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LECTURE-11-

e Study of the relationship between language and the
brain is called neurolinguistics.
e Although this is a relatively recent term, the field of study
dates back to the nineteenth century.
I 25m Al Al Jlaa s el s xlaine oo 138 o (e a2 )l e o
e aulill ¢ all

«Important parts are in areas above the left ear.
1. The brain stem (connecting the brain to the spinal cord).
2. The corpus callosum (connecting the two hemispheres).
3. The two hemispheres (right and left).
ol O3 Jef 8 daal Y 6l 32Vl
S5l Jiadl 8¢ laall Loy - g ladll g 2a
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e Parts of the brain

*Anterior speech cortex’ or, more usually, |<The ‘posterior speech

as Broca’s area. cortex’, or Wernicke’s
Named after Paul Boca- a French surgeon- | area.

reported in the 1860s -damage to specific Carl Wernicke - German
part of the brain, was related to extreme doctor - 870s, reported

difficulty in producing speech. So Broca’s | that damage to this part of

area is crucially involved in the production | the brain was found

of speech. among patients who had
zhos cuh -85 5 Jg S - (aldl) glallle" | speech comprehension

3aaa s ya ciial Al ) Y -5 1860 & Ml - i | difficulties. So
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Cuso lladl) ~U) (8 4210 4y e ) ELadll
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Wernicke’s area 1s

crucially involved in the

understanding of speech.
Al cotad LA18) 5 ddle
bl el i JHIS aSy
Aadl S3-1870 — Al
a8 sl Sl ) ) shall
el (gal g Laall (ya ¢ al
agd Gl gaa (e (sl Gl
AOS agh 84Sy yd

«The motor cortex, - area that generally
controls movement of the muscles.
Close to Broca’s area is the part of the motor
cortex that controls the articulatory muscles
of the face, jaw, tongue and larynx. Evidence
that this area is involved in the physical
articulation of speech comes from work
reported in the 1950s by two neurosurgeons,
Penfield and Roberts (1959).
e ol A8 a lags dslaiall S ald) 5 il
o AS Al 5,580 Ga e 5a 58 185 0 A8k (e A i
alal 3 jaiall g lall g Gludll g as oll CBliac & 2SS
0 ALl golall delpa Jlaall 124 3 & jlis o) e
o e 0 8 (68 1950 (8 <SS Jaal) (40
...1959) usi_n s Penfield s «obacy!

*The bundle of nerve
fibers called the arcuate
fasciculus.
This was also one of
Wernicke’s discoveries
and is now known to form
a crucial connection
between Wernicke’s and
Broca’s areas.
Lnanll GLIY) (e de sanae
LAJM\ LU;S\ PRV
9 5 4ASyi yd HLaLIASY) s
danal) Jlad) &5 Cag yaa
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e The localization view s 4ea il (&
Specific aspects of language ability can be accorded
specific locations in the brain.
Called the localization view
Used to suggest that the brain activity involved in hearing a
word, understanding it, then saying it, would follow a
definite pattern.
Una i o gus Calll g lld agd 5 4l plaws 8 & iy $laall Ll @

Naasa

Word is heard and comprehended via Wernicke’s area.
o AS i dahie e Lgagd g AlSll pay @

This signal is then transferred via the arcuate fasciculus to

Broca’s area where preparations are made to produce it.
S 1S 5 5y il ) A il Aol e il JLEY) B Sy

L Aalny Glalanily)

A signal is sent to part of the motor cortex to physically

articulate the word.

Al L el A8 jall 5 8l (e 6 D () 3L Jle)) &1 @
We are forced to use metaphors mainly because we cannot
obtain direct physical evidence of linguistic processes in
the brain. Because we have no direct access, we generally
have to rely on what we can discover through indirect
methods.

Aol e J sl aabaie Y WY Lol @l jlain¥) aladin ()5 shias o
sale g ¢ pilse Juai) Lol ud (Y flaall 8 4 galll Ciljlaall 5 puile 40l

Bodle e ok A e i o S e e alae )



ANASF

*The tip of the tonque phenomenon

e Minor production difficulties of this sort may provide possible
clues to how our linguistic knowledge is organized within the
brain.

Jala g salll U pro odats 461 Aaall (0 858 (5 haall ZUBY) iy sran @
&l

¢ In the tip of the tongue phenomenon, we feel that some word is just
eluding us that we know the word, but it just won’t come to the
surface.

A oSl 8an) 5 AWK Cayad of W Jadd palatl) AaIKY) oamy ol el Ll 5 jals 8 e
) )

e \When we make mistakes in this retrieval process, there are often
strong phonological similarities between the target word we’re
trying to say and the mistake we actually produce, e.g.,
(distinguisher/extinguisher) and (medication/meditation).

A geall (g A 8 An ) 0 5S Le Llle e gladd) pla ind Alee A adi Ladic o
(i) Qs e gl sl b ot g Uadll J gt (o Jsland - 4K
(el / 61 52) 5 (Alida / distinguisher)
e Mistakes of this type are sometimes referred to as malapropismes.
(BUY) Jlaxinsd 36l Ll o & il 138 (e eladl o ¥ poany 3 JLiy @

1. Slips of the tongue
*Another type of speech error is commonly described as a slip of the

tonque.

LOhad Ay 4liay DISU Uadll (e JaT ¢ gi30le Chia g
*This produces expressions such as ‘a long shory stort’ (story short),
‘use the door to open the key’ (the key to open the door), and ‘a fifty-

pound dog of bag food’ (bag of dog food).
*Slips of this type are sometimes called spoonerisms after William
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Spooner.
8 QL aladiul" ¢ (3_juald duad) "AL ghall sShory <) giw ' Jie &l jaaf el
o ) M) o) gl e S Agia Gausedl) QIS g ¢ () il ~igall) Mo Uik
Alls yisaus ialill aay e sl 138 (pe (3155 Ulal ans A1 8), - I AR ) 5l

2. Slips of the ear

e Slip of the ear is a processing error in which one word or phrase is
heard as another, as in hearing ‘great ape’ when the utterance was
“gray tape”.

Al 4 LS (oAl dlaa ol Ban) 5 AalS pany A dadladll dUad g8 (AVIAL) o

Mesabal Jay i IS GAUS) e Ladie Mlal)

¢ It may also be the case that some malapropisms)

medication/meditation) originate as slips of the ear.
However, some problems with language production and
comprehension are the result of much more serious disorders in
brain function.
w@ﬂmﬁ(&tﬂ\/g\jad&)ﬁﬂy\ Jlaziad 3ol Liayl Jlall Sy 28 @
5_pha bl el a4 agdll g 2 LY 5 Aadl) e JSLIAN (any ¢ Gl aa g 3V
Fledll Ay b i ey (e S

e Aphasia

*Aphasia is defined as an impairment of language function due to

localized brain damage that leads to difficulty in understanding and/or

producing linguistic forms.

) A yidll g laall 8 Cali Cany Al Ak g A& DA Ay (o 2DIS)) e 5 jaal] ()i
Ao ad JIE1 2 51/ 5 aed 2 A ) (g0

The most common cause of aphasia is a stroke.

Those effects can range from mild to severe reduction in the ability to use
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language.

