


lecture 1
Applied linguistics:
Is the academic discipline concerned with the relation of knowledge about language to
decision-making in the real world
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the need for applied linguistics:
Language is at the heart of human life . without it, many of our most important activities
are inconceivable.

Language use is in many ways a natural phenomenon beyond conscious control
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The scope of applied linguistics:
Since language is implicated in so much of our daily lives, there's clearly a large an

open ended number of quite disparate activities to which applied linguistics is relevant
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1)Language and education spalail) g 4adl)
A — first language education, when a child studies their home language or languages
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B — additional language education, often divided into second language education,
when someone studies their society’s majority or official language their home
language, and foreign language education when someone studies the language of
another country.
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C — clinical linguistics Is the study and treatment of speech and communication
impairments , Whether hereditary, developmental, or acquired (through injury, stroke,
iliness, or age)
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D-language testing is the assessment and evaluation of language achievements and
proficiency, Both in first and additional languages, and for both General and specific
purposes
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2) language, work, and law O3 g Jand) dad

A — workplace communication is the study of how language is used in the workplace,
and how it contributes to the nature and power relations of different types of work.
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B — language planning is the making of decisions, often supported by legislation, about
the official status of languages and their institutional use, including their use in
education
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C — forensic linguistics is the deployment of linguistic evidence in criminal and
other legal investigations, for example to establish the authorship of the document, or

profile of a speaker from a tape-recording.
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A — literary stylistics is the study of the relationship between linguistic choices and
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B — critical discourse analysis (CDA) is the study of the relationship between linguistic
choices and effects in persuasive use of language

sl Ll Aokl s il ag slll ol JUERY) (p 4Bad) ) o sa / (il Giadld) Jla

(Blull 5 oY) Sun o anll) Lelilas i)

C — translation and interpretation is the formulation of principles underlying the
perceived

equivalence between a stretch of language and its translation, and the practice of
translating written texts and interpreting spoken language
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D- information design is the arrangements and presentation of written language,
including
issue relating to typography and to layout, choices of medium, and effective
combination
of language with other means of communication such as pictures and diagrams
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E- lexicography is the planning and compiling of both monolingual and bilingual
dictionary and other language reference works such as thesauri
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lecture 2
linguistics
is the academic discipline concerned with the study of language in general
it is bound to represent an abstract idealization of language rather than the way it is
experienced in the real world
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generative linguistics

Introduced by Noam Chomsky 1950s onward. in his view , the proper subject matter of

linguistics should be the representation of language in the mind (competence) ,rather

than the way in which people actually use language in everyday life (performance).
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sociolinguistics: the focus is very much upon the relation between language and
society
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functional linguistics: the concern is with language as a means of communication ,
the purpose it fulfils, and how people actually use their language
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corpus linguistics :vast databanks containing millions of words of actual language in
use can be searched within seconds to yield extensive information about word
frequencies and combinations which is not revealed by intuition
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these approaches to linguistic study seem much closer of the reality of experience than
Chomsky’s , and therefore more relevant to the concerns of applied linguistics .yet,
they are abstract in the sense that they detach language from the experience of its use
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this is because their purpose is to describe and explain and not , as in applied
linguistics , to engage with decision making .
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description versus prescription

linguistics favour description (saying what does happen)
over prescription (saying what ought to happen)
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linguistics concern is knowledge as an end in itself rather than with action based upon
that knowledge
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prescription is a social phenomenon
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the growth of English
400 million or so first-language speakers and over a billion where it is the official
language (education business)
the role of other international languages such as French or Russian had diminished
drastically
French is no longer the international language of air traffic control, or dominant in
Diplomacy
German and Russian are no longer internationally necessary for scientific study.
actually
the influence of English can be seen in films ,television programs ,
advertisements , and the internet the teaching and learning of English has generated
tremendous personal ,political ,academic ,and commercial interests
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What it means to be a native speaker? ey aliall L sad, 13l

Firstly, there's the question of personal history geadll i b ja £ g 90 52 Yy
Native speakers and are considered to be people who acquired the language naturally
and effortlessly in childhood
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Secondly, there is a question of expertise s g gaga s il

Native speakers are seen as people who use the language, or variety of it, correctly,
and have insight into what is or is not acceptable
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Thirdly, there's a question of knowledge and loyalty. gadaY 5 48 mall g g ga Gl
Being a native speaker, it is assumed, entails knowledge of, and loyalty to, a
community that uses the language.

