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APPLIED -LECTURE-3-
Error Analysisuaddl Julast)
Making errors is inevitable part of learning.
Al 4ie e Ve g4 sladll xia o
Studying learners’ errors serve two major purposes:
:Jumdl gail a2 a03% Gpalaiall slUadl Al )2 o
1. It provides data from which inferences about the nature of the
language learning process can be made.
Al Dlee 2L Aall) Aagada Jsa clalimind) (e Gl yé 5 o
2. It indicates to teachers and curriculum developers which part of the
target language students have most difficulty producing correctly
and which error types detract most from a learner’s ability to
communicate effectively.
agaal s A8agiuall Lalll Ol ¢ ja (Y Al ol aliall ozl 55 Gpalzall ) 0y @
e alxiall 3,08 (e aa3 il eUadl1 o) il 2Ll 8 Gl ga KT maaa IS5
b J<5 a5
e Error analysis has yielded insights into L2 acquisition process that
have stimulated major changes in teaching practices.
s jlaall 8 (5 S ) yad @i g L2 3 sV dplaad Al 5 das Unal) Jladll (33 @
dpaylaill

L

e Among the most common errors are:
rop lesd SV eladlY) G e @
e Omitting grammatical morphemes, which are items that do not
contribute much to the meaning of sentences, as in He hit car.
Jin cJaadl Lixe 3 88 aalid ¥ yualic a5l gadl) cilalsl) JLaa) o
.He hit car.
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e Double marking: a semantic feature (e.g. past tense) when only one
marker is required, as in She didn’t went back.
Gllaty Y Ledie ((alall Jrdll JUiddl o o) 230V3 5 hae (A 5 A g3 Jal) cladlal) o
She didn’t went back WS e (oSS
* Regularizing rules, as in womans for women.
.womans for women 8 LS alaily) o) g o
* Using archiforms: one from in place of several, such as the use of
her for both she and her, as in | see her yesterday. Her dance with my
brother.

Jie e (Sl sasl s 1@k oo archiforms e
. Jull sa WS« her for both she and her #laaiul o
| see her yesterday. Her dance with my brother.
* Using two or more forms in random alternation even though the
language requires the use of each only under certain conditions, as in
the random use of he and she regardless of the gender of the person of
interest.
alasial Qi Ll o e ae il o liilly ) sdial) JISEY) (o ST o o) aladin) o
R iy Il (b L sas e S
oaddll (s e hill i he and she (sl alasiund) 8 Jall s LS o
saiall
* Misordering items in constructions that require a reversal of word-
order rules that had been previously acquired, as in what you are
doing?, or misplacing items that may be correctly placed in more than
one place in the sentence, as in They are all the time late.
O Al iyl ac) 8l AlS (el cale L) 8 misordering 2si ol e
LS pe L Lgle J panll oy

e What you are doing
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)5 OSa (e ST L mis (S5 Wainge e (8 g sl O 05 3 6l e
.. They are all the time late 2 WS «alaal)
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e Samples of Errors sWad¥) ¢ clie

Error

Example

a used for an before vowels

(aant)

an used for a

(an little ant)

Omission of ‘s

( the man feet)

failure to attach —s

( He write letters)

Wrong attachment of —s

( The apple fall downs)

Omission of —ed

( She play tennis yesterday)

Adding —ed to past tense

( They calleded)

regularizing by adding —ed

( He putted the cookie there)

Omission of to be

( He in the water) ( She going) ( They
studying)

Replacement of —ing by the simple
verb form

( The bird was shake his head)

Subject verb agreement

(It rain in December)

Subject number agreement

( The apples was coming down)

Subject tense agreement

(I didn’t know what it is)

Subject pronoun used as a redundant
element

( My brother he go to Mexico)

Use me as a subject

( me forget it)

Omission of preposition

( He came ( to ) the water)

Formation of no and not without ‘do’

( He not play anymore)

Multiple negation ( They won’t have
no fun)

( They won’t have no fun)
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e Findings of Error Analysis Studies

gUad¥) Jalad bl ja zilis o
e Error analysis studies claim that the majority of learner’s errors were
intra lingual (caused by the structure of L2) rather than intra lingual
(caused by L1 transfer).
Ja (e daalill)Glalll Jads Cils alaial) claal alaza b ey Wadll Jlai bl g0 o
(L1 J o= 4aaldll) interlangual o= Y5 (L2
e The major contribution of error analysis to language teaching was
seen as an intensive contrastive study of the systems of the second
language and the mother tongue of the learner; out of this would
come an inventory of the areas of difficulty which the learner would
encounter and the value of this inventory would be to direct the
teacher’s attention to these areas so that he/she might devote special
care and emphasis in his/her teaching to the overcoming, or even
avoiding, of these predicted difficulties.
Aall) dadail A8Sa Al )2 g ladll andet) cUndN) st (a3 € daalise )l @
alziall aal g5 ) A graall VLl G 5 53l 138 (e sag s calaiall 2 Al g 4l
Ule 5 oS 38 Ll / 4l s ol Blalial) s3g] alaall oliii) a3 58 (55 H3all add
A giall Gl gl o0 it s gl ezl 8Ll /Al G pail) 8 5S il g dala

e Error analysis advocates claim “ you can’t learn without goofing”
"Mlad e O ala ) liSay Y cad¥) Jidaislea iy o
- Causes of errors:

ohaVl Gl o
1. Language transfer dalll Jai e
2. Intra lingual factors sl Ji o
3. Transfer of training il Jai e
4. Learning strategies alzill bl yiul o
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- Classification of errors:
:;\.L:Siﬁ\ Llal e
1. Omission, addition, substitution, word order
Gl s 3¢ Jlatay) ¢ Ayl Jée ) o
2. Errors of phonology, morphology, syntax, and vocabulary
Claaall g e saill e puall ale il pall ale (Uadf o
¢ In the field of methodology, there have been two schools of thought
in respect to learners’ errors.
Onaliall ¢laaly (Slaty Lo KAl (i Hae @llin CilS dmgiall Jlae 3 @
e Firstly the school which maintains that if we were to achieve a
perfect teaching method, the errors would never be committed in the
first place, and therefore the occurrence of errors is merely a sign of
the present inadequacy of our teaching techniques.
b S  eladl 0 o6 ) ¢ il A8y ey JLeSll Gaail S 0S8 il A yaall Y gl @
o bl AUS axe e Aadle o jaa s glaal e g il g (J Y alidl
Lual Al
e The philosophy of the second school is that we live in an imperfect
world and consequently errors will always occur in spite of our best
efforts.
Joani elaal il g (JalS e alle 8 e Ll 4000 45 pal) 8 o jaal) il o
Laga s )bad J (e e L Ll
e Our ingenuity should be concentrated on techniques for dealing with
errors after they have occurred.

Lo aay eUadV) we Jalaill il gy e 38 55 o oy
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«  Shortcomings of Error Analysis stail¥) Juail ) suadl) 43 o)

1. Stressing on learner’s errors
aleidll gladl e bl o
2. Overstressing of production data
ZlY) Uy Laallsaly) e
3. Focusing on specific language rather than viewing
universal aspects of languages.

Ll il ol Hlaill dpalle e Yoy Aima da] e 58 5l o




