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Linguistics: <y gally Applied linguistics: 4duhill ey gall)
The discipline that studies the nature & | The application of linquistic theories, methods, &
use of language. findings to the elucidation of language problems

Aslll alaasil s danda sy Ble | that have arisen in other domains.
I A galll JSLEAD prua il il ‘c.’é)%} A gl S Hlas galas
A AV e e

Linguistic competence: Speakers’ ability to produce & understand an unlimited number of

utterances, including many that are novel and unfamiliar.
aslle e 5 A5l (e el @l 8 Lagea DS (e g3 38 23 agd g 2 L) () sianiall 3 )08 1Ay gadl) 3o Kl

First & second language

First Language: (native language) Second/foreign language: a language

first language learned by a child, learned subsequent to a speaker’s native
usually the language of his/her home. | language.
Jadall Lgalaty Y1 A2l (ALaY1) 1 (Y0 Aadl) Y1 ST ARd ary Aad alad ;Aial) / AGE) Aall

Led i) Al Hie 4zl sale

Acquisition: the gradual development of ability in a first or second language by
using it naturally in communicative situations.
Aolial gl VA 8 oxds (S LealadinV A0l o (W) Al 35080 s i ) oha 1 aluiSY)

Learning: the conscious process of accumulating knowledge, in contrast to
acquisition.

LY eSa 48 yaal (eS\JS)@A;S (e Ao g dalae :(Js_"\j\

Language - voluntary behavior Language - a set of habits, patterns
o= sk &gl | JSEY 5 clalall (e de sana
Language assumptions
dall) el 8
Language - form of communication |Language - convention, a tradition,
Jual 5l (e JSi 430 | @ social institution




ANASF

Language consists of : G dadl) (g8
Phonology: study |Morphology: Syntax: Semantics: study -
of the sound system | study of the sentence meanings
of a language. structure of structure of the | communicated
() el ale)la gl 5i 6l | words. language through language.
el (A S Al 8l | Al A e als )

Grammar-Translation Approach - i) sall-das A mga -

Instruction -given -
native language -
students.

Loyl 4all Cilaglad elac|
GOl (aY1)

Little use - Focus -
target grammatical
language. parsing, i.e., form
axll 6 alasiul | & inflection of
¢l | words.
JSallcac) @l Judas 3 5
ClalSl) iy yucai g

Early reading -
difficult classical
texts.
ua;...a.\j\ '5;\_)§
Lral) LS|
| e

A typical exercise -
translates sentences
from - target language
into -mother tongue.
Jaadl daa sl (a3 gaill (43 5l

AV AR ) Caagh) A5l (g

communication.

Result -approach is usually an
inability on the part of the student
to use the language for

| alaainl - alall 3,08 ane - zgiall dags

Teacher does not -
able to speak target
language.

D8 (5 )5 a ud plaall
i) Aaly aaaill e

Direct Approach dial) ggial)

No use - mother tongue is
permitted

AV ARl aladiuly ey Y

Actions & pictures - used -

make meanings clear.

_M\j

Grammar - learned
inductively.

ally ael gl ailas

Lessons begin with
dialogues & anecdotes -

modern conversational style.

k_ﬂﬂls;j\} t_i\_)\j;jb U"‘}_)j\

Apaad) Balad) sl

Literary texts - read for
pleasure & not analyzed
grammatically.

lasi

. ac ) sal)

Target culture - taught

inductively.
Gaally (i - Abagiusel) A8

Teacher must - native speaker or has native-like proficiency - target language.
Adaginal) Lll A 5o WS Gllay ) 2V Aallly Caaall aleall Cany

s————— U S
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Reading Approach 8¢l Al mgia

Grammar useful -
reading comprehension -
taught.
Bl Al i) el ac) 8 ey
44 ggda

Vocabulary -
controlled first & then
expanded.
\EEPREIRTRGHR TN | S
g 5 &l

Translation - respectable
classroom procedure.

@A dhadlly o yina ol ja) -daa il

Reading comprehension -

emphasized.

a0l 3 ylgal Lﬁég‘a-h%_u' Be) yay —aady

only lanquage skill

Teacher does not need -

good oral proficiency -target
language.
saual) 450l A2l &Y aleall U, Y

Cargll dalll -

Audiolingualism Approach

Lessons begin -

dialogue.
Dlsall Gl Tas

Mimicry & memorization

Grammatical structures

— used- based -
assumption - language is
a habit formation
ol ity cLadal) g slSlaall arding
pale (i dal)

are sequenced & rules -
taught inductively.
Alelicial) ae ) gall a5 S

Caadly (il 8l

Skills are sequenced:
listening, speaking—
reading, writing
postponed.

g laiu) 1) jleal) Juaduas
Y Jaali g el S8l cdhaadll

Pronunciation - stressed
from the beginning.
Al e Ghaill e aadal)

Vocabulary - severely

limited in initial stages.
Jal el Jas 33 gana Chla Hial)
AdsY)

Great effort - made -
present learner errors.

Language- often
manipulated without

alaial

regard to meaning or
context.
S e S - ARl e 3
el ) ) Sl

Teacher - proficient only -
structures, vocabulary.
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Situational Approach (25 ggiall

Spoken language -
primary.

Al o haadl) 4l

Target language - used
- classroom.
Jmatls Cargll dal aniins

)

Efforts - made to ensure -
most general & useful

lexical items - presented.
A gl S a8 (lanzal 3 geall JAs

M\j dalal) 384l

Languages material -
practiced orally before
presented in written
form.

JB Lgdd GG avea gl
G siSa JS L ge

New items (lexical &

Grammatical structures

- | grammatical) are
introduced & practiced
in real situations
Aganza) B 35 JA)
) pall (& i p (s

are graded from simple to

complex.
Jend) (e dg gaill () g3l Caviad

Baiaall

Cognitive Approach (2l ggiall

L anquage learning

Instruction is | Pronunciation

Reading & writing

- viewed - rule
acquisition, not
habit formation.

often s de- are once again as
individualized; | emphasized; |important as
($3 8 aalal) Ulsall Gkl A<l | listening &
speaking.
Ja Yy s 5 3¢ all
& laiu) e el

aadl)

Grammar must be

Vocabulary instruction is

taught but it can be
taught deductively

Ac\jﬁ\ehﬁjg._a_y

Important, especially at
intermediate & advanced
levels.

Aaaiiall g ddass giall

Errors - viewed as
Inevitable,

(da g1 a

Teacher -expected -good general proficiency -target language.
‘uw | 4= peley s f;la.d\ u\ cﬁj.g

4]
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Affective-Humanistic Approach bl Al sl mgiall

Respect - emphasized -
individual -
3l bl yis) XS

Communication - meaningful to
learner is emphasized.
alzidll aSll sane Jual sl

Instruction involves much work

in pairs and small groups.

G\Di‘?jdﬂd\m);saww Al (g shais
3 e Jle sana g

Class atmosphere -
viewed - more important

Peer support & interaction is

needed for learning.

than materials or

Al Jelaill g ol 31 aca ) dals clla

Learning a foreign language is
viewed as a self-realization
experience.

methods.
o) gl e Aaal ST sall
Y

Lnd el e L)l dpiad 48] alas

LAl Bada

Teacher - viewed as a

Teacher should be proficient - target language & student’s

counselor of facilitator.

native language since translation may be used heavily in the
initial stages to help students feel at ease;

Jal yall die oY1 2l Ul dea S asladind (Say g cchngdl 43l i of aleall Cang

Al el e oolall saclual € (K3 Y

Comprehension-Based Approach agdll Ao adlall mgdll

Listening comprehension -very

Learners should begin by

important & is viewed - basic
skill - allow speaking, reading, &
writing to develop
spontaneously over time given
the right conditions.
les - Jshies 1 age pedll s g LainY)
3ol 5 Caanill manst of Lesla Al
ks CB N 5 pay (SEL yy phail Ll
Al k_ij)l:'sﬂ

listening to meaningful
speech & by responding
nonverbally in meaningful
ways before they produce &
language themselves.
A e Opalaiall Tas O
8= Q\.J} g._Uail\ L_A\ &\.A.Lu\ﬁ\
Gob oedd Y JSh Al DA
L i O Ja Aalll g Jre il

