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When we ask how we make sense of what we read <

how we can recognize well constructed texts as opposed to those that are
jumbled or incoherent,

how we understand speakers who communicate more than they say,

and how we successfully take part in that complex activity called conversation

we are undertaking what is known as discourse analysis.
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Cohesion describes the way in which a text is tied together by linguistic devices, such
as And..., Additionally. .., Therefore..., However... and On the other hand. ..

GG ) ABLEYL g Sl g adl) B 3ga) A g lae pall) Jay ) Ay Al Ay jhal) dladall Ciuay
LAY Qi u-bj. L. &

A text has coherence if its constituent sentences follow on one from the other in an
orderly fashion so that the reader can make sense of the entire text.
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The property of unity in a written text or a segment of spoken discourse that stems

from links among its surface elements, as when words in one sentence are repeated in
another, and especially from fact that some words or phrases depend for their interpretation
upon in material or following text, as in the sequence.
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My father once bought a Lincoln convertible. He did it by saving every penny he could.
That car would be worth a fortune nowadays. However, he sold it to help pay for my college
education. Sometimes | think I’d rather have the convertible
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Coherence:

The key to the concept of coherence (“everything fitting together well”) is not
something that exists in words or structures, but something that exists in people. It is people
who “make sense” of what they read and hear.
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My father bought a Lincoln convertible. The car driven by the police was red. That
color doesn’t suit her. She consists of three letters. However, a letter isn’t as fast as a
telephone call.
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The property of unity in a written text or a segment of spoken discourse that stems
from links among its underlying ideas and from the logical organization and development of
its thematic content
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Speech events

In exploring what it is we know about taking part in conversation, or any other speech

event (e.g. debate, interview, various types of discussions), we quickly realize that there is
enormous variation in what people say and do in different circumstances. In order to begin to
describe the sources of that variation, we would have to take account of a number of criteria.
For example, we would have to specify the roles of speaker and hearer(or hearers) and their
relationship(s), whether they were friends, strangers, men, women, young, old, of equal or
unequal status, and many other factors. All of these factors will have an influence on what is
said and how it is said. We would have to describe what the topic of conversation was and in
what setting it took place
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Co-operative principle:
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The co-operative principle is stated in the following way: “Make your conversational
contribution such as is required, at the stage at which it occurs, by the accepted purpose or
direction of the talk exchange in which you are engaged” (Grice, 1975: 45). Supporting this
principle are four maxims, often called the “Gricean maxims.”
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The Quantity maxim: Make your contribution as informative as is required, but not more, or
less, than is required.

The Quality maxim: Do not say that which you believe to be false or for which you lack
adequate evidence.

The Relation maxim: Be relevant.

The Manner maxim: Be clear, brief and orderly.
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Hedges:

We use certain types of expressions, called hedges, to show that we are concerned

about following the maxims while being co-operative participants in conversation. Hedges
can be defined as words or phrases used to indicate that we’re not really sure that what
we’re saying is sufficiently correct or complete. We can use sort of or kind of as hedges on the
accuracy of our statements, as in descriptions such as His hair was kind of long or The book
cover is sort of yellow (rather than It is yellow). These are examples of hedges on the Quality
maxim. Other examples would include the expressions listed below that people sometimes

put at the beginning of their conversational contributions.
sl gal
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As far as | know ...,
Now, correct me if I’'m wrong, but ...
I’m not absolutely sure, but ....

We also take care to indicate that what we report is something we think or feel (not

know), is possible or likely (not certain), and may or could (not must) happen. Hence the
difference between saying Jackson is guilty and | think it’s possible that Jackson maybe guilty.
In the first version, we will be assumed to have very good evidence for the statement.
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implicatures:

CAROL: Are you coming to the party tonight?

LARA: I've got an exam tomorrow.

On the face of it, Lara’s statement is not an answer to Carol’s question. Lara doesn’t
say Yes or No. Yet Carol will immediately interpret the statement as meaning “No” or
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“Probably not.” How can we account for this ability to grasp one meaning from a sentence
that, in a literal sense, means something else? It seems to depend, at least partially, on the
assumption that Lara is being relevant and informative, adhering to the maxims of Relation

and Quantity. (To appreciate this point, try to imagine Carol’s reaction if Lara had said
something like Roses are red, you know.) Given that Lara’s original answer contains relevant
information, Carol can work out that “exam tomorrow” conventionally involves “study
tonight,” and “study tonight” precludes “party tonight.” Thus, Lara’s answer is not simply a
statement about tomorrow’s activities, it contains an implicature (an additional conveyed
meaning) concerning tonight’s activities.
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Background Knowledge:
John was on his way to school last Friday.
He was really worried about the math lesson.

