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 LECTURE-14-APPLIED LINGUISTICS 

 Types of Test Itemsأنواع عناصر الأختبار 

 The questions on a test are called items.  

  ثُٕدختزجبس الأٚطهك ػهٗ أعئهخ 

 The word item is preferred because it does not imply the interrogative 

form.  

 شكم اعزفٓبيٙانجُذ ْٗ كهًخ يفؼهّ لأَّ لا رؼجش ػه ٗ. 

 The most common types of items used in language classes are 

multiple-choice items, short answer items, and communication items. 

  أجٕثخ ثُٕد ٔاختزٛبس  ،  ثُٕدذسٔط انهغخ ْٙ نالإَٔاع الأكضش شٕٛػب نهًٕاد انًغزخذيخ

 . الارظبل ثُٕدٔ -  لظٛشح

1. Multiple-choice items: Multiple-choice test items are designed to 

elicit responses from the students.  

 لاعزخلاص سدٔد يٍ انطلاةيزؼذد  ساختزجب ثُٕد رى رظًٛى :اختزٛبس يزؼذد  ثُٕد . 

 Since there is only right answer, the scorer can very rapidly mark an 

item as correct or incorrect.  

  طذٛخ أٔ غٛش طذٛخ ثُذظذٛخ ًٚكٍ نهٓذاف ثغشػخ جذا رذذٚذ انٕدٛذ انذم نفبَظشا. 

 More important, when a group of scorers is reading the same test 

paper, each of them arrives at the same score (This arrangement is 

called scorer reliability).  

  كم فٔسلخ الاختزجبس بلأؽلاع ػهٗ َفظ ثلبو يجًٕػخ يٍ انٓذافٍٛ  بػُذي ْٕٔيٍ رنك الأْى

 (.ٚغًٗ ْزا انزشرٛت يٕصٕلٛخ ْذاف)ذسجخ َفظ انطم ئنٗ ٔٔادذ يُٓى 
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 The reliability of multiple-choice items and the increased use of 

electronic computers have led to widespread acceptance of machine-

scored answer sheet.  

  َطبق ػهٗ لجٕنٓبٔضٚبدح اعزخذاو انذٕاعٛت الإنكزشَٔٛخ نيزؼذد  ختزٛبسثُٕ اأدد يٕصٕلٛخ 

 .الإجبثخ ٕسلخث مٛغجانز خٛنٜ ٔاعغ

 The items present the students with four of five options from which 

they must select the correct answer.  

 ٚجت رذذٚذ الإجبثخ انظذٛذخٔيٍ ختًغخ ختٛبساد سثؼخ لأهطلاة نانجُٕد  ؼشعر. 

 Although the scorer reliability of these machine-scored multiple-

choice tests is almost perfect, the validity of each test or each section 

of the test must be determined separately.  

 رذذٚذ طلادٛخ كم ٔ ٛكٌٕ يضبنٛب فختزجبساد اختزٛبس يٍ يزؼذد لآذاف انبنشغى يٍ يٕصٕلٛخ ث

  .يُفظهخ انمشاساختزجبس أٔ كم لغى يٍ ألغبو الاختزجبس 

 Just because a test is ‘objective’, it is not automatically a good test.  

 س جٛذ ختزجبرهمبئٛب اأَّ نٛظ ف  فمؾ "يٕػٕػٙ"الاختزجبس  ثغجت. 

 Before using any standardized objective test, the teacher should 

carefully go over the specifications to determine whether they 

correspond to his or her own reasons for giving the test. 

  هًٕاطفبد نؼُبٚخ انًضٚذ يٍ انانًؼهى ػهٗ ٛجت فلجم اعزخذاو أ٘ اختزجبس يٕػٕػٙ يٕدذ

  .لإػطبء الاختزجبسانخبطخ ئرا كبَذ رزٕافك يغ الأعجبة  نزذذٚذ

A. The item: In a multiple-choice item, the stem is the initial part: 

either a partial sentence to be completed, a question, or several 

statements leading to a question or incomplete phrase. 

