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 LECTURE-13- APPLIED LINGUISTICS 

 The Characteristics of Tests 

 There are four main reasons for testing which give rise to four 

categories of test: 

  الاخزجبسغ ألغبو فشر نلاخزجبسُْبن أسثؼخ أعجبة سئٛغٛخ: 

1. Placement test: Placing new students in the right class in a school is 

facilitated with the use of placement tests.  

 ٕ٘غٓم اعزخذاو اخزجبساد رؾذٚذ انًغزٕٖ ٔضغ انطلاة انغذد فٙ ر :إيزؾبٌ رؾذٚذ انًغز

 بنًذسعخثانفصم انصؾٛؼ 

 They usually test grammar and vocabulary knowledge and assess 

students’ productive and receptive skills. 

  يٓبساد انطلاة الإَزبعٛخ ٔرمجم زمٛٛى نانًفشداد يؼشفخ اخزجبس لٕاػذ انهغخ ٔعشائٓى لأػبدح 

2. Diagnostic tests: While placement tests are designed to show how 

good a student’s English is in relation to a previously agreed system 

of levels, diagnostic tests can be used to expose learner difficulties, 

gaps in their knowledge, and skill deficiencies during a course.  

 صًًذ اخزجبساد رؾذٚذ انًغزٕٖ لاظٓبس كٛف فٙ ؽٍٛ : الاخزجبساد انزشخٛصٛخ

بنًغزٕٚبد، ًٔٚكٍ اعزخذاو ثززؼهك ثُظبو يزفك ػهّٛ عبثمب فالإَغهٛضٚخ  انغٛذح نهطبنت 

ٔأٔعّ يٓبساد انمصٕس  انًزؼهى صغشادٔالاخزجبساد انزشخٛصٛخ نهكشف ػٍ صؼٕثبد 

 خلال انذٔسح 

3. Thus, when we know what the problems are, we can do something 

about them.  

  ،انًشبكمػُذيب َؼشف ًٚكُُب أٌ َفؼم شٛئب ْكزا. 
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4. Progress or achievement tests: These tests are designed to measure 

learners’ language and skill progress in relation to the syllabus they 

have been following.  

  فٙ يب انًزؼهًٍٛ رمذو ٔيٓبسح الاخزجبساد نمٛبط نغخ صًًذ : أخزجبساد انزمذو ٔالإَغبص

 .بنًُٓظ ثٚزؼهك 

5. Achievement tests at the end of a term (like progress tests at the end 

of a unit) should reflect progress, not failure.  

  ُٚجغٙ أٌ رؼكظ ٔ( ُٓبٚخ انٕؽذحثيضم اخزجبساد انزمذو )ًذح انُٓبٚخ ثالاخزجبساد انزؾصٛهٛخ

 ٔنٛظ انفشم  انزمذو

 They should reinforce the learning that has taken place, not go out of 

their way to expose weaknesses.  

  ٌخشط ػٍ طشٚمٓب نكشف يٕاطٍ انضؼفٚٔلا  ؼضص انزؼهى انز٘ ؽذسُٚٚجغٙ أ. 

 They can also help us to decide on changes to future teaching 

programs. 

  ثشايظ انزذسٚظ يغزمجلاغبػذَب لارخبر لشاس ثشأٌ رغٛٛشاد ًٚٚكٍ أٚضب 

6. Proficiency tests: They give a general picture of a student’s 

knowledge and ability (rather than measure progress).  

 (ٔنٛظ لٛبط انزمذو)رؼطٙ فكشح ػبيخ نًؼشفخ ٔلذسح انطبنت  :اخزجبساد انكفبءح 

 They are frequently used as stages people have to reach if they want 

to be admitted to a foreign university, get a job, or obtain some kind 

of certificate. 