Learners should not speak
until they feel ready.
e O iy Y Cpalatiall (s

Learners progress by being
exposed to meaningful input
A G el Ao 5y Cpralaiall 0383

JENIEN

Rule learning may help
learners monitor

paleiall 48l e aleil) oSa aeluy

Errors correction -

unnecessary & perhaps

even counterproductive;
dpuSe AUl Aa g dy )y

Teacher -not a native speaker (or near-native) appropriate materials( audio/visual tapes
)ymust_be available to provide the appropriate input for the learners.
COalsiall danlia AN 8 il Aalia (Ao SV 4 yeadll /[ dgeandl) o sall O Gany (Ribial 4nd ) Aadll Cunaty W aleall 13)
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Communicative Approach J« sl zgia
Goal of lanquage teaching is Content language course | Students reqularly

learner’s ability to will include semantic work in groups or
communicate - target notions &social pair to transfer
language. functions, meaning in
o alxiall 3 )08 4 dalll ailad Coaa ealie Jady 4213 ) 50 (¢ sisa | SitUAtiONS.
ddagial A2l 8 Jual gl dpclaial (il g 40Vs | Cle sana 8 Ol Jany
e Jal QUL =g 5
) gall

Students often engage in role- | Classroom materials & Skills are integrated
play or dramatization to adjust | activities - often authentic | from the beginning;

their use of the target to reflect real-life G lgall el oy Al (e
language to different social situations & demands.
contexts. Lo s ddadi g sl Hall o) sl Llle
3l s caaly OOl Ll A Llle | bl (il g Sl Al () 55
) e Cangdl dall Lpaladiin Lyl agalas g 4ladl)
Aaliaal) de Laiay!
Teacher’s role is primarily to facilitate Teacher should be able -use -
communication & only secondarily to target language fluently &
correct errors. ‘ appropriately.
canail (5 5l 5 Juai¥) Jagess U5V aliall L sa aladd) 50 Caagl) Al sl e 15 Sy of aleal) cany
Lsd olady) Cralia JS5y 5 485U,

First five approaches - above - reaction to perceived inadequacies or impracticalities.
5 gaiall ) guadl) da gl o Jad 3 S bl ode i ddual) UJJ‘\J\ duadl) Al

four more recently developed approaches also do this to some extent;

Lo aa ) iy aLAY ) A5 Aoy ) malial) o g

A.Cognitive Approach: Language is rule- B.Affective-Humanistic Approach: Learning
governed cognitive behavior (not habit a foreign language is a process of self-
formation). realization & of relating to other people.
ol g) & sl LgaSay A1) A aall Bac ) & A3l 18 pal) ggall I gadait Lles g Aial 45t alaf 1o dlan o) - AludY) ggal)
(S8 Bals LAY Qardll g Jual sill

C.Comprehension Approach: Language D.Communicative Approach: The purpose of
acquisition occurs if &only if the learner language (& thus the goal of language
comprehends meaningful input. teaching) is communication.

CORaall e agh alaial) 13 Jash Gany A3 GludS) 1 agdl) gl (Aadl) aglas Ciagy AU Jual¥) oo Al (e (2 jidl: Jua) sil) grge

6]
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The four more recent approaches - not necessarily in conflict or totally
incompatible since - not impossible to come up with an integrated approach

which would include attention to rule formation, affect, comprehension, and
communication

Jalsia g A Jua il Jonesal) (ot AT Lol ABS) gia gl £ a5 9 nally ol 3 AY) day ) aliall
el 555 1 e S ) Balall o) Jadiy

Approaches, Methods, & Techniques<iiiiy «§ g malia
Approach: something - reflects a certain Method: set of procedures, i.e., a system
model or research paradigm- a theory if you that spells out rather precisely how to
like. teach a language.
13) 4 pdaid a5 zdsad ol Cany 2 gad eSiay Gama o od teall | 20y (g2 i gf (o) a ) (e de sana 2 sl
)] CAad ardad A4S Jy A8y
Technigue: classroom device or activity (e.g. imitation and repetition).
(OS5 sl Jia) Slea sl Al yal) J puadl) el g Al

PR
- choice of an

approach or method ( or a combination of both):
H(LeglS (e e ) bl ol meie i RS Gl 8 AASY e W) o WAL o abeall iy (g AT Ll 0

1. F 2. 3. F
(why and for ms of individual
what purpose? size, & materials). students to the extent that is
Y5 ) GOl clalial and | ana g o 1) dpagdaill il gaall Al 2 possible.
S ra e (sl 5 el | Ul Clalariad 5 (Bl ga 5 claliial aaas

4iSan Aa ) (5358 IS

Error Analysis Uadl) Julail)

Making errors - inevitable part - learning..alill 4ia jia ¥ ¢ ja 52 slbdl) g
Studying learners’ errors serve two major purposes::J<adl sail i £ addd (ualaiall glad) dul j

1. It provides data from which inferences .Y ltindicates to teachers & curriculum
about the nature of the language learning developers which part of - target language
process can be made. students - most difficulty producing correctly &
Al Ades aladl A3l dagda Jga cilalifiud) ¢ Gty b g which error types detract most from a learner’s

ability to communicate effectively.
Adagiawd) 43l ¢ 5a oY Al Al malal) 2l 59 Oualeall yudy
Al sUadY) g gl Ul B il e JiST maaa JSd agual g Bl
Jlad JSy Jual gil) o alaial) 3 )88 (e and
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e Among the most common errors are:: s e s Y ¢ladll G (s

Omitting grammatical morphemes, - | Double marking: Semantic features -when
items -do not contribute much to the only one marker is required, as in She didn’t
meaning of sentences, as in He hit car. | went back.
1S Al ¥ jualic 4 g oy gadl) cilalsl) Jlaa) cre ST Qllat Y Ledie - A0Y0 3 jae 8 5 A 9 el ciladlal)
(Jaall (2 Adle

Regularizing rules

as in womans for women

Using archiforms

use her for both she & her,
As in | see her yesterday. Her dance with my brother

Using two or more forms
in random alternation

as in the random use of he & she regardless of the gender
of the person of interest

Misordering items

Constructions - require a reversal of word-order rules that
had been previously acquired, as in what you are doing?,

misplacing items

Correctly placed in more than one place in the sentence,
as in They are all the time late.
Alaall aals e e SISY mmia S0 lgna e o Cania g 2530l

Findings of Error Analysis Studies < jall stad) Jalax sl

Error analysis studies claim that the majority of learner’s errors were

intralingual (caused - structure - L2) rather than

interlangual (caused by L1 transfer).

o= 4alll) interlanguage o« Yo (L2 oo dealill) ghaalll Jaks alxiall eladf alare of Uad Jlat il j3 e

(L1 Ju

Error analysis advocates claim “ you can’t learn without goofing”

"Uad () s Al ol GliSay V" cUad) didaisle s o

Causes of errors: :stbi¥) ol

1. Language transfer dall) Jas
Y. Intra lingual factors

Y.  Transfer of training o atl) JAS
¢, Learning strategies alail) Claad) il
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Classification of errors:: sUsaly) Cayiias

1. Omission, addition,

substitution, word order

Sl sl

ZalaYleJle )

.YErrors of phonology, morphology,
syntax, & vocabulary

¢j;_ﬂ\ ‘q)aal\ elc “LU.».A;\)“ ?k’ cUadl

k_l\d‘)SAMj

Two schools - thought in respect to learners’ errors.
Opalaial) gUadly (glaty Lagd SAL (Ui e

Firstly the school

Maintains - achieve a perfect teaching
method- errors - never be committed - first

place, & - occurrence of

errors - merely a

sign - present inadequacy of our teaching

techniques.

