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(—Applied Linguistics lecture 1 —~

Applied Linguistics adcdait! Slgat
Is the academic discipline concerned with the relation of knowledge about language to decision
making in the real world.
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The need for Applied Linguistics AG i Olygallf zliod 131
s Language is at the heart of human life. ) Bl 2 i@l Ayliey RSl
4 Without it, many of our most important activities — Gudaitt 4418 ;& deglt AGLY LG oLl eline zuual « Aall) (ods «
are inconceivable.
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The scope of Applied Linguistics aacdait Slisath jltad
Since language is implicated in so much of our daily lives, there is clearly a large and open-ended
number of quite disparate activities to which applied linguistics is relevant.
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(11Language and Education

First language education : =¥*»* 41 J i ata3
When a child studies their home language or languages. ¥ aiar Jatal elais Ladic

B Additional-language education: ialai dar a3
Often divided into second language education, when someone studies their society’s majority or
official language which is not their home language, and foreign language education, when someone
studies the language of another Country.
Crvod I @uidiS LIS
i 91 4B yens ST paiont) A 21 T Lo L b iy Lotic second language education
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(a.u,‘;e__z..,;.gq.swmnuu.\sgis)‘?‘y‘ RGO ‘b&im“ue.%h' Syt Lenkic foreign language education
n Clinical linguistics: acaar SLgat
Is the study and treatment of speech and communication impairments, whether hereditary,
developmental, or acquired (through injury, stroke, illness, or age).
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m Language testing: aau jLasi
Is the assessment and evaluation of language achievement and proficiency, both in first and
additional languages, and for both general and specific purposes.
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(2)Language, work, and law

“ Workplace communication: (eatf stei 2 Lot st

M Language planning: st dagasas

Forensic linguistics’: aataar ogat

(3)Language, work, and law

WA Literary stylistics: a1 cotiuiy

B Critical Discourse Analysis(CDA): guaitt wlasg Julss

n translation and interpretation:agas g augists aes it

[" information design: clestat! gueuas

E Lexicography: e tatf
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Is the study of how language is used in the workplace, and how it contributes to the nature and
power relations of different types of work.
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Is the making of decisions, often supported by legislation, about the official status of languages
and their institutional use, including their use in education.
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Isthedeploymentoflinguisticevidenceincriminaland otherlegalinvestigations, for,example,

to establish the authorship of a document, or a profile of a speaker from a tape-recording.
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Is the study of the relationship between linguistic choices and effects on literature
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is the study of the relationship between linguistic choices and effects in persuasive uses of language.
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is the formulation of principles underlying the perceived equivalence between a stretch of language

and its translation, and the practices of translating written texts and interpreting spoken language.
(its translation ca.g aat ) (giea 39 (a stretch of language ,auats aat 2) 23 5 ied o gLty A3al & a)&‘;.m el an il
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is the arrangement and presentation of written language, including issues relating to typography

and layout, choices of medium, and effective combinations of language with other means of

communication such as pictures and diagrams.
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Is the planning and compiling of both monolingual and bilingual dictionaries, and other language
reference works such as thesauri
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Linguistics ousau
Is the academic discipline concerned with the study of language in general
It is bound to represent an abstract idealization of language rather than the way it is experienced in the
real world.
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experienced in the real world an abstract idealization of language . . e L Aguadty
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.decision making in the real world w‘e e s & Aoy Aale Al
Generative Linguistics g5 Slbgat
Introduced by Noam Chomsky 1950s onward. In his view, the proper subject matter of linguistics
should be the representation of language in the mind (competence), rather than the way in which
people actually use language in everyday life (performance).
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Sociolinguistics: awelaia¥1 Slisat
The focus is very much upon the relation between language and society.
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Functional Linguistics: aats s Sbgau
The concernis with language as a means of communication, the purpose it fulfils, and how people actually
use theirlanguage.
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Corpus Linguistics: Sbisalt ues »1 5 32

Vast databanks containing millions of words of actual language in use can be searched within seconds to

yield extensive information about word frequencies and combinations which is not revealed by intuition.

COST ¢ 11yt ylidnl ¢ (o 3001 YL 31 Ot p3) RGPS Lilad Subatt SILAISH (yMe (oo (§aiots (6938 (o) A liiay Aaduid Adig iSH Ol Bcld

e Cliomy 01 AalSI (oo Al g9 Alelid Cilaglan U U (3153 B ouky 53 Las Gl (318 Aadmial) S laN 5008 (Sotions ( g oaminay 5 9530 98 Lo JS ...
3 yLind) A1 5208 Bite Luve (3 gty ABBAN L1 518 o ol Jouantl LiSas ¥ Lok ¢ LgF Gom M1 9 G Luad ol g L y) 5535 C1 o 3k g Leiliel prrasms

L (e L 583 Lo psen Lo ol (G 1S ol 2 5L 1 SIS 5 3 COTPUS Raduids Ay gouslon Aguta i 39,580 (S9aY (Foa ) ST (of oy | 1002257
5l ACiayg JA A Dy 1 Hlaudt g A3 )L ¥ OV IS ol 048 2 a i AalS 0359 5 50 @S L glin Cdguw ¢ p M AalS (po Lg® Liiny g « S¥ Lag
?iL«,nq..eiw;uin,t.:sira&y\s,,,ms_a."«sa,s,&w;,i&&.sg:mp,‘u.\a,a,ug&%asu,amiwagﬂeyymuemutg.z,ﬂnu

. ( Corpus Linguistics ¢gu L Jouogh pdaiind ¥ A3, E g0 008 S ¢ il

These approaches to linguistic study seem much closer to the reality of experience than Chomsky’s, and

therefore more relevant to the concerns of applied linguistics. Yet, they are abstract in the sense that

they detach language from the experience of its use.

This is because their purpose is to describe and explain and not, as in applied linguistics, to engage with

decision making.
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Description versus prescription

4 Linguists favor description (saying what does happen) over prescription (saying what ought to happen)
4 Linguists concern is knowledge as an end in itself rather than with action based upon that knowledge
4 Prescription is a social phenomenon.
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The growth of English

4 400 million or so first - language speakers and over a billion where it is the official language (education, business)
4 Therole of other international languages such as French or Russian has diminished drastically

4 Frenchis no longer the international language of air traffic control, or dominant in diplomacy

4 German and Russian are no longer internationally necessary for scientific study.

4 Actually, the influence of English can be seen in Films, television programs, advertisements, and The Internet.

4 The teaching and learning of English has generated tremendous personal, political, academic, and commercial
interest.
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What it means to be a native speaker? ad ctial ciusie o553 o ias 13ke
Firstly, there is the question of personal history. — casts 1agh dudw ) Aads e 15w ST Aaladi 2

Native speakers are considered to be people who acquired the language naturally and effortlessly in
childhood. A galalf ke @UaTILB g (3949 (racds JSo AN @@l |5-uTST (30 08 Crubia¥ 1 (g3l

Secondly, there is a question of expertise. st 5 5,31 se Jiiw Slia Lals s

Native speakers are seen as people who use the language, or a variety of it, correctly, and have insight
into what is oris not acceptable.  Lisat pous 5o 8 056ty il JS i A1 @giad (pantinium (ulil S (o1 (s5amat 11 ket
ot Uas pliag Lo gf Jgulo pis 90 Ly

Thirdly, there is a question of knowledge and loyalty. ¥ty &8 ,ats fe J13w Stla Lot

Being a native speaker, it is assumed, entails knowledge of, and loyalty to, a community which uses the
language. AR S0 Eotonly (ST peaiont| I o W gt Ely (1D iy Liasf g e (948 i ELLLD O Sy (o il ¢ ELIAL (ol Crlmile (655 o
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However, there are some aspects of language proficiency that this traditional definition of the native
speaker does notinclude.  ta¥ usits J dalall caylait) 2 oS5 @F Agalt 5 )let! Alul Coitgadf (oaay SIlin

Firstly, it says nothing about proficiency in writing, but only about proficiency in speech.
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Secondly, the native speaker’s knowledge of the language is implicit rather than explicit.
(Using the rules correctly without being able to explain them)
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Lastly, traditional native speakerness implies nothing about size of vocabulary, range of style, or ability
to communicate across diverse communities.
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English as a Lingua Franca (ELF) as e 240 .S d jdaai1 dat
Speaking a new variety of English which depends neither on childhood acquisition nor on cultural identity,
and is often used in communication in which no native speaker is involved.
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The spread of English has generated intense interest in the study of language pedagogy and of Second-
Language Acquisition (SLA). Historically, the most active of applied linguistic enquiry has been in these
areas.
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Indeed, in the early days of the discipline, applied linguistics and the study of Teaching English as a Foreign

Language (TEFL) were considered to be one and the same. We will look back at the development of TEFL

over the last hundred years or so..
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Grammar-translation language teaching aes 1y 2a1 de158 autas

Inthe schoolrooms of Europeinthe 20” century, the teaching of modern foreign languages

was influenced by the dead classical languages, Latin and Ancient Greek.
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Modern language learning, it was assumed, brought students into contact with great
national civilizations and their literatures.
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Grammar rules were explained to the students in their own language, vocabulary lists
were learned with translation equivalents.
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The way into the new language was always through the student’s own first language.
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Success was measured in terms of the accurate use of grammar and vocabulary rather
than effective communication.
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Using the language meant written translation.
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There was no emphasis on the development of fluent speech.
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The Direct Method 35 yaLas 4z,

New types of students-immigrants, business people, and tourists-created a new kind of classroom
population.