Aslal) A3Sud) A OIS e 506l sl Le ol SISV Gl
Al alasind e 50l 8 aad (mleds) s Aliiea (sl 5 JEY) Sl oSy

*Broca’s aphasia (also called ‘motor
aphasia’) is a language disorder in
which speech production is typically
reduced, distorted, slow and missing
grammatical markers.
5 (RS s A Lyl e 5) 1S5y dusane
DS L) mdd o e sale Al Al oyl
‘\TUA.J\ .ﬁé} cjng&"_i\.a)uc)
The frequent omission of functional
morphemes (articles, prepositions)
& inflections (plural -s, past tense -ed)
has led to the characterization of this
type of aphasic speech as
‘grammatical’.
In grammatical speech, the
grammatical markers are missing. In
Broca’s aphasia, comprehension is
typically much better than production.
il dimorphemes J J_Siall Jlae Y1 (sale
G egaall I Jie) el il g (Lall Cag ya)
e g il 138 Capa i 8 - ED) 555 sl (bl
"grammatical. b dwall 23K
4 il Gladle « grammaticalUas
Juadl ()5S L bole agh IS g A A 50 53k
Y e

*The type of language disorder
that results in difficulties in
auditory comprehension is
sometimes called ‘sensory
aphasia’, but is more commonly
known as Wernicke’s aphasia.
2ns g 3l il (a5
Sl _aY) (B Dl s A sy
o ssd S8 5 ¢Mhpuen Fusa” rand
Ay R ansly Cig el
*Someone suffering from this
disorder can actually produce
very fluent speech which is,
however, often difficult to make
sense of.
O Qsilag Gall palaiB (Kay o
483Uay 2SI ot g a8l 1) 3 ol ylaaY!
pedll L ST Le Llle 5 las
Difficulty in finding the correct
word, sometimes referred to as
anomia, also happens in
Wernicke’s aphasia.
Ll o) fiall (84 saace
28 Ul L) iy Al 5 dagaiall
A Aan 8 Caany LS el

«Conduction aphasia is a language disorder associated with damage to

the arcuate fasciculus in which repeating words or phrases are difficult.
o LSl s i) Ao jall ciiad Al ) ) ddag ye 42l Gl jlaial g (e sill dusine
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e el ) S5 )
-Individuals suffering from this disorder sometimes mispronounce
words, but typically do not have articulation problems.
e Osian Y sale (ST el LS LAl ars Gl eV (e o silag cpdll a1 53Nl
Jrada JSL
- Comprehension of spoken words is normally good. However, the task of
repeating a word or phrase (spoken by someone else) creates major
difficulty.
(AT padd L Caany ) 5l 5l AalS ) S dagay 3 ale 48 ghiall LK) 2
8mS 4 graa (813

e |[anguage disorders of the type are almost always the
result of injury to the left hemisphere. This left hemisphere
dominance for language has also been demonstrated by
another approach to the investigation of language and the
brain.

i laS | eVl daall 3 Sl Caal ddlay Ao oS8 Al cll jlal o
Gaaaill (o Al 4y i g jedal Al Al SV dal s S Caal diags 18
$leall g 4zl 3

e Dichotic listening §leiuy!
An experimental technigue that has demonstrated left hemisphere
dominance for syllable and word processing is called the dichotic
listening test.
U seaill dallaa g il V) Al 5 K Caial diagn il il dyy o) 4085 e
gl dichotic Jlaal
This technique uses the generally established fact that anything
experienced on the right-hand side of the body is processed in the left
hemisphere, and anything on the left side is processed in the right
hemisphere.
e o) sl e 3Rl (53 (e o o5 gl Aallas ol () Ala padion G gluY)
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Cuaill 8 e culal) e o 25 JS Jaead Al ¢ e Apaall 5 SH Caial b awall
eyl
So, a basic assumption would be that a signal coming in the right ear
will go to the left hemisphere and a signal coming in the left ear will go
to the right hemisphere.
il ) adi G g Aaddl O3 e ALEal) B LE) O 98 (b)) YY) (8 (A
) ciall) ) Gl g g el O3 (e ALBAl) B L] e Adial) 5 SY)
In this process, the language signal received through the left ear is first
sent to the right hemisphere and then has to be sent to the left
hemisphere (language center) for processing.
Cuaill ) (sl (V) AR Bk e @y 55l J sl D) aly cdleadl o2a b
Aadlaall (as gl Aadl) a1 Apaiall 3 )SH Caal ) Ll ) &5 Sl sy 5 (g
e Non-direct route takes longer than a linguistic signal received
through the right ear and going directly to the left hemisphere.
First signal to get processed wins.
el Y ok e a5 Ay gad 3L e Johal U g 5 pdlall e (3 ykall 128
Leialae 358 Ao Jganlls L3 Jf L ) a3 Sl Cacad )5 il JsYI g

e The critical perioda jall 3 sl

The apparent specialization of the left hemisphere for language is
usually described in terms of lateral dominance or lateralization (one-
sidedness). ;
ol e Eun e Al pn ¥l Al 3 SI Caal (8 ol gl (anaddl) Bile Caua g
.(34lav) lateralization
o Lateralization process begins in early childhood.
Sl 4 alall dls 5 8 Tay lateralization dolee o o
e |t coincides with the period during which language acquisition
takes place.

Arlll QLS A8y i 3 i) pe (yal 35 0
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e During childhood, there is a period when the human brain is most
ready to receive input and learn a particular language. This is
known as the critical period.

A Gl slaxial SEY) ga g pdl g leall tie 5 i cllia 4 gabal) dls 0 DA @
Ao o) 8l anly g grall g 138 Aima dal plat

e Though some think it may start earlier, the general view is that the
critical period for first language acquisition lasts from birth until
puberty.

Aalll LY da all 3 iall g aladl (ol 1) g (il 85 8 18 Lgs) Siay (and) @

&bl O in 5 8V gl e it (J5Y)

e |fachild does not acquire language during this period, for any
one of a number of reasons, then he or she will find it almost
Impossible to learn language later on.

o ad L) e 2o e aal 5 (Y Bl a2 IO ARl iy Y Jikall (IS 1Y) o
BaY g 8 Al aley Ly 58 Jaactesal) (e 40 aad (o g L)

o Genie
A girl discovered in 1970 at age 13 who had not acquired her first
language.
Spent her life in a state of physical, sensory, social, and emotional
deprivation. - Unable to speak- Started to imitate sounds, but couldn’t
produce grammatically complex speech.
She was using the right hemisphere: in dichotic listening, she showed
‘left ear advantage’
Oo Al i Ll Cuadls, 3 6Y) Lgiad i€ a1 13 J) G 8308 1970 ple (b i)
Al a2 e byl 2 5, Ahalall g eladial¥) 5 owall 5 galdd) Gla sl
& oaY) Caaill aadid Sy -l e Baiae Wlad &35 o (S Y 815 ) Y]
" el YD B a" o sedal Ll il 5 cdichotic g laiuY)
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LECTURE-12-

Basic requirements

e During the first two or three years of development, a child
requires interaction with other language-users in order to bring this
general language capacity into operation with a particular
language.

oo Jelail) callay Jadall 5 ¢ dpaiil) (e (oW ol sind) DA ) il JUA e
Axd a0 shatll ) Aaladl 4 gadll 35080 028 (Ba8a Jal (e 5 A ARl (erdiiiadl

e A child who does not hear or is not allowed to use language

will learn no language (Genie).
(@A)Mg\é@we\mb?@@myj\@mygﬂ\w\

e The crucial requirement appears to be the opportunity to interact
with others via language.