OS5 O el A8 Hlay JS) el oS53 A el Yl
sa elhal e g g oW alially casi i olasll
Ll A Gl culld 4US aae e dadle 3 jaa

The philosophy of the second
school is that we live - imperfect
world & consequently errors will
always occur in spite of our best
efforts.
aas - Al A yall 8 dw jaal) ddetd
Ll Jeant elad¥) Ul «JalS s allny
L bl J (e 2 )10

Shortcomings of Error AnalysisstUal) Jdady  guadl) 43 )

1. Stressing on
learner’s errors
gUai 5 i)
alaiall

2. OQverstressing

of production

3. Focusing on specific
language rather than

data
Sl Yl
e

viewing universal aspects
of languages.
Yy ddma dad dgalle o Gus
ladl) il gd BRI e
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IS
seen as a process of imitation

2. Learners use their coanitive abilities in a creative

way to work out hypotheses about the structure of the

& reinforcement;
( Behaviorists’ view)
e ddae W jlic s din¥) aslll addail ey,
(" elalall sl m pe) ¢ 3 3m

foreign language.
dsa Gl i o Jeall 488 48y jhay 48 el agli )38 (palaiall a2iin,
AiaY) dall A<
Construct rules- try them out -& modify them if they
prove to be not enough.
Al Mi 13) Leliamd 5 clga A glaall ¢ ae ) gal) olud
At each stage, - control of a language -equivalent to
neither L1 nor L2.
(Cognitivists’ view)
LZYJleJw\X‘;"\X\w\&cE‘)@uuﬁsd}de

Interlanguage -type of language produced by second language

learners who are in the

process of learning language. - refers to a

system - a structurally intermediate status between - native

language & target language.

—aladll dplas 8 an Al AU G aleie Lgatsy Al A2l e g g o AS idial) dadl)

QJ@J\M'&J}JM%}A

angl) Axd s Al Al G Jasa s NS aUn ) gl

3.

of

FRIAN TR TR the language

2l ko) i) Al o)) 48 jea

5. Knowledge'aboutlifé, human beings,

ple JS5 Aall) 48 jaa & culturesclalsil] 5 ¢ il ¢ csliall e 48 jaa

The Main Premises of Interlanguage Theory
A jidial) Aall) 4 s Aoy ) djdlata Ciladia

1. The learner constructs a system of abstract 2. The learner’s grammar is
linguistic rules which underlies comprehension & permeable.
production. A alaiall ac 8
CLu\]\J?@_ﬂ\ a;\)}ws,g}'éd)y%}ﬂ!\ ..\c-\}ﬂ\ eu:.aelald\s.m

10 |
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1. The learner’'s competence is 2. The learner’'s competence is
transitional. variable.

A alaiall 361 o aie alaial) 301S

1.Interlanguage development reflects the operation of cognitive learning
strategies.

alxill 48 pre bl yid Juadd (e A3l glas

2.Interlanguage use can also reflect the operation of communication
strateqies.

i) lasil il Jardii GeSay (S A8 pidiall Aalll aladiind Leayl

3.Interlanguage systems may fossilize. 4l 2l s

e Fossilization refers - tendency of many learners - stop
developing their inter language grammar in the direction of the
target language.

(gl dad olad) Aall) ac) 8 ol gl Cpralaiall (pa el slad) ) judy jasill @

e Fossilization is a unique feature of inter language systems.

Alaall A Adatl (esy i dew g8 jaaill e

The development of Interlanguageddl gk

1.Language transfer 2. Transfer of training
3.Overgeneralization( extension of 4. Communication
using grammatical rules beyond its strategies
expected uses)

5. Strategies of second language learning

Final Thought Al jsill
The inter language theory has been fluid, constantly changing, & incorporating
new ideas.

CBaaal) HISEY] et s ) painly i il ARl 4 las
It played a crucial role in the transformation of thinking, prediction &

understanding the process of second language learning.
Al el alas dlen agill 5 pSall 5 gasill Jygad A Lada | )50 aal

11|
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Krashen’s Monitor Model
e The theory evolved in the late 1970s.

SYAVe Al Aady ki ki e
e The most ambitious theory of second language learning.
Al Al alad e ls gala YA ki e
e It became popular among language teachers in the U.S. due to Krashen’s
ability to package his ideas in a way that makes them understandable to
practitioners.
Ao sgda A3y yhay o IS8T A 3t () S350l ) las saadiall LY Gl 8 ARl alee G dand (e ol @
e laall Lelanl

Krashen’s theory constitutes of a set of five basic hypotheses:
o Dbl s B el (1 Ao gana JS () S 4k

The Acquisition — Learning Hypothesis.alzill 4o i - £ L)

The Monitor Hypothesis. 4= 8l 438 s

The Natural-Order Hypothesis.ius jill cxadall .Y,

The Input Hypothesis.awxa &l Jiy),

The Affective Filter Hypothesis. bl 4aa1) 4 5

akowbdE

Krashen maintained - adult second language learners have - deposal two distinct &
independent ways of developing competence in a second language.
CBeliSl) gl aAliiie (i jae Ld A0 Aol aleie LS o e pld) S LA

1. Acquisition: it is a subconscious process 2. Learning: A conscious process
identical in all important ways to the process that results in (knowing about)
children utilize in acquiring their first language. language.

dlee (A dagall @bl peny Aillie oY Dlee s cellall (I 4 jaa) A3 e Al 4ol 5 dlac alal)
Y agiad Lo Jgeanll JUbY) (e saliiny)

e Does learning become acquisition? foluis) uay aladll Ja
* According to krashen “learning does not turn into acquisition”. He argued
that what is consciously learned through the presentation of rules &
explanation of grammar does not become the basis of acquisition of the target
language.
o) il Juata &= 5dig el dll (e A oo g0 dalad G e o) JB 5 "QladS) Jgads W aladl) (50 ST L
gl Al LSl el sl ¥

12 |
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e This is based on three claims: salis 43 o ae) jal) aliud

1. Sometimes there is ‘acquisition’ | 2. Cases where ‘learning’ never turn
without ‘learning’, individuals into ‘acquisition’, that is a person may
have considerable competence - | know the rule &continue breaking it.

a second language but do not MLl ) J ety al Madadll Eua YA Gl

know many rules consciously. D)) g oSall Je (o jat 38 jadll) ga laa g

AV iang g ol 50 QLI Gla) (s AL
UAJJJJJ\ u‘)uy‘gut'ida).\.\sacus(a@_aﬂ
Aac) g ac) gl

3. No one knows anywhere near all the rules.
el 8l aes e il GSa 6Y Caay aal Y

Can adults acquire a languadge as children do? $JWkils cpuallll dall) § guas Sl

Yes, Krashen argued, adults have access to the same Language Acquisition
Device (LAD) that children use in acquiring their first language.
sy

e The Monitor Hypothesis4sa il 48 -

Monitor: is the mental editor.. a1l ) el sa: Cdl .l

Monitor - part - learner’s internal system - appears to be responsible - conscious
linguistic processing.

Age ) gl 4y gall) Aallaall g pusall sl JSfal) alaiall il ¢ s g8 81 )
There are two functions of the Monitor::48 sall alga e gle 4
e In reception: :Judiuy) B
A. person tries - learn a rule by reading - grammar book
o) @l S 8 Lgie Bl 3l oS alad padl Sl Jglay
B. attending a class where - teacher describes a rule.

Bacldl) Al iy Cus Juadll guas
e in production:zuy 4
person performs a drill - requires conscious attention to linguistic form,

(o5 oAl JSAIL gy allal iy it Lesie
Learner memorizes a dialogue or a story..i=i sl ) s Jais, aleid)

13
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second language learner needs to . performer must also be

have time.

focused on form,
g ) Uiy 3N Zall aleia s ) JEEY elaf e 58 5l Leadl cangy 1R e 5< Al

' 3EKnow the rule: This is very formidable requirement. .las Jis L i s ssaclall 44 pes,
If rules are not known, the Monitor will not be helpful or used.
e gl lasie )5S Y G el (8 ac ) g8l (i yed al 1)
The degree to which Monitor is used depends on the following:
Pl A pall da o e

1. Learner’s age.. o=l jac
2.The amount of formal instruction the learner has experienced.alsiall cuagd daw ) ciladss das
.3. The nature & focus required by the verbal task being performed.
el iy Al Aladlll dagall U (e o sllaall 58 il 5 dapulal)
4. The individual personality of the learner (Individual Differences).

