Applied linguistics
3 lecture
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What it means to be a native speaker?
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Firstly, there is the question of personal history.

Native speakers are considered to be people who acquired the language naturally and effortlessly in
childhood.
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Secondly, there is a question of expertise.

Native speakers are seen as people who use the language, or a variety of it, correctly, and have insight
into what is or is not acceptable.
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Thirdly, there is a question of knowledge and loyalty.

Being a native speaker, it is assumed, entails knowledge of, and loyalty to, a community which uses the
language.
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However, there are some aspects of language proficiency that this traditional definition of the native
speaker does not include.
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Firstly, it says nothing about proficiency in writing, but only about proficiency in speech.
s 22U 5 g e nanll & jeal el 5 AliS) 5 g (e Canaii ol L) Y g

Secondly, the native speaker’s knowledge of the language is implicit rather than explicit. (Using the rules
correctly without being able to explain them).
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Lastly, traditional native speakerness implies nothing about size of vocabulary, range of style, or ability
to communicate across diverse communities.
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English as a Lingua Franca (ELF)

Speaking a new variety of English which depends neither on childhood acquisition nor on cultural
identity, and is often used in communication in which no native speaker is involved.
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She go
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you’re very busy today, isn’t it?
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you're very busy today, aren’t you?

The spread of English has generated intense interest in the study of language pedagogy and of Second-
Language Acquisition (SLA). Historically, the most active of applied linguistic enquiry has been in these
areas.
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Indeed, in the early days of the discipline, applied linguistics and the study of Teaching English as a
Foreign Language (TEFL) were considered to be one and the same. We will look back at the development of
TEFL over the last hundred years or so.
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Grammar-translation language teaching
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In the schoolrooms of Europe in the 20" century, the teaching of modern foreign languages was
influenced by the dead classical languages, Latin and Ancient Greek.
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Modern language learning, it was assumed, brought students into contact with great national
civilizations and their literatures.
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Grammar rules were explained to the students in their own language, vocabulary lists were learned with
translation equivalents.
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The way into the new language was always through the student’s own first language.
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Success was measured in terms of the accurate use of grammar and vocabulary rather than effective
communication.

JGall Jaal il (3 Yy <l jaall g 2o gl alaiid 483 JNA (e (42 kall 038 8 ) Giladl 8 el iy



Using the language meant written translation. There was no emphasis on the development of fluent
speech.
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The Direct Method
FEBERN

New types of students-immigrants, business people, and tourists-created a new kind of classroom
population.
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Students did not necessarily share the same first language. So, first-language explanation and
translation were not possible.

il agd = 5l 5 cagd dan il Sadd) e e jlia Gl g V) AR i b aa) ) Caall GO & jidy o g 5 el e s

Hence, the direct method was advocated in which the students’ own languages were banished and
everything was to be done through the language under instruction.
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In Berlitz Schools, for example, microphones were monitored and teachers could be fired for uttering a
single word in a student’s own language.
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Success was to be measured instaed by the degree to which the learner’s language proficiency
approximated to that of the native speaker.
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Natural language learning
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An approach in which an adult learner can repeat the route to proficiency of the native speaking child.

ikl el Eoniall 3.US e Jgeanll Gkl S of 48 dlll aleiadl G 585 ceie cllia

Learning would take place without explanation or grading, and without correction of errors, but simply
by exposure to meaningful input.
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It was believed that neither explicit instruction nor conscious learning had any effect.
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Its view of SLA was derived directly from mainstream linguistics research into child first-language
acquisition.

(sh sy dalall 48] L) ) ey gall) s Chay (g 8 ke laaiss ( second language acquisition ) SLA ¢l oS

This approach suggested that learning need not involve hard work.
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The communicative approach
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The emphasis was on meaning-focused activities and the focus was primarily and necessarily social for
the purpose of achieving a successful communication.
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There was a shift of attention from the language system as an end in itself to the successful use of that
system in context. (from form to communication)
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Language learning success is to be assessed neither in terms of accurate grammar and pronunciation for
their own sake, nor in terms of explicit knowledge of the rules, but by the ability to do things with the
language, appropriately, fluently, and effectively.
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Teachers and materials designers were urged to identify things learners need to do with the language
(i.e. conduct a needs analysis) and simulate these in the classroom.
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This shift of emphasis had consequences at both the macro level of syllabus and curriculum design and
at the micro level of classroom activity.
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At the macro level, there has been the development of English for Specific Purposes (ESP) which tries to
develop the language and discourse skills which will be needed for particular jobs (English for Occupational
Purposes (EOP)) or for particular fields of study (English for Academic Purposes (EAP)).
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At the micro level there has been the development of Task-Based Instruction (TBI) in which learning is
organized around tasks related to real-world activities, focusing on the student’s attention upon meaning
and upon successful task completion.
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Language, it was argued, is best handled all at once, as it would be in the real world, as this is the
learner’s ultimate goal.
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