2-users, in contrast to instrumental
motivation

Toionall declodo ¥l Bldt S AS, Lt foorf (0 L2g laitf b dud ;o lolSLl) adtadt
L b ¥ 29t (o Y il Lo 89 L2 pasiiany idf

Input and output

input: the language that an acquirer/learner is exposed to, in contrast to
output

T (o il e 09 - ¢ eelaal)/ 3 LG 4o o PETLE u)(.mpns-li
foreigner talk: a way of using a language with non-native speakers that is
simpler in structure and vocabulary

At B Bl B g S gy AL il g0 AT pladuian¥ dliiwg : g BT Ecpad]
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negotiated input: L2 material that an acquirer/learner is exposed to when
active attention is drawn to that material during interaction in the L2

ol s ploial sic Lgd 4o aly mlalll/ 53 ! L2 sgw : ydglacdt &M a0
L2 uﬁ Je et I3 8oL L )

output: the language produced by an acquirer/learner, in contrast to input

u)l.ré-ﬂg-nga.m.a.ﬂu.l.cu.bg pJ-‘I.a.l!/,.olJ-ng_u...u,.diﬂ.LlJi Sl yudf

task-based learning: using activities involving information exchange and
prob(em solving as a way of developing ability in language

J>9 Slboglal! Jolu o 59.h.u vl PONALYT ‘M.\_ﬁu.m! degug L g-vl.m' ke el
AL A Byl pygdatt AliwgS JSLIL

communicative competence: the general ability to use language accurately,
appropriately and flexibly
Q909 =ttt Liog @.d.'o J.‘Luu ALl ploaduian! o Aolnt! & auddf : dudsafgad! B yanddf

grammatical competence: the ability to use words and structures accurately
as part of communicative competence
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sociolinguistic competence: the ability to use language
appropriately according to the social context as part of
. | communicative competence
NEPEIL VIS IV TS W01 FPIIPLIS [PIPETL I
Al gl Byaddf (0 §3S gt lodio¥f lamisl) (299 cumiilico

strategic competence: the ability to use language to
organize effective messages and to overcome potential
communication problems as part of communicative
. competence

el ATLR9 Ak plaSuinis!| gl B yie! : Aot goietts ¥ 8 yruhf
Byaidl 30 ¢3S dboif! S¥ Ll SSLiao Sl wulRil) g Jilan 1
Aol gt

communication strategy: a way of overcoming a gap
between communicative intent and a limited ability to
express that intent, as part of strategic competence
UL/ YRR TE DL QU TYONE LIT pUUINEILY [FVS] [ Ow e JL o)
0 £35S ELI3G ¢ dmadd) EUTS b pskikd B3guat! Byauidlg ylsc!goid
+ At gk 81 By A

applied linguistics: the study of a large range of practical
issues involving language in general and second language

X X X learning in particular
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C. Language Teaching Methodologies
Listed below are brief summaries of some of the more popular second language teaching
methods of the last half century. For a more detailed analysis of the different methods.

The Direct Method

In this method the teaching is done entirely in the target language. The learner is not allowed
to use his or her mother tongue. Grammar rules are avoided and there is emphasis on good
pronunciation.

Grammar-translation

Learning is largely by translation to and from the target language. Grammar rules are to
be memorized and long lists of vocabulary learned by heart. There is little or no emphasis
placed on developing oral ability.

Audio-lingual

The theory behind this method is that learning a language means acquiring habits. There is
much practice of dialogues of every situations. New language is first heard and extensively
drilled before being seen in its written form.

The structural approach

This method sees language as a complex of grammatical rules which are to be learned one at
a time in a set order. So for example the verb “to be™ is introduced and practised before the
present continuous tense which uses “to be™ as an auxiliary.

Suggestopedia

The theory underlying this method is that a language can be acquired only when the leamer
is receptive and has no mental blocks. By various methods it is suggested to the student that
the language is easy - and in this way the mental blocks to learning are removed.