(Al (35 ll) aleiall 2 il Zpmid

There are three types of Monitor users:: 4@ sl asiiual g gl L3

1. Monitor over-users: people who attempt to monitor all the time & constantly checking
their output. aeatis) pasdl ) aiuls < 5 JS D) e palad¥) o sl slay
The results::zll

a. They may speak hesitantly. .24 ok b. No fluency. &3k Y

2. Monitor under-users: people who have not learned, who prefer not to use their
monitor even if they have all the conditions (time, focus on form, knowing rules.
el s G Lo Sl g gll) dag il apen agaal sl ia 481 el aladiad ane () shiady (Al o salay &l GalasY)

MJM

The results: gt ‘ ‘
a. They are not influenced by error correction Uil s J8 (e A5 Y
b. They do not sound right/correct.4assa 5259

3. The optimal Monitor users: people who use the monitor when it is appropriate &

when it does not interfere with communication.
YLty 8 Jasi Y Ledie 5 Laidle ci gl (5585 Lavie 481 jall (alasll aadiay

The results; gl
a. Better communicators.<¥la) J28 b, More accuracy.4s Jisi

Adult vs. child differences in using the Monitor:
s e ) aladiiady clBSEad Jihl) Jika LSl

1. Children are thought to be superior 2. Krashen argues that adults are faster
language learners, because they do not use language learners in the initial stages,
the monitor & are not as inhibited as older but young children out-perform adults
learners. with more time.
oAl g addind Y g (A8 giia dall) alaial JULY) ) Sy | 0819 o A g¥) Jal pall ARl alaial £ gl an LS ¢ ol S J gl
LOpalaiall adB] LS Jagdi s g Bl (e b3 G gilay Cpdl) Cpadld) el A JUakY)

14
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The Acquisition-Learning Hypothesisabill cluis) 4ua
=+ Evidence for a “ Natural Order” ::" bl aUallj *** 41
The principle source of ‘Natural Order’ hypothesis comes from the so-called ‘morpheme studies’
........ especially the study by Dulay & Burt (1974).
Ciymg Y9 Il AN Al il Laguad ... = morpheme 'Slal " ga b "aal) AU L 8 i jaadl)
(Y3Ve)
Their study was based on Brown’s study (1973) on children learning English as a first language.
A9l AR 4 Sy A3l et JWLYY Ao (VAVY) ¢gln Al o aghiad o @S )
The purpose of Dulay & Burt’s study was whether children who acquire English as a second
language learn ‘morphemes’ in the same sequence as in Brown’s study.
a3 g Jad) o LaS Juadeads (pud (8 "eilands™ aled 4l 4308 4 50lay) o ¢ shaany JEY) B ¥ 90 <y Al il (ha (sla 1Y)
NET18)
Dulay & Burt’s study included 60 Spanish-speaking children in Long Island and 55 Chinese-
speaking in New York.
_gﬂ)ﬁ*\l@%\ dallly opdlalil) 00 g A @ﬂgadl.ih‘i\ Aoy ARl ABLLY T v J) Gy oY 90 Al ciled
The study revealed that sequence of acquisition of the ‘morphemes’ was virtually the same for
both groups.

e ganal) MUK Al Al ¢ L) Ly 85 S "alaglS” o ) i) (e Adedar of Al pal) cuddis

The Input Hypothesis J4a3) dua
This hypothesis postulates that “humans acquire language in only one way--- by
understanding messages or by receiving ‘comprehensible input'.....

_____ " daseie AL " AL IR I (il ) agdl o dad s g olaly Axdll i) lusiS) " Gl o i Ayl
Krashen regarded ‘single most important concept in second language acquisition’ in that
‘it attempts to answer the critical question of HOW we acquire language?

i S 585 7 oall Jlsad) e ey ey o (8 "l Aall) GlaaSY dpaal JSY) sl o ggdall” (51 S piag
fazll)

There are two corollaries of the ‘Input Hypothesis’ :
" SR dud B dmdal) ilill) (e e g

w e

1. Speaking is a result of 2. If input is understood, & there is
acquisition & not its cause. |enough of it, the necessary grammar is
Al Lo G g QLLASY dais s Soadll | automatically provided.
o D) ael @l b i) S Lo @lighecDaaall Caeg 13)
Lalals
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Some lines of evidence for the Input Hypothesis:Jiay) dua @ AaY laghi o

1. The silent period: . Cwuxa 3 yi; 2. Age Differences:e3iaY) e
Krashen argued - learners are making use of the Krashen maintained that older
comprehensible input they receive. Once competence acquirers progress more quickly
has been built up, speech emerges. in the early stages because the

Ao seiall COAAA (e () sy (paleiall (b 31 S Jals «call 5 5% 8 | obtain more comprehensible
Z a2 Sy elisll diay e el 3 285 3aa) 55 e Ll Al | input than do younger learners.

attributed to many factors....... among them are (anxiety, ST e yun GansSall ol Gl S ol

personality, individual differences). i e Jsandl G¥ AV Jal

Apad il g (Bll) A L i e Jal se Basd Cuaall 558 (5 3 o (S Onadaid) jlal A geia S|
(Al G5 A

3. The Effect of Exposure:gasill Jil
Studies show that the longer people live in a country, the more proficient their language will
be----unless they live in immigrant communities where they use the second language
relatively little & rely on their first language.
G yalgal) Claainay () sdiany 15308 13 V) —omm Aadll 3 US JST agild clo aly (8 Gl (s LalS a4l ) el pall s
IV agiad o ety L AL A0 25l aadius

Krashen used the term {INTAKE’: where language acquisition comes from that subset of
linguistic input that helps the acquirer learn language.

Aalll alaty (g jidiall delod 4 5al Lo 3 CBA (e b Bl L) dus UINTAKE allias (4l S podiul

Krashen argued that “comprehensible input may not be utilized by second language
learners/acquirers if there is a ‘mental block’ that prevents them from fully profiting from it”.
Cra pgadad MAdie ALC" LA S ) - CpuaadSall [ Cppalatial) A0 AR 38 (e Lgalddiad saa Y A sedal) cOBA ol ) S Jaa
D e Alalgl) Baldia)

Aui€al) 3lSY) Cmmmmmn mmmmman g > KLAD ==mem- Ji)

If the *Affective Filter’ is down. the input reaches the LAD &

AiiSa Bl maaiy (L AD (A dueas JUAY) -Jau" Jigal) dpiai™ oS 1)

If the ASEHVEIEINEE i up, the FNNSIBIGEKED & :
LAD (M Jeas ¥ g canal) jlia aly - (581" gl ddeal™ (S )3)
The ‘AffectivVelFilieRisipiwhenithelacauirenisiunmotivated, acking confidence, concerned with

failure, or uncomfortable with the teacher’§ attitude toward him/her.
Lo [ Adolad alaal) (i ga pa Aoy ja i g ¢ (rall S AR G - e e ludSY) (8 Lasis (348" el Aduat
& / or has an intent on becoming a

The ¢
member of the group speaking the target language.
iagl) dad &l de ganal | gas prmay O (B Ml A i [ - ciglia gl laSY) (oS Ladie Jiud" Jisal) Ldaat
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. is that part of the internal processing system that subconsciously screens incoming

language (the learner’s motives, needs, attitudes, & emotional states).
V) 5 a8 gall 5 Claliia ) 5 caleiall adl 52) delal) Aadll Cad€y by ) grd -Adalall dadleal) alai (e ¢ 3o rdiuatt)
(Apilalal

The Filter has four functions: -<iil g da i dduaill

1. It determines which lanquage models the learner will select.
alatiall L jliay Sl Aall) =3kl 2oy
2. It determines which part of the lanquage will be attended to first.
Yool @ Ll 3l (e e dasy
3. It determines when the lanqguage acquisition efforts should cease.
RSP RUEERATRPYENS EA RUR I PN

4. It determines how fast a learner can acquire.

LY e J gpaall alaiall de judl (saa 238y

e Adult learners are likely to have higher ‘Affective Filter’ because of
the events that occur in adolescence.
aaa) yall & aad ) Elaal) e " il Lgat” el S ualaiall
e Children learners are ‘less inhibited, & are likely to have low
‘Affective Filter’.

M gl bt miiie oSy o Jaing g e Ji' aaleiall JlalaY]

1. The principal goal of language teaching is to supply comprehensible input in order to
facilitate ‘acquisition’.

'SLSYI Jagast JaY e sgie AN 5 88 s Balll Ly il s 5l Caagll
2. Teaching should be seen as a preparation for ‘acquisition’ in the wider world.
sy alladl 8" L€)' gt G paill Sl o ay
3. The teacher must ensure that learners do not feel anxious or are put on the defensive.
eS8 Cga b pm g gl BIEIL 05ty Y Cpalaiall O (g ST aleall e Cny
4. Grammar teaching should be restricted to simple forms & its goal is to enable the
learner to monitor.