However, there are some aspects of language proficiency that this traditional definition
of the native speaker does not include
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Firstly, it says nothing about proficient see in writing , but only about proficiency in
speech
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Secondly, the native speakers knowledge of the language is implicit rather than
explicit . (using the rules correctly without being able to explain them).
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Lastly, traditional native speakerness implies nothing about size of vocabulary, range

of style, or ability to communicate across diverse communities.
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English as alingua franca (ELF) 4S_sida 4ad 4 julady) 4all)
Speaking and new variety of English which depends neither on childhood acquisition
nor on cultural Identity and is often used in communication in which No native speaker
is involved
(she go)
(you’re very busy today,Isn’t it?)
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The spread of English has generated intense interest in the study of language
pedagogy and of second-language acquisition (SLA).
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historically, the most active of applied linguistics enquiry has been in these areas
Indeed, in the early days of the discipline, applied linguistics and the study of
Teaching English as a foreign language (TEFL)
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were considered to be one and the same . we will look back at the development of
TEFL over the last hundred years or so.
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Grammar translation language teaching

In the schoolrooms of Europe in the 20th century, the teaching of modern foreign
languages was influenced by the dead classical languages, Latin and ancient Greek.
Modern language learning, it was assumed, brought students into contact with great
national civilizations and their literatures.

Grammar rules were explained to the students in their own language , vocabulary lists
were learned with translation equivalents.

the way into the new languages was always through the student’s own first language.
success was measured in terms of the accurate use of grammar and vocabulary rather
than effective communication using the language meant written translation there was
no emphasis on the development of fluent speech
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lecture 4
the direct method &bl sl 1
new types of students-immigrants , business people , and tourists-created a new kind
of classroom population students did not necessarily share the same first language,
so , first language explanation and translation were not possible .
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Hence , the direct method was advocated in which the student’s own languages were
banished and everything was to be done through the language under instruction
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in Berlitz schools , for example , microphones were monitored and teachers could be
fired for uttering a single word in a students’s own language
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success was to be measured instead by the degree to which the learners’s language
proficiency approximated to that of the native speake
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natural language learning 4all Laulall alail 2
an approach in which an adult learner can repeat the route to proficiency of the native
specking child .
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learning would take place without explanation or grading , and without correction of
errors, but simply by exposure to meaningful input
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it was believed that neither explicit instruction nor conscious learning had any effect
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its view SLA was derived directly from mainstream linguistics research into child first
language acquisition
s aiad Jahall ) slad¥) 138 o) g gl Canll 8 il CuaSLA 5k dga

this approach suggested that learning need not involve hard work
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the communication approach (el sl cgud) 3
the emphasis was on meaning-focused activities and the focus was primarily and
necessarily social for the purpose of achieving a successful communication
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there was a shift of attention from the language system as an end in itself to the
successful use of that system in context (from form to communication )
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language learning success is to be assessed neither in terms of accurate grammar and
pronunciation for their own sake,nor in terms of explicit knowledge of the rules, but by
the ability to do things with the language, appropriately ,fluently ,and effectively
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teachers and materials designers were urged to identify things learners need to do with
language (l.e. conduct a needs analysis)and simulate these in the classroom this shift
of emphasis had consequences at both the macro level of syllabus and curriculum
design and at the micro level of a classroom activity ‘
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at the macro level, there has been the development of English for Specific purposes
(ESP)
which tries to develop the language and discourse skills which will be needed for
practical jobs (English for Occupational Purposes (EOP))
or for practical fields of study (English for Academic Purpose (EAP))
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At the micro level there has been the development of Task-Based Instruction (TBI) in
which learning is organized around task related to real-world activities, focusing on the
student’s attention upon meaning and upon successful task completion
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Language, it was argued, is best handled all at once, as it would be in the real world,
as this is the learner’s ultimate goal
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lecture 5