 رغزكًمأٌ  ئنٗ جضئٛخ جًهخ عٕاء: ْٕ انجضء الأٔنٕٙلف ان –ثُذ يٍ يزؼذد  ختزٛبسلأ: انجُذ - 

  . يكزًهخ غٛش ػجبسحأٔ  رإد٘ لأعئهخعإال، أٔ ػذح ثٛبَبد 
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 The choices from which students must select their answers are known 

as options, responses, or alternatives. 

  ٌأٔ ثذائمجبثبدئٔكخٛبساد،  جبثبرٓىلإانطلاة  رذذٚذيٍ انًؼشٔف أ ،. 

  One response, the key, is distinctly correct or more suitable than the 

others. 

  كضش يُبعجخ يٍ غٛشِالأح أٔ ٕٕػيًٛض ث، انًفزبح، ْٕ ٔدشدانادذ. 

  Incorrect responses are called distractors and should be worded that 

they seem attractive to the uninformed or poorly informed student. 

 غٛش طذٛذخ شدٔد انرغًٗ ان(distracters-ِلافذ نلاَزجب)  ٌزجذٔ جزاثخ نظبؽ رُٔٚجغٙ أ

 .انؼؼٛفْم أٔ بجاننهطبنت 

  If a distractor is obviously wrong that is never selected, it plays no 

useful role in the item and should be eliminated or replaced by a new 

alternative. 

  ئرا(distracters-ِلافذ نلاَزجب)  جُذ نهيفٛذ غٛش ذٔس ثهؼت ٚٔ ذذدٚأَّ نى فختطأ انٕاػخ

 جذٚم جذٚذثٔٚجت ئنغبؤِ أٔ اعزجذانّ 

B. Passage items: Passage items, as the name suggests, are two or 

more items that refer to a single ‘passage’: a paragraph, a poem, a 

conversation, or a visual.  

  فمشح"انزٙ رشٛش ئنٗ ثُذ ٔصٍُٛ أٔ أكضش يٍ كًب ٕٚدٗ اعى انجُٕد انًمطغ ْٙ لا :انًمطغ ثُذ "

 . فمشح، لظٛذح، يذبدصخ، أٔ يشئٛخ  :ِٔادذ

 The passage may print in the test booklet, recorded and played over a 

tape recorder, or projected on a screen.  

 ًٚؼشعأٔ  جٓبص رغجٛم، ٚشغم ػهٗغجم ٔٔٚ انطجبػخ فٙ كزٛت الاختزجبسمطغ ٚجٕص نه 

 ػهٗ انشبشخ 
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 The items that accompany a linguistic passage evaluate how well the 

students understand what they have just read or heard.  

  يب لشأ أٔ عًغ  فمؾ فٓى ننغٕٚخ رمٛى يذٖ َجبح انطلاة يمبؽغ انجُٕد انزٙ رظبدت 

 Effective passage items should be so constructed that an intelligent 

native speaker could not arrive at the correct answer without having 

read or heard the passage. 

  ٌٕلإجبثخ نانزٕطم  ّزكٙ الأطهٙ لا ًٚكُانًزذذس انثذٛش يُظًّ  انًمبؽغ ٚجت أٌ رك

 .نهًمطغ غًغ انأٔ  اءحمشانانظذٛذخ دٌٔ 

  In other words, students should not be able to answer passage items 

merely with common sense and knowledge of the target language.  

  ٖيغ دظ ثُٕد انًمبؽغ ثكم ثغبؽخ ػهٗ ئجبثخ نٛظ نذٚٓى انمذسح انطلاة  ٚجت ثؼجبسح أختش

 .عهٛى ٔيؼشفخ نهغخ انٓذف

 Visual passage items consist of a group of items referring to a single 

picture, slide, or film.  

  طٕسح ٔادذح أٔ ششٚذخ  ئنٗفزشٛش  انجُٕديجًٕػخ يٍ انجظشٚخ رزكٌٕ يٍ  ًمبؽغ انثُٕد

 .أٔ فٛهى

 The meaning of the visual should be clear to the students, while the 

linguistic problems to be tested are found in the responses.  