A el aleiall (S 58 Ledon g Adasuny JISEL ae ] &) G p2 sy (o)) Sy
5. Errors should not be corrected when the goal is ‘acquisition’ but should be corrected
when the goal is ‘learning’.

"alaill" s Cangdl ()5S Ladie pmaill raiy S)5 LISV " Gangd) ()5S Latie Uad¥) sl of i Y
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The main principles of Krashen’s ‘Monitor Model’ can be summarized as:
D lpadll (Sa " gadl) A8) pa" G S A ) g alall
1. The goal is communicative sKills..J< sl <l jlea - Cargll
2. Comprehension precedes production.z ) G agdll
3. Production emerges when the learner is ready. =il Ao alaiall Laxie ZUY) 5
4. Acquisition activities are central..d: S s Sy ddas)
5. The ‘Affective Filter’ needs to be kept low.iaisie Jhi o)) gl Ldad zlias

Final Thought: gl ssdll
The ‘Monitor Model’ - best known theory of L2 acquisition.
L2 SLaSY Ad g pme Ay phai pua Gl Bh iz sl A e "
Theory dominated -L2 acquisition - extent that researchers felt compelled to
measure their results & theoretical position against those covered by the
‘Monitor Model’.
ol G haae agadil | saa g cialll o da el - L2 QL) Jlae e @ plags 4y kil C ) (e 5 il
Mz Asalll Ad) e Lgahaas Al Ay kil (e a5 - il
The ‘Monitor Model - courageous step - field of second language learning &
teaching - praiseworthy arguments.

L et 5,8 Tl g Lgoad 5 Al Axdll Gy g aled Jlae ddeladissha s ' 3 sall 481 4
Further research should be conducted regarding Krashen’s ‘Monitor Model’
rather than only criticizing it.

a0 AL pa Yy " () S g gad A e M Gl Gigaad) (e el 510

Personality Factors<lawl Jal g

1. The affective domain sEhlal) Jlaall )
2. Self-esteem Al o) yis) Y
3. Inhibition SIS
4. Risk-taking 3 kAl ¢
5. Anxiety Glall o
6. Empathy bl padl) 1
7. Extroversion & introversion ¢l iy Jalua¥) Y
8. Language aptitude 4 sall 42l A
9. Motivation BUENIER
10. Age ezl )
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The affective domainihlall Juaall

Affect refers to emotion or feeling.

VLY o jeliadl ) daalall
Emotional side of human behavior & it may be juxtaposed to the cognitive
side.

(el Culall Lilase 683 285 ¢g ) Hsludl yige cila
Development - affective states or feelings involves a variety of personality
factors.

dnaddll Jol sl (e de gana o (5 shy dghalall jelial o A ) gl
Understanding_ how human beings feel & respond & believe & value is an

exceedingly important aspect of a theory of second language acquisition.
Al Gl QLuas) 4 plail s ala ks ga pdall jady g ASiay g Cuatiin g iy A gl

Self-esteem <l a) i
Self-esteem is seen as a personal judgment of worthiness that is expressed in
the attitudes that the individual holds towards himself.
Moﬁgﬁ)ﬁgﬂjlmucﬂ@aﬁj\)ssu\ﬂ\ }MJL.\.\
It is a subjective experience, which the individual conveys to others be verbal
reports & other overt expressive behaviors.
le & et LS gl s 5 Lga ) oy S8 a3 A ) i 15 il 2y

Self-esteem has three main levels; I al oY A ) @il ghua 433

1. Global level, thought to be 2. Situational or specific self-esteem,
relatively stable in a mature adult. | refers to one’s appraisals of oneself in

C Ll g A Lend 5 fiee 0585 0 S5 | certain life situations.

Az Blad) ) go & dusd (o ¢ pall adi ) S

3.Task self-esteem, which relates to particular tasks within specific situations
or refers to particular subject matter areas

dima (3lalia ol dipea (i) ga Jals dald algay (3l
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e Risk-takings hiiall
e An important characteristic of successful learning of second
language learning. A6l 45l Al mals alail dage dan sa Hllagll 34
e The four dimensions that underlies risk-taking are:
(e BohlA Lde 5K 5 A Ay ) sl e
1. Alack of hesitancy about using newly | 3. A tolerance of possible incorrectness in

encountered linguistic elements using the language.
A lll jualiall alasiin) Jea 23 i 25 g a2e Al aladin) Ol sigd (Saa el
2. A willingness to use linguistic elements 4. An inclination to rehearse a new element
perceived to be complex or difficult. silently before attempting to use it aloud.

ol saiea il ol Ay gl jealic aladiuY dlaeinY)
Asria | G ga aladiul A glas Ji Gueay yoa paie H)HSS ) 4l
Je

- Anxiety G

Almost impossible to define in a simple sentence.
Al dlea 4 st Jatuall (e 58 Gl IS
It is associated with feelings of uneasiness, frustration, self-doubt,
apprehension, or worry.
(BRI ¢ I elall (Al dalay) (i V) s jelie ae @lld Lasi

There are three components of foreign language anxiety:
dia) ARl 5B (e ealic DG

1) Communication apprehension, arising from learners’ inability to adequately express

mature thoughts and ideas.
MSAY) 5 Aacalil) S IS HISAY) e paeill cpalaiall 508l axe e aalill (Jual il 31

2) Fear of negative soclal evaluation, arising from learners’ need to make a positive social

impression on others.
LOAY) e dpelaa¥) Lyl lelidai) Jaad cpaleial) dals (e Wi g ¢ alud) plaia V) ani (e il

3) Test anxiety or apprehension over academic evaluation.
oSV all e Cagdll f cplaiay) 3l

_The capacity for participation in another’s feelings or ideas.
DSV o AT (add el 8 AS Ll e 5 )0l s Calaladll

L AT add elia b dlds " dlee auly Lia (o

Language is one of the primary means of empathizing, but
ﬁ the process of empathizing and must

A Al ase a9 calaladl) dulas 38l 8 el gl 819 ccabalatl) Jilu o Al (pa Banlg A dall)
o - 3 o X * R
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Extroversion & Introversions!sai¥ g Jlua¥!

The typical extrovert- sociable- has many friends- needs people to talk to- does not like studying by
himself.

Ay A ) ag Y - Lgaa Gaaaill (i) gliag —pBaal) (pe daiad) dgal - olada) - 2] gadl) ol
Craves excitement- takes chances, often sticks his neck out- acts on the spur of moment- generally
impulsive individual.

(b ke L gas 5 Saiadl) Ao Jary Alsaly -ASE ) (a and) (¥l (e S (e R B Y Avual
Ready answers,- generally likes change.
ol Gy Lages -3ala dgsal /A
The typical introvert, quiet- retiring sort of person-fond of books rather than people-reserved —
distant- except with intimate friends.
(Opazaal) plBaal) aa V)~ g saa -l (e Yy GSIL ad e - (e lial) (e gaddi £ 5 g a gh-s AT Ll (e - ad gal () ghai)
Tends on to plan ahead - distrusts the impulse of the moment.

_é\.\l\ gﬁﬁ&ﬂjwmuﬂdﬁ
Does not like excitement- takes matters of everyday life with proper seriousness- likes a well-
ordered mode of life.