Students did not necessarily share the same first language. So, first-language explanation and translation
were not possible.

Hence, the direct method was advocated in which the students’ own languages were banished and
everything was to be done through the language under instruction.

In Berlitz Schools, for example, microphones were monitored and teachers could be fired for uttering a
single word in a student’s own language.

Success was to be measured instead by the degree to which the learner’s language proficiency
approximated to that of the native speaker.
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Natural language learning
An approach in which an adult learner can repeat the route to proficiency of the native speaking child.

Learning would take place without explanation or grading and without correction of errors, but simply by
exposure to meaningful input.

It was believed that neither explicit instruction nor conscious learning had any effect.

Its view of SLA was derived directly from mainstream linguistics research into child first-language
acquisition.

This approach suggested that learning need not involve hard work.
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Second language acquisition
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The communicative approach oy zeu

The emphasis was on meaning-focused activities and the focus was primarily and necessarily social for the
purpose of achieving a successful communication

There was a shift of attention from the language system as an end in itself to the successful use of that
system in context. (from form to communication)
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Language learning success is to be assessed neither in terms of accurate grammar and pronunciation for

their own sake, nor in terms of explicit knowledge of the rules, but by the ability to do things with the

language, appropriately, fluently, and effectively.
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Teachers and materials designers were urged to identify things learners need to do with the language (i.e.
conduct a needs analysis) and simulate these in the classroom.
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This shift of emphasis had consequences at both the macro level of syllabus and curriculum design and at

the micro level of classroom activity.
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At the macro level, there has been the development of English for Specific Purposes (ESP) which tries to

develop the language and discourse skills which will be needed for particular jobs (English for Occupational

Purposes (EOP) or for particular fields of study (English for Academic Purposes (EAP)).
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At the micro level there has been the development of Task-Based Instruction (TBI) in which learning is
organized around tasks related to real-world activities, focusing on the student’s attention upon meaning
and upon successful task collmpletion.

A Z3Y L Glakie Aogll 00d 2 mlall (19509 Olelalll (e Adite Aage (TBI) St Apaulal Ay plo It jaghaT EILIB §IS ¢ A jal | S g | i (e
JLaTV gi dae Gl comdal| 3)ks Jadd lS '8 220005 01l 2egl) JLaS1 g bt riall ol (iso oBMal| 5uS 55 (39509 ¢ Rind| @ all 2
20 WMy Sl pllalul B ¢ Aagll olgh 4311 Aol le J9¥ pLaL 2 Cdlal el Ailiun g malas (e cdlalf gf dae Gl g ¢ Mlaalt Aadd jS ra3

S palall e Mlealt Aedd S re ¢ coedalf
Language, it was argued, is best handled all at once, as it would be in the real world, as this is the learner’s
ultimate goal.

L) AU 9 108 ¥ (e lailll A sl 2B 9B st ) @t lall 2 Jlontt o8 LaS oiibie Sy Lgno Juolall| Of I OLE LG Caalse Al poudge 2
LAal lait

dPrepared by:MUHAMMD @—)




(—Applied Linguistics lecture 5 —~

KNOWING THE GRAMMAR AND VOCABULARY OF THE LANGUAGE, ALTHOUGH ESSENTIAL, IS ONE

THING. BEING ABLE TO PUT THEM TO USE INVOLVES OTHER TYPES OF KNOWLEDGE AND ABILITY

AS WELL.

JISELy Ad pall 00D Aldiw! (e 3318 (95T O UGB (3 )gualt oaliSa ped cala (s A W1 sl (i OIS (31 9 LgT 13 220 g AL el gy ELalll
3o 2SI g Aygall) A8 yal) (pe Fadalle

Linguistic Competence st 55 sy
Isolating the formal systems of language (i.e. its pronunciation, grammar, and vocabulary) either for
learning or for analysis is a useful first step.
However, the adoption of traditional language-teaching methods need not imply that this is all that
learning a language involves, but only that a sound knowledge of the rules and an accurate, if slow,
deployment of them is the basis for further development.

e ¥ Al dET AR @lal ol lul alaiel 18 (S5 ey ¢ (Yol BakaiS e Sl g 4B paell ( CLalSH  dof gt ( Ghaitt ) AR ALAS (s sl

29081 351 (30 31 a1 o (B9 el 93U ABBUI| g Aasluad| Kb paall A3l S inT LgIST 9 AR lalo dor Liws Lo (IS 98 1508 (i 539 3l Ly

This has come from theoretical linguistics in the work of Noam Chomsky. His idea is that the human
capacity for language, as illustrated by a child’s acquisition of the language around them, is not the
product of general intelligence or learning ability, but an innate, genetically determined feature of the
human species.
We are born with considerable pre-programmed knowledge of how language works, and require only
minimal exposure to activate our connection to the particular language around us.
IS g ot 553 BN ST (e g il 3 3ol (5 L5 558 COUS (0 g ¢ (oS 945 gl 2y 31D 2 Ay SN AR gl (o 0Dl Lo pli Lo 339 A
Auain ) 55 5 ¢ IS A Coal g 6 i) (iind s Rl Aot dlucn 9 6 1 ISl A gkl Sk
SN Al g il gi oy palil (o (i ¥Y nS ) g8 Al uds,wapu‘:.:..uiwma’%@a@,ﬁuﬁﬂmuﬁ,u,s@a
- LWilgon (e RAL LIS1 i Jopaddd

In Chomsky’s view, the newborn infant brain already contains a Universal Grammar (UG) which forms the
basis of competence in the particular language the child goes on to speak.

If we accept Chomsky’s view, language, as an object of academic enquiry, becomes something more
biological than social, and similarities between languages outweigh differences.

(g2 Gl e Jatall audy S AalH 250 LS ulud JSET 8 (UG) delalt del gt Elles aud p3 Jalalt Jae i « Sunagddd a3 Agar 9 (oo
ALY e Ll g o Lai W1 pggatl (o 58T (Gl 1 )9) Ao ol gl 3 ga A JA T p g g0 friiany (a03IST GoaIS 0l HAUH Ao g3 LIl 13T g
DASH SR ¢ @lalll ¢ juasilt) ALy JhallB e JSy e e AR (6T OLuIST AL O LTI (oo iy DAl (ng daLEBL uaZy) . gAML le Baain SLalt) o

(A8l ol ClulSY &1...

Communicative Competence

As a deliberate contrast to Chomsky’s linguistic competence, the sociolinguist Dell Hymes offered

communicative competence in the late 1960s.

As Hymes observes, a person who had only linguistic competence would be quite unable to communicate.

They would be a kind of social monster producing grammatical sentences unconnected to the situation

in which they occur.

VAT alalt ool 2 (Aot gt 5o LASH) A 080 (irtend Jd (e balin W1 AalN @lle aud ((Aqsalll 52 LaSH) (S gl A A0 (pe G e
ol g Ao 3318 il (950 Aygall) 3o LaSI) dadd Ellies (SN (padmid! OB ( (utend A Mo le ¢ Ly

ot | 2. Attt LG plas Lt A8 ¥ Aygmd Joanr LU iy (59-AY froas (e Byloie (3950 CBgiw Aygaill B LASH Lo da 38 (L glei 131 4y

What is needed for successful communication, Hymes suggested, is four types of knowledge:
- gl 14D GGt A8 pal! (v 1951 Aanyl L 750 (et § ol 901 2z lonill gl 9 Lo

possibility ALY
feasibility S9!
appropriateness  a.eaMt
attestedness Ahg gl
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n Possibility asisey
A communicatively competent speaker knows what is formally possible in a language, i.e, whether an
instance conforms to the rules of grammar and pronunciation. They know, for example,
¥ Al Glaitt g AAl Aol 5B po 3815 JULI OIS Lo 131 (g1 ¢ AATLD Areuy 3 yguns JLa3 O (a0 98 Lo 383 JSy 8 ya S5 @IS
/ S S e (198 501 ng2
that ‘Me go sleep now’ transgresses these rules,
while ‘I am going to go to sleep now’ does not. Knowledge of possibility is not sufficient in itself for
communication.
Lisat delu ‘1 aM g0ING 10 GO tO Sleep NOW’ dles Laia ¢ Aagallt tei gall datine g 2idals ‘Me O sleep NowW’ ates i
cAs 1 ol 61 ddlas (9S8 B> g ABIS Crucd A0ISeY | gi dd Lo 48 yal
‘l am going to sleep now’ may be grammatical, meaningful, and correctly pronounced, but it is not
necessarily the ‘right’ thing to say,
whereas ‘Me go sleep now’, although ‘wrong’, may be both meaningful and appropriate.
Aand) b (1555 31 539 ATl Crund (ST g ailas Bl g (ime Si13 9 Late ! g3 Aimun 431 2o ‘| @M GOING tO GO tO Sleep NOW’ ates Ly
e 0139 ST Arwlie (5955 Leyy i Ll (e 0 )11 e ‘Me 2O sleep NOW’ Ales (p> 2 JIES ST Awlits
In addition, a communicatively competent speaker may know the rules, be capable of following them,
but nevertheless break them deliberately.
‘That was a hard days night’.
s Aol 93t ruSs pgds G @l g lgie (1Katia g Aol | Ael 93T L8 pas eubis JSi o 531 (ol 53 LETN JAFL Sl S e 3 95ke
i A y39 Aaggie ST g Ligal Aldalin Alandi g (Lt 2 COIS AZEL g 3LE IS dags o Lis wuazs ‘That was a hard days night’ / gt

ihili e (PP {
H feasibility yam
A communicatively competent person knows what is feasible. This is a psychological concept concerned

with limitations to what can be processed by the mind, and is best illustrated by an example.