Knowing the grammar and vocabulary of the language, although essential, is one
thing.being able to put them to use involve other types of knowledge and ability as well.
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Linguistic competence
Isolating the formal system of language (l.e. it's pronunciation, grammar, and
vocabulary) either for learning or for analysis, is a useful first step.
However, the adoption of traditional language-teaching methods need not imply that
this is all that learning a language involves, but only that a sound knowledge of the

rules and an accurate, if slow, deployment of them is the basis for further development.
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This has come from theoretical linguistics in the work of Noam Chomsky.His idea is
that the human capacity for language, as illustrated by a child’s acquisition of the
language around them, is not the product of general intelligence or learning ability, but
an innate genetically determined feature of the human species
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We are born with considerable pre-programmed knowledge of how language works,
and require only minimal exposure to activate our connection to the particular language
around us. In Chomsky’s view, the newborn infant brain already contains a universal
grammar (UG) which forms the basis of competence in the particular language of the
child goes on to speak )
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If we except Chomsky’s view, language, as an object of academic enquiry ,
becomes something more biological than social, the similarities between languages
outweigh differences
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Communicative competence
As a deliberate contrast to Chomsky’s linguistic competence, the sociolinguist Dell
Hymes offered communicative competence in the late 1960s.

As Hymes observed, a person who had only linguistic competence would be quite
unable to communicate.

They would be a kind of social monster producing grammatical sentences unconnected
to the situation in which they occur.

What is needed for successful communication, Hymes suggested, it's four types of
knowledge : possibility ,feasibility , appropriateness , and attestedness.
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possibility ,feasibility , appropriateness , and attestedness
possibility

A communicatively competent speaker knows what is formally possible in a language,
l.e, whether an instance conforms to the rules of grammar and pronunciation.They
know, for example, that “me go sleep now “ transgresses these rules while “I'm going
to go to sleep now” does not.knowledge of possibility is not sufficient in itself for

communication.
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“l am going to sleep now” maybe grammatical, meaningful, and correctly
pronounced, but it is not necessarily the right thing to say,

Whereas “me go sleep now” although wrong maybe both meaningful at appropriate
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In addition, a communicatively competent Speaker may know the rules, be capable of
following them, but nevertheless break them deliberately

" That was a hard day’s night"
430 deaty o) @8l Juady B D pag gl Je a8 55 e gall Camy 54 Eaatall ¢ adlal
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2) feasibility
A communicatively competent person knows what is feasible.this is a psychological
concept concerned with limitation to what can be processed by the mind, and is best
illustrated by an example
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The cheese was green
The cheese the rat ate was green
The cheese the rat the cat chased ate was green

The cheese the rat the cat the dog saw chased ate was green
The cheese the rat cat the dog the man beat saw chased ate was green

The last two sentences may be possible but they are not feasible they do not work, not
because they are ungrammatical, but because they are so difficult to process
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possibility ,feasibility , appropriateness , and attestedness
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lecture 6
3- Appropriateness

This concerns the relationship of language or behavior to context.

For example, (calling a police officer ‘darling’ or tickling them as they reprimand you);
(using slang or taboo words in a formal letter); or (answering a mobile phone call
‘during a funeral).
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4- Attestedness
i.e. ‘whether something is done’. "l Jz8" olixs

For example, the phrase ‘chips and fish’. From one point of view this is possible
(it does not break any grammar rule), feasible (it is easily processed and readily
understandable), and appropriate (it does not contravene any sensitive social
convention). Nevertheless, it does not occur as frequently as ‘fish and chips’
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What do we mean by context?

All of the following, for example, might be involved in interpreting a real encounter: tone
of voice and facial expression; the relationship between speakers; their age, sex, and
social status; the time and place; and the degree to which speakers do-or do not-share
the same cultural background.
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In order to give a systematic description of context, Applied linguistics has drawn upon,
and also developed, discourse analysis.