 عبيؼخ ثذخٕل نٓى نهغًبػ ٚشٚذٌٔ كبَٕا إرا لأشخبص ا نٕصٕل شاؽمًك  غزخذور يب كضٛشا 

 .انشٓبدح يٍ َٕع ػهٗ انؾصٕل أٔ ٔظٛفخ، ػهٗ انؾصٕل أعُجٛخ،
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•Characteristics Of A Good Test الجيد الاختبار خصائص   

 In order to judge the effectiveness of any test, it is sensible to lay 

down criteria against which the test can be measured, as follows: 

 أعبعٓب ػهٗ ًٚكٍ يؼبٚٛش ٔضغ انًُطمٙ فًٍ اخزجبس، أ٘ فؼبنٛخ يذٖ ػهٗ انؾكى عملأ 

 انزبنٙ انُؾٕ خزجبس ػهٗالا لٛبط

1. Validity: A test is valid if it tests what is supposed to test.  

 خزجشر أٌ ٚفزشض الاخزجبساد كبَذ إرا خزجبسلااصبنؼ : انصلاؽٛخ. 

 Thus it is not valid, for example, to test writing ability with an essay 

question that requires specialist knowledge of history or biology.  

 يزخصصخ يؼشفخ زطهتٚ يمبل عؤال يغ انكزبثخ لذسح لاخزجبس صبنؼ غٛش فئَّ ثبنزبنٙ  يضلا 

 الأؽٛبء ػهى أٔ نهزبسٚخ

 A particular kind of validity that concerns most test designers is face 

validity.  

 انٕعّ ْٕ خزجبسنلأ صلاؽٛخ الأكضش انًصًًٍٛ ٓىٚ صؾخان يٍ يؼٍٛ َٕع ُْبن. 

 This means that the test should look, on the ‘face’ of it, as if it is 

valid. 

 ؼهٚص نى راإ ،' انٕعّ' ػهٗ ،ٚؼجش أٌ ُٚجغٙ الاخزجبس أٌ ٚؼُٙ ْزا. 

2. Reliability: A good test should give consistent results.  

 يزُبعمخ َزبئظ ؼطٙٚأٌ  غٛذان  خزجبسنلا ُٚجغٙ: انًٕصٕلٛخ 

 For example, if the same group of students took the same tests twice 

within two days----without reflecting on the first test before they sat 

it again ---- they should get the same results on each occasion.  

 ،ٕٚيٍٛ غضٌٕث يشرٍٛ رارّ الاخزجبساد أخزد انطلاة يغًٕػخ َفظ كبٌ إرا يضلا ---- 

 َفظ ػهٗ ٕاؾصهٚ أٌ ٛغتف ---- أخشٖ يشح طٕغهان لجم  ٔلالأ خزجبسلاا  ٚؼكظ أٌ دٌٔ

 .يشح كمن انُزبئظ

 If they took another similar test, the result should be consistent.  

 يزغمخ كٌٕٚ أٌ ُٚجغٙبنُزٛغخ ف يًبصم، آخش اخزجبس ارخز إرا  

 In practice, reliability is enhanced by making the test instructions 

clear, restricting the scope for variety in the answers.  

 ٔرمٛٛذ لاخزجبس،ن ٔاضؾخ زؼهًٛبدان عؼم خلال ًٕصٕلٛخان ٚؼضص ٔيًب انؼًهٛخ، بنًًبسعخث 

 .بلأعٕثخث انزُٕع َطبق
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 Types of Test Items أنواع عناصر الأختبار  

 Direct and indirect test items: A test item is direct if it asks 

candidates to perform the communicative skill which is being tested.  

 يٓبسح لأداء انًششؾٍٛ ًجبششان الاخزجبس ٚطهت ثُذ : انًجبشش ٔغٛش انًجبشش الاخزجبس ثُٕد 

  .اخزجبسِ ٚغش٘ انز٘ انزٕاصم

 Indirect test items, on the other hand, try to measure a student’s 

knowledge and ability by getting at what lies beneath their receptive 

and productive skills.  

 ٍػٍ ٔلذسرّ نطبنتا يؼشفخ لٛبط ؾبٔلر ًجبشش،ان غٛش الاخزجبس ثُٕد أخشٖ، عٓخ ي 

 . يٓبسارٓى ٔإَزبطرمجم  ٚكًٍ يب ػهٗ انؾصٕل طشٚك

 Whereas direct test items try to be as much like real-life language 

use as possible, indirect items try to find out about a student’s 

language knowledge through more controlled items, such as multiple 

choice questions or grammar transformation items.  