Most people who are asked to read these sentences report that they think John is

probably a schoolboy. Since this piece of information is not directly stated in the text, it must
be an inference. Other inferences, for different readers, are that John is walking or that he is
on a bus. These inferences are clearly derived from our conventional knowledge, in our
culture, about “going to school,” and no reader has ever suggested that John is swimming or
on a boat, though both are physically possible, if unlikely, interpretations.

An interesting aspect of the reported inferences is that they are treated as likely or
possible interpretations that readers will quickly abandon if they do not fit in with some
subsequent information. Here is the next sentence in the text.
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Last week he had been unable to control the class.

On encountering this sentence, most readers decide that John is, in fact, a teacher and
that he is not very happy. Many report that he is probably driving a car to school.
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Schemas and scripts:

A schema is a general term for a conventional knowledge structure that exists in

memory. We were using our conventional knowledge of what a school classroom is like, or a
“classroom schema,” as we tried to make sense of the previous example. We have many
schemas (or schemata) that are used in the interpretation of what we experience and what
we hear or read about. If you hear someone describe what happened during a visit to a
supermarket, you don’t have to be told what is normally found in a supermarket. You already
have a “supermarket schema” (food displayed on shelves, arranged in aisles, shopping carts
and baskets, check-out counter, and other conventional features) as part of your background
knowledge.
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Similar in many ways to a schema is a script. A script is essentially a dynamic schema.

That is, instead of the set of typical fixed features in a schema, a script has a series of
conventional actions that take place. You have a script for “Going to the dentist” and another
script for “Going to the movies.” We all have versions of an “Eating in a restaurant” script,
which we can activate to make sense of this short text.
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Schemas and scripts:

Trying not to be out of the office for long, Suzy went into the nearest place, sat down
and ordered an avocado sandwich. It was quite crowded, but the service was fast, so she left
a good tip. Back in the office, things were not going well.
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On the basis of our restaurant script, we would be able to say a number of things about the
scene and events briefly described in this short text. For example, although the text doesn’t
have this information, we would assume that Suzy opened a door to get into the restaurant,

that there were tables there, that she ate the sandwich, then she paid for it, and so on. The

fact that information of this type can turn up in people’s attempts to remember the text is
further evidence of the existence of scripts. It is also a good indication of the fact that our
understanding of what we read doesn’t come directly from what words and sentences are on
the page, but the interpretations we create, in our minds, of what we read.
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Lecture 1Y

Second language learning 4l 4l alad

Foreign language (EFL)

Second language (ESL)
Acquisition

Learning

Focus on method

The Grammar-translation method
The Audio-lingual method
Communicative approaches:

A “foreign language” (learning a language that is not generally spoken in the
surrounding community)

Example: Japanese students in an English class in Japan are learning English as a
foreign language (EFL)

A “second language” (learning a language that is spoken in the surrounding
community).

Example: If those same students were in an English class in the USA, they would be
learning English as a second language (ESL).

In either case, they are simply trying to learn another language, so the expression
second language learning is used more generally to describe both situations.
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Acquisition and learning

The term acquisition is used to refer to the gradual development of ability in a language by
using it naturally in communicative situations with others who know the language.

u‘xugég*hdﬁgm&u\JNAQAM\QAEJM@JMJM\‘A B_La plbuaal) oL addiey
Aall) ol ¢ gd jan ) (A e dual i,

The term learning applies to a more conscious process of accumulating knowledge of the
features, such as vocabulary and grammar, of a language, typically in an institutional setting.
(Mathematics, for example, is learned, not acquired.)
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Activities associated with learning have traditionally been used in language teaching in
schools and have a tendency to result in more knowledge “about” the language (as
demonstrated in tests) than fluency in actually using the language (as demonstrated in social
interaction).
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Activities associated with acquisition are those experienced by the young child and, by
analogy, those who “pick up” a second language from long periods spent in interaction.