G le Jlie il ¢ Jaall S (pe dllnS Lane (1Sad Lad Sckone (o p 3¢ 59T 19 ¢ AT9B (Sulane 9 Lo (8 pay JAFLI @ISTLY
The cheese was green.
The cheese the rat ate was green. Chased 2T J
The cheese the rat the cat chased ate was green. . .

33 llae aLine

The cheese the rat the cat the dog saw chased ate was green.
The cheese the rat the cat me dog the man beat saw chased ate was green.

The last two sentences may be possible but they are not feasible. They do not work, not because they
are ungrammatical, but because they are so difficult to process.
WELAT g ¢ gt lae Ty i cicpund ST 9 Lk 9B Ao L3 e (otd ¢ tbas Sy (JaaT¥ (68 ¢ 5 9ukandd ABLAT LGS g Ao (35555 Lo Criiban yi
Count! 2. Ay gllall A gguat g S gnll
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Appropriateness e
This concerns the relationship of language or behavior to context.

(& .. pLA) « Al ¢ Cadall AadSle § A3LSH 2 ol Cododt 2 51 guw Lgadimiil U1 AAUT UA ) (lewdt 2 S gliudt oi ARLY Aad Moy Glaid dal ML
For example, (calling a police officer ‘darling’ or tickling them as they reprimand you); (using slang or
taboo words in a formal letter); or (answering a mobile phone call ‘during a funeral).,

Aoy Wy 2 Aw gf Aole OLelS plaSiul gi « Elnigs 989 ASLaudi A gloeg a1 TN 5i ‘o’ Ao pad) daylal Joa3 of / U Jutw ole
. 35kt mwl pe 2 Jlali e 3 31 pdiiu o
n attestedness gt
i.e. ‘whether something is done’. ¥ ai can 1ua @3 ga adgat
For example, the phrase ‘chips and fish’.  ¢lew gutatins 5l /JEL fow le
From one point of view this is possible (it does not break any grammar rule),feasible (it is easily processed
and readily understandable),and appropriate (it does not contravene any sensitive social convention)
Nevertheless, it does not occur as frequently as “fish and chips’

A ggie g Algw LginS Lae oY feasibility Asioey il ualgd ELgiis ¥ 2 possibility 2ises ‘chips and fish” 5Lt giiga a Aga g e
‘fish and chips’ s i1 3 )Ll S (1S AU ¥ g8 LIS gy « Sl 8 oo 5T aTLnT ¥ 2 appropriateness aeideg

What do we mean by context? pLwtts iaifste
All of the following, for example, might be involved in interpreting a real encounter:

Blead by il 13 Lo i g Sy L sl B AJLEH ALLaN) prar
tone of voice and facial expression;the relationship between speakers;their age, sex, and social status;
the time and place; and the degree to which speakers do-or do not-share the same cultural background.

Aalidl (pud (98 Ly (AL B Liaai g OISE1 9 Cgt g ¢ AueLalion 1 RIS g (puiand 19 roal 18 (rBASL (g ABMallg ¢ A 81 3l g Crgualt 30
Y al aata
In order to give a systematic description of context, Applied linguistics has drawn upon, and also
developed, discourse analysis.

The study of how stretches of language in context are perceived as meaningful and unified by their users.
Al y3 A3 8 ey ollad| Jidatg ¢ orllad ) Jododd jaldad e Adodadl| Olagillt Suieiel y Codiniul « Blowll @laie onghe oy ¢ sl dai (e
Bt 909 (ke O3 L (e Lgantimiuns o (o Aosul yll 1 01D (1 ptaies g (Blicud | 2 DAL STl Al ST

Three areas of study which contribute to this field are  ==¥'¢= (aat 126 2 Cragul Al yilt O Lave &35 SIlia g

iparalanguage

nParaIanguage il el s glalt (5 guall el

When we speak we do not only communicate through words. SLsti je dazs o521 (58 Susis Ladie 43i !

A good deal is conveyed by tone of voice-whether we shout or whisper for example, and by the use of our

bodies-whether we smile,wave our hands,touch people,make eye contact, and so on.

31 Ot 2 Lol 91 Aolusly ¥ U o s ART oy Liasl g (ranag? s 91 13m0 9o gl 5 i ot Ll s (35500 Bubin A 5yl « JL o (e

E e AL 5T nallt
Pragmatics ctateas o

Is the discipline which studies the knowledge and procedures which enable people to understand each

other’s words.

Its main concern is not the literal meaning, but what speakers intend to do with their words and what it
is which makes this intention clear.

How are you? (asking about someone’s health or a greeting)
S HaZ Y 91 e 3l Elal | 4B (e 1) ALAY g paadl nguans DLelS @gd (153 podaliuses (AN Al lall g 4B all Al 53 (e gy AU
O L I3t (950 O (S ) Sl LS / SN Jlie . aliell Aomidl g Al 0l Jamm ST Log SrLalST 0ligs outialy Loy (58T 9 OLaISU 2 ]| (il
(A LGN 3 pmve g padniid! Ao
Genre gy
A term defined by the applied linguist John Swales as a class of communicative events which share
some set of communicative purposes.
Ui g1 (D1 521 (y0 A pane 2. VTS Aliol 101 Sl WY (g0 WS (g901) (ubiguw (92 Aldall) Slygalll elle 2 yay
Other Possible examples of genres include conversations,consultations, lessons,emails,Web pages,
brochures,prayers,news bulletins,stories,and jokes.
LAgle a3 Ol p il (3 aalt (OGS ¢ caght Olonitim ¢ 39 ISIH 1 byt by o b8 (O yg LS ¢ B Lot (p91) (oA Alaiome Alial
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What is language testing? sat jLas¥ so L

“Language Testing is the practice and study of evaluating the proficiency of an individual in using a
particular language effectively.”

Jlad g e Aiine AST pl bl 2 3 2ot 5o LS @@l Al 39 durylas 9o Aal HLCS
Types of Tests o,Las i g1gi

A. Based on Purposes g af,a¥%1 ,le diice

B. Based on Response alaiud le dcice

C. Based on Orientation and The Way to Test  Las¥1 az oy d gt le dcice
D. Based on Score Interpretation o yuwait asds ole dvice

/Al Based on Purposes

There are many kinds of tests; each test has specific purpose and a particular criterion to be measured.
U@L jliaeg Sdme (15528 AT HLAST JS « LGS Y £1931 (e dadtalt Sl
We will explain five kinds of tests based on specific purposes . ;1,231 e dct SHLER Y (o p155 e 78 e Tl B

Those tests are: (1) proficiency test, aysan aei a1 sLasi (2) diagnostic test, g jLasd

(3) placement test, cgiuti duisd Lo (4) achievement test, jlauw jLasi

(5) language aptitude test. aat &Maje jLasi

(1) Proficiency Test sttt dci o1 jLasi

The purpose of proficiency test is to test global competence in a language.
SRA D Sl 5 ke (o HLEG 98 Aagillt Aal 1 S (o (2 5410
It tests overall ability regardless of any training they previously had in the language.
45 i B Glu Coa gl (61 (e AU Gads ARl AleLit! A pall 5yABl HLos
Proficiency tests have traditionally consisted of standardized multiple-choices item on grammar,
vocabulary, reading comprehension, and listening comprehension.
One of a standardized proficiency test is TOEFL.
pLaiutl 1 g 3o | paNE Glaiiwiflg GLalSH g Agaldl olsal) IS 2 Ot yLiis ¥ St alie yLcisni (e (09-Soh (Al HL T Aagdll) Aol pt HLs
At ¥ Olaelad ) (Ao @G die Elie cullag (6 9all | T g gl HLCis | o0 Augall) A pd jliisn b 22 Lagun / HLas ] Alie¥1 L ey
SE . Aadaer GleddT Wi ol

(2) Diagnostic Test i Lasy

The purpose is to diagnose specific aspects of a language. it ;e cpe cila e 18501 98 ua il HLASY 1 (yo o pill

These tests offer a checklist of features for the teacher to use in discovering difficulties.

Proficiency tests should elicit information on what students need to work in the future; therefore the test

will typically offer more detailed subcategorized information on the learner.

QDL gyl g gt (3a 1 2o g M 7 Uiy 8 Srlo glat! daiiu (o LMl lghe (silas i Srlygaually AadlB mlaall pudl O LAY o018

AT (0 (5 (ST oDl L Ll 21 ks o201 51 5] e (ol 9 Aluaia g ABISe (yugyod) 50 (1555 5 (oanlallf (o393 Zuald (B (ST g (LBt la
. Agaall 0l Lle

For example, a writing diagnostic test would first elicit a writing sample of the students, Then, the teacher

would identify the organization, content, spelling, grammar, or vocabulary of their writing.

Based on that identifying, teacher would know the needs of students that should have special focus.

doygnid) £ Llad W1 g (Sationtl g L (190080 -0 Arglt 9 danaid| die palininy (i HLciin]) A LIS dodlalf HLCis by @all pgdiy O / ELYS JLika

5530 dale i U Slgpaal) g Sl L | Lo lall 3ubom padn 1 1208 (Lo £ Lty @3 LS 2003 yaal Glalind) ATuSud ! 5i A Longl s

RC{JPRPS

dPrepared by:MUHAMM D @—)




(—Applied Linguistics lecture 7 —~

(3) Placement Test giuti taisi sLais!

