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 APPLIED- LECTURE-11- 

 Syllabuses & Coursebooks 

 Writers and course designers have to take a number of issues into 

account when designing their materials.  

  ُِٛاد٘ زص١ٌُّ الاػزجبس فٟ اٌمعب٠ب ِٓ ػذدا ٚاٌّص١ّّٓ اٌىزبةزخز ٠ أْ ٠دت. 

 Once they have a clear idea of how their theories and beliefs about 

learning can be translated into appropriate activities, they will have 

to think about what topics to include. 

  ِٕبعجخ، أٔشطخ رؼٍُ حٛي ُِٙٚؼزمذار ٔظش٠برُٙ رشخّخ و١ف١خ ػٓ ٚاظحخ فىشح ٌذ٠ُٙأرا 

 . اٌّٛاظ١غ ًِشب ُ٘رفى١ش ع١ىْٛ

 This will be based on perceptions of what students find engaging, 

what research shows in this area, and on the potential for 

interesting exploitation of the topics they might select. 

 اٌّدبي، ٙزاث اٌجحث ٠ظٙش ِبو ،ثٗ ٌلأخشاغ اٌطلاة ٠دذ ِب ػٍٝ اٌزصٛساد رغزٕذ 

  ٙبٚٔخزبس٠ لذ اٌزٟ اٌّٛاظ١غ ا٘زّبَ اعزغلاي ئِىب١ٔخ ٚشأْ

 It will also be necessary to consider what kind of culture the 

material should reflect or encourage, and to ensure some kind of 

appropriate balance in terms of gender and the representation of 

different groups in society, racial, ethnic, and socioeconomic. 

 ِٓ ٞاٌزٛاصْ ٔٛع عّٓرٚ شدغر أٚ ؼىظر اٌّبد٠خ اٌثمبفخ ِٓ ٔٛعلأٜ  إٌظش اٌعشٚس 

ٌؼٕصشٞ ٚا اٌؼشلٟ ٍّدزّغٌ ِخزٍمٗ فئبد ٚرّث١ً اٌدٕظ ٔٛع ح١ث ِٓ إٌّبعت

 .ٚالالزصبدٞ ٚالاخزّبػٟ

 Writers and course designers also have to decide what language 

varieties they wish to focus on or have represented and they need to 

adopt a position on how authentic the language should be, 

especially at beginner levels. 

  أٚ  اٌزشو١ض فٟ رشغت اٌزٟ اٌٍغخ أصٕبفٚا مشس٠ أْ ٚاٌّص١ّّٓ اٌىزبةػٍٝ  ٠دتأ٠عب

 ٚخبصخ ، اٌٍغخأصٍٟ  ٠ىْٛ أْ ٠ٕجغٟ و١ف١خ ثشأْ ِٛلف رخبرلأ ثحبخخٚ -زّث١ًاٌ

 اٌّجزذئ١ٓ ّغز٠ٛبدٌ
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 Once these decisions have been taken, course books writers and 

language program designers can then turn their attention to the 

central organizing strand of their materials, namely the syllabus.  

 رٕظ١ُ ئٌٝ ُٔزجب٘ٙٔمً ئ اٌٍغٛٞ اٌجشٔبِح ِٚصّّٟ ٍىزبةٌ ٠ّىٓ اٌمشاساد، رخبرئ ثّدشد 

  إٌّٙحرغّٝ ٚ ّٛادُ٘،ٌ ػٚعالأ فشعاٌ

 

 Syllabus Design   المناهج تصميم   

 Syllabus design concerns the selection of items to be 

learned and the grading of those items into an appropriate 

sequence.  

 ُزغٍغًث ٘بذسخبرٚ رؼٍّٙب ٠ّىٓ اٌزٟ اٌؼٕبصش خز١بساث ٠زؼٍك إٌّب٘ح رص١ّ 

 ِٕبعت

 Every syllabus needs to be developed on the basis of 

certain criteria, such as ‘learnability’ and ‘frequency’, 

which can inform decisions about selection and ordering. 

 ًاٌزؼٍُ "ػٍٝ مذسحاٌ ِثً ِؼ١ٕخ، ِؼب١٠ش أعبط ػٍٝ زط٠ٛشٌ رحزبج إٌّب٘ح و"  

 اٌطٍت ٚ خز١بسالأ ثشأْ لشاساد ارخبر ٠ّىٓ ٚاٌزٟ ،" اٌزىشاس"  ٚ

1. Syllabus design criteria: When designers put syllabuses 

together, they have to consider each item for inclusion on the 

basis of a number of criteria.  