400 43l "l cpdl) il (ull) (@b ce g buall JUEkY) Lpduay AN Al A 3 gadd) Adagi jal) A
Jeldil) b aliad Al Al ghal) <l 58 (pa,

King faisal university | Om Yazan 1920



Introduction to Linguistics 2012-2013

Those individuals whose L2 exposure is primarily a learning type of experience tend not to
develop the same kind of general proficiency as those who have had more of an acquisition
type of experience.
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The grammar-translation method:

The most traditional approach is to treat L2 learning in the same way as any other academic
subject. Vocabulary lists and sets of grammar rules are used to define the target of learning,
memorization is encouraged, and written language rather than spoken language is
emphasized.
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The audio-lingual method:

A very different approach, emphasizing the spoken language, became popular in the middle
of the twentieth century. It involved a systematic presentation of the structures of the L2,
moving from the simple to the more complex, in the form of drills that the student had to
repeat. This approach, called the audio-lingual method, was strongly influenced by a belief
that the fluent use of a language was
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essentially a set of “habits” that could be developed with a lot of practice. Much of this
practice involved hours spent in a language laboratory repeating oral drills. Versions of this
approach are still used in language teaching, but its critics have pointed out that isolated
practice in drilling language patterns bears no resemblance to the interactional nature of
actual spoken language use. Moreover, it can be incredibly boring.
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Communicative approaches:

More recent revisions of the L2 learning experience can best be described as communicative
approaches. They are partially a reaction against the artificiality of “pattern practice” and also
against the belief that consciously learning the grammar rules of a language will necessarily
result in an ability to use the language. Although there are many different versions of how to
create communicative experiences for L2 learners, they are all based on a belief that the
functions of language (what it is used for) should be emphasized rather than the forms of the
language (correct grammatical or phonological structures). Classroom lessons are likely to be
organized around concepts such as “asking for things” in different social settings, rather than
“the forms of the past tense” in different sentences. These changes have coincided with
attempts to provide more appropriate materials for L2 learning that has a specific purpose, as
in “English for medical personnel” or “Japanese for business people.”
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Lecture 1Y
Gestures
* Meaning

* Types of gestures
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Iconics

Deictics

Beats

Types of sign languages
alternate sign languages
primary sign languages
The structure of signs
Shape and orientation
Location and movement
Primes, faces and finger-spelling
Iconics

Deictics
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Although both Sign and gestures involve the use of the hands (with other parts of the
body), they are rather different. Sign is like speech and is used instead of speaking,
whereas gestures are mostly used while speaking.
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Examples of gestures are making a downward movement with one hand while talking
about not doing very well in a class or making a twisting motion with one hand as you
describe trying to open a bottle or jar.
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The gestures are just part of the way in which meaning is expressed and can be observed
while people are speaking and signing.
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Types of gestures <l ¢ £ il

Iconics are gestures that seem to be a reflection of the meaning of what is said, as
when we trace a square in the air with a finger while saying I’m looking for a small box. By
itself, an iconic gesture doesn’t “mean” the same as what is said, but it may add “meaning.”

Iconics ngé@u\@ Gﬁw\@@ﬁeﬂh.ﬁ& Slall s LasS cd&*uu.'\a.dbuuai\ 94 ‘rﬁ\ Q\QLA-J\J“;A
u.'a.a"d*'agﬁmjsd&.}u@"gﬁaﬁ‘i"&J,\Am‘ﬁ\s.\agé_JM@ycp&Aqiliidj\g"_

Another common group of gestures can be described as deictics. The term “deictic”
means “pointing” and we often use gestures to point to things or people while talking. We
can use deictics in the current context, as when we use a hand to indicate a table (with a cake
on it) and ask someone Would you like some cake?. We can also use the same gesture and
the same table (with cake no longer on it) when we later say That cake was delicious. In this
case, the gesture and the speech combine to accomplish successful reference to something
that only exists in shared memory rather than in the current physical space.

LU Wha g (Say il (4a 4S jidia 4o gara AT deictics. gllaas "deictic” (s S (B (g LY
pladi) UiSey Gaaty ¢S Lady (alAdY) o) sl ) 5L clslal)) aladiud Glua¥) deictics (laall
?Mumuﬁjdhu&&wu.dbb(&duicﬁ&a) Jsaad) (A1 3 LU add) andiead Ladie Jlad) g LasS ¢ Aladl
A 3 ol g 3aY cBg B Jh Latie (3 Lo day ol ASeS aa) Jgand) (udip A3d (udi aladin) Lyl LiiSay g

o ol g AS i) 3 80N 8 JaBd 3 g ga £l Aaali LAY JladY Gm el Uad g ASdl Alad) o B B0
ngAJ\ ‘é.\w‘ j,gﬂ‘

There are other gestures, such as those described as beats, which are short quick
movements of the hand or fingers. These gestures accompany the rhythm of talk and are
often used to emphasize parts of what is being said or to mark a change from describing
events in a story to commenting on those events. As with other gestures, these hand 13
movements accompany speech, but are not typically used as a way of speaking. When hand
movements are used in order to “speak,” we can describe them as part of a sign language.
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Types of sign languages

There are two general categories of language involving the use of signs:
alternate sign languages and primary sign languages.