The purpose of placement test is to place a student into a particular level or section of a language
curriculum or school.
- Agall) AT 5B Cowliy (GO oyt | Caial gi Aty ALY ATM (10 Tules Ao (S 5Tue 2 O Ual aud g 92 (gt dadtod HLC T (o LBgt
It usually includes a sampling of the material to be covered in the various courses in a curriculum.
A student’s performance on the test should indicate the point at which the student will find material
neither too easy nor too difficult.
B T LN 2 Ot 9l alidme 2 Lidadd @i 101 31581 (po Oolatatide M (pesals Le 3ale g
5udae W g Algw oA b Ay gaual! Aawgie Al CAUAl (gd dovy U AcwLit) ABMEIY Y AbaZd HLAS Y1 gt Calal o121 (s O czmg
Placement tests come in many varieties: assessing comprehension and production, responding through
written and oral performance, multiple choice, and gap filling formats.
One of the examples of Placement tests is the English as a Second Language Placement Test (ESLPT) at
San Francisco State University.
SR Y1 (G 9a g cigiSH ¢ 13N IS (e Aeplanius¥ T (Suia g gl 100 3L g @uglall @ (e At 9k B gano ISt 2 o3 S (6 9l hogidnts Sl
- 9Suirtaaif 38 i Anolx 2. (ESLPT) 400 A41S 4 ol W1 AR At yld (6 9aud | acdond 5 LCisn | LY Alial (o 1 palf 2 oo g Sukallf

(4) Achievement Test Ly jLasi

The purpose of achievement tests is to determine whether course objectives have been met with skills
acquired by the end of a period of instruction.

Aol 33 Bt g 9l Juad JS Aalgd & O Malf (e Ay sliall O ylelly Clasd U8 359t gi (o ysSH CaIUAT COIS 131 Lo st 58 HLAS Y1 1A (ro CBUgH
Achievement tests should be limited to particular material addressed in a curriculum within a particular
time frame.

Gl BB G SN G T BIERNIS e Ul B gl B (s gl y3 S (S (sl yAM) Jumal) J LTS (51 a3 1yl
Achievement tests belong to summative because they are administered at the end on a unit/term of study.
It analyzes the extent to which students have acquired language that have already been taught.

gy I AR OMalt OIS Gute Malig ¢ ul 53 had 9i 5w g IS Aalgd 2 Srtadlg A01gh (95T Lo ) O yLcis

(5) Language Aptitude Test aat wlait 5,5t 5i aa¥y jLisi

The purpose of language aptitude testis to predict a person’s success to exposure to the foreign language.
Aol AM @il 2 (adill rlod Guey GO0 98 Aagalt) AU HLAS (o (2 54t
According to John Carrol and Stanley Sapon (the authors of MLAT), language aptitude tests does not
refer to whether or not an individual can learn a foreign language; but it refers to how well an individual
can learn a foreign language in a given amount of time and under given conditions.
olad le 15308 3 3401 OIS 1) Le 1 Aygalhl 3 LaSH Ol yLcidn 3 ¥« MLAT Eouantt dygalll 32 LasH HL at3e) O93bu iliug J9)lS (ot Ladg
e gyl 15 29 CBgMl (ye (pme ylcdde 2 Artio] AR lad e 3 a1 5B Gibe T S (ST g Y Al Agdiad Adt
In other words, this test is done to determine how quickly and easily a learner learn language in language
course or language training program.
394 Gyl gl 13 9i 3398 IO AL @lall @lail) AalB Jgu g aot i S5y 3kl S LAY 608 O (e
Standardized aptitude tests have been used in the United States: (su sei 2 & )Las 1 02 Cladiiul A3y
The Modern Language Aptitude Test (MLAT) coistt aagalt 5 LSt jLisi
The Pimsleur Language Aptitude Battery (PLAB) aulusit) ausaltt 52 LSt pubuness sLiini
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B Based on Response ajixiii ole aois

There are two kinds of tests based on response. wlaiud ole acd) OHLASY o (ne g Sl
They are subjective test and objective test. csuage Lcisis <" i HLasi Lea

1. Subjective Test
Subjective test is a test in which the learners ability or performance are judged by examiners’ opinion and
judgment.
The example of subjective test is using essay and short answer.
- Bpuad Al | JIAY ALIS / WD Jlhe . (pABALI g (nBdonti oyl g @St SR W I 1A puiadug (relalitl 2181 ot Syt HLST o8 FEL HLIS Y

2. Objective Test
Objective test is a test in which learners ability or performance are measured using specific set of answer,
means there are only two possible answer, right and wrong.
In other word, the score is according to right answers.

- Uad i o Aaliwe (il | ST O s 1089 Aagn Y1 (10 Bauions A gasmas JLOS I 1B (ullyg Cnalaill £ 151 of Oyl HLCST 68 (oo gud g8 HLES Y
Type of objective test includes multiple choice tests, true or false test, matching and problem based
questions. J15-wil Agle ¥ Juo Alcwiy Lad g gio Hlcii ¢ Subaill HLild W1 Hliidn| (mailalS o 9ud gl! HLiis ) doLadi

Advantages and Disadvantages of Commonly Used Types of Objective Test
(54581 SN (o ARILETY £ 53 Sl 9 Crba Loma ¥

[J Advantages
-Many items can be administered in a relatively short time.
-Moderately easy to write and easily scored.
PiaB EB 9D )10 g Joi AN ALY i 30l (pe 5 GSH aulT O adallad -
ot (11 Algu dogle Bl ¥ Liagh g 5LCES Y1 A LIS -

True or False

O Disadvantages
-Limited primarily to testing knowledge of information.
-Easy to guess correctly on many items, even if material has not been mastered.
Olaglatly 2 pall Elolll Gke (yueld3 ¥ ¢ 5.3 gukme -
31 ugd (vo (ST (@F o (i ¢ Cyradnill Jguw puisniall (g3l g ALY (o 1 GST -

[0 Advantages
- Can be used to assess a broad range of content in a brief period.
- Skillfully written items can measure higher order cognitive skills.
Multiple Choice : - can be scored quickly.
3 3 9 510 2 S5kl (30 sl g il Al Lol dniast (ySia -
- Alal) Al pal) Aasdl (e O (S Al A g Ay 5S0 ALY -
Al i 9 el | 2 Ae pud -

O Disadvantages
- Difficult and time consuming to write good items.
- Possible to assess higher order cognitive skills, but most items assess only knowledge.
- Some correct answers can be guesses.
e L e A LIST S gt g 9 Amio -
40 5abf (po J gt dodt el CALAN 2. LgiST g qadmiilt A0 lalt A pal) el (e O (el (po Al (i) O iouc -
- Oyl ¥ A3)lhes (nesil| Jguw gonal | g3l ALY (va ST -

[ Advantages
- ltems can be written quickly.
- A broad range of content can be assessed.
Matching - Scoring can be done efficiently.
S ) ST O (ySe AL -
- S5l (38 (s o il ladl -
SJlad Ui A S @ -

[ Disadvantages
- Higher order cognitive skills difficult to assess.
LY (0 6901 1A B pamil] ALl A pat A eSO el (3 -
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Advantages and Disadvantages of Commonly Used Types of Subjective Test

[0 Advantages

Short Answer

[ Disadvantages

Essay

O Disadvantages

dPrepared by:MUHAMM D

[0 Advantages

LA HLAS Y (o AaDLATY 1 93D Obacu | g Crlealoma¥ |

- Many can be administered in a brief amount of time.
-Relatively efficient to score.
- Moderately easy to write items.
ad S gD oSy aadel -
A Laal| Gasey Lo i I -
A LS Algu

- Difficult to identify defensible criteria for correct answers.
- Limited to questions that can be answered or completed in a few words.
Aaliine dipay (519 Ao (Sas Al V(B Aoviomial) Dl W1 (e 2814 Cald jliae dadsd ciaall (e -
el g3l 9 (950 O (e (AT ) Al A3 gome -

- Can be used to measure higher order cognitive skills.
- Easy to write questions.
- Difficult for respondent to get correct answer by guessing.
Adlalt Al pall Al (L@t lgoldoiul (Sas -
Al ALY ALS -
Aovoual! A3l W1 (e (el e caall (e -

- Time consuming to administer and score.
- Difficult to identify reliable criteria for scoring.
- Only a limited range of content can be sampled during any one testing period.
Al oy g el 2. L g ot 2 C oM g -
A oy 2 Aol adins (39790 yLire oD cansal | (40 -
Soiodl (30 3 gukme £ 3 lad LAY ¢ LT dnlg Jlde A9LS -
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Based on Orientation and The Way to Test Ly aa iy au sitt ole A

Language testing is divided into two types based on the orientation. They are language competence test
and performance language test.
SARUN o s HLOST g Aagallt s LaSH HLAS T (nesd (1) A 9T Sl ! ARMY HLOS | @i

Language competence test is a test that involves components of language such as vocabulary,
grammar, and pronunciation while performance test is a test that involve the basic skills in English that
are writing, speaking, listening and reading.
Glaidlg Aol gdl g Oia pal) 2 Al 55 L3S Jada / (Soalll 3o LasH HLiS
Belyal g pladuwtf g Crdomitt g ALISH 2o (galatt (gylet! o 13N Jadiy / ARMI o157 HLiisi

Moreover language testing is also divided into two types based on the way to test.
They are direct testing and indirect testing.

byl HLis g pdiles jLiisi La:.ijt..as.iogc,s‘,n,g;s.m A3y 5b le ed) AR HLOS T mudin ¢ 551 Al (e

Direct testing is a test that the process to elicit students competences uses basic skill, like speaking,

writing, listening, or reading while indirect language testing is a test that the process to elicit students
competences does not use basic skills.

