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Lecture 5
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Last week: Description vs. prescription
Description: Saying what does happen
Prescription: saying what ought to happen
Science & Botany: describe or prescribe?
Linguistics? (It's | vs. It's me - two water/s...etc)
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Description or prescription®
Some linguists tend to favour description and argue that:
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1- If there was never any deviation from the norm, then languages would never change.
We would still be saying 'wherefore art thou?' instead of 'why are you' (Shakespeare)
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- If a single standard was absolute and unassailable then regional standards would

never gain independence. American vs. British dictionaries and spelling.
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3-The standard form of a language is often very similar to the usage of the most
economically and politically powerful class or region, for example southern England
in Britain and Castile in Spain. It can be regarded as a dominant dialect which, for
political rather than linguistic reasons, has been elevated and codified. Consequently,
when the balance of power changes, so does the notion of the standard .
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4- Some supposedly correct forms, in the standard variety, have been invented and
imposed by grammarians through analogy with another language. Probably the best
known example in English is the claim, based on a rule imported from Latin, that one
should say 'This is I' instead of 'This is me.'
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On the other hand, in many practical activities it is impossible to proceed without some
notion of correct language use. In areas such as speech therapy, foreign language
teaching, and language testing, for example, it is hard to see how the activity could exist
at aII if there were not some yardstick to measure success.
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-Criteria of correctness may change and they are more often implicit than explicit but
they must nevertheless exist.
B9 50

-A major task for applied linguists is to bring out what these criteria are and how they
are decided. For decision making, AL must first investigate what it means to know a
language and to use it well, presenting its findings in ways which are relevant and
useful to professionals such as teachers and speech therapists.
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Lecture 6

The acquisition of language.
Ll L)

Language acquisition is fascinating.
(e.g. first language (1_1) acquisition is effortless).
Language acquisition is not possible without:
1- a biologically based predisposition (readiness) to acquire language. In other words,
people need to be biologically ready to acquire language.
2- experience with language in the environment. o
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A biological predisposition for language

This is called the 'nativist model of language acquisition.'

All biologically based systems require 'environmental input' to stimulate development.
(e.g. eyes, muscles)

In language acquisition, brains provide this predisposition.
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Experience with language in the environment
-No input ? no acquisition
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But input without 'something' to process it is not sufficient for acquisition.
Aol Gy IS pe ey Lo Jalaill Lo o o8 (50 A oS

-Here came the idea of the 'Language acquisition device' LAD (Chomsky, 1965)
- It includes: 1- Universal Grammar.
2- Acquisition strategies.
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100 THE ACQUISITION OF LANGUAGE
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Figure 4.1 Schematic diagram of the relationship between external stimuli
and internal knowledge in language acquisition. Input from the environment
activates internal processes that lead to the acquisition of a grammar and a
lexicon, which are the output of the process of acquisition. If the input provides
experience in more than one language, a grammar and lexicon will develop for
each language.
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Acquisition strategies determine what will be the most salient and easily acquired
aspects of language (e.g. sensitivity to regularities such as prefixes, infixes, and suffixes)
For instance, past tense -ed is regular
1- Walk + ed = walked
2- Go + ed = goed* (temporary)
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055y el (S ¢ Aadaiia L3l JdY) JS (slelay ¥ Uadl) 5y )k e goed sty 8 JubaY) (S
e pesaatll S s "temporary” S8 g JS

Characteristics of the language in the environment
The primary purpose of the child's linguistic environment is to provide information
about the language the child is acquiring (i.e. positive evidence).
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Who are the providers of positive evidence?
Parents, care-takers, siblings, and other people who interact with the child.
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Should we 'teach’ children language?
USA vs. some Brazilian tribes (linguistic exogamy)
-unlike endogamy
-Some children are rarely talked to.
Children end up acquiring language
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1-We don't need to "teach" children language.
2-Care givers need to provide linguistic input to their children.
3-Information must be conveyed in an interactive setting.

Rewarding for imitation, altering the way of speaking & error correction are not
necessary to guarantee successful language acquisition.
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To be continued
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Lecture 7
Let’s look at the language production of a child.