Aall) 5ok ¢8 o AV pe Jeliill da @l (o gays anls Tl e

e The acquisition schedule
e All normal children develop language at roughly the same
time, along much the same schedule.
Jsaall caila ) ey 55 ands < gl) 8 4l sl oy ) JUlaY) aas o
Lyl 4ild a3
e Language acquisition schedule has the same basis as the
biologically determined development of motor skills.
o L sl s Baaaall Al (el (padh 40l Zalll QLY e 30 Jsanll o
S ) @l leall
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e This biological schedule is tied very much to the
maturation of the infant’s brain.
ol Flad 7 i aa | S s sl ol Jsaadl basi 5y e
e \We could think of the child as having the biological
capacity to cope with distinguishing certain aspects of
linguistic ‘input’ at different stages during the early years
of life.
Gl sall Grars ae Jaladill A ol gaall 5 8 4pa] LS Jaall of siias o Sy @
Bladl e (V) i) DA ddliae Jal je (84 gl AL 3 Saaall

e The acquisition schedule

e \What this acquisition capacity then requires is a sufficiently
constant type of ‘input’ from which the basis of the regularities in
a particular language can be worked out.
ez () Sy (Al DA (e LS 4 Loy i g 635 a8 luiS) allaly o
Ll Jom sl (S Aigma Al b QU)o ulad e
¢ In this view, young children are seen as actively acquiring the
language by identifying the regularities in what is heard and then
applying those regularities in what they say.
8 YN aat DA e Gl QLY laaall JbY) ) ki ¢ ol )l e 4 e

e Caregiver speech
e Under normal circumstances, human infants are certainly
helped in their language acquisition by the typical behavior
of older children and adults in the home environment.
IR e alll CLusiS) 8 ozl ST ae b dlall gkl Jla 6 o
Al I il b ol L S JELY) (o pmd e o sl
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e The characteristically simplified speech style adopted by
someone who spends a lot of time interacting with a young
child is called caregiver speech.

) (e S (B8 g Gt 8 (e ey g Jasssal) WS aae asll @

Al )l el oy ypia Jid pe Jelil

e Salient features of this type of speech (also called
‘motherese’ or ‘child-directed speech’) are the frequent
use of questions, often using exaggerated intonation, extra
loudness and a slower tempo with longer pauses.

sl "motherese" Liayl ausi ) alladll (e g sill 1315 5 Ll oDkl @
Lo e g ¢ A1 (e Sl aladiud) & ((Jikall 4x go oUad!
Jshal i i e Uagl 3 555 cdlical (33 0 e ¢ 4 allsall gl aadinis

e Cooing and babblingoligd s Jag!

The earliest use of speech-like sounds has been described as cooing.
,dg&j&\yaiz’\dhmahﬁu\ Jj\gaamq

Gradually becomes capable of producing
During the first |sequences of vowel-like sounds, high vowels
few months of life | similar To [i] & [u].
Jicdle qu@LCuJJ‘_ALEJJGL\MJﬁC_\mS
alileall lad) 48 jaciall Ca g yall g ol gyl

Hence the common description as ‘cooing’ or

By ‘gooing’ sounds similar to the velar consonants
four months of |[k] & [d],
age Uilas &l gual 'gooing" RS auly AS Hilia Clua g
alad) SLLS

Five months old | Hear the difference between the vowels”[i] & [a]
&discriminate between syllables like [ba] & [ga].

12
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pblaal G Sl g -Aladl Caal e @al ) g lainY!

Produces a number of different vowels and
consonants, as well as combinations such as ba-

Between ba-ba and ga-ga-ga. This type of sound
six and eight | production is described as babbling.
months (e Duad cddliaal) ALl (g jall g dlall Cag a1 J22e i
Aol #LY) e g 5ill 18 Cia ga- BA Jie e sans
gl
as well as variation in the combinations such
nine to ten As ba-ba-da-da.-Nasal sounds become more
months common & certain syllable sequences such as ma-

ma-ma & da-dada are produced.
BA - BA - DA LS &l jill sda Jia 8 GUAY) (e Sliad
Judas i oy g Lo s ST raay i) &l paM - da
.\.J\.J \.Jj bl.Ai caui caui d.\.A 2_1..}3.4 cjas.e

Tenth & eleventh

More complex syllable combinations (ma-da-ga-
ba), a lot of sound play & attempted imitations.

months

A5 «(MA - DA - GA - BA) laiia3 jiST Gl i alaia
Jﬁmdjbjc—’jmj\(m,. :N.L')A

e This ‘pre-language’ use of sound provides the child with
some experience of the social role of speech because adults
tend to react to the babbling, however incoherent, as if it is
actually the child’s contribution to social.

sl (85 Al (s ae Jilall Cgeall g Al J8 L aladial e

ASulaie ye o0 650 e 30 s LS oY AU elaaY)
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e The one-word stage

e Between twelve & eighteen months, children begin to produce a
variety of recognizable single-unit utterances.
2SI (e Ao giie Ao sana Ul & JakY] oy o b de dpldy yhe S8 o e
e)ﬁ\ 3aa g aal g
e This period called the one word stage, is characterized by speech in
which single terms are uttered for everyday objects such as ‘milk’,
‘cookie’, ‘cat’, ‘cup’ and ‘spoon’ (usually pronounced [pun]).
a5 LB ) clallaaall 8 aad jaathy g csanl ol Al A o e X35 yidll oda @
I TRREIN T 1SS ¢l e Hae gl Blall s LY
e Other forms such as [asz’] may occur in circumstances that suggest
the child is producing a version of What’s that, so the label ‘one-
word’ for this stage may be misleading and a term such as ‘single-
unit’ would be more accurate.
AT 5 12 La (e 4 L) g Jakall o)) i oy yka 8 Chaad 8 [asae '] Jie JISGT o
- daal gBas g _MLCJLAA\JMQ)SSAEM;)A\ 3g1" Baa) g AalS e Mdaud ()8
Ay i G S

e \We sometimes use the term holophrastic (meaning a
single form functioning as a phrase or sentence) to
describe an utterance that could be analyzed as a word, a
phrase, or a sentence.

bole s e Jery 23503 Lixal) holophrastic zlaaas Ulhal aaiiui o
Alea 53 le Sl A4S 5 el Lelilat (S 2SN G 15 (Ao |

¢ The two-word stage

e Depending on what we count as an occurrence of two distinct words
used together, the two-word stage can begin around eighteen to
twenty months, as the child’s vocabulary moves beyond fifty
words.

Al U el 8 clee 203000058 Jpae ialS (e Al g e Jgni i e e lalaic) o
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el slai fifty Jaball o jte ety Cus ¢ )65 20-18 Jss AalS (e fa
e By the age of two, whether the child is producing 200 or 300
distinct ‘words’, he or she will be capable of understanding five
times as many.
431 53 jpaiall "L (0 300 51 200 U sa Jikall S o) g (i yanl) (0 @
.QMTMOAJ:?M\?@‘;QBJJGO)S:L@\ )

e Telegraphic speech

e Between two and two-and-a-half years old, the child begins
producing a large number of utterances that could be classified as
‘multiple-word’ speech.

Ry Gl Sl peaill (e jaS aae Uk Jikall Tay @i Cual s Gl g (i Gn o

A saaeia Ll e caial

e This is telegraphic speech which is characterized by strings of
words (lexical morphemes) in phrases or sentences such as this shoe
all wet, cat drink milk and daddy go bye-bye.

e sl Ol e 8 sl ClalSH (e Judlas Jaai i) allaad) 48 50 108 o

e The child has clearly developed some sentence-building capacity by
this stage and can get the word order correct.