Language AptitudessWsl - The four components of language aptitude:
Ay gall) Beldsl) (pa Ay Y1 jualind)

1. Phonemic coding ability: 2. Grammatical sensitivity:
Ability - make a link between sound Ability - recognize the grammatical functions that
&symbol. words fulfill in sentences.
Al cigaall C Al dga g Jaa o 5 A gl Jaa b cilalll 4 gad il e il o 5 b))
3. Inductive language learning ability: 4. Memory & learning:
ability - examine language materials, People vary in the efficiency with which they make
A3l 3 ga du 8 e 3,48 | such bonds, vary, therefore;.
ol tiaad) 038 Jia Lgd pady Al BeliSIy (uldl) CAVAS

1-Linguistice s 2-Logical-mathematical abilities 3-Spatial intelligence; - ability to
dgihia 4naly, <8 | find your way around environment
u.b Jj.'\d\ulﬁ 5a8l) o g ‘g.'aISA £1€3
Al Joa iy
4-Musical intelligence; - | 5-Bodily-kinesthetic intelligence; - 6-Interpersonal intelligence; -
ability to perceive & fine motor movement ability to understand others, how
create pitch & 4B A8 al) A al) ga g Sall gawaldl ¢S | they feel, what motivates them,
rhythmic patterns how they interact with one
88N 9 9 ¢ A gall glSil) another.
Llail (3la g )i o (CAY) agh o Bl g g uaddl) slS3Y)
gl Leliyl e JoU iS5 cab Sy La (g midy S
oandl g

7-Intrapersonal intelligence; - ability to see oneself, to develop a sense of self-identity.
A00X 4 gelly jerddl pghaig X Ay o B ARl g4 5 ¢ padlddl JAla elSh
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Motivation il

Motivation - inner drive, impulse, emotion, or desire that moves one to a particular action.
O 210aY aal doat of (B 4E ) i Adlalall g cadlall ( AR08 e ga adlal)
Technical term, motivation refers to “the choices people make as to what experiences or goals
they will approach or avoid, & the degree of efforts they will exert in that respect.
Auall 133 3ggadl G ol agd) Aa a9 cquiad ol uia AN dilaal g <l i Ao (il Jaad <l LA adla ¢ Al pllaaal)

There are two types of motivation: a8 sl sa le s

l.Instrumental motivation refers - motivation to Y.Integrative motivation -employed when
acquire a lanqguage as means for attaining learners wish to integrate themselves within the
instrumental goals(e.g. a career) culture of the second language group, & become

il (gaatl Al oS Aall) o Jguaall adly ) judy g asad) Bl | @ part of that society.
(gl Jia) Bia AL (410 Zleaill (15 Calaiall Ladie Jasy g Lalsil) adlal)
Liaall 138 (e Ip Ja Ciaal g Al RS dolay

-¥-Assimilative motivation - drive to become an indistinguishable member of a
speech community.

A 0 e aaina A ) gae muall  jaa ga i) adlall e

Age .l

Children appear - much more successful than adults in acquiring the phonological system of the
new language; many eventually attain native-like accents.

gl Jla Lla¥) Algl £ ol 18S9 Bagan ARll e il o guaall Cpadll) (e lalad Jis) QY f ga
Most Children are ultimately more successful than adults in learning a second language, but they
are not always faster.

£ il Ll G LSt g A0 ARd alad B adld) (e lalad JAS) Cillaal) Aglgdy JUikY) alina
Adults appear to progress faster than children in the areas of syntax & morphology, at least in the
early stages of learning.

A e S Jal jal) B B o i pall g sadll el B JWS & jud (L) adiS () gam
In order to make sense of any text, we need to have ‘pre-existent
knowledge of the world’.

M allall 36 pra s ' ) Aalay o e sl ine JaY
Such knowledge is often referred to as
‘SCHEMA’ (plural SCHEMATA).

'SCHEMA'LS 4 jeall s3a ) iy L Lile

e We can divide reasons for reading and listening into two broad
cateqgories:

oy G ) £ laia) g 8o B Gl aradli LiiSay o
1. Instrumental: large amount of reading & Y.Pleasurable: another kind of reading and
listening takes place because it will help us | listening takes place largely for pleasure.
to achieve some clear aim. oS aal ) sy el s 36l Al e AT g 58 1adaal)
e Lae Ll o L) 5 3¢ Al (ga B S 40aS a5 1 g 0 g2l Aaid) JaY
ol sl agll (aes (Bas
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Top-down and Bottom-up daill ) 3ac il o g il JI Joi e

e |ntop —down processing,

The reader or listener gets a general view of the

e |n bottom-up processing,
The reader or listener focuses on

reading or listening passage by, in some way,

absorbing the overall picture.

—&WY\}ibc\‘)ﬂ\we\L &iJ&M\}iGJM\M
Aalall 3 ) saall Claginl 5 e 48y Hlay

Greatly helped if the reader or listener’s
schemata allow them to have appropriate

expectations of what they are going to come across.
danlia Cilad gy agd lawd) bt aaiall 5l g lal 13 - S aad acla
(S g dle pe Al

individual words & phrases,
&achieves understanding by
stringing these detailed elements
together to build a whole.
cJan s 43 8 AllS e aaisall i (s &) S
\.M‘\_ﬂ.uas.ﬂ\ ‘)aaUaj\ 08 O RNTS NAS\ 98 g
el el

Different Skills

Processes go through when reading a novel or listening to a poem.

L Bad ) plaiad) gl 4l g B0 B die cilbilaad) jal

1. Identifying the topic: Good readers & listeners

2.Predicting & quessing: - readers & listeners

are able to pick up the topic of a written or
spoken text very quickly.
oal bl o o o s Cadioall g o) 8N 1E gl gall Baas
ha e JS (Gshaia i G giSa £ gun ga
With - help of their own schemata- quickly get an
idea
Ce 888 o de jun ¢ glany aldll schemata (w basbua ga
A Cuaaldly o s la

sometimes quess in order to try & understand

what is being written or talked about,
especially if they have first identified the
topic.
A glaa Ja¥ cpraieall g o) 81 S aiiay Ul ¢peadil) g il
e ds¥ aan B (<)) dald e diaaty ol IS La agd
£y 54l

3.Reading & listening for general understanding

4 Reading & listening for specific information

(SKIMMING): Good readers & listeners are able to

(SCANNING):we frequently go to written &

take in a stream of discourse & understand the
GIST of it without worrying too much about the
details.
Gosal) Cmaiaall g ¢ 8 1 (Jadisl)) alad) agdll s laiul) g 3¢ Jall
el )5S GAL dala (199 2 g2 agdy Qladd) LS JADY (9 a8
for such ‘general’ comprehension means not
stopping for every word, not analyzing everything
that the writer or the speaker includes in the text.
Salad ¥ - dalS JSI GilEY Y (ay Guladi) "Aalad)” Jia g laiud) g Be) AN
oalll (B Jady al€ial) of ilSh Gl - g4 JS

spoken text because we want specific details.
19 1(geal)) Basaa cilaglaa Jo Jguandl plaind) g 3g) jil)
ol ) R La | S - e laa) g B AN 2 g (i Qs
JBadaa Jualdl &y 5 WY - duaal) g ALs)

5.Reading & listening for detailed information: -to
understand everything we are reading in detail.
O peaiaad g 185 Ula) 1 Alaie cilaglra o J gaall £ laind) g 35 jl)

6.Interpreting text: Readers & listeners are
able to see beyond the literal meaning of
words in a passage, using a variety of clues

Jpalily o] i L S pgd 0
Usually the case with written instructions or

directions,
- Gl il g 4 gikal) Cilagdail) aa Bale

to understand what the writer or speaker is
implying or suggesting.
q.h.d\ Q\JJLAE%&JUAG 03)-“30:"“:“"‘3‘39‘)“‘ :Ud\);‘“‘ﬁ
Slondy oa Le agdl de gila o) aladinly adaia B clalsll L8 o)
L sl g alsiall Adle (g ghaiy
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Problems & SolutionsJsall g el

The teaching & learning of receptive skills presents a number of particular

problems which will need to be addressed. JSLiall (e Jase axsy - ALt & jleall alat g anlas

Anllae ) 2lisg 3 dalil)

1) Language:

Solutions:Jsall

a. One way of helping students is to
pre-teach vocabulary that is in the
reading or listening text.

Cla Haal) aalad (J8 4 Ol Baclisal 3aa) 44y )k
gl gl sel il pai 8 o

b. Extensive reading &listening:
suggests -at length- for pleasure & in
a leisurely way.
d&..u &LABM\} B;\)ﬂ g :(Lw\} ?LASMY\} B;\)ﬂ\
Ay 535 oy daall UWlle o shae
take place when students are in their
own..paak (& Ol i i

c. Authenticity: Authentic material is language where no concessions are made
to foreign speakers. It is normal, natural language used by native speakers of

a language.