BLAY) cldd ¢ £) 50

Y aladin) o g gkt Al dall) (e cplale (b Gllia;

A gY) 3 Lay) dady o gliall 3_LEY) i,

By definition, an alternate sign language is a system of hand signals developed by speakers
for limited communication in a specific context where speech cannot be used. In some
religious orders where there are rules of silence, restricted alternate sign languages are used
(e.g. by monks). Among some Australian Aboriginal groups, there are periods when speech is
avoided completely and quite elaborate alternate sign languages are used instead. Less
elaborate versions are to be found in some special working circumstances (e.g. among
bookmakers at British racecourses or traders in commodity exchanges). In all these examples,
the users of alternate sign languages have another first language that they can speak.

(s Bagina LA & gual) @) paSa Lglinda g Al ) <) L) e alaT g2 Jadal) 3 LAY dad A g iy i) aSay
Clad Badall asdind g (Craall 30 g8 aa 68 Eua Al cleland) plany B andiad of oSas ¥ aMSN Eua daaa (Gl
<l 8 a5 L) ) (B Cabial) GlSad) e gaa Gl G L (ORR ) D (e Ul S o) Jaaad) BLEY)
OSas Al A Sl JB i jlaa) Gl cre Yay Al B LEY) cilid Lalad Al addiud 5 Lalad 23Sl cuiad oy Ladic
b il o e ) (Bl s B LA jal) G JUa Ja 10) dald Jas g B Gy B lgale ) glal
Osbiion AN A5Y) 5 AT AR Cugliall 3 LEY) AR addiiane (8 ALY oda JS B (rulad) adud) s ) g
‘JSS\_

In contrast, a primary sign language is the first language of a group of people who do not use
a spoken language with each other. British Sign Language (BSL) and French Sign Language
(SLF), as used for everyday communication among members of the deaf communities of
Britain and France, are primary sign languages. Contrary to popular belief, these different
primary sign languages do not share identical signs and are not mutually intelligible. British
Sign Language is also very different from American Sign Language (ASL) which, for historical
reasons, has more in common with French Sign Language.
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The structure of signs <ldle Jsa

As a natural language functioning in the visual mode, (American Sign Language) ASL is
designed for the eyes, not the ears. In producing linguistic forms in ASL, signers use four key
aspects of visual information. These are described as the articulatory parameters of ASL in
terms of shape, orientation, location and movement. We can describe these parameters in
the use of the common sign for THANK-YOU.

4y 5aY) 8 LEY) Add) apanali o ey ) g B Apmplal) Aall) Jead Aalig) ASL EUH) B .0 Gy (el
(b A sad JISl ASLGa (Bhaill cilalaaS 038 cika g ally Ay jual) il glaal) (pa dpeasi ) il g2 A pladiea) (b gall ¢
ASL J A4S jidia dadle pladi ga Glalaall 0dd Cia g Likay 48 ally adgally Angill g (JSAN Eua (WTHANK-
YOU

Shape and orientation 42 il y Jsi&l)

To describe the articulation of THANK-YOU in ASL, we start with the shape, or configuration
of the hand(s), used in forming the sign. The shape may differ in terms of which fingers are
used, whether the fingers are extended or bent, and the general configurations of the
hand(s). The configuration shown in the illustration is a “flat hand” (not a “fist hand” or a
“cupped hand”).

Juaia i I THANK-YOU (8 ASL 8 Aadle (iS4 3 axdiedi g o((3) 4 (o oSl gl «JS) ga lagl cadg ¢
() Al alad) iy 9 g cally gl el Ay aulal) CuilS o) g caabial) addind Al g JSAN Cua (e CAliAS
aball 4" g A A" (Gl g) Mrhiese 2" R A gl ana ) A (e gb CngSElI”),

The orientation of the hand is “palm up” rather than “palm down” when signing THANK-YOU.
In other signs, the hand may be oriented in a number of other ways such as the “flat hand,
palm towards signer” form used to indicate MINE.