 ٙخًًكُان ٕالغان نغخ عزخذاولا لذس كجشلأ ركٌٕ أٌ ؾبٔلر ًجبششان الاخزجبس ثُٕد ٍٛؽ ف - 

 حدبصٚ خلال نهطبنت انهغٕٚخ انًؼشفخ ٍي انًضٚذ يؼشفخ ؾبٔلر يجبششح غٛشان بنجُٕدف

  .انُؾٕ٘ انزؾٕل ػُبصش أٔ يزؼذد يٍ الاخزٛبس أعئهخ يضم نهشلبثخ، انخبضؼخ الأصُبف

 These are often quicker to design, easier to mark, and produce 

greater scorer reliability.   

 ٓذافنه انًٕصٕلٛخ يٍ يضٚذ ٔإَزبط ،ؼلايخ هن ٔأعٓم هزصًٛىن أعشع ركٌٕ يب غبنجب. 

 Writing and Marking Tests أختبارات الكتابة والتمييز 
 At various times during our teaching careers, we may have to write tests for 

the students we are teaching, and mark the tests they have completed for us.  

 ٙ َضغ ٔ طذسَ َٔؾٍ نطلاةا خزجبسادا نكزبثخ نذُٚب ٚكٌٕ لذ رذسٚغُب ٔظبئف خلال يشاد ػذح ف

  .نُب  انكبيهخ ؼلايخان

 These may range from a lesson test at the end of the week to an achievement 

test at the end of a term or a year. 

 ٍغُخان أٔ ًذحان ُٓبٚخث رؾصٛم اخزجبس إنٗ الأعجٕع ُٓبٚخث دسط اخزجبس يٍ ززشأػن نٓزِ ًٚك. 
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A. Writing Tests: Before designing a test and then giving it to a group of 

students, there are a number of things we need to do: 

 انزٙ الأشٛبء يٍ ػذد ُْبن انطلاة، يٍ نًغًٕػخ إػطبئّٔ اخزجبس رصًٛى لجم :الاخزجبساد كزبثخ 

  :بثٓ  مٛبوهنَؾزبط 

1. Assess the test situation:, we need to remind ourselves of the context in 

which the test takes place. We have to decide how much time should be given 

to the test-taking, when and where it will take place, and how much time there 

is for marking. 

 انٕلذ َمشس أٌ ػهُٛب .خزجبسنلا ٚؾذس انز٘ بنغٛبقث أَفغُب نززكٛش ثؾبعخ َؾٍ :انؾبنخ رمٛٛى اخزجبس 

  .زصؾٛؼ نه ٕلذان ٔكى ،ٚؤدٖ  ٔأٍٚ يزٗ الاخزجبس،داء لأانًؼطٗ 

2.Decide what to test: We have to list what we want to include in our test.  

 بلاخزجبسثٚشًم أٌ  شٚذَ يب لبئًخ نذُٚب :خزجشر  يب لشس.  

 This means taking a conscious decision to include or exclude skills such as 

reading comprehension or speaking.  

 ٔانفٓى انزؾذس أٔ انمشاءح يضم انًٓبساد غزضُٗٚ أٔٛزضًٍ ن ٔاع لشاس ارخبر ٚؼُٙ ْزا. 

3.Balance the elements: If we are to include direct and indirect test items, we 

have to make a decision about how many  of each we should put in our test. 

 ٌانؼذٚذ كٛفٛخ ؽٕل لشاس برخرفب يجبشش، غٛشانٔ انًجبشش الاخزجبس ثُٕد ذشًه إرا :انؼُبصش رٕاص 

  .خزجبسثبلا ٕضؼٓبن

 Balancing elements involves estimating how long we want each section of 

the test to take. 

 الاخزجبس ألغبو يٍ لغى  رخبرلا َشٚذ انٕلذ كى زمذٚشن ًٕاصَخان ؼُبصشان ُطٕ٘ر  

4.Weight the scores: If we give two marks for each our 10 Multiple Choices 

Questions (MCQs), but only one mark for each of our 10 transformation 

grammar items, it means that it is more important for students to do well in the 

former than in the latter. 