A3 i alng Lowtic Sied s 5311 91 pLeud )¢ LI ¢ Caaniod| 2 y-ln ISt (06515148 o tutinianls oDlal) 5o LGS gl yLisn1 58 i 5L

, f LS 1 33 lgall e 5L 106 Jie

LT day 1068 JIAL A3LIS (o g 1991 (o it Loukic Dliad A2 pall b 5)l6l) 4 putnions ¥ (5809 Ml 3 LaS gl JLcisni 9 pmdiLin 5l 5L Y

LS B plog cud Ll L8 pae o JIAL A3US 2S00 )lge glan W W pdibee jud

Therefore, language testing can be divided into four types based on orientation and the way to test. They are:
¢ YIS g L Y1 Ay sl g o 501 (ol a1 931 o5 (o S 3 (oSt AR 5Lt ¢ I LT Ly

(1) Direct competence test. ,alaisq st jLasi

(2) Indirect competence test. yili jalt 5, LS HLis

(3) Direct performance test. ,aLds o131 jLiisi

(4) Indirect performance test. yatai & o 1581 Lasi

(1) Direct Competence Tests

The direct competence test is a test that measures the students knowledge about language component,

like grammar or vocabulary, which the elicitation uses one of the basic skills, speaking, listening, reading,

or writing.

For the example, a teacher wants to know about students grammar knowledge. The teacher ask the

students to write a letter to elicit students knowledge in grammar.
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(2) Indirect Competence Test

Theindirect competence test is a test that measures the students knowledge about language component,

like grammar or vocabulary, which the elicitation does not use one of the basic skills, speaking, listening,

reading, or writing. The elicitation in this test uses other ways, such as multiple choice.

For example, the teacher want to know about students grammar knowledge The teacher gives a multiple

choice test for the students to measure students knowledge in grammar.
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(3) Direct Performance Test ,aLds o151 jLiisi
Direct performance testis a test that measures the students skill in reading, writing, speaking, and listening
that the elicitationis through direct communication.
For example, the teacher wants to know the students skill in writing, the teacher asks the students to
write a letter, or to write a short story.
- 2L Jol 9L Lgde JY LN G plo (oo AyLiSI g 5ol 440 g plasiawd | g Condt 2 Ml Ol ylet (ulGe 9 paLAI £ 1Y) HLC
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(4) Indirect Competence Test ,alai & o 1% jLasi
Indirect performance test is a test measures the students skill in reading, writing, speaking, and listening
that the elicitation does not use the basic skill.
For example, the teacher wants to measure the students skill in listening. The teacher gives some picture
and asks the students to arrange the pictures into correct order based on the story that they listen to.
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D Based on Score Interpretation g s e aie
There are two kinds of tests based on score interpretation. cuess o1 Z 1 juwad (le Lid) 2a HLas euwdts

They are norm-referenced tests and criterion-referenced tests.

1. Norm-Referenced Test awLat o yLasy

Norm-referenced tests are designed to highlight achievement differences between and among students
to produce a dependable rank order of students across a continuum of achievement from high achievers
to low achievers (Stiggins, 1994).
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School systems might want to classify students in this way so that they can be properly placed in remedial
or gifted programs. The content of norm-referenced tests is selected according to how well it ranks
students from high achievers to low. In other words, the content selected in norm-referenced tests is
chosen by how well it discriminates among students.

9l Sl adinia 5IS G o Mol gl st 2 diadr g LU L9 ct Ul (o @Sionf| @l (sl (ST Ayl 001 a2 (ol poll) Acaliil e 55
(e ¢ il 1 BT (ye oMl Slysians L 5 5t (ST e 568 Bepar@l) o1 5Lk ¥ St ALy g ¢ (BT (30 IS 3 (s gall dmis 7ol o
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A student’s performance on an norm referenced test is interpreted in relation to the performance of
a large group of similar students who took the test when it was first formed. For example, if a student
receives a percentile rank score on the total test of 34, this means that he or she performed as well or
better than %34 of the students in the norm group.
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This type of information can useful for deciding whether or not students need remedial assistance or

is a candidate for a gifted program. However, the score gives little information about what the student

actually knows or can do.
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2. Criterion-Referenced Test a;Lats & yLasy

Criterion-referenced tests determine what test takers can do and what they know, not how they compare
to others (Anastasi, 1988).
COVAAA ulialin) (o s e A yLaLL (i Sl g 2 yal) @B0ike g Ay ALGH Sl M g (8 (Siad 13Le Lid 3ol dasm 511 Ayylal Oof yLiim Y

Criterion-referenced tests report how well students are doing relative to a predetermined performance
level onaspecified set of educational goals or outcomesincludedin the school, district, or state curriculum.
Educators may choose to use a criterion-referenced test when they wish to see how well students have
learned the knowledge and skills which they are expected to have mastered.
oyt balt Aty ) AL 2 Aon yull ) Aradad | ZHLCE 9i 1ABY Y diome (Soiuws 2 ML 2137 5392 (Sebe st paT 2 A yliall Apan b1 Oy Al
.&QY,!‘_,‘ Olatalat i
- O egte Bt A1 O ylgll g 8ylasll LMal) @lal (Site A8 pae 2. (1548 s Lackic a pe jline HLEG | Aluniul (it Hling U3
This information may be used as one piece of information to determine how well the student is learning
the desired curriculum and how well the school is teaching that curriculum.
L 1 (i yAT 339 Suteg wgllall uwl ! zlgiell Cllal @laT (Site Aol Coleglall (ye Bkl g ALSS Srlaglal 0l Al (ySatg
The content of a criterion-referenced test is determined by how well it matches the learning outcomes
deemed most important.
In other words, the content selected for the criterion-standard tests is selected on the basis of its
significance in the curriculum.
el ISYY 5Gad Y e EILD e dBsllad Gute IO (pe (6 )lual! LS Y (S iome dputos @y
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Criterion-referenced tests give detailed information about how well a student has performed on each of
the educational goals or outcomes included in that test.
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Characteristics of a good test .o jLasy jaitas

In order to judge the effectiveness of any test it is sensible to lay down criteria against which the test can
be measured, as follows:
YIS jolall 008 g LAY (b (0 (S pitlae i Hcisi 61 At lad e @Sl

Validity: asar

a test is valid if it tests what it is supposed to test. Thus it is not valid, for example, to test writing ability

with an essay question that requires specialist knowledge of history or biology — unless it is known that

all students share this knowledge before they do the test.

Huols: 2 e O ylge callaly e Ag LS oM s OIS JU s e ¢ 0 i 3l 9468 W19 0 )i | (5o Ly Lo yiions OIS 131 Lt L 5105 Y1 (355
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A particular kind of ‘validity’ that concerns most test designers is face validity.This means that the test
should look, on the ‘face’ of it, as if it is valid.
sad ST Al doo Dlaall e Dle 9ot 3 oy LS 1 ins 105 (gl ABlitian) 59 HLOS Y1 paaias A @iy (Ao Shial)) (o (rine 55 LI
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A test which consisted of only three multiple choice items would not convince students of its face validity
however reliable-or practical teachers thought it to be.
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Reliability: sstaieys
A good test should give consistent results. For example, if the same group of students took the same test
twice within two days — without reflecting on the first test before they sat it again — they should get the
same results on each occasion. If they took another similar test, the results should be consistent. If two
groups who were demonstrably alike took the test, the marking range would be the same
1Y/ S e ol ¢ AT gL (3555 O ¢ ouaat1D gl SR W1 (oudld o Mal) auaing 3 po (0 g™ AL ALES (3955 (5F camm et | LYY
S ISy A o OB Ol AL LAY (LB J oV LIS san Lo Ggcky  (nalliine (yeasy 2 5L W1 pudh Al (3o Ac e
Ol (S1)lel) 5-SLias @3N ) s ISy Ay ylihe (1955 O oy At (18 J W1 HLcise MY o if 18 0y Lie 5L 19 i 9 Liaai ¢ J oW1 HLGS 1 (e
g (o (39T Lag3 Lo St g 302m0 (318 HLCS M £ gt dhom (oA | gumiia g (i pazna ST LI IS
In practice, reliability’ is enhanced by making the test instructions absolutely clear, restricting the scope
for variety in the answers, and making sure that test conditions remain constant.
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Reliability also depends on the people who mark the tests — the scorers.
Clearly a test is unreliable if the result depends to any large extent on who is marking it.
Much thought has gone into making the scorlng of tests as reliable as possible.
Jant ,1SaY Ao u,‘g,ggam'ﬁ,mwc_may‘,ﬁsm‘,tummu,uun,,mium",u aeiad Lagi Reliability
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“ Writing tests ,Lcs ¥ ayus
Before designing a test and then giving it to a group of students, there are a number of things we need
t0 dO:lgy pluat! z s ¢ LW (o Ac gomne I L Ul ASlaci g HLais W1 peald Jid