Lal (e 05 B (s A) cladle b o<t KA o gl aie "dhad ) A" (e Y A JAD" g4 dLalida g
A ) B LS addiey i gl "aBgal) gad Al g crhaaa 3™ Jia gAY Gk (e 23e B An i),

The structure of signs <ldle J<

Location and movement 4S a5 a8 sa
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Whatever the shape and orientation of the hand(s), there will also be a location (or place of
articulation) in relation to the head and upper body of the signer. In THANK-YOU, the sign
begins near the mouth and is completed at chest level. Some signs can only be distinguished
on the basis of location, as in the difference between signing SUMMER (above the eyes) and
UGLY (below the eyes) because hand shape, palm orientation and movement are the same in
both of these signs. In some two-handed signs (e.g. MEDICINE, SHIP), one hand acts as the
base location while the other hand moves on or above it.

The movement element in THANK-YOU is “out and downward” toward the receiver. The
difference between faster and slower movement in signing also has an effect on meaning

ot £ 5l g Cul ) (laty Lad (L) (S ) adga Lidad LA (39S Cigan g ¢((B) Auall e slall g JS (S Laga
oAy O Y) (S Y sl (s gia B JLaiS) g adl) (e AN Jaaad Tan g caSt AN A B gall (e aead)

i) el g (Oubed) (368) Cinall & ad gl G G A Jad) g LS cad gall bl o W Jasal (S ciladle

Jia) Cpaally ciladle (any (& ciladlal) oh (pa S (A Lgual (A AS jall g Ao il AN 5 cad) JS Gupany (Copind)
«ahalISHIP)48 58 o) JEi (o AT dali (1 Laiyy B8 28 gaS dsali JladY) Saalg o,
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e Ly
Primes, faces and finger-spelling (<>«Y) aua¥l g 2925 A Y aaed

The contrasting elements within these four general parameters can be analyzed into sets of
features or primes. We say that “flat hand” is a prime in terms of shape and “palm up” is a
prime in terms of orientation. Identifying each of these primes allows us to create a complete
feature analysis of every sign in much the same way as we can analyze the phonological
features of spoken language.

O 58 Cady iy g il Jaal) (e e gana ) Ledilad (Say day ) dalad) puileal) 0da ) (b AaBlitall pualiad)
U ey (it 038 (oo JS aad Angil) Cua e () 92 "y all™ 9 JSAN) Cua (e i) 98 Mhas 201"
ASaall 43l (e 45 gaal) <l Jnall Sl UiiSay LaS 4y plat) (udly i) 8 dadle JS (e ALalS Julati 3 50a (3141,

In addition to these parameters and primes, there are important functions served by non-
manual components such as head movement, eye movement and several specific types of
facial expressions. Under normal circumstances, THANK-YOU is articulated with a head nod
and a smiling face. If a sentence is functioning as a question, it is typically accompanied by a
raising of the eyebrows, widened eyes and a slight leaning forward of the head.

A ay ool N A ja Jia Juda s il gSa Lgaady daga Ciilla g llia g (A gY) Slas ¥ g yutaall oda ) AdLaYL g
Agalal) g BRI OB B A gl sl (e Badaa £ B2 g ClITHANK-YOU 42l g ol ) Belay) g s saaliy
ol Y A i ala¥) ) Jaang ) Galaadl g Calad) 28 L gauaa Bale g ) g JSG A Jary aSa 1) awadisal),
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Also, if a new term or name is encountered, signers can use finger-spelling, which is a system
of hand configurations conventionally used to represent the letters of the alphabet. From
these brief descriptions, it is clear that ASL is a linguistic system designed for the visual
medium, in face-to-face interaction. The majority of signs are located around the neck and
head. If a sign is made near the chest or waist, it tends to be a two-handed sign.

) il oS5 e allai A Al g slagd) OB gal) C aa) aladiiad (Say camd gl Baaa AN g Adaliaa i 13) Ly
Of gl gl (b B pa g iba gV oda (e Agaal) i g el Jall Ladhs daddiuall ASL (e aanaa (5 il alii ga
Adle ) ) als ol 13) L ul g A8 Jga ciladle Aplle adig Aa gl gy ol (B ol payl) b giall (g2al)
Gl Aadle 058 O () Jpag Adld  puadd) ) aal) (e A,

Lecture 1¢

Revision 423 »

1. Animals and human language

* Properties of human language
* Displacement

* Arbitrariness

*  Productivity

e Cultural transmission

2. The sounds of language

*  Phonetics
* Voiced and voiceless sounds

* Place of articulation
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1. Animals and human language

Bilabials

Labiodentals

Dentals

Alveolars

Velars and Glottals
Charting consonant sounds
Manner of articulation
Stops

Fricatives

Affricates

Nasals

Liquids

Glides

Vowels

Diphthongs

2012-2013

- One of the human properties which organized at two levels or layers simultaneously.