 ٌ01 نكم ٔاؽذ  ػلايخفكم   - الاخزٛبساد يزؼذدح أعئهخ 01 نكم ػلايزٙ ُبهًاعز ارا :انذسعبد ٔص 

 فٙ ػهّٛ كبَذ يًب  أٔلا عٛذ ثؼًم انمٛبو نهطلاةكضش أًْٛخ أ ٚؼُٙ يب ْٕٔ ،انمٕاػذ  ثُٕد  رؾٕل

  .الأخٛش

5.Making the test work: It is absolutely vital that we try out individual items 

and/or whole tests on colleagues and students alike before administering them 

to real candidates. 

 هضيلاءن كبيهخ فؾٕصبد أٔ/  ٔ فشدٚخ أصُبفث بنخشٔطث َؾبٔل أٌ رًبيب اَّ :الاخزجبس ػًم صُغ 

 . نهًششؾٍٛ ؽمٛمخ إداسح لجم عٕاء ؽذ ػهٗ ٔانطلاة
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 Teaching The Testتعليم الأختبار  

 When students are preparing for an exam, it is the teacher’s 

responsibility not only to help them get their English to level 

required, but also familiarize them with the kinds of exam items they 

are likely to encounter, and give them training in how to succeed.  

 ػهٗ نؾصٕلبث يغبػذرٓى نٛظ انًؼهى ػبرك ػهٗ ٛمغف -لايزؾبٌ ٚغزؼذٌٔ انطلاة يبػُذ 

 الايزؾبٌ يٕاد إَٔاع ٗػه هزؼشفن أٚضب ٔنكٍ فمظ انًطهٕة هًغزٕٖن الإَغهٛضٚخ نغزٓى

  انُغبػ كٛفٛخن رذسٚت ٔيُؾٓى  ٓىرٕاعٓ أٌ انًشعؼ

 Students can be prepared for future tests and exams in a variety of 

ways: 

 ٍانطشق يٍ يزُٕػخ ًغًٕػخن انًغزمجم فٙ ٔايزؾبَبد نلاخزجبساد انطلاة رؾضٛش ًٚك: 

1. Training for test types: We can show the various test types and ask 

them what the items is testing so that they are clear about what is 

required.  

 انؼُبصش خزجبسا يُٓى َٔطهت خزجبسنلا يخزهفخ إَٔاع إظٓبس ًٚكُُب :الاخزجبس لإَٔاع انزذسٚت 

  يطهٕة ْٕ ًبن ٔاضؾخ ركٌٕ ثؾٛش

 We can help them to understand what the test or exam designer is 

aiming for; by showing them the kind of marking scales that are used, 

we can make them aware of what constitutes success. 

 أٌ ًٚكُُبٔ رغزخذو انزٙ انًمبٚٛظ َٕع ٔإظٓبس الايزؾبٌ يصًى فٓى ػهٗ يغبػذرٓى ٓذفان 

   انُغبػ نًٛضمٓى يذسكٍٛ َغؼه

2. Discussing general exam skills: Most students benefit from being 

reminded about general test and exam skills, without which much of 

the work they do will be wasted.  

 انًٓبساد اخزجبس ؽٕل ززكٛشانيٍ  انطلاة اعزفبدح يؼظى :انؼبو الايزؾبٌ يٓبساد يُبلشخ 

  .ثّ ٚمٕيٌٕ انز٘ انؼًم يٍ انكضٛش ضٛغٚ ثذَٔٓبٔ ، انؼبيخ
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3.  Doing practice tests: Students need a chance to practice taking the 

test or exam so that they get a feel for the experience, especially with 

regard to issues such as pacing. 

 الايزؾبٌ أٔ الاخزجبس ارخبر يًبسعخ فشصخن ثؾبعخ انطلاة :انًًبسعخ بخزجبسادث انمٛبو 

  .زغبثكر يضم ثمضبٚب ٚزؼهك فًٛب ٔخبصخ -انزغشثخ ػهٗ هزؼٕدن

4. Having fun: Just because students need to practice certain test types 

does not mean this has to be done in a boring or tense manner.  

 ٕٓثّ انمٛبو ُٚجغٙ ٚؼُٙ لاف خزجبسنلا يؼُٛخ إَٔاع نًًبسعخ انطلاة بطٛؽزا ًغشدث :انه 

  .يزٕرشح أٔ يًهخ ثطشٚمخ

 There are a number of ways of having fun with tests and exams. 

 ٔالايزؾبَبد بلاخزجبسادث هٕٓن انطشق يٍ ػذد ُْبن 

 

 