  س ٔجذد لاختزجبنهغٕٚخ انًشبكم انكٌٕ ٔاػخ نهطلاة، فٙ دٍٛ ٚأٌ انجظش٘ ًؼُٗ انٚجت 

 .فٙ انشدٔد

C. Discrete Items: Discrete items stand alone. 

 ًُفظهخ لبئًخ ثزارٓبجُٕد انان:  ًُفظهخان انجُٕد 

 The most common discrete are utterly independent of each other, and 

their order on a given test could be transposed without changing their 

effectiveness.  

  ثؼؼٓب انجؼغ، ًٔٚكٍ رطجٛك اختزجبس رًبيب ػٍ ًغزمهخ بل ْٙ انَفظثبلاالأكضش شٕٛػب

 .يؼٍٛ دٌٔ رغٛٛش فؼبنٛزٓب
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 To obtain greater economy in test administration, a series of discrete 

items employing identical options could be presented as a group.  

 انًُفظهخ انزٙ جُٕد الاختزجبس، ًٚكٍ أٌ ٚمذو عهغهخ يٍ ان داسحلإ رٕفٛشٗ أكجش نهذظٕل ػه

 .ًجًٕػخنهخٛبساد يًبصهخ كرغزخذو 

 Here is an example in English, where the stem is understood. 

 س انكهًخفًٛب ٚهٙ يضبل ثبلإَجهٛضٚخ، دٛش ٚزى فٓى جز 

**** Indicate whether the following statements refer to past events or 

to present events.  

  أٔ انذبػش ثبنًبػٙثٍٛ يب ئرا كبَذ انؼجبساد انزبنٛخ رشٛش ئنٗ أدذاس. 

 Mark your answer sheet as follows: A= past, B= present. 

- They sing beautifully. 

- We came together. 

- You went with my car. 

 جبثخ انخبطخ ثك ػهٗ انُذٕ انزبنٙجؼم ٔسلخ الإأ: A  = ،ٙانًبػB  =انذبػش 

 Correct responses: B, A, A . 

 Discrete language items may also be developed around visual 

stimuli: drawings, a sequence of clock faces, overhead 

transparencies, and flash cards.  

 الإجبثبد انظذٛذخ: B, A, A . 

  سعٕيبد، عهغهخ يٍ :  :جظشٚخانًذفضاد انًُفظهخ ٔػغ دٕل انانهغخ  نجُٕدًٚكٍ أٚؼب

 .ٔجِٕ يذاس انغبػخ، ٔسق شفبف ، ٔثطبلبد فلاػ

2. Short-answer Objective items: An objective test item is any item 

for which there is a single predictable correct answer.  

 ٕطذٛذخ ًٚكٍ  جبثخأ٘ ثُذ لإْٕ  ثُٕد الاختزجبس انًٕػٕػٙ: لظٛش الإجبثخع ثُٕد يٕػ

 . انزُجإ ثٓب
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 Whereas the multiple-choice item format is most often selected for 

standardizing tests, the classroom teacher typically makes heavy use 

of short-answer-items.  

  عزخذاوالا فظميؼهى انٚجؼم نزٕدٛذ الاختزجبساد، ٔثُذ يزؼذد انخٛبساد ذ ٚزى رذذٚثبنغبنت 

 مظٛشح انالإجبثخ ًكضف نجُٕد ان

 These items may require one-word answers, such as brief responses 

to questions (oral and written), or the filling in of missing elements. 

  أٔ (انشفٕٚخ ٔانكزبثٛخ)لأعئهخ نلظٛشح  جبثبدئجبثبد، يضم نلإٔادذح لذ رزطهت انجُٕد كهًخ ،

 .ػُبطش يفمٕدح رؼجئخ

  At other times, several words or full sentences may be required. 

 ؼذح كهًبد أٔ جًم كبيهخنأٔلبد أختشٖ، لذ ٚكٌٕ يطهٕثب ث. 