1. Assess the test situation: ,Las¥1 @ euas
Before we start to write the test we need to remind ourselves of the context in which the test takes
place. We have to decide how much time should be given to the test-taking, when and where. It will
take place, and how much time there is for marking.
AL ClBgH @S )3 (3 @ LY A (6 o SO ATt ) 9B Le Lgiio ygoai Bbas doudd 2S00 O3 oty 1 ALY iyl T o Joid
e Ot o3 T e ST U 6 531 Ae LB 2 pl Yl (a2 (b i ¥ ) 285 (il 9 ¢ 0 g 2oy il 2 (5L 1 (99500 (kg ¢ pLocin DU
< Y A poualll Ay sliall Bt joadET Olwsd | 2 0 30 O Contg Alalisne Olbygiue

dPrepared by:MUHAMM D @—)




(—Applied Linguistics lecture 10_\

2. Decide what to test: ,Las¥1 ggime jLisi

We have to list what we want to include in our test. This means taking a conscious decision to include

or exclude skills such as reading comprehension or speaking (if speaking tests are impractical).
It means knowing what syllabus items can be legitimately included (in an achievement test), and

what kinds of topics and situations are appropriate for our students.
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3. Balance the elements: ;Las¥ jolic Wj15e
If we are to include direct and indirect test items we have to make a decision about how many of each
we should put in our test.
A -200 item multiple choice test with a short real-life writing task tacked onto the end suggests that
we think that MCQs are a better way of finding out about students than more integrative writing tasks
would be.
ISy HLC N (0 AL 21395 (o IS LD O Cuom (S 9miomt | pmiolial joiibon 3icdlt LY 9 5Lt HLC Y1 A po (i HLCid i aad of Liayi 13
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4. Weight the scores: ,Las Ol s 33190
However well we have balanced the elements in our test, our perception of our students’ success or
failure will depend upon how many marks are given to each section or sections of the test.
LB A ey Srlm yAP) auaid A3 ge ohe Ll chaias daute (yo oAl zlonid Liyguad (318 LAY pualic po Lilelad 3IS LeasS

If we give two marks for each of our ten MCQs, but only one mark for each of our ten transformation

items, it means that it is more important for students to do well in the former than in the latter.
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5. Making the test work: ,Las¥ e (o asitan
It is absolutely vital that we try out individual items and/or whole tests on colleagues and students
alike before administering them to real candidates.
LG (it | (peciiell (gatdET 3,53 G (B oMl (i 51 Crmau sl EMa ol HLER I jualic IS o (ans 220 mell (3o
Such trialing is designed to avoid disaster, and to yield a whole range of possible answers/responses
to the various test items. This means that when other people finally mark the test we can give them a
list of possible alternatives and thus ensure reliable-scoring.
Cy ol ¥ i Shashe HLGR1 IS Lo 1315 A Ma¥ ! ¢ Lns W1 Ca 0S5 5 Lgia pho g ALcuY ! 2 o Lad (61 cioni? Ayl 008 CauigS g
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B Marking the test ,Las ¥ pouas
How to avoid subjectivity in scoring?

1. Training .o,
If scorers have seen examples of scripts at various different levels and discussed what marks they
should be given, then their marking is likely to be less erratic than if they come to the task fresh.
Cred (N3 g (ot gt (aaT ST Acuwlitl Aoyt (AL 1B @3 (e g AlaliBne il 53 Ol gt AaliBne Aopuad Alial (Ao (5 gmmuall atlaf 13
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2. More than one scorer: ;Las %1 sgiow Lo
Reliability can be greatly enhanced by having more than one scorer. The more people who look at
a script, the greater the chance that its true worth will be located somewhere between the various
scores it is given
ALY Aalal) Ayl prie Ao 48 531 ) Ll (il 3ke OIS LolSB ¢ i f g peomiae (po y5ST 3930 9 IS (1o otk JSin § 3T (5F (pSad AgBg gl
SAalt HLasY

3. Global assessment scale : _tie eo@s ulae
A way of specifying scores that can be given to productive skill work is to create ‘pre-defined
descriptions of performance’. Such descriptions say what students need to be capable of in order to
gain the required marks.
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4. Analytic profiles: oo zedte
Marking gets more reliable when a student’s performance is analyzed in much greater detail.
Instead of just a general assessment, marks are awarded for different elements.
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4. Scoring and interacting during oral tests: a2zt SHLas Y1 UM Jelailly A )il duo) Adles

Scorer reliability in oral tests is helped not only by global assessment scores and analytic profiles but

also by separating the role of scorer (or examiner) from the role of interlocutor (the examiner who

guides and provokes conversation). This may cause practical problems, but it will allow the scorer

to observe and assess, free from the responsibility of keeping the interaction with the candidate or
candidates going.
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Literary Stylistics aus¥ caaiud

Linguistic analysis, in other words, can describe and analyze the language of a literary text but is not of
itself an applied linguistic activity. It begins to move in that direction, however, when linguistic choices are
linked to their effects upon the reader and some attempt is made at an explanation. This is the endeavor
of literary stylistics.
AGodail ) Olygall) Olalid (e day A3l J9aH adaiiud ¥ (ST g 3 d¥ ailt 2 Redniud) AR Mo g iy (6 a1 Julomillt
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It is not perhaps in itself applied linguistics as it involves no practical decision making, but it is, as we shall
see, an important resource for the analysis of powerful and persuasive uses of language in general.
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It raises awareness, not only of the importance of exact wording but of how there is far more at stake in
the use of language than the literal meaning of the words.
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Stylistic analyses tend to highlight three s sal daud 1 e rsbu¥t Jodods
related aspects of literary language: AAN 2 Aosi Colg M Lle

- its frequent deviation from the norms of more everyday language use;
Aociul| Auagd! Al dadh (oo patid! CB1 pa%

- its patterning of linguistic units to create rhythms, rhymes, and parallel constructions;
Azgallt CoS1 A g ALEN g pLa Wl L Gling (Goat daad pliiui

- the ways in which the form of the words chosen seems to augment or intensify the meaning.
(Al CadiST g 331y o ) CaugS OLatSI L | cod Lud

Critical Discourse Analysis (CDA) suait oltastt Jdods

Of more interest to applied linguists, and of more danger or being less transparent, is the presentation
of the same facts in ways which, while not altering the truth of what is said, nevertheless influence, and
are perhaps calculated to influence, the reader’s attitude. Thus just as a glass might be described as half
full’ or half empty’ with rather different implications, so the same food item can be truthfully described as
either ‘%290 fat- free’ or ‘%10 fat’. Both are equally true, but to a consumer bent upon reducing their calorie
intake the former description seems more attractive.
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The literal meaning is the same, but the effect is very different. It is in precise analysis of such detail

that a real contribution can be made to people’s capacity to read and listen critically, and to resist being

manipulated by what is said.

The analysis of such language and its effects is known as critical linguistics, or, when placed in a larger

social context and seen as part of a process of social change, as Critical Discourse Analysis (CDA).
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( Critical Discourse Analysis
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A further area of interest, less evident without linguistic analysis, is persistent patterns of grammatical
choice. There are, for example, constructions which allow a speaker or writer not be to mention the
agent (i.e the person responsible for something).
G5 HLEB Y (1o B patiae doladl 9 ((59all) Sl () 9ubs 7uid g sl 989 ¢ Aagl! SY Lant! (o 3T Jlone Dadg
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- Two strategies in particular allow this to happen .,uwain 11 plasie iy o STay

— One is passivization. the favoring of passive constructions over active ones,
for example, Five children were killed in the air attack’ Not ‘The pilots killed five children’.
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— The other is nominalisation, when actions and processes are referred to by nouns as though they,
rather than the people doing them, were the agent,
for example, ‘Genetic modification is a powerful technique RATHER THAN ‘Researchers who modify
genes have a great deal of power’.
. ot gl 3131 9i Jelal) Lla¥t Jelat jd (ewl) Jeld 11 Jadtl jou badie + Aawdd |
i (i1 Jelat) ) Cplim L1 53 (ym ¥ ik (Aeimn?) Ot Ui Sl ) diom o8 93555 335 i cia simed! Oyt / JU it ol
- Aoulhe 59" pluan 15418 (nnf! 195k

Second-Language Acquisition (SLA) asts aat oluis)

From the 1960s onwards, great strides were made in first language acquisition research.
Taking its cue from these, and starting in earnest in the 1970S, SLA research concerned itself with both
explaining and describing the process of acquiring a second language.
(In this context, ‘second language is used to refer to any additional language, embracing both foreign
languages and second languages in the more limited sense.)
It has looked at the route, the rate, and the end state of SLA, and the ways in which it is affected by
external factors such as
instruction,
interaction,
and motivation.
Particular areas of interest have included the degree of transfer from the first language/s, the degree of
systematicity in learners’ language, variation between learners or within one learner, and—most of all
perhaps—why the process of acquiring a second language, as opposed to acquiring a first language, is so
often regarded as ‘incomplete’.
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What is Language? a2 Le

A number of definitions have been suggested but we will consider the following composite definition.
AGY ) Caylait) D AT LUST g AAL g ylait (e dautalt SILa
1. Language is systematic.
(& - OLalS ALY ¢ O gua MUY ALAT ¢yl J3UE ALAY ) Aiomgis AALH
2. Language is a set of arbitrary symbols.
(e Aaline O guols ol Cg o) s ¢ BSald ¥ Gy pond! ans ~(e98- S (30 ST U 15) Aduuual! 130,01 (30 A gazne AR
3. Those symbols are primarily vocal, but may also be visual.
-1 s 0 I O (1Sa (ST g Augu J 91 ALALLE 390 501 020
4. The symbols have conventionalized meanings to which they refer.
169 3 T Slarsal 3las Lg? 350531
5. Language is used for communication.
ol gl pnlud Aall
6. Language operates in a speech community or culture.
((Jaad ST AR (a3l (i) (40 508 A gamme 055 OF iz ¢ EU Auals ASY GBI O el ¥ ) AALET 1 g Ao Laiin Y1 Caala W1 2 &3 jontf 2 All
7. Language is essentially human, although possibly not limited to humans.
(JLieS gt ) dadd 2idf e jualldd ¥ Laay COIS i g Lulwl 200wl il
8. Language is acquired by all people in much the same way; language and language learning both have
universal characteristics.
Adle paibas (g ofgw o ld ole Al @il g AR ¢ Ady plall uaiy AR (ol ceudiSy

Schools of Thought in Second Language Acquisition .t aau oluis) 2 ySat gu)lte

While the general definitions of language, learning, and teaching offered above might meet with the

approval of most linguists, psychologists, and educators, points of disagreement become apparent after

a little probing of the components of each definition.