The study of how stretches of language in context are perceived as meaningful and
unified by their users. Three areas of study which contribute to this field are
paralanguage, pragmatics, and genre studies.
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1- Paralanguage

When we speak we do not only communicate through words. A good deal is conveyed
by tone of voice-whether we shout or whisper for example, and by the use of our
bodies-whether we smile, wave our hands, touch people, make eye contact, and so on.
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2- Pragmatics

Is the discipline which studies the knowledge and procedures which enable people to
understand each other’s words. Its main concern is not the literal meaning, but what
speakers intend to do with their words and what it is which makes this intention clear.

How are you? (asking about someone’s health or a greeting)
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3- Genre

A term defined by the applied linguist John Swales as a class of communicative
events which share some set of communicative purposes. Other Possible examples of
genres include conversations, consultations, lessons, emails, Web pages, brochures,
prayers, news bulletins, stories, and jokes.
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(4age ) lecture 7

What is language testing?

"Language Testing is the practice and study of evaluating the proficiency of an
individual in using a particular language effectively."
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Types of Tests ralll L) (e dege g1 53l
A. Based on Purposes calay) e 218 jlaal
B. Based on Response Al e e B Ll

D. Based on Score Interpretation 4sgiill juudi e A8 jLadl
A. Based on Purposes: <y e ailall Ly Yol

There are many kinds of tests; each test has specific purpose and a particular criterion
to be measured. We will explain five kinds of tests based on specific purposes. Those
tests are proficiency test, diagnostic test, placement test, achievement test,
lanquage aptitude test.
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1. Proficiency Test

The purpose of proficiency test is to test global competence in a language. It tests
overall ability regardless of any training they previously had in the language.
Proficiency tests have traditionally consisted of standardized multiple-choices item on
grammar, vocabulary, reading comprehension, and listening comprehension.

One of a standardized proficiency test is TOEFL .
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2. Diagnostic Test luadill jLiay)

The purpose is to diagnose specific aspects of a language. These tests offer a
checklist of features for the teacher to use in discovering difficulties. Proficiency tests
should elicit information on what students need to work in the future; therefore the test
will typically offer more detailed subcategorized information on the learner.
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For example, a writing diagnostic test would first elicit a writing sample of the students.
Then, the teacher would identify the organization, content, spelling, grammar, or
vocabulary of their writing. Based on that identifying, teacher would know the needs of
students that should have special focus.
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3. Placement Test s siwall aaa5 Lad|

The purpose of placement test is to place a student into a particular level or section of
a language curriculum or school. It usually includes a sampling of the material to be
covered in the various courses in a curriculum. A student’s performance on the test
should indicate the point at which the student will find material neither too easy nor too
difficult.

3 sal) laiias e Jodi Wl aale fpaa ol )3 meia 5) A ye g 5l (e (5 siie (A Qllhall pia g 4t Caagll
o) e Laaay Cogus Gl Lo A o & Callall 4505 (i (a5 4dlinal) saliall 8 0l g 5l Lphass Cogus S
(eﬁs.n&)lu_ﬂhm)la&jlu}\uﬂu L;;Luuj&ﬁ&muﬁa\)luilagjua\w)w

Placement tests come in many varieties: assessing comprehension and production,
responding through written and oral performance, multiple choice, and gap filling
formats. One of the examples of Placement tests is the English as a Second Language
Placement Test (ESLPT) at San Francisco State University.
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4. Achievement Test luasill sy
The purpose of achievement tests is to determine whether course objectives have

been met with skills acquired by the end of a period of instruction. Achievement tests
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should be limited to particular material addressed in a curriculum within a particular
time frame.
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Achievement tests belong to summative because they are administered at the end on
a unit/term of study. It analyzes the extent to which students have acquired language
that have already been taught.
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5. Language Aptitude Test 4xlll &) jlaal

The purpose of language aptitude test is to predict a person’s success to exposure to
the foreign language. According to John Carrol and Stanley Sapon (the authors of
MLAT), language aptitude tests does not refer to whether or not an individual can learn
a foreign language; but it refers to how well an individual can learn a foreign language
in a given amount of time and under given conditions.
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In other words, this test is done to determine how quickly and easily a learner learn
language in language course or language training program. Standardized aptitude
tests have been used in the United States:

The Modern Language Aptitude Test (MLAT)
The Pimsleur Language Aptitude Battery (PLAB)
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lecture 8
Types of Tests
A. Based on Purposes calay) e 218 jlaal
B. Based on Response AaiuYl e e L6 sl

C. Based on Orientation and The Way to Test _Lia¥) § ks Glgaa 5l e 2iE il

D. Based on Score Interpretation dagiill jowdt e 218 Lial

B. Based on Response

There are two kinds of tests based on response. They are subjective test and objective
test.