‘_Asd}mﬂ\ OSA..EJMA)AMD.JA @MAA:«MCFJJ&_!\)E\UMM\QMJ °

e Telegraphic speech

e By the age of two-and-a-half years, the child’s vocabulary is
expanding rapidly and the child is initiating more talk.
& sl g Ao jun a sill 8 Jadall il jial) 38T il g g Chuai g AN G 3 @
S e 2 5l
e By three, the vocabulary has grown to hundreds of words and

15
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pronunciation has become closer to the form of adult language.
JEET e JSE ) il maal 5 (Glaill 5 Sl il jial cilie Coad 25 ¢ A3 e o
LS asl)
e At this point, it is worth considering what kind of influence, if any,
the adults have in the development of the child’s speech.
ek A LS caa g o) sl (e g g ol (8 haill adall (b ddadill 38 2ic @
ikl clas

e The acquisition process i) dles
e One factor that seems to be important in the child’s
acquisition process is the actual use of sound and word
combinations, either in interaction with others or in word
play, alone.
Ardl) aladiny) ga Jihl) cluds) ddes 8 agall O sau ) Jal sall 2al @
S o aalll ol e AY) aa Joliil) B o) g claa & gual) g dalSll
Jadas g ¢ saal

e Developing morphologyastill L 168 5
e By the time a child is two-and-a-half years old, he or she
IS going beyond telegraphic speech forms and incorporating
some of the inflectional morphemes that indicate the
grammatical function of the nouns and verbs used.
JEal jslad a5 s S dan Cauai g (i Jikall (IS Gl gl 4 o
Aada s N jeis Sl s morphemes inflectional (ias ged sl
Cdaniial) JdY g elawd) (e Ay i
e The first to appear is usually the ‘—ing’ form in
expressions such as cat sitting and mommy reading book.

16
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e The next morphological development is typically the
marking of regular plurals with the -s form, as in boys and
cats.

e The acquisition of the plural marker is often accompanied
by a process of overgeneralization.

ddac A (e peall Aadle L) 38 L LIe o
overgeneralization

e These irregular past-tense forms precede the appearance of
the -ed inflection.

e Once the regular past tense forms (walked, played) begin
appearing in the child’s speech, the irregular forms may
disappear for a while, replaced by overgeneralized versions
such as goed and comed.

5 dlall Jalall atdad 8 ) gedall Tasi (Cund ¢ ia) puialall Jadll JISET @

Lgie Aalaia) g o gll (a5 yial dalaiia e JISET 6545 38 5 ¢ 3aal

e Finally the regular -s marker on third-person-singular
present-tense verbs appears. It occurs initially with full
verbs (comes, looks) and then with auxiliaries (does, has).

e The use of forms such as goed and foots is a clear evidence
that ‘imitation’ is not the primary force in first language
acquisition.

o e =l s Jds sa alagyl e a5 goed Jie JEEY alasinl o
b oY) Al LSt 8 Al 5 Al e gl Mgl
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e Developing syntax ¢ 4l ddaal) sl

e Similar evidence against ‘imitation’ as the basis of the child’s
speech production has been found in studies of the syntactic
structures used by young children.
bl pall 3 Jadal) CUad Y ulalS Madil) aca Al dal e jdiall 3 @

sl JELYY U8 e deddiosadl JSUel Ay gail)

e One child, specifically asked to repeat what she heard, would listen
to an adult say forms such as the owl that eats candy runs fast and
then repeat them in the form owl eat candy and he run fast.

e Itisclear that the child understands what the adult is saying.
She just has her own way of expressing it.

e There have been numerous studies of the development of syntax in
children’s speech.

O st LS ) g lain¥l g caman Lo ) Sl aaill aa g el e aaly Jila o

JSU A sl S5 AL ) S5 a0 (e s g ey s stad) JSG o3 e sl Jie JIS

om Jralli ) 5 5 slall
S e el LAY iy Hla 3 paaleil s, LSl Al gl La agdy Jikal) () peial o) (pad
Jikl a8 dleal) ol ghail clad all (e el @l cuilS

e Inthe
there appear to be three identifiable stages.

between 18 and 26 months
between 22 and 30 months
Between 24 and 40 months.

18
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e Forming guestionsilicy) Jusds ;

« First stage -child has two sSecond stage-more complex
procedures. expressions can be formed, but

Simply add a Wh-form (Where, Who) | the rising intonation strategy
to the beginning of the expression or | continues to be used. It is
utter the expression with a rise in noticeable that more Wh-forms
intonation towards the end. come into use,
WH - 2 s ddlia) el ) e ol Jilall | gl l oSy dlagiad STl jle S5
geo Gl il Sl el Aay (N sl | as i O Y 20 sl A fin
Al syl 8ol | Wh alaaiu¥) s JISET ST ) JaaSiall

«Third stage, - required inversion of subject and verb in English
questions appears (I can go — Can I go?), but the Wh-questions do not
always undergo the required inversion. Apart from the occasional lack of
inversion and continuing trouble with the morphology of verbs, stage 3
questions are generally guite close to the adult model.
¥ ALY S5 AL edas &y ey AR 3 Jadlle g puia sl o o sthaall e e
SRS 3k e faa A B 3ale (A ALY 3 Ads yall A sllaadl OO Ladly auad

Bia0e =1 -seems to involve a | SEA0E=2="the additional negative forms

simple strategy of putting no |don’t and can’t appear, & with no &
or not at the beginning, as in | not, are increasingly used in front of the
these examples: no mitten, no | verb rather than at the beginning of the
fall, & no sit there. sentence, as in these examples:
Ce Aase Al i) e (5 ki | dgaall (8 ) Jle JS5y aadis Al 5 AT JISE
Aol b g Alaal Ly b adde CulS Lae Yy Jadll e

'BIa0es =31 the incorporation of other auxiliary forms such as didn’t &
won’t while the typical stage 1 forms disappear.
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A very late acquisition 1s the negative form isn’t, with the result that
some stage 2 forms (with not instead of isn’t) continue to be used for
quite a long time.
Zlaill 1 Als pall 2 gaill as AT (g ol e 5 AY) sac Ll JIGT ) )
2 Al ) JET any o dagiill 5 Y sa lan Halie ciig b ool 23 gaill ga D) gain)
Al sk 3l Jarind J) 5 Y

Developing semantics 4selil) cyyall

e During the holophrastic stage many children use their
limited vocabulary to refer to a large number of unrelated
objects.

83 ganall agila yidl SV (e el a3l holophrastic s . JJA e
Ala il e Gl e € aae s L

e This process is called gverexiension which is the use of a
word to refer to more objects than is usual in the language
(ball used to refer to the moon).

2 Laa ST 1) 3 ,LED0 AS aladial s sl g Ja jiall dilendl 028 o @

ST Al 8 alizs

e The semantic development in a child’s use of words is
usually a process of overextension initially, followed by a
gradual process of narrowing down the application of each
term as more words are learned.

bl Alee ()6 L sale 5 LK Jalall aladiivd 8 YAl gl o
STl Gl ) Jad IS Bt (Baanat] daay 5 Al Lgali )
IS ya

20




ANASF

e Conclusionaaidl ;

e By the age of five, the child has completed the greater part
of the basic language acquisition process.

Ll LSt Alee pe SV ¢ 3l JeST Jadall - Cl s (el (s @
Ayl

e According to some, the child is then in a good position to
start learning a second (or foreign) language.