A g MRS doldd cial (g i g (o) ¢ Lale 5 (i gill| elane AEBI g (LA B o e daualf modalil g lalilt g AL Aalalt Cayylailt O (nom 2
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For example, is language primarily a “system of formal units” or a “means for social interaction”? Or for

better retention, should a teacher emerge from equally knowledgeable scholars, usually over the extent

to which one viewpoint or another should receive primacy-

S o Lolal) 4G ae 5 3t Ly (S gludie (1950 O elall oo U8 gi (o Lain | JolaT Abew gf oy Ol g pLIRS J 9™ pLat s 2t Joa [ gL Jows (Ao
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Yet, with all the possible disagreements among applied linguists and SLA researchers, some historical

patterns emerge that highlight trends and fashions in the study of second language acquisition. These

trends will be described here in the form of three different schools of thought—primarily in the fields of

linguistics and psychology—that follow somewhat historically.
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Structural Linguistics and Behavioral Psychology

In the 1940s and 1950s, the structural, or descriptive, school of linguistics, with its advocates—Leonard

Bloomfield, Edward Sapir, Charles Hockett, Charles Fries, and others—prided itself in arigorous application

of scientific observations of human languages.

Only “publicly observable responses” could be subject to investigation. The linguist’s task, according to

the structuralist, was to describe human languages
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and to identify the structural characteristics of those languages. An important axiom of structural
linguistics was that languages can differ from each other without limit, and that no preconceptions could
apply across languages.
Olagill) 2 Ay pludlg el (pag ¢ (AT ooen AR T 31 Glaill 2 A 33 43U 028 ¢ Ao AALT 218 ) GLAL U AdSigl (adladd| dadadiy
v S le @S o adaiud ¥ ) LM e Adlu O jpual (61 Gudal (ySas ¥ Adlg (39 (393 pand! Lgudaas (ye Al O (Sas LA o AulSiugh
(S B (uSe ... Jolall @3 Jaatls 14 A palt ARl Sie 5o g 5uold I
Of further importance to the structural or descriptive linguist was the notion that language could be
dismantled into small pieces or units and that these units could be described scientifically, contrasted, and
added up again to form the whole.
AalS JSI ale o g Lgluo g9 Sl 9 91 5 pichio pdnd OLalS (1 oot | ELEAT (San A1 Aiaioght g AdSigh Olagalls :\.u,.\“;m'gi.‘aei et (a9
o (e lgbSis
Among psychologists, a behavioral paradigm also focused on publicly observable responses—those that
can be objectively perceived, recorded, and measured. The scientific method was rigorously adhered to,
and therefore such concepts as consciousness and intuition were regarded as mentalistic, illegitimate
domains of inquiry.
bz g (o0 g9 S Lot ST 3 (S U1 UG ) LgTa Dl (403 T Aidal) ST le 5 S sl Z35alt1 (oo S (0 pulll! ¢ Lele (n (a9
At ol s A B Y oo kS 19 0 981 Jo (ud e O it ST g Apalal| Ay platly pyliall a0 @03 By (Lewlidy
The unreliability of observation of states of consciousness, thinking, concept formation, or the acquisition
of knowledge made such topics impossible to examine in a behavioral framework.
oS3k Ul B yut3 (o el (30 posi o8 538 (e CUIAT g ABUL (HanTs @F 4B pall LuTST 9 oyl (539555 9 a1 5 oesh ¥ Lo 2Bl po
Typical behavioral models were classical and operant conditioning, rote verbal learning, instrumental
learning, discrimination learning, and other empirical approaches to studying human behavior.
SN eyl gl g el (B plo (e elail g Jladl) @laih g ¢ AA @UaTHS Auydlf oD po Lilas g LS wIS AaSit) A3 gaitt S pludd) 3 Lell
S T gle) Al yy
You may be familiar with the classical experiments with Pavlov’s dog and Skinner’s boxes; these too typify
the position that organisms can be conditioned to respond in desired ways, given the correct degree and
scheduling of reinforcement.
£ 5l Aty s Y ST Ae s W g plalall 4t - cham yo (100 dnad) oA CUSTH ygad A2 ) sl IS ae A DISI Coylanly A3 (oo (1953
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Generative Linguistics and Cognitive Psychology si,s¥1 juaitt aley aaud st it el
In the decade of the 1960s, generative transformational linguistics emerged through the influence
of Noam Chomsky and a number of his followers. Chomsky was trying to show that human language
cannot be scrutinized simply in terms of observable stimuli and responses or the volumes of raw data
gathered by field linguists.
(o (Sas ¥ A pulh) AR o S O Jgloms (Sauna g OIS « el (po ke g Suna gl pgal 1O IS (po A g Aubygadilt Orlagalht SLas
O30 (930301 Lgmazny 1 AL SliLed ! plaw T 5] Slalania¥ 19 20,80 Ol oot oo (30 Alaluny
The generative linguist was interested not only in describing language (achieving the level of descriptive
adequacy) but also in arriving at an explanatory level of adequacy in the study of language, that is, a
“principled basis, independent of any particular language, for the selection of the descriptively adequate
grammar of each language” (Chomsky. 1964, p. 63).
A 33 2 2 (Gl S 5n () gl 2o Ll 3 ) (g B LaSI (S 5ma Gaond) DAY aac g dadd (! Laiga (Sl 01 Silaglll lle 1Sy
(i(oSuna i ) (AR ST ABISTI Aygomid| o 9a11 HLcln | (Aime AR (ST (oo Jauns (3o (ulul (ST (ARLY
Similarly, cognitive psychologists asserted that meaning, understanding and knowing were significant
data for psychological study. Instead of focusing rather mechanistically on stimulus-response connections,
cognitivists tried to discover psychological principles of organization and functioning.
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Cognitive psychologists, like generative linguists, sought to discover underlying motivations and deeper
structures of human behavior by using a rational approach. That is, they freed themselves from the
strictly empirical study typical of behaviorists and employed the tools of logic, reason, extrapolation, and
inference in order to derive explanations for human behavior.
aed ¢ HMAS g Auiuly & i) T olull Gaod IS Ll g AlelSI 81 gl COLAISY « (2 yall (uaill ¢ lole paw Auddoill Adl ¢ Llele y 32 Lo
oaMixiul Jar i (ve ¥ Llw 1 g o1 pEluw | g cocud |9 Baill Ol 931 | gontiniul g (e sl (10 A 390 Aa ylio Aoy po0 Al 33 (10 Eguandtil 19y 31
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(3 D91 (6.0 L] ¢ (3N g A1l (8 pedt ) EF gLl Ao ST 221 9t BLESY (A3 s Olygalh o Lale (Jie (S 1921 (uail! s Lele o
9B y-03 9w

Both the structural linguist and the behavioral psychologist were interested in description, in answering
what questions about human behavior: objective measurement of behavior in controlled circumstances.
The generative linguist and cognitive psychologist were, to be sure, interested in the what question;
but they were far more interested in a more ultimate question, why: what underlying factors—innate,
psychological, social, or environmental circumstances—caused a particular behavior in a human being?
g HTAYH 25T pluall (5881 (@) LS T phauy ABATE ALwY Y (ol gl W1 B clumngT Ly Cralign STO0 N ol il ASgl (5301 (30 IS IS 9
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Constructivism: A Multidisciplinary Approach clawsi saaie me : 2ot
Constructivism is hardly a new school of thought.
Jean Piaget and Lev Vygotsky, names often associated with constructivism, are not by any means new to
the scene of language studies.
Yet, ina variety of poststructuralist theoretical positions, Constructivism emerged as a prevailing paradigm
onlyin the last part of the twentieth century, and is now almost an orthodoxy.
A refreshing characteristic of constructivism is its integration of linguistic, psychological, and sociological
paradigms, in contrast to the professional chasms that often divided those disciplines in the previous
century.
Now, with its emphasis on social interaction and the discovery, or construction, of meaning, the three
disciplines have much more common ground.
Bubadar 41,52 Auyte SISTL o8 Qe Lt
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What is Constructivism? asi ol