1. Subjective Test

Subjective test is a test in which the learners ability or performance are judged by
examiners’ opinion and judgment. The example of subjective test is using essay and
short answer.
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2. Objective Test

Objective test is a test in which learners ability or performance are measured using
specific set of answer, means there are only two possible answer, right and wrong. In
other word, the score is according to right answers. Type of objective test includes
multiple choice tests, true or false test, matching and problem based questions.
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Advantages and Disadvantages of Commonly Used ahaiuyl daild ¢ ge 5 Ll e
Types of Objective Test :(<gll) SIa¥ syl gl gl 1

1- True or False Wi o) ra
Advantages Ul

Many items can be administered in a relatively short time. Moderately easy to write and
easily scored.
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Disadvantages L s=e

items, even if material has not been mastered.
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2- Multiple Choice <Ll amia
Advantages Ul

Can be used to assess a broad range of content in a brief period. Skillfully written
items can be measure higher order cognitive skills. Can be scored quickly.
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Disadvantages <=

Difficult and time consuming to write good items. Possible to assess higher order
cognitive skills, but most items assess only knowledge. Some correct answers can be
guesses.

Limited primarily to testing knowledge of information. Easy to guess correctly on many
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Matching 4&adl
Advantages bl <

Items can be written quickly. A broad range of content can be assessed. Scoring can
be done efficiently.

(c@_mj\waﬁﬁ%\dﬁﬁ)&d@).\ﬁgw\w@»\jd&h}}ﬁ%ﬂﬂhﬂ\&ﬁi@ﬁm
c;@Sd&dﬂ\Q)ﬁ@m}

() sad dditae 4N GY A gy Laaad )85 5 4 51 clalal dapanall alal) ()5S Sin)

Disadvantages
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Advantages and Disadvantages of Commonly Used ahaiu¥) aaild cse 5 L
Types of Subjective Test aaill iyl ¢l gl d

1- Short Answer o_uaill llaY)

Advantages L !

Many can be administered in a brief amount of time. Relatively efficient to score.
Moderately easy to write items.
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Disadvantages < sl

Difficult to identify defensible criteria for correct answers. Limited to questions that can
be answered or completed in a few words.

Higher order cognitive skills difficult to assess.
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Essay Judll
Advantages LIl

Can be used to measure higher order cognitive skills. Easy to write questions. Difficult
for respondent to get correct answer by guessing.
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Disadvantages

Time consuming to administer and score. Difficult to identify reliable criteria for scoring.
Only a limited range of content can be sampled during any one testing period.
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Types of Tests
A. Based on Purposes calay) e 218 jlaal
B. Based on Response AaiuYl e e L6 sl

C. Based on Orientation and The Way to Test _Lia¥l § ks Glgaa ¢l e 238 jLaal

D. Based on Score Interpretation dagiill jowdt e 218 Lial

C. Based on QOrientation and The Way to Test DY) Gk dilga gl e 6 s

Language testing is divided into two types based on the orientation.

They are 1 language competence test and 2 performance language test.
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Language competence test is a test that involves components of language such as
vocabulary, grammar, and pronunciation

while performance test is a test that involve the basic skills in English that are writing,
speaking, listening and reading.
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Moreover language testing is also divided into two types based on the way to test
They are 1 direct testing and 2 indirect testing.
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Direct testing is a test that the process to elicit students competences uses basic skill,
like speaking, writing, listening, or reading while indirect lanquage testing is a test
that the process to elicit students competences does not use basic skills.
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Therefore, language testing can be divided into four types based on orientation and the
way to test. They are: glsi) ¢ A JLia¥l a5, jhay Clgaa gill o 5S35 Al 4alll jlos) apdl adati 1A