Lgeaiiiony dprdall L3l - aplal) (g Apniad) Gualiall i 5l ani al 42 cld 4 3 sall dlpal ; ALY

Aadl el

2) Topic & genreg sills £ g gal)

Solutions: Jsiall

A. Choose the right topics.

Aauliall Cile guaa gal) LA

B. Create interest.

Baildl) an

C. Activate schemata.

schemata Jeds

D. Vary topics and genres

165 g e gaa gall < glaS
d

3) Comprehension tasks A key feature in the successful teaching of receptive
skills concerns the choice of comprehension tasks.
aleall Clagival LAY (3l Aliie <l leal laiy il 8 A Sl land) (16

Solutions:Jsial)

Testing and Teachingeal=illy jLia)

Appropriate challengegasill 4aidll)

4) Negative expectation:

dulldl 85 Solutions: Jsisd)

Manufacturing successzlaill dclia

Agreeing on a purpose

Cargll e 38 sl
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Three areas of rules which we should consider::4 Jhii o (Al 3o gill el o 4D
1-Sociocultural rulesisl dclaisl x| g 2-Rules for writingiusll ac)
3-Turn-taking: Speakers from similar cultural backgrounds know how to speak to each
other in terms of how formal to be.

ey 585 Sy panl) agiany e Dasl B (58 ey Alilee ZAE kA (e Gfaaiall
This is ‘turn-taking’, a term - refers - way - participants in conversation get their chance
to speak. .28 & i 8 o Jpasdl Daladdly (S )Ll 45 jlal ol mllaiae 5o

e Different Styles and Genres 4ilida g gi g cullu

depends upon

our differentially, depending upon

our audience, & upon they way we absorb their to suit the person or

reaction and respond to it in some way or other. people we are writing for.

~calide Qo Goadlly W a8 e aaiay Wal A4k 3o WS (e ¢ ja | (e L a8 e adiay Ll UK A6lSa) (e 6
anle 3015 aglad 55 lariuV) A8 Hha e el U seand lag | sl ol 38 e canliit] Jll 5 L slal s

Al A8y ped LS

e Dealing With Difficulty Jelaill & sra
e following strategies to resolve the difficulty they are
encountering.
38 Lels (g g S Y5 Al (8 yay Y Aalal) Apia ¥ agiall QUSH i pfasiall Ladie o
agdalial Al Ay geaal) Jad 4000 Gl V) jaan ) Gany (il

1. Improvising:.Jws Y 2. Discarding: Jalill
1. Foreign sing: speakers & writers sometimes | 4. Paraphrasing: s 4&lu=ll
chooses a word in a language they know BRI

well (such as their first language) &
foreignize it in the hope it will be equivalent
to the meaning they wish to express in the
foreign language.
L 58 ymy A RS Ulaa) S 5 CpaalSiall sy 1 iaY) cLial)
058 Casas Ll Jal e foreignize s (Y agiad Jie)las
Apind Al e il gy Sinal Yalas

25 |




ANASF

Problems and Solutionsdsia Jstda

Number of reasons why students find lanqguage production difficult; -
Aara Axd ZL) e diall OBl Jead 3 QL) e 220

Lanquage:4xll _ Solutions:Jsial)

A. Supply key language: B. Plan activities in advance:
s ) A3l Ay g 33 Ladia Aoy Jalad

Topic & genre: Solutions:Jsiadl
A. Choose interesting topics

3 yiie aual ga LA
B. Create interest in the topic

& s salls Lranl Lilus)
C. Activate schemata

schemata b

D. Vary topics & genres ‘
E. Provide necessary information

e 5 e slaall b 53

Syllabus Designgatiall asaal

Syllabus design concerns the selection of items to be learned & the grading of
those items into an appropriate sequence.
Gralio Julast 8 Lgila ja 5 Lgalad Sy Al jualial) Slaidly (et zaliall areai @
e Every syllabus needs - developed - basis of certain criteria, such as
‘learnability’ & ‘frequency’, which can inform decisions about selection &
ordering.
Sy g ¢ S " g alal) e 3508l Jie e yulae el e skt ) s lisad calidl S e
cllall g aayl las @l 8 Al

1. Syllabus design criteria: When designers put syllabuses
together, they have to consider each item for inclusion on the basis of a
number of criteria.

Qs e IS A il agle gy s malidl () ey aaadll ladic maliall asaadl julza
Dlaadl (e 20 il e Lead Y

This will not only help them to decide if they want to include the item in

guestion, but also where to put it in the sequence.

& s ol - Lad ST eJiaall (8 2l 13 a0 2 QS o8 b a8 aeluy o 12a
NN
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A. Learnability: Some structural or

lexical elements items are easier for

B. Frequency: It would make sense,
especially at beginning level,

students to learn that others.

Lpanaall 5 Al pualinll (any 48 jaall 3508

(s sl lay o Lass V5 ¢ Alaiall (e (5 5Su 1 ) S
¢

C. Coverage: Some words
&structures have greater coverage

(EEODE B USE) than others.

Ae S (5 Sl 5 LI ey bl
Mo e (e ST (alaaiu¥) (3as)

D. Usefulness: The reason that words
like book & pen figure so highly in
classrooms (because - are useful words
in that situation.

Aall 28 1) alall 5 LS i clalS (gl a5 caailall
A s3g) 3asie LS 1LY - gl Al Jeadll & s

B. - commonest
type of syllabus, both traditionally &
currently.

Aame 5 LA ol s cgial) (e le sad JSY) g i)

A. . possible to organize
a syllabus on the basis of vocabulary &
lexis to create a lexical syllabus.

bl (e Lol o Ll gy alai o (Saal) (o A penaall mgiall
(eeara e LA 5 Dl il
A problem with lexical syllabuses -

relationship between lexis &grammar.
e gall 5 Dl jaall o ABal) (oA dpenaal) malicll xe d1S54])

D. THEFURCHORAISVIIABES: A functional
syllabus might look like this: ;& sl zeial)
- Requesting-Offering:las Jis s
- Inviting-Agreeing & disagreeing
The syllabus designer then chooses
(ways of expression) for each function.

ALy g (Ll (35h) o5 el panaall 5

C. TRESHUSHORAISVIIEBUS. - offers the
possibility of selecting & seguencing
different real-life situations rather than
different grammatical units, vocabulary
topics, or functions.

) g Cilida Jealudiy Ll dlsa) gy 18 R ggal)
(3 dal) audal ga (Adlida Ay gad a9 (e Yy Adadl) BLad)
s gl gl

E. HENOPICEHAsSASVIIARES: Another

framework around which to organize
language is that of different topics (e.g.
weather, sport, music).
A8l platit gl ga JAT ) 1 g gall (o aildl) gglal
Aalidal) audal gall 3a 98

E. THENESKEPESEASVIIARES. lists a series of

tasks, & may later list some or all of the
language to be used in those tasks. (India
experience).

Al e Abds 3y zalgal) ) diial) ggall
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e Six task types can be used with almost;anv topic. ;

These are: listing, ordering and sorting, comparing, problem solving,

sharing personal experience, and creative tasks.
2\_1.:;\3.\:)(\ ("‘L@'AU cé\.ua;...d\ &L\\)A;j\ dd\_u @Alial Ja M_\J\A.«d\ ‘))sl\j uD:J\ ‘G\)Jy\ L) 04

e Choosing Coursebooksduw! all cisl) jLad)
e Here are some Criteria for the assessment of course

books:

A Hal) QIS @l Huleall ars Lilads @

1. Price eall],
2. Availability A2,
3. Layout & design ppasal g Japlads3,
4. Instructions Glardaig,
5. Methodology Aagiab,
6. Syllabus type, selection and grading DL cxeiall & 636,
7. Language study activities sl
8. Language skill activities Al pall 4l A7,
9. Topics 5 lgall dall) Aaiiig,
10. Cultural acceptability goal 5al19,
11. Usability adlal) J4810.
12. Teacher’s guide plasiuOU L8] 1,
alaall VY

e Planning Lessonsgugall s
e Lesson planning is the art of combining a number of different
elements into a coherent whole so that a lesson has an
identity which students can recognize, work within, and
react to --- whatever metaphor teachers may use to visualize
and create that identity.
Al ol G LIS aSulaial) Aalidall paliall (e 23 aead (4 ga (el layhads o
O salrall 3 5] CuilS Lag - dne Jelaill g cJaadl e o yeill OO S 4 s
Asell Ay g pal | paniined
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Pre-Planning assall Jauhisl)

we can go on to consider the four main planning elements:
bl Ly yualic Ay )

1.Activities:2.Skills3. Lanquage4.Content

We can make the lesson plan..cs iaa Jesi o)) LS,

1. The'planning continium: - teachers plan - 2. Making a plan: #=3l g
depends upon the circumstances - lesson is to take A. Pre-planning background:
place - teacher’s experience. B. Pre-planning decisions:
Cagob e ca gl g pall Gpaleall Jaylads 44 jha rdial il ldaadll | C. The Plan
plaall 5 d e 5 Glall ) jaall Gl

A formal plan should contain some or all of the following elements:
G jealiall JS gl (ams dyans Il Al (g it o o
1. Class description & timetable. s}l Jsaall g 2280 Caa g
2. Lesson aims..us_al <a
3. Activities, procedures, & timing. < sill s Clel Y 5 daial)
4. Problems & possibilities. <Yliay) g JSLial)

The Characteristics of Tests

Four main reasons for testing - give rise to four categories of test:

1. Placement test: 2.Diagnostic tests: used to expose
Placing new students in the right class learner difficulties, gaps in their
nall Jaadll 8 sl Ol jaia g Jen 15 stusall paad Glaia knowledge, & skill deficiencies during
4wl 4 acourse.