A.

C.

D.

Displacement
Arbitrariness
Productivity

Duality

2. The sounds of language

- The two sounds /f/ and /v/ are described as

King faisal university | Om Yazan 1920

18



Introduction to Linguistics 2012-2013

A. Bilabial
B. Labiodental
C. Dental

D. Alveolar

3. The sound patterns of language

*  Phonology

* Phonemes

* Phones and allophones
* Minimal pairs and sets
* Syllables

* Consonant clusters

* Assimilation

* Elision

4. Word formation:

* Etymology

* Coinage

* Borrowing

¢ Compounding
* Blending

* Clipping

* Backformation
* Conversion

* Acronyms
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* Derivation

* Prefixes and suffixes

3. The sound patterns of language

2012-2013

- Which of the following words are considered as a minimal pair

A. night and dark
B. site and side
C. high and low
D. sun and light

4. Word formation:

- Words formed from the initial letters of a set of other words.

A. Coinage
B. Blending
C. Clipping
D. Acronyms

5. Morphology

*  Morphemes
* Free and bound morphemes
* Lexical and functional morphemes
* Derivational and inflectional morphemes
* Morphological description
* Morphs and allomorphs
6. Grammar

* Traditional grammar
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The parts of speech
Nouns

Articles

Adjectives

Verbs

Adverbs
Prepositions
Pronouns
Conjunctions
Agreement

Traditional analysis

The prescriptive approach

5. Morphology

2012-2013

- The underlined word in the sentence “the child’s wildness shocked the teachers” is

A.

C.

D.

functional
lexical
inflectional

derivational

6. Grammar

- Words used to refer to various kinds of actions.

A.

nouns
articles
adjectives

verbs
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7. Syntax

Deep and surface structure
Structural ambiguity

Recursion

Tree diagrams

Symbols used in syntactic analysis
Lexical rules

Movement rules

8. Semantics

Meaning
Semantic features
Semantic roles
Agent and theme
Lexical relations
Synonymy
Antonymy
Hyponymy
Prototypes
Homophones and homonyms
Polysemy

Word play

Metonymy

7. Syntax

2012-2013

is the study of the principles and processes by which sentences are

constructed in particular languages.
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A.

C.

D.

Deep structure
Surface structure

Syntax

Recursion

8. Semantics

2012-2013

- The underlined word in the sentence “the boy kicked the ball” is

A.

C.

D.

agent
theme
instrument

experiencer

9. Pragmatics

Meaning

Context

Deixis

Reference

Inference

Anaphora

Presupposition

Speech acts

Direct and indirect speech acts
Politeness

Negative and positive face

10. Discourse analysis

Meaning
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* Cohesion

* Coherence

* Speech events

* Conversation analysis

* Co-operative principle:
* Hedges

* implicatures

* Background Knowledge

* Schemas and scripts

9. Pragmatics

- Expressions such as tomorrow and here are obvious examples of bits of language that we
can only understand in terms of the speaker’s intended meaning. They are technically known
as

A. content
B. deixis

C. anaphora
D. inference

10. Discourse analysis

- describes way in which a text is tied together by linguistic devices the
A. Cohesion
B. Coherence
C. Hedges

. 24
D. Implicatures

11. First language acquisition
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Acquisition

Input

The acquisition schedule
Cooing and babbling
The one-word stage

The two-word stage
Telegraphic speech
Developing morphology
Developing syntax
Forming questions

Forming negatives

12. Second language learning

Foreign language (EFL)
Second language (ESL)
Acquisition

Learning

Focus on method

The Grammar-translation method

The Audio-lingual method

Communicative approaches:

11. First language acquisition

2012-2013

- The earliest use of speech-like sounds has been described as

A. two-word stage
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C.

D.

holophrastic

one-word stage

cooin

12. Second language learning

2012-2013

- The gradual development of ability in a language by using it naturally in communicative

situations with others who know the language is known as
A.
B.
C.

D.

learning
input
acquisition

method

13. Gestures

Meaning

Types of gestures
Iconics

Deictics

Beats

Types of sign languages
alternate sign languages
primary sign languages
The structure of signs
Shape and orientation

Location and movement

Primes, faces and finger-spelling

13. Gestures
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- One type of gestures that seem to be a reflection of the meaning of what is said
A. deictics
B. beats
C. iconics

D. oralism

the end....good luck and best wishes>>

Om Yazan 1920
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