Total Physical Response (TPR)

TPR works by having the leamer respond to simple commands such as “Stand up”. “Close
your book™, “Go to the window and open it.”” The method stresses the importance of aural
comprehension.

Communicative language teaching (CLT)

The focus of this method is to enable the learner to communicate effectively and
appropriately in the various situations she would be likely to find herself in. The content of
CLT courses are functions such as inviting. suggesting, complaining or notions such as the
expression of time. quantity. location.

Twitter : @m_harbi22



The Silent Way

This is so called because the aim of the teacher is to say as little as possible in order
that the learner can be in control of what he wants to say. No use is made of the mother
tongue.

Community Language Learning

In this method attempts are made to build strong personal links between the teacher and
student so that there are no blocks to learning. There is much talk in the mother tongue
which is translated by the teacher for repetition by the student.

Immersion

This corresponds to a great extent 1o the situation we have at our school. ESL students are
immersed in the English language for the whole of the school day and expected to leamn
math, science, humanities etc. through the medium of the target language, English.

Immigrant students who attend local schools find themselves in an immersion situation:
for example refugee children from Bosnia attending German schools. or Puerto Ricans in
American schools.

Task-based language learning

The focus of the teaching is on the completion of a task which in itself is interesting to the
learners. Learners use the language they already have to complete the task and there is little
correction of errors.

(This is the predominant method in middie school ESL teaching at Frankfurt International
School. The tasks are subsumed in a major topic that is studied for a number of weeks. In
the topic of ecology. for example, students are engaged in a number of tasks culminating
in a poster presentation to the rest of the class. The tasks include reading, searching the
internet, listening to taped material, selecting important vocabulary to teach other students
etc).

The Natural Approach

This approach. propounded by Professor S. Krashen. stresses the similarities between
learning the first and second languages. There is no correction of mistakes. Learning
takes place by the students being exposed to language that is comprehensible or made
comprehensible to them.

The Lexical Syllabus

This approach is based on a computer analysis of language which identifies the most
common (and hence most useful) words in the language and their various uses. The syllabus
teaches these words in broadly the order of their frequency, and great emphasis is placed on
the use of authentic materials.
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Instructional Strategies

Below is a list of different methods of learning. The percentages

listed represent the average amount of information that is
retained through that particular learning method. Note what
method produces the highest retention rate.

Lecture=5%
-

Reading=10%

———

Audiovisual = 20% °

Demonstra on ( showing)=30% °
Discussion Group =50% *

S 24
Practce by doing=75%

Teach others / immediate use of learning =90% *

It should also be recognized that a person’s prior ¢
knowledge may help or hurt the construction of meaning.
People's prior knowledge comes from their past
experiences, culture, and their environment. Generally
prior knowledge is good, but sometimes misconceptions
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and wrong information can be a hindrance. Sometimes
time must be spent correcting prior knowledge before
new learning can occur.

Cooperative Learning

Cooperative learning involves students working in small
groups to complete tasks or projects. Success is based on
the performance of the group rather than on the
performance of individual students

Benefits

Cooperative learning activities play an important rolein  *
increasing students’ respect for and understanding of
each other’s abilities interests and needs.

These activities encourage students to take responsibility *®
for their learning.
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Think=Pair-Share

In think-pair-share, the teacher poses a topicor
question.

Students think privately about the question for 3 given ¢
amount of time, usually one to three minutes

Each student then pairs with a partner to discuss the
question, allowing students to clarify their thoughts

Next, each pair has an opportunity to share their answers
with the whole class.

Think-pair-share is a cooperative learning strategy that
provides opportunities for students to:

* participate

* |earn from others
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¢ make connections.

Group Discussions -

Group discussions help students learn to articulate their  *
views and respond to opinions that differ from their own

Group discussions may involve the whole classor 3 small

rou

Participating in group discussions help students consider
other people’s perspectives and develop effective

problem solving skills

Brainstorming
———

Brainstorming is an effective technigue for generating *
lists of ideas, and creating interest and enthusiasm for

new concepts or topics.