 ١دت ػ١ٍُٙ ف ِؼب،إٌّب٘ح ْٛ عؼ٠ ّٓص١ّّاٌ ػٕذِب: المناهجتصميم  معايير

 اٌّؼب١٠ش ِٓ ػذد أعبط ػٍٝ لإدساخٙب جٕٛداٌ ِٓ ثٕذ ىًٌ ٌٕظشا

 This will not only help them to decide if they want to include 

the item in question, but also where to put it in the sequence. 

 ٌٚىٓ اٌغإاي، فٟ اٌجٕذ ٘زا ذسج٠ أْ ش٠ذ٠ وبْ ئرا مشس٠ أْث فمػ ٠غبػذ ٌٓ ٘زا 

 .زغٍغًث ٛظغأ٠ٓ ر - أ٠عب
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  B. Frequency: It would make 

sense, especially at beginning 

level, to include items which are 

more frequent in the language, 

than ones that are only used 

occasionally by native 

speakers……. see is used more 

often to mean understand…..(e.g. 

I see) than it is to denote vision. 

 ع١ّب لاٚ إٌّطمٟ، ِٓ ع١ىْٛ: اسشىاٌز

 ش١ٛػب أوثش ٟ٘ ثٕٛد ٌزشًّ اٌجذا٠خ، ّغزٜٛث

 فٟ فمػ اعزخذاِٙب ٠زُ اٌزٟ رٍه ِٓ ٌٍغخ،

 ٠ٚغزخذَ.......  إٌبغم١ٓ لجً ِٓ إٌّبعجبد

.....  فُٙاٌ ِٓ اٌّض٠ذ شؤ٠خٌ الأح١بْ ِٓ اوث١ش

 .سؤ٠خ ػٍٝ ٌٍذلاٌخ ٝ٘( (I see ًِث ٠ؼٕٟ

A. Learnability: Some structural or lexical 

elements items are easier for students to 

learn that others.  

 أعًٙ اٌّؼد١ّخ أٚ ا١ٌٙى١ٍخ اٌؼٕبصش ثؼط: اٌّؼشفخ لذسح

 .ا٢خش٠ٓ ٌزؼٍُ ٌٍطلاة

Thus we teach easier things first and then 

increase the level of difficulty as the 

students’ language level rises.  

 صؼٛثخ ِغزٜٛ ض٠بدحٌ الأش١بء أعًٙ ؼٍُزٌأٚلا  ٚثبٌزبٌٟ

 . ٍطلاةٌاٌٍغخ  ِغزٜٛ اسرفبع

Learnability might tell us that, at a 

beginning level, it is easier to teach uses of 

was and were immediately after teaching 

uses of is and are. 

 ُرؼٍ الأعًٙ ِٓٚ اٌجذا٠خ، ِغزٜٛخجشٔب راٌّؼشفخ  لذسح

  - is زؼٌٍُ ّجبششاٌ َاعزخذالاٚ was - were  اعزخذاِبد

are. 

D. Usefulness: The reason that 

words like book and pen figure so 

highly in classrooms ( even 

though they might not be that 

frequent in real language use) is 

because they are useful words in 

that situation. 

  book - pen ِثً وٍّبد أْ اٌغجت: فبئذحاٌ

 اٌذساع١خ اٌفصٛي فٟشىً وج١ش خذا ث

 ِزىشسح رىْٛ لا لذ أٔٙب ِٓ بٌشغُث)

 ِف١ذح وٍّبد لأٔٙب( اٌحم١مٟ اٌٍغخ لاعزخذاَ

 .اٌحبٌخ ٙزٖث

 

 

C. Coverage: Some words and structures 

have greater coverage (scope of use) than 

others.  

 رغط١خ أوجش ىْٛر ٚاٌزشاو١ت اٌىٍّبد ثؼط: اٌزغط١خ

 .غ١ش٘ب ِٓ أوثش( الاعزخذاَ ٕطبقٌ)

Thus we might decide, on the basis of 

coverage, to introduce the going to future 

before the present continuous with future 

reference, if we could show that going to 

could be used in more situations than the 

present continuous. 

 going to ؼشضٌ اٌزغط١خ أعبط ٝٔمشس ػٍ لذ بٌزبٌٟث

future  ًلج present continuous  غخاشاٌّ ِغ 

 going to could be رظٙش أْ ٠ّىٓ ئرا ،١خاٌّغزمجٍ

  present continuous وثشلأ اعزخذاِٙب ١ّىٓف
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2. Different syllabuses: There are different syllabuses: 

 ِخزٍفخ ِٕب٘ح ٕ٘بن: ِخزٍفخ ِٕب٘ح 

A. The grammar syllabus: This the commonest type of 

syllabus, both traditionally and currently.  