(o)Al l) 4l alai 3 el an puim g 8 Jiall S a3 candl W5 @

e LECTURE-13-
e Second language learning
e A distinction made between learning in a ‘foreign
language’ setting (learning a language that is not
generally spoken in the surrounding community) and a
‘second language’ setting (learning a language that is
spoken in the surrounding community).
Ler Chany V) Al ala) "dia) ARl Sae Y 8 alail) G Saadll o
oty Al Azl alat) alae DU "AEGED Gl (sl adisall A Logac
(Lol aainall &L
e In either case, they are simply trying to learn another
language, so the expression second language learning is
used more generally to describe both situations.

M\e\m\éﬁjﬁﬁ\ﬁéﬂ&muﬁj@gcugﬂlaj\\ﬂs@ °

YA JS Caa gl ael 20 281 el
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e Acquisition and learning

A more significant distinction is made between acquisition and

learning.

Al 5 2 all L) G 0 (3 845 @

*The term acguisition is used to
refer to the gradual development

*The ferm learning, applies to a more
conscious process of accumulating

of ability in a language by using

knowledge of the features, such as

it naturally in communicative
situations with others who know
the language.
J)L.\M ‘_AJ EJLZ:\JJ @LMAS‘ e_‘\sl.u:so
‘5’_“\.\19 JG e\d;;.u\_i EJJﬂ\ daly ‘;AAJJBJ\
Ol A ae Jaal sl VA
Axlll 028 (5 2

vocabulary and grammar, of a
language, typically in an institutional
setting. (Mathematics, for example, is
learned, not acquired.)
oo be s ST Aglee e Galaiy JaY) e
e 2e ] g8l g il Haall Jia daS) yial) 48 yzall
AaiSall Gl 5 cale JUall Jas

e Acquisition barriers

e There are individuals who can achieve great expertise in
the written language, but not the spoken language.

A sl ARl a3 pall e LI sy o) S ) oY1 (e llin @

Al Bl b al (ST

e This might suggest that some features of a second
language, such as vocabulary and grammar, are easier to
learn than others such as pronunciation.

DT aleill Jgad 5 2 g8l g clajiall Jio Al Aadll G jaa (azy A g0 8 @
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e This type of observation is sometimes taken as evidence
that, after the critical period for language acquisition has
passed, around the time of puberty, it becomes very
difficult to acquire another language fully

CLSY da el 5 yial) aay 4l QoS 48 yall e ¢ ill 138 3LAS) Q1 Ulal @
ha Crall o muay 48 ¢ L) (s e o BBy 8y il 42l

Lelai 5 af 4ad e J sl

e Against this view, it has been demonstrated that students in
their early teens are quicker and more effective second
language learners in the classroom,

alzia ddled ST g el a5 Sual) A3 yall Cp 8 QM i o
Cauall A0 Al

e The optimum age for learning may be during the years
from about ten to sixteen when the flexibility of our
inherent capacity for language has not been completely
lost, and the maturation of cognitive skills allows a more
effective analysis of the regular features of the second
language being learned.

AN A g pa s - 16-10 (N sn (o ol sinad) A (5583 alaill JiaY) sl @
DI Jalaty ey 5 48 yrall ol jlgall e g elalad s 421 Ligal 4aal<)
ol 400N dall Lolad) il uall (e dillad

o Affective factorsizilalall Jal gl

e |f this self-consciousness is accompanied by a lack of
empathy with the other culture, then the subtle effects of
not really wanting to sound like a Russian or a German
or an American may strongly inhibit the learning process.
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Y Aglae Al s 14 Haxe (s aic dla K1) o
A8 yrall g Al agdl 508 ) lad B8 aild S5 (5 Al dad e dalidal) il gua]
Cakalad s 5 a2 G I o sl 12 (8315 135 @llia CuilS Laga
ALY o A g 4S5 pan o G 0y 0 Y (e did BT 5 AV AAE ae
Al dlae B 58y a5 4385 1Y)

e This type of emotional reaction, or ‘affect’, may also be
caused by dull textbooks, unpleasant classroom
surroundings or an exhausting schedule of study and/or
work.

e Aaall S Lgass 509 " " o) dhalall Jadl) g0y e g il 128 e
Jaal) 5l A a5 38 se Jan s Sl sl Caall Jas

e All these negative feelings or experiences are affective
factors that can create a barrier to acquisition. Basically, if
we are stressed, uncomfortable, self-conscious or
unmotivated, we are unlikely to learn anything.

o 1 als Bt o (S dal e oo Aghalall G jlaill o pdod) e liall JS
O eapall e e (paig cp siae ye sl o)y (3 e e 13) bl Lgalul

e Despite all these barriers, the need for instruction in other
languages has led to a variety of educational approaches
and methods aimed at fostering second language learning.

e Ao siie e sanal (AT Al A il AR5 al gall JS (e pe 1L o
A Al alad 3 5a8 ) Caagt Al Gl 5 Apaaladl] alial)

e Many recent approaches designed to promote second

language learning have tended to reflect different

24



ANASF

theoretical views on how a second language might best be
learned.

o) Al A a5 505 Y Chags il B aliall (e gaall g
Cilga s OaSai G) Jumd) (g 0585 385 A plaill 8 Jga Adlinal) laill Clga
baldine 400 Aa) A4S J g Adlida & ylas

The grammar-translation method

e The most traditional approach is to treat L2 learning in the
same way as any other academic subject.
38Y) & g ga (51 A8y ylall iy alaill g8 |2 3l (gl mgill ST o
A
e Vocabulary lists and sets of grammar rules are used to
define the target of learning, memorization is encouraged
and written language rather than spoken language is
emphasized.
(e el T e Gile ganal 4 il ae ) g8l 5 Gl jaall A B a2d0S e
A Saal) Aadll AST ga Lae Vo 4all) 4US o (i) aacy Laa g alal
e This method has its roots in the traditional teaching of Latin
and is described as the grammar—translation method.
Cosba) ily G g 5 AU i) gy 535 B0y sda 4l byl 10 o
Aaa il (g il
e The audio-lingual method
o Avery different approach, emphasizing the spoken
language, became popular in the middle of the twentieth

century.
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O Cauatia 8 dpd Cinpal Aol Aalll e il ae Calide g @
o pall
e [t involved a systematic presentation of the structures of the
second language, moving from the simple to the more
complex, in the form of drills that the student had to repeat.
daied FSY) ) ol (pe JWEY1 5 400 Al Gl mgial) mpe Ja @
ISl S Glall G il il e JSG 8
e This approach, called the audio-lingual method, was
strongly influenced by a belief that the fluent use of a
language was essentially a set of ‘habits’ that could be
developed with a lot of practice.
IR e el 5 dpmand) Cadl¥) Lo s el 18 30y o i 85 @
Sy "l e de sama la a a8 o dad dag alasial (L SlEie Y
Asslaall (o SH ae Wy gla
e Communicative approaches
e More recent revisions of the second language learning
experience can best be described as communicative
approaches.
S A0 AR alad 4 el 3 A Gla@iill ey jel ARyl Judl @
Al sl grgill ) saill e
e They are partially a reaction against the artificiality of
‘pattern-practice’ and also against the belief that
consciously learning the grammar rules of a language will
necessarily result in an ability to use the language.
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ob iy s Gl (M jledl b e pialll e Jad 2 Wi e
Sle 5,00 U 5 sl 535 Casw Lall dysail) ael @l o g el
Azll) alasii)

e They are based on a belief that the functions of language
(what it is used for) should be emphasized rather than the
forms of the language (correct grammatical or phonological
structures).

