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o LECTURE-2- APPLIED LINGUISTICS
e Language Teaching Approaches 4l g i malia

1) Grammar-Translation Approach. A il 2o 8 meia ()
2)  Direct Approach. bl el (¥
3) Reading Approach 3¢l all meia (Y
4)  Audiolingualism Approach. Audiolingualism zeie (€
5) Situational Approach. (Bl =il (o
6) Cognitive Approach. (el =il (7
7) Affective-Humanistic Approach. Aoy dsdalal) mgia (V
8) Comprehension-Based Approach. pedll e el zeiall (A
9) Communicative Approach. (bl sl el (4

e Situational Approach 2kl zgial
a. The spoken language Is primary.

CAadll il sa haadll e
b. All languages material is practiced orally before being
presented in written form (reading and writing are taught
only after an oral base in lexical and grammatical forms has
been established).
Ol x5 UK 5 30 ) a1 Ll J8 1 gl ladll pras 4 jlas @
(Al s dpanall zalaill
c. Only the target language should be used in the classroom.
s Al )3 J gt 84N lad o
d. Efforts are made to ensure that the most general and useful
lexical items are presented.
Apanzagdale ST 510 3) ge 2128 lasal 3 seall JAs @
e. Grammatical structures are graded from simple to complex.
kel ) Jgaal) (e By smil) ) i G 23 0
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f. New items (lexical and grammatical) are introduced and
practiced in real situations (e.g. at the post office, at the
bank, at the dinner table).

il o e s 2l sl (o lai g (A 5805 Aranza) B 250 JB a1 @

(at the post office, at the bank, at the dinner table).

e Cognitive Approach (4 2l zgiall
a. Language learning is viewed as rule acquisition, not habit
formation.

S sale g ¢ anai€a e ) 68 il Al iy o
b. Instruction is often individualized; learners are responsible
for their own learning.
e Aalall ailail) e Gl g gasa Gaalaiall g ¢ (53 8 alall L) e 1S o
c. Grammar must be taught but it can be taught deductively
(rules first, practice later) and/ or inductively (rules can
either be stated after practice or left as implicit information
for the learners to process on their own).
ZUmaYl ol / 5 (s il g ¥ ol o) sall) JYainl ae ) @l e yxi o
dallaall (ppalaiall diaiall Cule sleall @ i 5) A jlaall 22y 2c) gl SX3)
(il
d. Pronunciation is de-emphasized; perfection is viewed as

unrealistic.
Sl aadl 5 e o jlaiy - Glaill a5l o
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e. Reading and writing are once again as important as listening
and speaking.
ol g o L) e dpeal Ja Y A0S 30 3l 5505 0 @
f. Vocabulary instruction is important, especially at
Intermediate and advanced levels.
AedEial) g ddan glall Gl gisall 8 La gead 5 caga o jial) ailati @
g. Errors are viewed as inevitable, something that should be
used constructively in the learning process.
Alaal 36y 5 ) gamy adiey O iy 0 2 ¢ pgina el Ll sladY) ) ey @
ol
h. The teacher is expected to have good general proficiency in
the target language as well as an ability to analyze the target
language.
e a8 SIS g Cangdl Aadll 8 aa g ale ) 5D aleall () 6SH O 2B siall (0 @
Cargll Aall) a3
o Affective-Humanistic Approach 4wyl diklal) mgia

a. Respect is emphasized for the individual (each student, the
teacher) and for his/her feelings.
A1/ Lo selie e 5 (aaall 5 callall) 3l ol jinl S5 o
b. Communication that is meaningful to learner is emphasized.
lxiall age Jual 5il) 5 X550
c. Instruction involves much work in pairs and small groups.
Bpa Gle gana s 7l 5l (A dand) (e LS et Clanded o
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d. Class atmosphere is viewed as more important than materials
or methods.
dll) ol o) gall e Araal KT RS all Yoy o
e. Peer support and interaction is needed for learning.
alxiall Jeladl) o) AY) ORI
f. Learning a foreign language is viewed as a self-realization
experience.
Al (sl Ay i Ll e Leal) jlan daia V1 dalll ales o
g. The teacher is viewed as a counselor of facilitator.
L s Jliiins adls plaall lai o
h. The teacher should be proficient in the target language and
the student’s native language since translation may be used
heavily in the initial stages to help students feel at ease; later
It is gradually phased out.
S, daa il alasiny OOl dada o) Aalll 5 Coaghl Aalll 0t f alaall Cny @
cAal il el e ling i g ae Lad Ul sac Ll 20531 Jal )

e Comprehension-Based Approach agdll  Je aildl) zeiall
a . Listening comprehension is very important and is viewed as

the basic skill that will allow speaking, reading, and writing to
develop spontaneously over time given the right conditions.

ol gl a Al 3 5lgn & glaall 5 - agdll 5 g lasdl o adizg gl @
Laoey Lildl 3 (A Y)
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b. Learners should begin by listening to meaningful speech and
by responding nonverbally in meaningful ways before they
produce and language themselves.