 حبٌٟٚ  رم١ٍذٞ عٛاء ٍّٕٙح،ٌ ش١ٛػب الأوثش إٌٛع ٘ٛ ٘زا: إٌحٛٞ إٌّٙح. 

 A list of items is sequenced in such a way that the students 

gradually acquire knowledge of grammatical structures, 

leading to an understanding of the grammatical system.  

 ًرذس٠د١ب اٌّؼشفخ وزغبةلا ٍطلاةٌ اٌطش٠مخ ٘زٖ ّثًث اٌؼٕبصش لبئّخ رغٍغ 

 .إٌحٛٞ ٌٕظبَا فُٙ ئٌٝ ٠إدٞ ِّب إٌح٠ٛخ، ٍزشاو١تٌ

 

B. The lexical syllabus: It is possible to organize a syllabus on 

the basis of vocabulary and lexis to create a lexical syllabus 

(the vocabulary related to topics…e.g. art, clothes, crime).  

 اٌّفشداد أعبط ػٍٝ دساعٟ ثشٔبِح ١ُرٕظ اٌّّىٓ ِٓ: اٌّؼدّٟ إٌّٙح 

 ،اٌفٓثً ِ .. ّٛاظ١غؼٍك ثبٌرز ِفشداد) ِؼدّٟ ِٕٙحزأ١ٌف ٌاٌّصطٍحبد ٚ

 (.ٚاٌدش٠ّخ اٌّلاثظ،

 A problem with lexical syllabuses is the relationship between 

lexis and grammar.  

 ٚإٌحٛٞ ث١ٓ اٌّؼدّٟ  اٌّؼد١ّخ إٌّب٘ح ِغ ِشىٍخ ٕ٘بن 

 

C. The functional Syllabus: A functional syllabus might look 

like this: 

 ِثً اٌٛظ١فٟ ّٕٙحاٌ جذ٠ٚ لذ: اٌٛظ١فٟ إٌّٙح : 

- Requesting 

- Offering 

- Inviting 

- Agreeing and disagreeing 
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 The syllabus designer then chooses ( ways of expression) for 

each function.  

  ٚظ١فخ ٌىً( اٌزؼج١ش غشق) ثُ إٌّٙح اٌّصُّ ٠خزبس. 

 For example, for offering, the designer could choose from the 

following: 

 ِ٠ٍٟ ِب ث١ٓ ِٓ اخز١بس ٌٍّصُّ ٠ّىٓ ،ٍؼشضٌ ،ثلا 

 Would you like to……? 

 Do you want some help? 

 I’ll help you if you want. 

 Let me give you a hand. 

 I’ll do that……  

D. The situational Syllabus: A situational syllabus offers the 

possibility of selecting and sequencing different real-life 

situations rather than different grammatical units, vocabulary 

topics, or functions.  

 ِٛالف ِخزٍف ٚرغٍغً اخز١بس ئِىب١ٔخ اٌظشفٟ إٌّٙحٛفش ٠: اٌظشفٟ إٌّٙح 

 .ٛظبئفاٌ أٚ اٌّفشداد، ّٛاظ١غٌ ِخزٍفخ، ٔح٠ٛخ ٚحذاد ِٓ ثذلا اٌفؼ١ٍخ اٌح١بح

 A situational syllabus might look something like this:  

 اٌمج١ً ٘زا ِٓ ثشٟء اٌظشفٟ إٌّٙح ٠ىْٛ لذ: 

- At the bank 

- At the supermarket 

- At the travel agent 

- At the restaurant 
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 Where students have specific communicative needs, 

organizing teaching material by the situations which students 

will need to operate in is attractive, since the syllabus designer 

will be able to define the situation, the likely participants, and 

communicative goals with some certainty.  