Ak sl sl g e 5 ks Sl

Braine (1971)  2)4V) ale (nl y pllal)

THE ACQUISITION OF LANGUAGE 105
(1) Child: Want other one spoon, Daddy. e ;&J-:"' saalg “-“i“ SN J-‘h-“
Adult: You mean, you want the other spoon. . (AT Alls 35 ol el ol gl
Child: Yes, I want other one spoon, please, Daddy. ) b it gl 5 Al Bl dlela ) Ul el Jaa)
Adult: Can you say “the other spoon”? Al el ol o) gl Ga Al
Child: Other ... one ... spoon @Al Bl 4-H-'i-n D Jakl
Adult: Say “other.” " AT A
Child: Other. ) ._.;,.:LI : ik
Adult: Say “spoon.” "adalet JA ALY
Child: Spoon. _ ddals ; ik
Adult: Other ... spoon. s Al Al AU

Child: Other ... spoon. Now can [ have other one spoon?  4° Jsaasdl i Ja o1, sAl Adala; ikl
S Al By Adnly

e Y3 (other spoon) s ke alaaiul Jiall adad Jdas Sie QY1 5 JU o oS LSl odle 5 gl 3
padiy JWlaY) (ary AN JUES 5 A8halad) 3 jlall aladiny sle pa¥L Jikll ol s "cher one spoon"
enall Ladlll Jahall i€y aa e o) il g J8 (e posaaill ae oS35 "went” o« Y "goed" Jadll

Children mostly hear ‘positive evidence’ or input and rarely hear ‘negative evidence’ or
ungrammatical language.

E.g. word order is acquired at 14 months (before 2-word sentences = before receiving

any feedback on it)

e A8 gie all Bl 5" bl QA" ) sy Lo 1ol codtaaddl 5 " ao¥) Qaall" () srans Wle Jlakay)

Aalll ac) g8
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Developmental stages _skill Ja)
There are universal milestones or steps (i.e. all children acquire languages at similar

rates.)
(s ey Al () 5ty JBRY) paen Of 6f ) dsalle allee 5l il ghas cllia
What is the first stage? Y Ala yall o L
Pre-birth to 12 months  ed VY Gw Al 32 5l Jid Le dds e
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Pre-birth to 12 months &b VY o (A 8a¥ 51 J8 e Ads e
Pre-birth sensitivity to language.
Hearing begins to develop around 18 weeks of gestation. (4 months)
By the third trimester, the fetus responds to auditory stimulation.
38 weeks old fetuses have a preference for their own mothers’ voice over that of a
stranger. (8.8 months)
BaY 50 8 L dla ja b ARl Gl
(210 Ledll) (dasdl (e ydie alill g i) A B die pailly oy g LainY)
Agranll & il LtV oy Gaiall (Jaad) (e BN a )l 2ie
(danll o el ALA) o ) (addll e SIST asall gy aldll G gaall Judady | el YA &L (i)

After birth, children recognise their mother language as distinct from other languages.
GOAY) clalll e Calite JS8 Ll gl Y1 agilal e s ats JlY) ¢ Y 5l ey

1st six months
Coos, gurgles.
Jsel 1 J
3¢ ¢ gurgles ¢« €00S &l gal JilaY) jaay

2nd six months
Babbling (e.g. single syllables —CV).
The consonant is usually a stop sound. Vowel is /a/
The vocalizations have sentence-like intonation.
el 1 A
i + "Consonant” oSbe s e sS85 Al g as) gl S seall adadall iy clalSl) : JUs) Bubbling
(CV = "Vowel" «c
Jal OsSo Alall Caa (88 gia D gua 550 Bale (SLA) o sl
(intonation < swall (alias) s ¢ )l) aii e (5 sias LU
12-24 months
First word -12-18 months (one-word-stage).
This is also called a ‘holophrastic period’
(e.g. milk - I want milk - the cat is drinking milk..etc.). )
el Y& VY o dda )
(3220 51 SN Ala ja ) 1pel VA = VY (he J5¥) A
(holophrastic period saals AadSs yuaill dla 1) (cans L
A (a4l S (sl 2y ))) e Jlae Bae Ly ey (s ) S J sy Jial) Ul Jpows e
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Under extension vs. overextension.
( e.g. flower X rose vs. dog= cat).