First, it will be helpful to think of two branches of constructivism: cognitive and social.
Ao ladian W1y A yall + Aygudhl (o (e s 2 puSAT ) LBl (po (39S ¢ W g
In the cognitive version of constructivism, emphasis is placed on the importance of learners constructing
their own representation of reality. “ Learners must individually discover and transform complex
information if they are to make it their own, [suggesting] a more active role for students in their own

learning than is typical in many classrooms” (Slavin, 2003, p.258-257).
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Social constructivism emphasizes the importance of social interaction and cooperative learning in
constructing both cognitive and emotional images of reality.
The champion of social constructivism is Vygotsky (1978), who advocated the view that “children’s
thinking and meaning-making is socially constructed and emerges out of their social interactions with
their environment” (Kaufman, 2004, p.304).
3150 Aalolall g A all youad! (vo S 5Ly B ualalll 2 (plaill g oo Lalin W1 (Lo LT Pt ol gl @y« 2yl ALt 2
(30 Tty s Lalin | 01y ol (il pamy J LA i 3T/ (ylog AL BN IATY g g (o 220 GO () AVA ) (oS 5t 9 (o L W1 ¢ L} Sdaag (5
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One of the most popular concepts advanced by Vygotsky was the notion of a zone of proximal

development (ZPD) in every learner: the distance between learners’ existing developmental state and

their potential development.
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Put another way, the ZPD describes tasks that a learner has not yet learned but is capable of learning with
appropriate stimuli.
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The ZPD is an important facet of social constructivism because it describes tasks “that a child cannot yet
do alone but could do with the assistance of more competent peers or adults” (Slavin, 2003, p. 44).
(o7 i 568 Butom o8 L1 006 p LGN gy ¥ Jalal (318 ) oLl iy A5 A Lain ¥ A Ll (30 oo il 9 (ZPD) a0 et o
(natldt (o 5uc s
Vygotsky’s concept of the ZPD contrasted rather sharply with Piaget’s theory of learning in that the
former saw a unity of learning and development while the latter saw stages of development setting a
precondition, or readiness, for learning (Dunn & Lantolf, 1998)
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First Language Acquisition

Everyone at some time has witnessed the remarkable ability of children to communicate. How can we

explain this fantastic journey from that first anguished cry at birth to adult competence in a language?

From the first word to tens of thousands? These are the sorts of questions that theories of language

acquisition attempt to answer.
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Using the schools of thought referred to previously, an extreme behaviorist position would claim that

children come into the world with a tabula rasa, a clean slate bearing no preconceived notions about

the world or about language, and that these children are then shaped by their environment and slowly

conditioned through various schedules of reinforcement.
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At the other constructivist extreme is the position that makes not only the cognitivist claim that children
come into this world with very specific innate knowledge, pre dispositions, and biological timetables, but
that children learn to function in a language chiefly through interaction and discourse.
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Issues in First Language Acquisition 1% aa oluisi 2. slue
- Competence and Performance ¢ s, 5. Lasts
Competence refers to one’s underlying knowledge of a system, event, or fact. It is the nonobservable
ability to do something, to perform something.
Lo s 1Y (e gl ALAL it Do (S ¥ (AN 5yl g3l AGGnT ) of ot gf ALAUY Aculud) AD jabl (I il ¢ 5e LaSH)
Performance is the overtly observable and concrete manifestation or realization of competence. It is the
actual doing of something: walking, singing, dancing, speaking.
Ot g B J g o Lial g L8 S ¢ (B LaST)) 39am g0 £ (o (Ath JaB g 10D (B LaSAY Y1 a0 i ol g S (g3l (ugale pglae 9 2128
In reference to language, competence is one’s underlying knowledge of the system of a language—its
rules of grammar, its vocabulary, all the pieces of a language and how those pieces fit together.
Performance is actual production (speaking, writing) or the comprehension (listening, reading) of
linguistic events.
-Lne Gl pladlf oD LS g Al (po Aakad S (13 pAl1 (gl Ael9B (AA AUAY Acwlu| AB yall o 5o LaSH (AR I 3)LE1 2
SA9all Sl (e (Bt yAN plaiu | mgllt gf (AILSIH g Skl S ladt) ZLEN 98 o 1Y

Comprehension and Production ae iy g ei,a¥
One of the myths that has crept into some foreign language teaching materials is that comprehension
(listening, reading) can be equated with competence, while production (speaking, writing) is performance.
ZLGY O (o 2 (Be LaSI A gluse (3955 O)F (S (B 1 5a01 9 pLlaiw 1) gal! O 98 A W1 AR (i 3T 3190 paa I E 9D N sl | (p0 Bt g
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It is important to recognize that this is not the case:

production is of course more directly observable,but comprehension is as much performance—a “willful

act” to use Saussure’s term—as production is.
s ot 98 Gud 18 51 155 o et (ya
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Cross-Linguistic Influence and Learner Language wtait) aat g gsatt ,olir cn atolai

The Contrastive Analysis Hypothesis (CAH) oL Jusitt aus

In the middle of the twentieth century, one of the most popular pursuits for applied linguists was the

study of two languages in contrast. CAH claimed that the principal barrier to second language acquisition

is the interference of the first language system with the second language system,

@latt of CAH 200Lar Jodoit) 2ud el « Jog a1 2 onclal At 53 (pendall ) (pot gdllh dcindd oo b H3ST o | OIS (o pdical) (3 3B Caialiion 2
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and that a scientific, structural analysis of the two languages in question would yield a taxonomy of

linguistic contrasts between them which in turn would enable linguists and language teachers to predict

the difficulties a learner would encounter.

51 (e LA (alae g (i gillf 09y (e (S a1 Lagiony Agall) OLABLIN Cadual (o1 (63 juw (ncbciall (pialll LdSiad g Liele oD iy
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A well known model was offered by Stockwell, Bowen, and Martin (1965), who posited what they

called a hierarchy of difficulty by which a teacher or linguist could make a prediction of the relative

difficulty of a given aspect of the target language.
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Fossilization

The relatively permanent incorporation of incorrect linguistic forms into a person’s second language
competence has been referred to as fossilization

ool o A HLin A0 AR I @laill el 5o LaS D Asgalt) JISS MUY @31l addt
Fossilization is a normal and natural stage for many learners, and should not be viewed as some sort of
terminal illness.
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Vigil and Oller (1976) provided a formal account of fossilization as a factor of positive and negative affective

and cognitive feedback. They noted that there are two kinds of information transmitted between sources

(learners) and audiences (in this case, native speakers); information about the affective relationship

between source and audience, and cognitive information—facts, suppositions, beliefs.
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Affective information is primarily encoded in terms of kinesic mechanisms such as gestures, tone of voice,
and facial expressions,
while cognitive informationis usually conveyed by means of linguistic devices (sounds, phrases, structures,
discourse).
The feedback learners get from their audience can be either positive, neutral, somewhere in between, or
negative.
Ao gl yolad « Ogualt 350 ¢ Ol Las¥ 1 Fo Attt OISyt Ly Adilaie 5 pialie Acilole Orlaglan (b oW1 2+ 3,350 Srlaglals
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Categories of Error Treatment ; tas ¥ mowa’ dlulu

Types of Feedback yaat 39, ¢1s5i

Recast: An implicit type of corrective feedback that reformulates or expands anill-formed or incomplete
utterance in an unobtrusive way.
Cadat wie Hatl JLST pue gi Glalll ¢ guw Mol Jglod oi AL 3 plallud 9i Al Lo ol A Aomiuall| Jadll 393y (10 (Foaid £.99 + Al buall 3ale
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T:Oh, yeah, | see, you lost your way. And then what happened? SN y
si"shheb»‘shpﬁ(m:\}hmiAQEGAG‘gﬁzp.\a.!‘ SOUJA'U'C""‘*’UL'JOU

Clarification request: An elicitation of a reformulation or repetition from a student.
Lt Gyl 45T o M@aSAbi}i@éﬁM : ud gl cdlo
L: | want practice toc!a)f, tc?day. (grammatical error) S e i Ly LAy L
(el as ). gt Cyddl Ll iyl & @lail 'w‘wf'*’*efdﬂ.-;&suw\
T: ’'m sorry? (clarification request)
(sdsl culln) § Cawd + ulalf

Metalinguistic feedback: provides “comments, information, or questions related to the well formedness
of the student’s utterance”.
Sl lal @IS Lodie o 85T Fasl Al oi Ologlas gi Ciladad « 3890 1 (ovoual Jad 3y

L:l am here since January.
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T:Well, okay, but remember we talked about the present perfect tense? 7
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Elicitation: A corrective technique that prompts the learner to self-correct. Elicitation and other prompts
are more overt in their response.

A1 el @lailll 2800 (ouowall ELASS 3Ll
L : (to another student) What means this word?
§ AalSH 028 sl (T Cd s Claling) ¢ laits
T: Uh, Luis, how do we say that in English? What does .......2
T eeeeead Lo § Al AR 2 ALB Lo J9d5 S ¢ uagh ¢ 0911+ ulalf
L : Ah, what does this word mean?
§ AolSH 02D (ad 13 Le 091 + lall

I & s p
: Lh“ - q’?WC.JLbUM ITRTP)
ailbs Rae.

Explicit correction: A clear indication to the student that the form is incorrect and provision of a corrected form.
EOas 390 @IAAT g e pud 3 ged Ol cdlalt Ass) g 55La1 1 7 il | et

L: When | have 12 years old ... ..

A\ Y é}.‘&d’% lelie ¢ M‘

T: No, not have. You mean, “when | was 12 years old .......

Wi 10 (5 pae OIS Lotie dads cii chave (ud (¥ alats

113

Repetition: The teacher repeats the ill-formed part of the student’s utterance, usually with a change in intonation.
Ciguall 3)140%%&'3:&3 ‘pm|&ﬁ@5’u¢)ﬁ$ﬂ P T SIFNE (U ER pCwi]]

L:When | have 12 years old ....

Wi VY (6 pes 9950 Lackic + @lalf

T:When | was 12 years old...

Wi VY (& pae OIS Lotic : lalf
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