Brainstorming provides teachers and students withan *
overview of what students know and/or think about 2

specific topic

Establish brainstorming ground rules suchas: *

_\__’______—’—""

-Accept all ideas without judgment

- Everyone participates
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-Focus on quantity rather than quality.

-Review the ideas and look for ways to combine and/or
sort them .- ———

7
Portfolig_l)evelgp;milt
e\

Portfolios are a chance for students to gather, organize -

and illustrate - t’/’

—

examples of their learning and accomplishments.

It is the process of creating, collecting, reflectingonand -
selecting work samples that engages students in
continuous reflection and self-assessment

A basic portfolio contains:
-3 cover page '
+ -atable of contents

- a statement of student goals

.
- items that represent understanding of concepts

Twitter : @m_harbi22

“
—



Litems that illustrate the process of learning, such as
excerpts from learning logs and journals or a sample
project in all its stages,

- self-assessment rubrics

Role-playing
Role-playing is the spontaneous acting out of situations, without  *

costumes or scripts

Role-playing provides students with opportunities to exploreand  *
practice new

communication skills in a safe, nonthreatening environment.

Express feelings, and take on the role of another personby *
“walking in another’s shoes.”

At the conclusion, students have an opportunity to discuss how *
they felt and what they learned about that particular situation.

The most important part of role-play is the follow-up discussion. *

Cognitive Organizers -

Cognitive organizers (also known as key visuals or graphic  *
organizers) are formats for organizing information and ideas
graphically or visually.

Just as cooperative learning groups make student thinking *
audible, cognitive organizers make student thinking visible.

Students can use cognitive organizers to generate ideas, record *
and reorganize information, and see relationships.
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E-{earning definition: The use of the Internet and *
related technologies for the development,
distribution and enhancement of learning resources.

E-{earning includes numerous types of media that
deliver text, audio, images, and animation, and
includes technology applications and processes such
3s audio or video tape, satellite TV, CD-ROM, and
computer-based learning, as well as local
intranet/extranet and web-based learning,

Blended Learning

E-learning is suited to distance learning, but it can also be used
in conjunction with face-to-face teaching, in which case the
term blended learning is commonly used.
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Synchronous and asynchronous

Synchronous and asynchronous

involves the exchange of ideas and Synchronous learning -

information with one or more participants during the
same period of time. A face-to-face discussion is an

example of synchronous communications. In e-learning
environments, examples of synchronous communications
include online real-time live teacher instruction and
feedback, Skype conversations, or chat rooms or virtual
classrooms where everyone is online and working
collaboratively at the same time.

may use technologies such as Asynchronous learning

email, blogs, wikis, and discussion boards, as well as web-
supported textbooks ,hypertext documents, audio, video
courses, and social networking using web 2.0.

. Pl g SN

Deductive vs Inductive Methods

Deductive-inductive method of teaching allows the teacherto *
educate students according to their specific learning style.

Deductive teaching starts with a general theory and then teaches

the student specific examples. P, o

—

Deductive teaching is a more traditional form of teaching.In  *
deductive teaching you typically provide information (lecture),
share specific examples of the concept or skill being
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Inductive teaching starts with a specific case and leads to the
general theory.

Induction takes place when you have observed that something ¢
. . . \ . .
happens in a certain way; we induce that the sun wil rise

tomorrow morning because we have observed that it rises every.

Twitter : @m_harbi22
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Teaching Aids

Definition: any device, object, or machine used by a teacher to clarify
or enliven a subject.

Teaching aids play a key role in teaching-learning situations. It works
as the support to both teacher and student.

Teaching aids are the tools purposefully designed to overcome verbal
deficiencies in communication and in a classroom situation.

Teaching aids are divided into different types as per their nature of
function and usability. J,,‘,a/.