1-Direct competence test. sdbul) o5 WSl i)
2-Indirect competence test. sl il oplisl) jLasd)
3-Direct performance test. sl sl sl
4-Indirect performance test. dls sl ¢l JLas)
1. Direct Competence Tests sl ssldsll Lady)

The direct competence test is a test that measure the students knowledge about
language component, like grammar or vocabulary, which the elicitation uses one of the
basic skills, speaking, listening, reading, or writing. For example, a teacher wants to
know about students grammar knowledge. The teacher asks the students to write a
letter to elicit students knowledge in grammar.
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2. Indirect Competence Test i pall eelisl) jLad)

The indirect competence test is a test that measure the students knowledge about
language component, like grammar or vocabulary, which the elicitation does not use
one of the basic skills, speaking, listening, reading, or writing. The elicitation in this test
uses other ways, such as multiple choice.

For example, the teacher wants to know about students grammar knowledge. The
teacher gives a multiple choice test for the students to measure students knowledge in
grammar.
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3. Direct Performance Test <l ¢y Las)

Direct performance test is a test that the students skill in reading, writing, speaking,
and listening that the elicitation is through direct communication. For example, the
teacher want to know the students skill in writing, the teacher ask the students to write
a letter, or to write a short story.
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4. Indirect Performance Test_ <l ) slay) jLid)

Indirect performance test is a test that measure the students skill in reading, writing,
speaking, and listening that the elicitation does not use the basic skill. For example, the
teacher wants to measure the students skill in listening. The teacher gives some
picture and asks the students to arrange the students the pictures into correct order
based on the story that they listen to.
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D. Based on Score Interpretation Aafiil) padi o aild jLad)
There are two kinds of tests based on score interpretation.

They are norm-referenced tests and criterion-referenced tests.
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1. Norm-Referenced Test > Jbaa 53 Ui

Norm-referenced tests are designed to highlight achievement differences between and
among students to produce a dependable rank order of students across a continuum of
achievement from high achievers to low achievers (Stiggins, 1994).
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School systems might want to classify students in this way so that they can be properly
placed in remedial or gifted programs. The content of norm-referenced tests is selected
according to how well it ranks students from high achievers to low. In other words, the
content selected in norm-referenced tests is chosen by how well it discriminates
among students.
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A student’s performance on an norm referenced test is interpreted in relation to the
performance of a large group of similar students who took the test when it was first
normed. For example, if a student receives a percentile rank score on the total test of
34, this means that he or she performed as well or better than 34% of the students in
the norm group.

This type of information can useful for deciding whether or not students need remedial
assistance or is a candidate appropriate for a gifted program. However, the score gives
little information about what the student actually knows or can do.
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2. Criterion-Referenced Test aaa jlza g3 i)

Criterion-referenced tests determine what test takers can do and what they know, not
how they compare to others (Anastasi, 1988). Criterion-referenced tests report how
well students are doing relative to a pre-determined performance level on a specified
set of educational goals or outcomes included in the school, district, or state
curriculum.
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Educators may choose to use a criterion-referenced test when they wish to see how
well students have learned the knowledge and skills which they are expected to have
mastered. This information may be used as one piece of information to determine how
well the student is learning the desired curriculum and how well the school is teaching
that curriculum.
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The content of a criterjdion-referenced test is determined by how well it matches the
learning outcomes deemed most important. In other words, the content selected for the
criterion-standard tests is selected on the basis of its significance in the curriculum.

Criterion-referenced tests give detailed information about how well a student has
performed on each of the educational goals or outcomes included in that test.
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lecture 10
- Characteristics of a good test xall JLiaV) jalliad

In order to judge the effectiveness of any test it is sensible to lay down criteria against
which the test can be measured <as follows:
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1- Validity: 4élaadl

a test is valid if it tests what it is supposed to test .Thus it is not valid «for example <to
test writing ability with an essay question that requires specialist knowledge of history
or biology — unless it is known that all students share this knowledge before they do
the test
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A particular kind of ‘validity’ that concerns most test designers is face validity. This
means that the test should look, on the ‘face’ of it, as if it is valid. A test which
consisted of only three multiple choice items would not convince students of its face
validity however reliable-or practical teachers thought it to be.
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2- Reliability; <l