 ٌلجً ِٓ اٌزؼ١ّ١ٍخ اٌّٛاد ٚرٕظ١ُ ٍزٛاصً،ٌ ِحذدح احز١بخبد ٌذ٠ُٙ طلاةِزٝ ا 

 رحذ٠ذ ػٍٝ لبدس ى١ْٛع إٌّٙح ِصُّ لأْ خ،ث١ربدث ٌٍؼًّ رحزبج ٌطلاةحبلاد 

 .الأ٘ذاف ثؼط ٌزٛاصً خحم١م ٚ ٍّشبسو١ٓ،ٌ ّحزًّاٌ اٌحبٌخ

 ( Business & tourism students vs. students of general 

language)  

 (خ١اٌؼبِ اٌٍغخ طلاةٌ - اٌطلاة ِمبثً ٚاٌغ١بحخ اٌزدبسح) 

E. The topic-based syllabus: Another framework around which 

to organize language is that of different topics (e.g. weather, 

sport, music).  

 اٌّٛاظ١غ ِٓ ٘ٛ اٌٍغخ رٕظ١ُ حٛي آخش ئغبس: اٌّٛظٛع ػٍٝ اٌمبئُ إٌّٙح 

 اٌّخزٍفخ

 The weather topic, for example, can be subdivided into items 

such as the way weather changes, weather forecasting, 

weather and mood, and the damage that weather can cause. 

 ٍٝاٌزغ١شاد ِثً ػٕبصش ئٌٝ رمغ١ّٗ ٠ّىٓ ، اٌطمظ، ِٛظٛع= اٌّثبي  عج١ً ػ 

 ٠غجت أْ ٠ّىٓ اٌزٞ ٚاٌعشس ٚاٌّضاج، ٚاٌطمظ ٚاٌزٕجإ، ٚاٌطمظ إٌّبخ١خ

 .اٌطمظ

F. The task-based syllabus: A task-based syllabus lists a series 

of tasks, and may later list some or all of the language to be 

used in those tasks. ( India experience).  

 لذٛث ٚسثّب اٌّٙبَ، ِٓ عٍغٍخ ٠غشد ٍّٙبٌَ اٌّغزٕذ إٌّٙح: ٍّٙبٌَ اٌّغزٕذ إٌّٙح 

 (.إٌٙذردشثخ . )اٌّٙبَ زٍهٌ رغزخذَ ٌغخ وً أٚ جؼطٌ لبئّخ لاحك
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 Six task types can be used with almost any topic.  

 ٍّٓٙبٌَ أٔٛاععزخ   رمش٠جب ِٛظٛع ٞلأ اعزخذاَ ٠ّى. 

 These are: listing, ordering and sorting, comparing, problem 

solving, sharing personal experience, and creative tasks.  

 ٖاٌخجشاد رجبدي اٌّشىٍخ، حً ّمبسٔخ،اٌ ٚاٌفشص، طٍتاٌٚ الإدساج،: ٟ٘ ٘ز 

 الإثذاػ١خ ٚاٌّٙبَ اٌشخص١خ،

 As with situations and topics, it is difficult to know how to 

grade tasks in terms of difficulty.   

 اٌّٙبَصف ر و١ف رؼشف أْ اٌصؼت ّٓف ٚاٌّٛظٛػبد،الأٚظبع  ِغ اٌحبي وّب 

 .اٌصؼٛثخ ح١ث ِٓ

 Choosing Coursebooksاختيار الكتب الدراسية  

 Here are some Criteria for the assessment of course books: 

 اٌذساع١خ اٌىزت ٌزم١١ُ اٌّؼب١٠ش ثؼط ٠ٍٟ ف١ّب: 

 اٌغؼش .1

 ش١زٛفاٌ .2

 زص١ُّاٌٚ زخط١ػاٌ .3

 زؼ١ٍّبداٌ .4

 ّٕٙد١خاٌ .5

 الاخز١بسإٌّٙح، ٔٛع .6

 زص١ٕفاٌٚ

  اٌٍغخدساعخ  أٔشطخ .7

 اٌّٙبسح اٌٍغخ أٔشطخ .8

 اٌّٛاظ١غ .9

 اٌثمبف١خ لجٛي .10

 ٌلاعزخذاَ لبث١ٍزٙب .11

 اٌّؼٍُ د١ًٌ 21 .

1. Price 

2. Availability 

3. Layout & design 

4. Instructions 

5. Methodology 

6. Syllabus type, selection & grading 

7. Language study activities 

8. Language skill activities 

9. Topics 

10. Cultural acceptability 

11. Usability 

12. Teacher’s guide 

 