Teaching Aids classification

Auditory Aids: - These aids produce sound and act through the
ear. These are:

CD Player
Tape Recorder
Radio. -

1. Visual Aids: - These aids presents pictures and matters
act through the eyes. These are:-

The chalk board/blackboard
The flannel board -

The bulletin board
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The magnetic board
Projected aids such as slides, and motion pictures etc.

Representations—charts, sketches, flash cards, posters,
cartoons, pictures etc.

2. Audio-Visual aids: - These aids produce both pictorial
and sounds which influence mind both through the eyes
and ears. These are:-

Television -«
Sound motion pictures

3. Ac vity aids: - These aids induce direct
participation of students and teachers to
get first hand knowledge. These are:-

Tours, Excursions, field trips.
Collection of specimens, models, pictures, coins etc.
Preparation of models, charts, puppets etc. =«

Dramatics, Demonstration.
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Behavioural Objectives

In 1956, Benjamin Bloom headed a group of educa onal
psychologists who developed a classification of levels of
intellectual behavior important in learning. This became a
taxonomy including three overlapping domains; the
cognitive, affective and psychomotor.
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Bloom identified six levels within the cognitive domain,
from the simple recall or recognition of facts, as the
lowest level, through increasingly more complex and
abstract mental levels, to the highest order which is

classified as evaluation.

- arrange, define, duplicate, label, list, Knowledge -
memorize, name, order, recognize, relate, recall, repeat,
reproduce state.

: classify, describe, discuss, explain, Comprehension -
express, identify, indicate, locate, recognize, report,
’?\\ restate, review, select, translate,

-
E———

: apply, choose, demonstrate, dramatize, Application -
employ, illustrate, interpret, operate, practice, schedule,
solve, use, write.

: analyze, appraise, calculate, categorize, Analysis -«
compare, contrast, criticize, differentiate, discriminate,
distinguish, examine, experiment, question, test.

- arrange, assemble, collect, compose, construct, Synthesis
create, design, develop, formulate, manage, organize,
plan, prepare, propose, set up, write.

: appraise, argue, assess, judge, predict, rate, Evaluation -
select, support, value, evaluate.

Affective Domain
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Affective learning: This domain relates to emotions, attitudes, *
appreciations, and values, such as enjoying, conserving,
respecting, and supporting. Verbs applicable to the affective
domain include accepts, attempts, challenges, defends, disputes,
joins, judges, praises, questions, shares, supports, and volunteers.

Psychomotor Domain

Psychomotor learning is demonstrated by physical skills;
manipulation, grace, strength, speed; actions which
demonstrate the fine motor skills such as use of precision
instruments or tools, or actions which evidence gross
motor skills such as the use of the body in dance or
athletic performance. Verbs applicable to the
_handle, <:psychomotor domain include bend, grasp
operate, reach, relax, shorten, stretch, write, differentiate
(by touch), express (facially), perform (skillfully).
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E. Main Types of English language tests

Formative assessment:

The goal of formative assessment is to monitor student learning to provide ongoing feedback
that can be used by instructors to improve their teaching and by students to improve their
learning. More specifically, formative assessments:

« help students identify their strengths and weaknesses and target areas that need work

e help faculty recognize where students are struggling and address problems immediately

Formative assessments are generally /low stakes. which means that they have low or no
point value. Examples of formative assessments include asking students to:

draw a concept map in class to represent their understanding of a topic

submit one or two sentences identifying the main point of a lecture

tum in a research proposal for early feedback

Summative assessment:

The goal of summative assessment is to evaluate student learning at the end of an
instructional unit by comparing it against some standard or benchmark.
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Summative assessments are often high srakes, which means that they have a high point
value. Examples of summative assessments include:

a midterm exam , final exams

a final project.

a paper

Information from summative assessments can be used formatively when students or faculty
use it to guide their efforts and activities in subsequent courses.

Aptitude Test Definition

Aptitude test: A test which is designed to measure a student’s learning potential by
evaluating abstract concepts such as logical reasoning and problem-solving.