 Like multiple-choice items, the short-answer items may be classified 

as passage items (for example, questions on a reading) or discrete 

items.  

  أٔ ( لشاءحيغبئم ، يضبل )كجُٕد يمطغ لظٛشح الإجبثخ ثُٕد اختزٛبس يزؼذد ، رظُف ثُٕد يضم

 .يُفظهخثُٕد 

 The stimulus may be printed, spoken, visual, or a combination of 

these presentations. 

 يُطٕق، ثظش٘، أٔ يٍ جًغ ْزِ انؼشٔع -كٌٕ يطجٕع ذبفض ٚان. 

  In order to assure the objective nature of short-answer items, the 

teacher must prepare a scoring system in advance. 

 جٛم يمذيبَظبو رغٚؼذ ٛجت انًؼهى فجُٕد لظٛشح الإجبثخ نجم ػًبٌ ؽجٛؼخ انٓذف لأ 
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3. Communication items: In tests of communicative competence, it is 

usually impossible to predict precisely how students will respond, for 

communication allows and indeed encourages creativity on the part 

of the students. 

 ؼبدح  ٚكٌٕ انًغزذٛم انزُجإ ثذلخ كٛف فانكفبءح انزٕاطهٛخ   ادختزجبسلا: الارظبلاد  ثُٕد

 .بلإثذاع ٔانٕالغثٔٚشجغ  رظبلبلاثغًخ ٚ يٍ جبَت انطلاةٔٚجٛت انطلاة 

 Although one can develop objective items to evaluate listening and 

reading comprehension, tests of oral and written self-expression elicit 

free responses that must be scored subjectively. 

 لاختزجبساد انشفٕٚخ ن بنشغى يٍ ٔػغ ثُٕد يٕػٕػٛخ نزمٛٛى الاعزًبع ٔانمشاءح ٔانفٓىث

 .بغجم رارٛربنذظٕل ػهٗ سدٔد دشح انزٙ ٚجت أٌ ثانزؼجٛش ػٍ انزاد ٔٔانخطٛخ 

 Communication items are not, therefore, as objective as multiple-

choice or short-answer items.  

 لظٛشح  جبثّأاختزٛبس يزؼذد أٔ جُٕد ، ٔانٓذف كغٛشالارظبلاد  ثُٕد. 

 However, through the development of an appropriate scoring 

procedure, it is possible to evaluate student performance with a good 

degree of objectivity.  

  فًٍ انًًكٍ رمٛٛى أداء انطلاة يغ دسجخ انًُبعتيغ رنك ختلال ٔػغ ئجشاءاد انزغجٛم ،

 .جٛذح يٍ انًٕػٕػٛخ

 If communication is one of the major goals of the foreign language 

course, teachers must give the students the opportunity to 

demonstrate their ability to communicate, even if such tests are not 

totally objectives.  

  ئػطبء هًؼهًٍٛ نٛجت فجُجٛخ، الأهغخ انئرا الارظبلاد ٔادذح يٍ الأْذاف انشئٛغٛخ نذٔسح

 يٕػٕػٛخفشطخ نهطلاة لإظٓبس لذسرٓى ػهٗ انزٕاطم دزٗ نٕ ْزِ الاختزجبساد نٛغذ 

 .رًبيب
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• General Testing Terminologyاختبار المصطلحات العامة  

1. Test and Quiz: Both tests and quizzes play a role in the language 

classroom.  

  Test and Quiz: كم انزجبسة ٔالاختزجبساد رهؼت دٔسا فٙ انفظٕل انذساعٛخ انهغخ. 

 The distinction between test and quiz is one of dimension and purpose 

rather than of item content.  

 جُذْٙ ٔادذح يٍ انجؼذ ٔانغشع ثذلا يٍ يذزٕٖ ان يزذبٌانزًٛٛض ثٍٛ الاختزجبس ٔالا. 

 The test is announced in advance and covers a specific unit of 

instruction, be it part of a lesson or several lessons. 