Alaial (3 80 Y IS8 Caalgd) AN ) o LainVU el Cpalatiall a0
e Learners should not speak until they feel ready to do so; this
results in better pronunciation than when the learner is forced
to speak immediately.
138 (535 5 el BLall aaiie agils (5 pmdy Sin 2SN Cpalaial Y e
Josd Gl () aladall Hlaay Levie Shill s )
e Learners progress by being exposed to meaningful input that is
just one step beyond their level of competence.
e slaall 48 HI€ 15 glad aay s shak agl o) gall aa @
o Rule learning may help learners monitor (or become more
aware of) what they do, but it will not aid their acquisition to
spontaneous use of the target language.
aladind e anselud () LiSI () slasy Ll Aol 51 4381 ) e aed il aase L o
e Errors correction is seen as unnecessary and perhaps even
counterproductive; the important thing is that the learners can
understand and can make themselves understood.
Ol Sty of Y g Ao il Chaad a5 ¢Uad¥) maiai by y g jun (ol @
b e agatil | gae b g agdll (g
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e [f the teacher is not a native speaker (or near-native),
appropriate materials such as audio/visual tapes must be
available to provide the appropriate input for the learners.

[ dgmand) o iV (Al and ) A1 Al Gaaaty Y aledl (S 1Y) @
Cpalaiall Cuia Jane il Aalie ¢S5 Ol g 4 jeal

e Communicative Approach <) ¢l mgiall

e The goal of language teaching is learner’s ability to
communicate in the target language.

Al AL Jaal gl 4008 & dalll sl Coas o

e The content of a language course will include semantic
notions and social functions, not just linguistic structures.

Lasd Gl Ao L) il 55 A0V aalie e Jai dinglie 2 ge (g gind () ang @

Agsad JSLa

e Students regularly work in groups or pair to transfer meaning
In situations where one person has information that the
other(s) lack.

aliie JS& 5 agin e slaall Jalill b 5 o) Lielaa Ol Joxy @

e Students often engage in role-play or dramatization to adjust

their use of the target language to different social contexts.
Adlide Do Laial il 8 Aadll ) g jladd (ysliag 5 1) sal MUl Caaly @

e Classroom materials and activities are often authentic to
reflect real-life situations and demands.

Leltlaia 5 Adadll slad) (a8l ga (Sadd Llal Jhadll 55 ) (e 3K 6 @

e Skills are integrated from the beginning; a given activity might
involve reading, speaking, listening, and perhaps also writing
(this assumes that learners are educated and literate).
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O ol il e LU 3 g ddaiil Liaiatia LIS @l jlgal) e o 4ol (0 @
(i g (pralatia U

e The teacher’s role 1s primarily to facilitate communication and
only secondarily to correct errors.

O bl e iy o UaY) et s Jlai¥) Ailae Jagall 5 515 aladl) 50 0

e The teacher should be able to use the target language fluently

and appropriately.
onlie JS 5 480Uay Cangdl Aadll alasil e 1508 0 oS of alzall Cany @