Usually test grammar & vocabulary knowledge & O RSl Lgaladin (Say duaddill @l HLaaY)
assess students’ productive & receptive skills. S lea 4a )5 cagdsbaad <l 2l 5 calaiall iy gaa
ol jlge Jiti 5 aill Cula iall 48 yeal d2lll 2o ) @ Hlidl agil sal sale 39l DA ) guadl)
3.Progress or achievement tests: designed to | 4. Proficiency tests: They give a general
measure learners’ language & skill progress in picture of a student’s knowledge & ability
relation to the syllabus they have been following. | (rather than measure progress).

a3iil) 3 jlga s Cpalriiall Ao uld) Craana 1 Sl g aniill ol jlaal 88 5 48 jaal dale 3,88 Jaws 3e LSl ol liial

L el Glaiy e B (paill el (il ) AUl
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Characteristics Of A Good Test  all JLad¥ jailad

Test can be measured, as follows: M s=ill e ¢ sl (ol lenla) o jules puay ihiall (g
1.Validity: A test is valid if it tests what is supposed to test.
AT O ity LAY S 1Y) adia L) sl
A particular kind of validity that concerns most test designers is face validity.
2.Reliability: A good test should give consistent results.
Aauliie gl oy O luad) LS ey 148 6 sl
In practice, reliability is enhanced by making the test instructions clear, restricting the

scope for variety in the answers.
Ao a Yl g sl Gl api g QLAY Al g cilaed Jan IS (e 5 gall ) jaichas jlaally

Types of Test Items Lid¥) jalic £ 4l
1-Direct & indirect test items: il je o bl HLEAY) o g

Indirect test items, try to measure a Whereas direct test items try to
student’s knowledge & ability by getting at | be as much like real-life language
what lies beneath their receptive & use as possible,
productive skills. ST 06K ol Jslad 3l LAy 3 gy
Ul 28 pea (ol Jslad ¢ ilaall e SLEaY) o gy - (San Bliadl a8l g Axd alasiin) Jie )
ad) e a3 S L e Jgamnl G5k e 43,53
Axdia g Dl

Writing and Marking Tests il g 4ust) < jLad)

A. Writing Tests: Before designing a test and then giving it to a group of
students, there are a number of things we need to do:

4y alall 2 Uiad cLEY) (e dae @l (Dl de senal aillac )5 LAl apaiali (i sl Hlaay) 4
1. Assess the test situationdall auas Ll 2.Decide what to test: s of e
3.Balance the elements: _»<=l=ll o o) 5114, Weight the scores: <ls )l ¢
5.Making the test work: JLiay! Jac aia
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Teaching The Test_Lidl adad :Students can be prepared for
future tests & exams in a variety of ways: <l juass (Sa
13kl (e Ae giie de gane Jaally clilaial 5l HLEAS

1. Training for test types:

2. Discussing general exam skills

3. Doing practice tests:

4. Having fun.

The questions on atest are called items. 4 JLaay) dlicd Je gl
The word item is preferred because it does not imply the interrogative
form.

(gl J8& o jui Y AY Aldadae dalS A0

Designed to elicit responses <l (e 398, gadaiu,
More important
A-The itemaidl (the stem is the initial part-)s¥) siall sa b gl
B-Passage items two or more items that refer to a single ‘passage’:
Paragraph, a poem, a conversation, or a visual.

dsiya o) Aialaa (Bauad (5 488 ras) g "p 88" ANl palial) ASY g iV Lgam >
C-Discrete ltems4iaiia yalic Stand alone.l 4aild

2.Short-answer Objective items: any item
for which there is a single predictable usually impossible to

correct answer. predict precisely how
LY 2a)g ga U ainll ) 1Y) B mal yaliall i | students will respond,
L 5l (Sa daaa Juadeall G 55 1 allaly) ualic
The stimulus may be printed, spoken, . et Ol Cuaion i 4By gl
visual, or a combination of these
presentations.
3a aad (3 gl Ay pay (AB ghia - Ao gdaa () o<H B Gudail)
o2
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General Testing Terminology 4l clallvaall i)

1. Test & Quiz: play a role in the language
classroom. .Axlll 4l Hall J seadlly | ) 50 aall
Distinction between test & quiz is one of
dimension & purpose rather than of item
content.
Y G all g ol e Baaly o SUEAYI s JLEAY) G Sl
. paiall (5 sina (1a
Test -announced in advance. sw cég iy e Sey)
- essence - quiz - brevity. . oY) s daluall 8 sa
In contrast to the test, it may be unannounced.
Oae e < 8 - LA e il e

2. Objective & subjective test items:
An objective item - one -a specific correct
response- (Multiple-choice items & fill-
in the blank).
daaa Badaa AlaY AN LAl g e gia ga JLIAY) palic
A subijective item - one - does not have a
single right answer (interview & short
composition).
. Qe g il Wl GsS Y Ol A - A g gall

3. Speed & power tests:
On a speed test, - student works against
time (typing & translation).
o Jany lllall - de pull LAY 156l 5 de ) ol Ll
N CPENgA PR ELN|) ISP
On a power test,- student is given sufficient

time to finish the test.
LAY el AN cd sl Qllal) plac) oty - 358l LidY

4. Formative &summative evaluation:
formative test - given during the course
Instruction;
Claglas A LAY ey — Sl LA 5 acpdlil) apdl)
.2 Al
Summative test, - usually given - end of a
marking period & measures the ‘sum’ total
of the material covered.
3 gall Alaay) "ran’ iy g 3 58N Al oay - AT apil)
A gadiall

5.Norm-referenced & criterion-referenced
tests: norm-referenced test compares a
student’s performance against the performance

6.Discrete-point & global testing: Discrete-
point tests measure whether or not the
student has mastered specific elements of

of other students (Curve).
o lliall Jlimall 1l HLaAM 5 jlia Hlma g dza e yulaa
(<S) CAY) @l elaly ) ¢l jlas ) jlaasd
Criterion-referenced test indicates whether
the student has met predetermined objective

or criteria.
Loalaad) o) Ciagd) Waaea 1N 08 Ul i das pal) ylaal)

the second language.
13) Le Gulad ol LAY Sl Juadiall 5 pallall g LA Juadia L)
AL A3l Badsa palie 1) 48 Qllal) s
Global language tests measure the student’s
ability to understand & use language in

context.
Bl Gl )i g agh o calldal) 5,08 (! dpallal) < L)

7.Pure vs. hybrid test items:
Congd) Gl AL JLGSY) pualic

8.Pre-testing & post-testing:
pre-test is given prior to teaching a course or a unit

pure test item,- student uses only one skill.
hﬁ SJAU SJLG.A u.dw\ @A&Iwg ¢é.m JL.\:&‘ UA
In hybrid test item, two or more skills are used.
Ll gl cra ST g ) ardiiey caagd) JLEA) B

of instruction.
L Bugal) aalad 38 ey SLEAYY 8 - LAAY) ey Lag LSS B L
It is similar in form & content of the post-test that is
given at the end of the course or the unit.
(o LR dmy e g8 ) 9al) Ay JLEAY () gaaall g JSAIL Agliia
Baa gl i Bl Al
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