Underextension is a case in which the child will acquire a word for a particular thing and

fail to extend it to other subjects in the same category (e.g. the child knows that a rose

is flower but can’t use it with other flowers).

iy o & dilall Qi (pma s o) Aima AdS Jilall Lgd Sy 3l A a0 Underextension

Y 4 flower & sl 3,00 of aymy Jikll (Jie) Adall i L] oAl el A s aladiuly
(A Jla ) s flower 4alS aasioy

Overextension is when the child will extend a word incorrectly to other similar things

(e.g. the child knows the word dog but s/he uses it to describe other animals such as

cats or horses)

e ) LAl dpbine cLsY maa ye JS0 4K aladiuly Jiblll a6 Laie a0 Overextension
(Jssall o) Balaall Jia (5 AT il goa Caia ol Loty 41 "dog" 4alS o yay Jikal)

When the child’s vocabulary reaches about 50 words, the child starts putting words
together and s/he starts learning new words quickly.

-6 year old children roughly know 8000-14000 words.
Average of 4-8 new words everyday.
Ae oy B ClalS alahy Tan y oany e LSl a5 Tag Jidall ¢ 4 00 ) Jiall el Joai Laie
_L\AﬁQLAS/\-i dJa.A.\:\.AE Yevue o Avens ‘_A\Pu)s_)a_}k"_\\yu-l J.u_mdu.)aY\

Preschool years
-Children show knowledge of L1 word-order .
-Sentences start to lengthen.
-Mean length of utterances (MLU). (free & bound morphemes in a language sample/
the number of utterances .
There is high correlation between MLU and age.
A yaall a8 e &) s
SINAR S YY) A SN i A8 el (5 sedad JlaY) -
Jshl il g Jeall -
.(MLU) Mean length of utterances L&Y s (s s gia -
(e 4die 4 "free & bound morphemes" s awdiy () <55) Aalll et gaa (bl aadins
a2l 5 (MLU) o Aol 483 aa 3 (LLWY) 2ae e 421
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Hanna (23 month old girl) ek YV jexy alila olia

(3) No Hannah mess. ) . .
No Daddy mess. e
Where go, Mom?

Mom, talk phone.
Mommy like it.

Want juice.

More cracker.

Daddy push in swing.
Go subby [subway].

What can you notice?
1- No bound morphemes or tense markers on verbs or plural markers.
2- No subjects
¢ Ladl 1Ak
_t,a;l\ Gl Jlady) e el Aldle S "bound morphemes " Al aladsiul Y -
Jelill alasinl Y -
Third year
Sentences gradually lengthen, bound morphemes and function word emerge .
Morphemes emerge gradually in a similar order (e.g. -ing present progressive - Kitty
sleeping)
Past tense mistakes (e.g. ‘goed’ indicate overgeneralization)
b g G yae
Lol Cailla 55 " bound morphemes " plhaaiul & Jilal) fays ¢ Ly J ok Jaal
e—iyj‘ ing J alasiuly Jay Jalall o Ga sl qj...aad\j Aldte ) GAL\;_UL el add ) gall
AL e ) sall aladiu i il 138 5 (13Sa 5 ed (oalall (el Adle aladiul A s aealdl Gldle aladtul
Lo Jalay S Al
(Kitty sleeping _ <iwall g jliadll aladinl 1 JEa)
(4 el aseaill 3 5L3) went ox Y goed dalS aladiul Jia ) bl a3l aladia) cUadl

At age 3
Complex sentences are produced (with variation.)
-l want Mommy do it.
-l see you sit down.
-Watch me draw circles
UAY) 5 QI Gy aa ) sedally Tag Bateall Jeall
. Watch me draw circles « | see you sit down « | want Mommy do it : Ji
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Children begin producing relative clauses spontaneously around the age of 3-4
€7 O s 8 LGE "relative clauses” g1 G sy July)

Age 5-6
In general, there is a considerable period between the time a child first uses a form and
consistent use of it (e.g. past tense).
At around 5-6, language become more systematic
-0 (p
Aale SN 98 e J5Y s salll 23 gaill Jalall aladinl g oy B e 3 58 llia cale JS
Aaladinl & iy Y 4Ty mmaa (<G5 50 J5Y bl (el axdig 38 Jakalls (bl el ¢ i)
Ll A el Jasy s a3 (g0 5 pine 5 il oladl 3 oy
ST O 4l daliiie ol Aadl) (il g -0 g

7,8 & 9 year olds start to use derivational morphemes (e.g. -ness, -ful and —ment).

"derivational morphemes" alasiuly (55 Gl 5w 5 A ¥ jee (8 JukY)
(-ness, -ful and —ment) Jis

Discourse ability & metalinguistic awareness develop as children grow older.
dujam ‘).A’J\ edﬁto‘))ww\ g\JJui\aﬂqu\‘_Achsl\
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