A good test should give consistent results. For example, if the same group of students
took the same test twice within two days — without reflecting on the first test before they
sat it again — they should get the same results on each occasion. If they took another
similar test, the results should be consistent. If two groups who were demonstrably
alike took the test, the marking range would be the same.
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In practice, ‘reliability’ is enhanced by making the test instructions absolutely clear,
restricting the scope for variety in the answers, and making sure that test conditions
remain constant.
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Reliability also depends on the people who mark the tests — the scorers. Clearly a test
is unreliable if the result depends to any large extent on who is marking it. Much
thought has gone into making the scoring of tests as reliable as possible.
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A- Writing tests : 4Usl) jLasl

Before designing a test and then giving it to a group of students, there are a number of
things we need to do: L pLill ZUsd e (e 230 2a g cllia Ol (40 de ganal ailae ) 5 LEAY) AUS 8

1- Assess the test situation: JLEaY) Al a8

before we start to write the test we need to remind ourselves of the context in which
the test takes place. We have to decide how much time should be given to the test-
taking, when and where, it will take place, and how much time there is for marking.
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2- Decide what to test: )Yl aass . we have to list what we want to include in our test.
This means taking a conscious decision to include or exclude skills such as reading
comprehension or speaking (if speaking tests are impractical). It means knowing what
syllabus items can be legitimately included (in an achievement test), and what kinds of
topics and situations are appropriate for our students. 4ledy Loy 48 Gaaly 1 HLIAY) 30a3 Y
LA g8) Caanill ¢ agdll ¢ oel il Ol jlge Jie Alady Yoy HLEAY) Aladilal dginile a3 Jixg 128 5 | U jLia)
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3-Balance the elements: yaliall o ;8IS

If we are to include direct and indirect test items we have to make a decision about
how many of each we should put in our test. A 200-item multiple choice test with a
short real-life writing task tacked onto the end suggests that we think that MCQs are a
better way of finding out about students than more integrative writing tasks would be.
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4- Weight the scores: ( Jaall & L) Gila jall dpea)

However well we have balanced the elements in our test, our perception of our
students’ success or failure will depend upon how many marks are given to each
section or sections of the test. If we give two marks for each of our ten MCQs, but only
one mark for each of our ten transformation items, it means that it is more important for
students to do well in the former than in the latter.
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5- Making the test work: sy slac)

It is absolutely vital that we try out individual items and/or whole tests on colleagues
and students alike before administering them to real candidates.

Such trialing is designed to avoid disaster, and to yield a whole range of possible
answers/responses to the various test items. This means that when other people finally
mark the test we can give them a list of possible alternatives and thus ensure reliable-
scoring.
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B- Marking the test JLia¥) musaal
How to avoid subjectivity in scoring? 4sgill & 4uc s sall a2 aiati Cas
1-Training <

If scorers have seen examples of scripts at various different levels and discussed what
marks they should be given, then their marking is likely to be less erratic than if they
come to the task fresh.
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2- More than one scorer: Csalll e 3l

Reliability can be greatly enhanced by having more than one scorer. The more people
who look at a script, the greater the chance that its true worth will be located
somewhere between the various scores it is given.
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3-Global assessment scale; 4wl il jall o

A way of specifying scores that can be given to productive skill work is to create ‘pre-
defined descriptions of performance’. Such descriptions say what students need to be
capable of in order to gain the required marks.
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4-Analytic profiles: ( cUall sbal) Jalas

Marking gets more reliable when a student’s performance is analyzed in much greater
detail. Instead of just a general assessment, marks are awarded for different elements.
Sladle slae) (S5 ple i 3 me Gl ¢ qallall Jpalis o S0 Gt Galldall (5 iasal SIS e sl
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5-Scoring and interacting during oral tests: 4xsall @l LAY JYA e Jeldill y Gla il va

Scorer reliability in oral tests is helped not only by global assessment scores and
analytic profiles but also by separating the role of scorer (or examiner) from the role of
interlocutor (the examiner who guides and provokes conversation). This may cause
practical problems, but it will allow the scorer to observe and assess, free from the
responsibility of keeping the interaction with the candidate or candidates going.
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lecture 11
Literary Stylistics : 4xsalll cadlud) 4l