e Summarygy<cila
e To sum up, we can see that certain features of several of the
first five approaches outlined above arose in reaction to
perceived inadequacies or impracticalities in an earlier
approach or approaches.
oY) dsedll maliall 3ane dipa pailiad (55 o LSy (J 8l Lada 5 o
138 (pe (Bl (85 85 ) uaiall ) gacaill 4 5N 285 S il oDle | dayudll
bl Sl il
e The four more recently developed approaches also do this to
some extent; however, each one is grounded on a slightly
different theory or view of how people can learn second/
foreign languages, or how people use languages, and each has
a central point around which everything else revolves:
Dl dilise 4y 50 e 55y aa) 5 S5 byl dxy W) galial) Cniag | A5 0
aladinl 488 o Al / Al clall) ) salaty ol Galill Ky oS - (6l
Ledss )58 45 S ye ddadi Lgia ST cclalll (il
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e Cognitive Approach: Language is rule-governed cognitive behavior
(not habit formation).
(3l S Gl ) bl LeaSay 4 pra el o Aalll o B rall gial) @
o Affective-Humanistic Approach: Learning a foreign language is a
process of self-realization and of relating to other people.
Gl ae Jual gill g AN (sl ddee ga dial dad alad AuiladY) ddbalal) rgia o
SAY)
e Comprehension Approach: Language acquisition occurs if and only
iIf the learner comprehends meaningful input.
anall inall agh alaiall 13) uany Lalll QL) agdl) Jo ailll) mgiall o
e Communicative Approach: The purpose of language (and thus the
goal of language teaching) is communication.
JuaiV) g (Aall) alas Cana L 5) dxll) (e (a jall s ual gil) gial) @
e The four more recent approaches are not necessarily in conflict or
totally incompatible since it is not impossible to come up with an
integrated approach which would include attention to rule formation,
affect, comprehension, and communication which would view the
learner as someone who thinks, feels, understands, and has something
to say.
Oe ol AY Lol 48 gia ye ol g ja (8555 il Cad 5 a1 da )Y zaliall o
S G sam s eJaSimll ) ol Jady JalKie mgie ) dia sl Jaaisall
Jst L cpein g ¢ pmin ¢ S8 padi alaiall jeday o)) ails (g g Jaal 5ill 5
e In fact, many teachers would find such an approach, if well
conceived and well integrated, to be very attractive.
S e S5 madil g ) el 1) eamgiall 138 Jia aag Cpalzall (e 222lld 280 5L @

Aall s
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e Approaches, Methods, & Techniques<tig ¢ g alia

e Approach: An approach to
language teaching is something
that reflects a certain model or
research paradigm- a theory if
you like.

.Qd‘j

e Method: is a set of procedures,
l.e., a system that spells out
rather precisely how to teach a
language.

LST cC'_\\c.\J;:)[\ C @jm UJL;\)“ °
da s e ARl e 488 20y ollas

.
-

,aaiil)

e Technique: is a classroom device or activity (e.g. imitation and

repetition).

(DS &l Jie) A jal) Jgamdll lea ol Ll sa gl o

e We now understand that an approach is general (e.g.,
Cognitive), that a method is specific set of procedures more or
less compatible with an approach (e.g., Silent Way), and that a
technique is a very specific type of learning activity used in
one or more methods (e.g., using rods to cue and facilitate

language practice).

el jaY) (e dire de gane 4l (3 yrall (Dlia) Liale zgiall ()] agii (V) @
Jaws o) Gkl SiST ) a8 deadioal) aledll blis (e las ald ¢ 5
() A jlead g 5 3 LAl (Jlacal alasiuly (JUiall
o Historically, an approach or a method also tends to be used in
conjunction with a syllabus, which is an inventory of things
the learner should master; this inventory is sometimes
presented in a recommended sequence and is used to design

courses and teaching materials.
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A ‘C.@Aﬂu;;g\u;e\mﬂuimupijc@;mﬁ Wi ) e
lalad 48 aa gall (5 334 eqs.al_xb;\} celmﬂ\.@_ﬂ.s.a\u_\;.acmy BEBES
Aaalad 3 ga g ) ) e aranall addiiy
e Final Thought Sl <4l
e What is the solution for ESL/EFL teacher, given the
abundance of current and future approaches? The only way to
make wise decisions is to learn more about the specific
approaches/methods/techniques available.
Piliiouall 5 Ml maliall 3 350 1 ylai5 ¢ ESL /EFL padad Jall 5o e o
[ Al maliall e 3 jall 48 jae 8 daSa &) ) B AASY Baia ) 48, Hlall
Aaliall sl (3 5k
e There are also three other issues the teacher has to take into
consideration to make a good decision concerning the choice
of an approach or method ( or a combination of both):
ol I8 AT Hlie V) e 8L f aleall - s AT Llad GG Gl Liayl o
(LS l) b)) meiall da LAl
1. Assess student’s needs (why and for what purpose?
(Sua e Y5 13y Ul claliial Ayl o
2. Examine instructional constraints (time, class size, and
materials).
(D 5al 5 cciall ana g o glf) Lpalaill Ul gaall Al 50 @
3. Determine needs, attitudes, and aptitudes of individual
students to the extent that is possible.
ai€an da Hal (5058 (S5 OOl Colalasial 5 (il sall g Clalia¥) s o
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