Examples: Scholastic Assessment Test (SAT), Preliminary SAT/ National Merit Scholarship
Qualifying Test (PSAT/NMSQT)

The definition of aptitude is an innate. learned or acquired ability. It is part of the
psychometric tests at the assessment centre (the other part being personality tests, personal
abilities. attitude and more). Aptitude tests are mainly made to assess intelligence and
knowledge. Aptitude tests most commonly consist of numerical reasoning, verbal reasoning,
abstract reasoning. speed. accuracy abilities. and more.

Purpose of Aptitude Tests

The purpose of the aptitude test is to test your work related perceptions, judgment and
reasoning.

The aptitude test will consist of various parts. These parts include an Abstract
Reasoning Test. Verbal Reasoning Test, Numerical Reasoning Test. Spatial Reasoning
Test and Mechanical Reasoning Test.

Definition of Diagnostic Testing

Diagnostic testing is individually administered tests designed to identify weaknesses in the
learning processes. Usually these are administered by trained professionals and are usually
prescribed for elementary, sometimes middle school, students.

It enables the teacher to know the strong and weak points of a student.

Achievement Tests

Achievement tests measure how much students have already learned. These tests help
learners measure their current knowledge and skills.

Achievement test: A test. typically standardized, which is designed to measure subject and
grade-level specific knowledge. Achievement tests are frequently used as a way to determine
at what level a student is performing in subjects such as math and reading.

Examples: Metropolitan Achievement Test. Weschler Individual Achievement Test,
Standford Achievement Test, National Assessment of Educational Progress. TerraNova

An achievement test is an exam designed to assess how much knowledge a person has in a
certain area or set of areas. Schools use these tests with some regularity to both place students
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into appropriate grade levels and skill groupings and to assess teacher efficiency. Achievement
tests may also be used by private schools and elite institutions as admissions benchmarks, and
sometimes appear in the workplace, too — particularly when it comes to determining whether
certain employees have what it takes to assume greater responsibilities or to transition to
different leadership areas.

Basic Premise

The main goal of any achievement test is to ascertain what sort of information the test-taker
already knows. This makes it somewhat different from aptitude or abilities tests, both of
which are designed to gauge how much potential a person has for later learning. Looking
only at achievement can give administrators a good idea of where the test taker is at the
present moment when it comes to knowledge of a specific topic or subject area. Most tests are
designed to be straightforward for this reason, and they tend to present material in a clear and
unambiguous way.

Proficiency test

A proficiency test measures a learner’s level of language. It can be compared with an
achievement test, which evaluates a learner’s understanding of specific material, a diagnostic
test, which identify areas to work on, and a prognostic test, which tries to predict a learner’s
ability to complete a course or take an exam. Proficiency tests are uncommon within the
classroom but very frequent as the end aim (and motivation) of language learning.

A proficiency Test also measures an individual’s abilities and skills in a domain or subject

to know how well he/she has learned, understood and internalized the related concepts and
principles. Such a test in language e.g. may assess a student’s skills in reading, writing,
listening, speaking or vocabulary. Similarly a test in Science may focus on assessing
students” abilities to apply concepts and principles to analyze a given situation, solve a given
problem and conduct practical work efficiently. A test in Mathematics may similarly assess
problem solving abilities and skills of mathematical thinking, mathematical reasoning and
procedural techniques followed by students. Thus, the proposed Proficiency Test will mainly
focus on assessing students’ abilities and skills to apply knowledge and understanding of any
subject to new and unfamiliar everyday life situations.

The core testing element of such a test will include observing, comparing, classifying,
solving, translating, interpreting, analyzing. synthesizing, creating, composing, deducing,
justifying and judging/evaluating.

Example

IELTS and TOEFL are examples of proficiency tests.

In the classroom

Proficiency tests often have a significant backwash effect on the classroom, as learners’ focus
narrows to preparing the test items. One way to make practice for exams more meaningful is
by asking learners to prepare their own practice questions for the group.
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