(J Aaladind sa Lo) Lalll Caillay e Sl oy ol alse ) L)) s Y
(i sl sl 4 sail) CaS) il raa) Zall) JISET e Yoy

eFocus on the learner

e The most fundamental change in the area of L2 learning in recent
years has been a shift from concern with the teacher, the textbook
and the method to an interest in the learner and the acquisition
process.

g pia ¥l e st 8 Al Gl ind) B L2 aladll Jlae A3 58 sa JSY) sl o
LY Llae 5 alxiall 8 dadiaa 4l o gl 5 QUK 5 Gyl
e S0 we might expect the second language learner to produce similar

forms at certain stages.
Adra Jal ye 8 Alilea zilas LY AUl Aall) alaia (o o gi 38 Lild

Transfer

e Some errors may be due to ‘transfer’ (also called ‘cross
linguistic influence’).
Cross il Loadl censis) "B &y 55 38 eladY) any o
.('linguistic
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e Transfer means using sounds, expressions or structures
from the first language when performing in the second
language.

s oslal die VI e JSLa ol ol et gl saal aladial iy Jail) e
Al dad)

e Ifthe L1 and L2 have similar features, then the learner may
be able to benefit from the positive transfer of L1
knowledge to the L2,

o 5L e | a8 alaiall () oS3 08 a5 Agaliie Claw L L2 5 L1 13 o

c Al dga (el 2, Al L1 4 el Jis

e On the other hand, transferring an L1 feature that is really
different from the L2 results in negative transfer and it
may make the L2 expression difficult to understand.
Jrad 28 Ledl g | 2 Jai 8 dlidd) milial) (e las CaliSall 15 30e &5 @

Aagd a2 il

Interlangquage

On close inspection, the language produced by second language learners
contains a large number of ‘errors’ that seem to have no connection to
the forms of either the first language or second language.
Oa e 2 o (5 it Bl AR el Leatis ) ARl 5 A GRS e
A AR g g0 e sas Aadl) JISEY A8De Y () san ) Melaalyin
Evidence of this sort suggests that there is some in-between system used
In the second language acquisition process that certainly contains aspects
of the first language and second language, but which is an inherently
variable system with rules of its own.
Gl ddee 8 dadiinaal) oy Alalall ol il 8 Uil o ) i g gl 1 e Al
oo Angday yuria allai g g Al g oY) Al (il s ST (et Al 5 At 4l
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e dali e 8
This system is called an interlanguage and it is now considered to be
the basis of all second language production.

Al Aad ) IS Gl (585 O oY) iing s interlanguage alas e
o OSSHization is the process whereby an interlanguage,
containing many non-second language features, stops
developing toward more accurate forms of the second
language.
Ol pall (e maxll e s 5ia3 cinterlanguage s se dlee 8 sanill o
Al Al day ST Oy delall (o gy s 4 dal e
o Motivation s
e Many learners have an instrumental motivation. That is,
they want to learn the second language in order to achieve
some other goal, such as completing a school graduation
requirement or being able to read scientific publications,
but not really for any social purposes.
w@uueuu\ %ﬂt@i@q;wuiéb&ﬂw\wdﬁdﬂ‘ o
Oe oAl clllaite JlaSial e ¢ gAY Calaal) Gy (38 Jal
@Y aa Gl (K1 dalal) il sidiall 3o 8 e 5508 (<5 o 5l A jaall
Aeldia¥) gal 2 Y (e =2
e |In contrast, those learners with an integrative motivation
want to learn the L2 for social purposes, in order to take
part in the social life of a community using that language
and to become an accepted member of that community.
ol e Y L2 48 e i LSl pdlall e Cpnaleiiall Gl 6 ¢ Jliall & @
Al aladinl 5 adinall Lo laia¥) sball 84S i) Jal (e delaial
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e [t is also worth noting that those who experience some
success in second language communication are among the
most motivated to learn. So, motivation may be as much a
result of success as a cause.

O On o Al el Jal il 8 ALl Glany (e (g silag Al Sl 1 o
Clall s ga Lo jady adlall 6 3 5 alaill ST adl 50

Input and Output

The term input is used to describe the language that the learner is

exposed to.
S alaiall o ety Al Aall) Caa o] allaaaall JUAY) aladil &
To be beneficial for L2 learning, that input has to be comprehensible. It
can be made comprehensible by being simpler in structure and
vocabulary, as in the variety of speech called foreigner talk.
& Laseia O3S0 O (e s A seie (68 O ang Jaaall 13a ¢ |2 alaill ke ) 685 ¢
el il i (e ) 8 Jladl g LS ¢l jiall Al 5 JSagl)
As the learner’s interlanguage develops, however, there is a need for
more interaction and the kind of ‘negotiated input’ that arises in
conversation.
O gl 13 Jeldll (e 3 el dala llia @l aa g ghahy alatiall interlanguage WS
Aalad) b 4w ey (53 "o slal) A

e Negotiated input is second language material that the
learner can acquire in interaction through requests for
clarification while active attention is being focused on what
Is said.

Slo Jsanll b aleiall Zalll o gal 400 4yl & i sliil) DA @
Lo e Tl JLaia ¥l 38 53 oy Ly prania gil) cililla IS (e Je il
A&

-
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e The opportunity 4 4!

e To produce comprehensible output in meaningful
interaction seems to be another important element in the
learner’s development of L2 ability, yet it is one of the
most difficult things to provide in large L2 classes.

Al B age Al paic cllia O saw g caala Jeldl A a geda il 2 03Y @
Jsaad & adfi ()] ) ga¥) Camaal (e Baal 5 o @lld aa g [ 2aleiall 3 )8
RPN/

Communicative competence

Communicative competence can be defined as the general ability to use
language accurately, appropriately, and flexibly.
¢ Gl J (s JSG Aalll aladinl e dalall 3508 dlial gill 3 iSH Ciy y2 (S
Ay g
The first component is grammatical competence, which involves the
accurate use of words and structures.
STl g LSl s alasiul e g gdaii Al g o sall) 3USH b J oY) uaiall
The ability to use appropriate language is the second component, called
sociolinguistic competence.
sl elaal) jalaial leay o S paiell o il Al alasiin) e 3 a8l
It enables the learner to know when to say Can | have some water?
Versus Give me some water! According to the social context.
g Jelall oany cidael Jilia Selall (any sl J )l (S e 48 pral aleiall (S gl
RPECINEN B
The third component is called strategic competence. This is the ability
to organize a message effectively and to compensate, via strategies, for
any difficulties.
N Ay g Jlad et e 5080 g 138 Aadl jiny) (alaia) Gl jeaiel) ey
il s Y Glagl Jin) ge (o g
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.This large-scale attempt is often described as -

linguistics.
Al il salll 8wl 5 (3L e A glaall sl Ciagila Ll o
e Applied linguistics is the study of a large range of practical
issues involving language in general and second language
learning in particular.
i) Adead) Jilawall ¢pa Aol g Adiilda Al 3 (A Aindadl) cildldl) o
oapadll dag o alatl) N g dale a1 AR o g g

e LECTURE-14-

e Investigating the features of older languages, and the ways
in which they developed into modern languages, involves
us in the study of language history and change, also known
as philology.

Al Gl ) @y ghai ) 5kl g el 28 adla & (8a o
Aall) 48 anly Loagl Cag yrall Aadll g g lall Al 5o (8 (5 shaiy

e In the nineteenth century, philology dominated the study of
language and one result was the creation of ‘family trees’ to
show how languages were related.