Linguistic analysis, in other words, can describe and analyze the language of a literary
text but is not of itself an applied linguistic activity. It begins to move in that direction,
however, when linguistic choices are linked to their effects upon the reader and some
attempt is made at an explanation. This is the endeavor of literary stylistics.
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It is not perhaps in itself applied linguistics as it involves no practical decision making,
but it is, as we shall see, an important resource for the analysis of powerful and
persuasive uses of language in general.
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It raises awareness, not only of the importance of exact wording but of how there is far
more at stake in the use of language than the literal meaning of the words.
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Stylistic analyses tend to highlight three related aspects of literary language:
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1 its frequent deviation from the norms of more everyday language use;

2 its patterning of linguistic units to create rhythms, rhymes,

3and parallel constructions; and the ways in which the form of the words chosen
seems to augment or intensify the meaning.
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Critical Discourse Analysis (CDA) <thill Julas 18

Of more interest to applied linguists, and of more danger or being less transparent, is the
presentation of the same facts in ways which, while not altering the truth of what is said,
nevertheless influence, and are perhaps calculated to influence, the reader’s attitude. Thus just
as a glass might be described as ‘half full’ or ‘half empty’ with rather different implications, so
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the same food item can be truthfully described as either ‘90% fat-free’ or ‘10% fat’. Both are
equality true, but to a consumer bent upon reducing their calorie intake the former description
seems more attractive.
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of such detail that a real contribution can be made to people’s capacity to read and
listen critically, and to resist being manipulated by what is said. The analysis of such
language and its effects is known as critical linguistics, or, when placed in a larger
social context and seen as part of a process of social change, as Critical Discourse
Analysis (CDA).
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A further area of interest, less evident without linguistic analysis, is persistent patterns
of grammatical choice. There are, for example, constructions which allow a speaker or
writer not be to mention the agent (i.e the person responsible for something). Two
strategies in particular allow this to happen. One is passivization, the favoring of
passive constructions over active ones, for example,
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The literal meaning is the same, but the effect is very different. It is in precise analysis

‘Five children were killed in the air attack’ not ‘The pilots killed five children’.
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The other is nominalization, when actions and processes are referred to by nouns as
though they, rather than the people doing them, were the agent, for example,
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‘Genetic modification is a powerful technique’ rather than ‘Researchers who modify
genes have a great deal of power’.
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Second-Language Acquisition (SLA) 4all) ciluis|

From the 1960s onwards, great strides were made in first language acquisition
research. Taking its cue from these, and starting in earnest in the 1970s, SLA research
concerned itself with both explaining and describing the process of acquiring a second
language. (In this context, ‘second language’ is used to refer to any additional
language, embracing both foreign languages and second languages in the more
limited sense).
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It has looked at the route, the rate, and the end state of SLA, and the ways in which it
is affected by external factors such as instruction, interaction, and motivation.
Particular areas of interest have included the degree of transfer from the first
languagel/s, the degree of in learners’ language, variation between learners or
within one learner, and—most of all perhaps—why the process of acquiring a second
language, as opposed to acquiring a first language, is so often regarded as
‘incomplete’.
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1) The discipline that studies the nature and use of language is:
a. Grammar

b. Applied linguistics
c. Syntax
® d. Linguistics
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: 2) In that approach, a typical exercise is to translate sentences from the target language into the mother tongue.
i a. Reading approach

: b. Situational approach

: c. Direct approach

I * d. Grammar- Translation approach
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3) In that approach, Respect is emphasized for the individual.
a. Reading approach
b. Grammar- Translation approach
® c. Affective- Humanstic approach
d. Communicative approach

L

d

[4) Among causes of errors is:
* a. Language transfer
b. Teaching too much grammar
c. Class size
d. Using Longman's textbooks

5) In that theory, the learner's competence is transitional.
a. Error analysis
* b. Interlanguage
¢. Theory of syntax
d. Krashen's Monitor Model

6) Those are people who use the monitor when it is appropriate and when it does not interfere with communication.
a. Monitor over-users
* b. Monitor optimal-users
c. Monitor under-users
d. Monitor poor-users
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