  طٙ ٔدذح يؼُٛخ يٍ انزؼهٛى، عٕاء كبٌ جضءا يٍ ٕلذ يجكش، ٔٚغثٚزى الإػلاٌ ػٍ الاختزجبس

 .دسٔطػذح انذسط أٔ 

  In reviewing for a test, students pull together the work of several class 

periods.  

 فزشاد ػذح فئخ يؼب ننطلاة انؼًم ا غذتٚ - ختزجبسالا عزؼشاعلا . 

 Classroom tests may be given every two or three weeks. 

 ًٚكٍ ئػطبء اختزجبساد انفظم انذساعٙ كم أعجٕػٍٛ أٔ صلاصخ 

  Such tests may be constructed to last the entire class period; in this 

case, optimum learning efficiency requires the teacher to return and 

discuss the corrected test as soon as the class meets again. 

  ػٕدح انزؼهى الأيضم  كفبءح زطهت رٓزِ انذبنخ نهفظم ثأكًهّ ٔثْزِ انزجبسة ء ٚزى ثُبفزشح لأختش

 . ألشة ٔلذ ٚجزًغ يشح أختشٖثزظذٛخ الاختزجبس ٔيُبلشزّ نانًؼهى 

 The essence of the quiz is brevity.  

  الإٚجبص الاختزجبسجْٕش ْٕ. 

 In contrast to the test, it may be unannounced.  

  ٍٚكٌٕ غٛش يؼهٍ فمذ  ختزجبسلااػهٗ انُمٛغ ي 

 Frequent quizzes encourage students to devote time regularly to their 

language study. 

  رشجغ انطلاة ػهٗ رخظٛض ٔلذ يُظى نذساعخ نغزٓىالاختزجبساد انًزكشسح. 
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 Moreover, the quiz enables the teacher to acquaint students with types 

of items that will subsequently be used in tests.   

  ٕلذ لادك رغزخذو ثانزٙ عٕف جُٕد إَٔاع انبنت ثزؼشٚف انطنانًؼهى الاختزجبس ًكٍ ٚ ثبلإػبفخ

 .لاختزجبسادن

 2. Objective and subjective test items: An objective item is one for 

which there is a specific correct response; therefore, whether the item is 

scored by one teach or another, whether is scored today or last week, it is 

always scored the same way (Multiple-choice items & fill-in the blank).  

 ؛خانظذٛذًذذدح الإجبثخ اندذ إْٔ  انجُذ انًٕػٕػٙ -الاختزجبس انًٕػٕػٛخ ٔانزارٛخ ثُٕد 

الأعجٕع  انٕٛو أٔعجم ئرا أٔ  ،يؼهى ٔادذ أٔ أختش نزنك، يب ئرا كبٌ عجم انجُذ يٍ جبَت 

 (. اختزٛبس يزؼذد ٔرؼجئخ انفشاؽثُٕد ) م دائًب ثُفظ انطشٚمخٛغجفبنزانًبػٙ، 

 A subjective item is one that does not have a single right answer 

(interview & short composition). 

  (. يمبثهخ ٔركٍٕٚ لظٛش)طذٛخ لا ٚكٌٕ نّ جٕاة ٔادذ انز٘ أدذ  ْٕانزارٙ انجُذ 

4. Speed and power tests: On a speed test, the student works against 

time (typing & translation).  

 (.انكزبثخ ٔانزشجًخ)نضيٍيغ اانطبنت ٚؼًم انغشػخ  ختزجبس لا :اختزجبساد انغشػخ ٔانمٕح 

 On a power test, the student is given sufficient time to finish the test.  

 ٚزى ئػطبء انطبنت انٕلذ انكبفٙ لإَٓبء الاختزجبس -مٕح انختزجبس لا. 

 Some students may not answer all the questions, but this is because 

they are unable to do so, not because they were rushed.  

 ٔنكٍ ْزا لأَٓى غٛش لبدسٍٚ ػهٗ انمٛبو ثزنك ثؼغ انطلاة لذ لا ٚجٛت ػهٗ جًٛغ الأعئهخ- 

 . أعشػٕانٛظ لأَٓى ٔ

5. Formative and summative evaluation: The formative test is given 

during the course instruction; its purpose is to show which aspects of 

the chapter the student has mastered and where remedial work is 

necessary.  