Gl o8 Baal g dad g Aalll Al Hal dall) as Hlass e aulill oyl 3 e

aladl) Aoy je cnilS Calelay Malilall 3 i

e Before all of that could happen, however, there had to be

the ‘discovery’ that a variety of languages spoken in
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different parts of the world were actually members of the
same family.

2 A€ol Clalll (e de gite de gama () "CLEKI" e 2V (IS lld K U8
ALlad) i 3 eliac] adl gl 3 ) gilS alladl (pe dilisa o) 3ol

e Family trees
o Sir William Jones, a British government official in India,
suggested that a number of languages from very different
geographical areas must have some common ancestor.
O ¢ gl A dlday ull e Sl (8 Jg5me g8 5 ¢ Sign paly soudl = 5B @
ol a6 ) cang las Aalide Ad) jaa 3halic (e Ll e l22e
e |t was clear, however, that this common ancestor could not
be described from any existing records, but had to be
hypothesized on the basis of similar features existing in
records of languages that were believed to be descendants.
ah@wé%@@ﬂj@&\h O an el s S e
& 8353 sall Gl el e uliad e il 38V e 2 Y IS (S5 B2 g
(st 8l daal o aiey (IS ) Cladl) (e Alilas M
e During the nineteenth century, a term came into use to
describe that common ancestor.
2l 138 Cia ol mlhias aladinl A elan e aulill o al A o
e [t incorporated the notion that this was the original form
(Proto) of a language that was the source of modern
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languages in the Indian sub-continent (Indo) and in Europe
(European).
CulS A Al (e (53509) (la¥) Zisaill sa 18 ()3 588 e cals e
(s s Ll s (edl) vl 5 el 4ad 8 daad) clall | jaas
e With Proto-Indo-European established as some type of
‘great-great-grandmother’, scholars set out to identify the
branches of the Indo-European family tree, tracing the
lineage of many modern languages.
326l 322l (ja g g dgle (a geaiall il e gyl gxiell 5ig 0 an @
&b Al sigll Akall sy g g b e Cajaill slalall (4 de sana
Aaall Gl pe Basll Cawd (dad

e The following diagram shows a small selection of the Indo-
European languages in their family branches.

& Al gl Al e b pa Ao sana s Ul Sl sl o
Abilal) & 5 8

e Indo-European is the language family with the largest
population and distribution in the world, but it isn’t the
only one.

Aladl (8 agay 5555 Ol (e 22 Sl ae Slalll dlile o Ayl sl e
sl ud 4]

e There are about thirty such language families containing at
least 4,000, and perhaps as many as 6,000, different
individual languages.

4000 e Ju Y L e gsind ) dall) ol dlile oD s llia o
Adliaall 40 ,dl) a5 06000 ) Jemy Lo Lo s
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e Some of these languages are in danger of extinction while
others are expanding. In terms of number of speakers,
Chinese has the most native speakers (about 1 billion),
while English (about 350 million) is more widely used in
different parts of the world.

Oo st AT Of (s (8 Ul J8Y) plal A jae clalll 538 (e any o

ke 1 (Jsn) culaa¥) ofiaaiadl ST diall ¢ Gfiaaidl e Cua

Ostle 350 Al gn) aly @Uad e 4 3lanll Aalll andtius Lain (LY 90
,(J\.,J\ Cye Adling olai 2 (UY s

e Two modern languages such as lItalian and Hindi would
seem to have nothing in common.

A ik e B gl O s Aaxigh 5 AdUayy) Jie Rpaall cpial S 0

e One way to get a clearer picture of how they are related is
through looking at records of an older generation, like Latin
and Sanskrit, from which the modern languages evolved.

ot Ll g i Al AU s gy JST e e JgeanllBan) 543 5k @

AU Jie b SV Jaall e Bl 8 laill A (g
skt Aaad) Glalll e Al g ity Sl

e Sanskrit Latin Ancient Greek
e pitar pater patér  (‘father’)
e bhratar frater phrater (‘brother’)
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e Cognatesis sidal) cilalsl)

e The process we have just used to establish a possible family
connection between different languages involved looking at
what are called ‘cognates’.

Caag dyinall ddlide Cilad (Sae Alile G il Gapli] Jadh axdiidglec o
A4S jidal) Al ey e

e Cognates are words in different languages that have a

similar form and meaning (e.g. English ‘friend’ and

German ‘Freund’)
Ja1 (e JS8 Lgal il Aalisall cilalll 3 LK)l s 38 jisiall il o
(" 258 AnlalY)y 4 Y Jie ' Banal) Sina s Allilas
e Comparative reconstruction.
e Using information from these sets of cognates, we can
embark on a procedure called comparative reconstruction.
o) ) b g sl LiSay ¥ 5 AalS (e e gane 038 (o il glrall alasin) @
A e adle) oo

e The aim of this procedure is to reconstruct what must have
been the original or ‘proto’ form in the common ancestral
language.

S ha¥) paill sS of g le sl Bale Y s slal) 138 e Cargdl o
AS yifiall GBI Aad A 2 gaill Mg "

e |In carrying out this procedure, those working on the history
of languages operate on the basis of some general
principles, two of which are presented here.

ol o Jans clad go )l e ) sleny Gl Slil 5l ¢ ol jaY) 13a 245 6 o
U G ge Lo sl ¢ dalall galial) ian,
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Majority principle is the choice of the form that occurs more often
than any other form in the set of descendant languages.
& AT S (gl e ST ga ) e S 8 Caaay (53 3 gl LAl g8 e V) Tane
bl Jils (e Ao sana
If, in a cognate set, three words begin with a [p] sound and one word
begins with a [b] sound, then our best guess is that the majority have
retained the original sound (i.e. [p]) and the minority have changed a
little through time.
LL\}LAS‘&A‘J.}SBJA\)MSJ‘ [¢] QM\@\AﬁuLdSu)d “ﬂh{.ﬁ\.&uja.cwuﬁ
3B 28Y) 5 ([8] &f) o) @ saal) calaiind 88 Lllal) o sa Ll e Juadl o3 ¢ []
el e Sl & s
Mosthattraldevelopmentprinciple is the choice of older versus
newer forms on the basis of commonly observed types of sound change.
LDl o1 i) bl e sagaad) i dapaal) JISET Hlaia) ga 4l Tase dppplall alans
gl il Le gac

Sound reconstruction

If we were faced with some examples from three languages, as shown
below, we could make a start on comparative reconstruction by deciding
what was the most likely form of the initial sound in the original source
of all three.
Italian ~ Spanish French
cantare cantar chanter (‘sing’)
catena cadena chaine (‘chain’)
caro caro cher (‘dear’)
cavallo caballo cheval (‘horse’) ;
Bale) 8l () LiiSay ¢ olia) eia 9o 9 LaS cchlad &3O (e A6 amy 4a) 53 LS 1Y)
oo b aadl 3 3 Y1 geall Yiaia) JSY1JSEN ga Lo Al Al lec V)
835 <
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Language change

e The reconstruction of proto-forms is an attempt to
determine what a language must have been like before any
written records.

Jie 38 )5S o ang Aad Lo sl A a4 535 JSTelysale) o

REP--ORth PRI

e However, even when we have written records from an older
period of a language such as English, they may not bear
any resemblance to the written form of the language found
in today’s newspapers.

Aol ARl Jie 4l e 58l M (pe dadd S Ll 650 Ladic
sl Chaia & aa g dall Ul JSEN 4l gf Jaad Y 8 Ll

Old English

The primary sources for what developed as the English language were
the Germanic languages spoken by a group of tribes (Angles, Saxons
and Jutes) from northern Europe who moved into the British Isles in the
fifth century.
Lo sy i) Aile ) COlalll g 2, 5Ky ARl 3 a5 13Lal e 51 jobeaal) CilS
Dol (S Al Ly 5l Jled (e (Casadl s G pmSaall 5 L5311 JILAD (e de sane
cosaladl ¢ 3l 8 dplay )
It is from the name of the first tribe that we get the word for their
language English (now called Old English) and their new home Engla-
land.
Al V) st ) agid Engliscd 4alS e daans Al Y ALY anl (o (el
Aol Engla sl agila g (Aepaall 45 jalaay)

Extended period during which these Anglo-
Saxons were converted to Christianity and a
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From the sixth to | number of terms from Latin (the language of
the eighth century | the religion) came into English at that time.
Tomnal) W ¢y puSlas glai¥T gt LA 5l gha s

S sla (Cnall ) 4 e cilallaaall (g laxe
) ld b 3 Y)Y

Another group of northern Europeans came first
to plunder and then to settle in parts of the
From the eighth | coastal regions of Britain. They were the
century through the | Vikings and it is from their language, Old
ninth and tenth Norse, that many English words are orlglnated
centuries i) &5 a5 g e Jsl Lis ol Jladh e de sane el
4..1\)@.\5..3\.53\ \}als @&g}@ﬂh\.‘d\ d.L\_LAM uAc\);\ Lﬂé
LS e el il ) AdlaSLY) dagaal) cagial (1
A ulady)

Middle English

The event that marks the end of the Old English period, and the
beginning of the Middle English period, is the arrival of the Norman
French in England, following their victory at Hastings under William the
Conqueror in 1066.
A ¢ Jan oY) A 5ISaY) 3 558 Aglay g cdapaal) Ay dasy) Aadll 5 i dled Carliay (5311 Cuaall
1066 ale & ) ol s st Gaitiala 8o ) sd 2x o SIS (8 le ) 55 G 8l Jsaag
These French-speaking invaders became the ruling class, so that the
language of the nobility, the government, the law and civilized life in
England for the next two hundred years was French. Yet the language of
the peasants remained English.
sliadl 5 0 sl 5 da gSall 5 o Dl dad Gy AaSal) dagdal) s Hally 43k 3) 33l el
A 5Ky Aalll clla 588 I3 e g A ) 200 ALal) <l gindl b ) jKH 85 jaaaial
el (g
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e In the two hundred years, from 1400 to 1600 the sounds of
English underwent a substantial change known as the
‘Great Vowel Shift’.

nS it A ks ARl ) saY aad 1600- 1400 (< 200 4w 3 o
SN Alall (o s Jsadll” ey By

e The effects of this general raising of long vowel sounds
(such as [0:] moving up to [u:], as in mona — moon) made
the pronunciation of Early Modern English, beginning
around 1500, significantly different from earlier periods.

] ) N2 s a1 (] Jie) ALy shall Al ol gl pd Jl aladl 128 6T @
Aasll 4 sl Aadll 3l Al (e — el 8 Jlall s WS ([
Al @ il e 1 ,ES alias 0 1500 dula Jss ¢3Sl

e Influences from the outside, such as the borrowed words
from Norman French or Old Norse that we have
already noted, are examples of external change in the
language.

St sl Aapaill Ay 3 (g 8 jlatsa b Jle e ¢ g JAN (e <l o
Akl

Sound changes
In a number of changes from Middle to Modern English, some sounds
simply disappeared from the pronunciation of certain words, resulting in
the ‘silent letters’ of contemporary written English.
Gl (o AN G gaal) any g sl 4 pIY) ) 680 (e <l i) (e dae b
2 Sl 5 yaalaall 4 daiV) AN e MRiela Sl " ) (sl Las «CllS) ans
The sound change known as metathesis involves a reversal in position

of two sounds in a word (frist — first).
O Ol (e il g b ) 51 e skt DAY 5 JIaY) anls 4 5 peall daplid) il
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(V) — Cay ) 4alS 8 ) sV
Another type of sound change, known as epenthesis, involves the
addition of a sound to the middle of a word (spinel — spindle).
&) @ gall dla) e s shaiy cepenthesis sl 45 el 5« guall a1 Al g 5
(Il — JinaY)) Al Lo

e One other type of sound change worth noting, though not
found in English, occurs in the development of other
languages.

Gy g dy i) ARl 330 ga 5 (S5 1 () Diguall Huad e JATE 50 e
oAl ekt A

e [t involves the addition of a sound to the beginning of a
word and is called prothesis.

Ay dany e s Al oy ) G peall Adla) e s gl 4l @

e [t is a common feature in the evolution of some forms from
Latin to Spanish, as in these examples:

Schola — escuela (‘school’)
Spiritus —  espiritu  (“spirit’)

iyl — (s YA ) : schola — escuela (ALY s2a
(‘zs))

Syntactic changes

Some noticeable differences between the structure of sentences in Old

and Modern English involve word order.
e (s shaii Anaall g Lol 4y Hlasy) Aall 5 Jeall Ay G 4 sale B (ymny
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LY a3
In Old English texts, we find the Subject—\Verb—Object order most
common in Modern English, but we can also find a number of different
orders that are no longer used.
& Lo sed SV Jadll s sa 5 (o g gall aaill (o aa Aapadl) & lasY) a gail) A
2 al Al AR el Y e 22 o) diadl Liagl WiSay o815 cdiaall 4 udasy) 42l
Alddios
For example, the subject could follow the verb, and the object could be
placed before the verb, or at the beginning of the sentence. A ‘double
negative’ construction was also possible.
Al B ) Jadll J8 G iy Sans Jadll dalia ad o (S ¢ JBall Jians e
L (Sae sl "l s 53 30" (1S5 ALanl

e Syntactic changes
e The most sweeping change in the form of English
sentences was the loss of a large number of inflectional
affixes from many parts of speech.
dac o 4l Jaal) JSG 8 dad 5 SV sl i celld ey o
SN e 5 ¢ el e inflectional @lasdl) (e S
e Nouns, adjectives, articles and pronouns all had different
inflectional forms according to their grammatical function
in the sentence
b 5 dalise JISET aaen (S5 yilanall g VAl 5 ccilinall 5 clandl) o
dlaall 8 45 saill 3k inflectional
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Semantic changes

Two other processes are described as ‘broadening’ and ‘narrowing’ of
meaning.

Ml 5 " " Fre e Ll (s AY) Clilasll (e Gl Cia g 3 3
An example of broadening of meaning is the change from holy day as a
religious feast to the very general break from work called a holiday.
We have broadened the use of foda (fodder for animals) to talk about all
kinds of food. ;

Akl £ S (e daall () sall Cale ) 3358 aladinl s i Lidd |

e The reverse process, called narrowing, has overtaken the
Old English word hund
Vi IS AalSH (503 g il (Baai Loy e dlee st @

Diachronic variation: Synchronic variation:
Diachronic variation: differences | Synchronic variation: differences in
resulting from change over a lanquage form found in different
period of time, in contrast to places at the same time, in
synchronic variation. contrast to diachronic variation.

aanlll 55,8l «@daYIDiachronic all) K& L; CaOUEAY) ¢ el Yial) DAY
e e el Gab g e puiad e | e ¢ andy Gl 8 daliaa Sl A s g
el i) bl e adill .diachronic ¢l ¢ (il
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