 ٔ بنغشع ْٕ ئظٓبس ف ؛انًمشسختلال رؼهًٛبد شكٛم َظشا لاختزجبس انز :انزهخٛض رشكٛمرمٛٛى

 . انؼًم ػلاجٛخ  خػشٔسٚ ٔانطبنت  ٓبأرمُ انزٗجٕاَت انفظم 
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 The formative test is normally graded on a pass-fail basis, and students 

who fail are given the opportunity to study and then take the test again. 

 ٚ ٔيُخ انطلاة انزٍٚ ٚفشهٌٕ  -فشمانػهٗ أعبط رًشٚش شكٛم انز ختزجبسازى رظُٛف ػبدرب

 .  نذساعخ ٔئجشاء الاختزجبس يشح أختشٖافشطخ 

  The summative test, on the other hand, is usually given at the end of a 

marking period and measures the ‘sum’ total of the material covered. 

  ٖٔٚمٛظزظذٛخ ُٓبٚخ فزشح انثؼطٗ ػبدح ٚ الاختزجبس انزهخٛظٙ يٍ َبدٛخ أختش 'sum  '

 . نًٕاد انًشًٕنخائجًبنٛخ 

 

6. Norm-referenced and criterion-referenced tests: The norm-

referenced test compares a student’s performance against the 

performance of other students (Curve).  

  ٚمبسٌ أداء مٕاػذ ٔانًؼبٚٛش اختزجبساد يشجؼٛخ ان :مٕاػذ ٔانًؼبٚٛشاناختزجبساد يشجؼٛخ

 (. كٛشف)انطبنت ثأداء انطلاة اٜختشٍٚ 

 The criterion-referenced test indicates whether the student has met 

predetermined objective or criteria.  

  ًذذد عهفب أٔ انًؼبٚٛشانانٓذف ٔجذ اختزجبس انًؼٛبس انًشبس ئنّٛ، رشٛش يب ئرا كبٌ انطبنت. 

7. Discrete-point and global testing: Discrete-point tests measure 

whether or not the student has mastered specific elements of the 

second language.  

  يب ئرا كبٌ انطبنت   ٔانؼبنًٛخًُفظهخ انُمبؽ اناختزجبس  ٚمٛظ: ٔانؼبنًٛخًُفظهخ انُمبؽ اناختزجبس

 . هغخ انضبَٛخنأرمٍ ػُبطش يذذدح 

 Global language tests measure the student’s ability to understand and 

use language in context. 

  فٓى ٔاعزخذاو انهغخ دبل اختزجبساد انهغخ انؼبنًٛخ لذسح انطبنت ػهٗ رمٛظ. 

 

8. Pure vs. hybrid test items: On a pure test item, the student uses only 

one skill. In hybrid test item, two or more skills are used. 

  ٚغزخذو انطبنت يٓبسح ٔادذح  انُمٙ، ختزجبسلااثُذ ػهٗ  -ًخزهؾثم انُمٛخ يمبان ختزجبسالاثُٕد

 .رغزخذو اصٍُٛ أٔ أكضش يٍ انًٓبساد انًخزهطخ ختزجبسالاثُذ فٙ .  فمؾ
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9. Pre-testing and post-testing: The pre-test is given prior to teaching a 

course or a unit of instruction.  

 أٔ ٔدذح نهزؼهٛى  ًب لجم الاختزجبس لجم دٔسحنٔثبنُظش  -لاختزجبساختزجبس يب لجم ٔيب ثؼذ ا . 

 It is similar in form and content of the post-test that is given at the end 

of the course or the unit. 

  ُّٓبٚخ انذٔسح أٔ انٕدذحث ّئبنشكم ٔانًؼًٌٕ نلاختزجبس ثؼذ أٌ ٚزى ئػطبثْٕ يشبث. 

 

 

  


