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APPLIED REVISION LECTURE-1-9

Linguistics

The discipline that studies the nature & use of language.

Applied
linguistics

The application of linguistic theories, methods, & findings
to the elucidation of language problems that have arisen in
other domains.
JSUsall ania sl il &y salll iy i 5 (3 5k (ol Aiadall iy 1)
s AYI(Olall) S 8 @ jela Al 4 el
The term is especially used with reference to the field of
foreign language learning and teaching.
adlxil) s dinty) Al alas Jlae ) 5 LD L guad ellaiadl) aadig

Linguistic
competence

Speakers’ ability to produce & understand an unlimited
number of utterances, including many that are novel and
unfamiliar.
@S (e 2 gana e dae agh g U)o faatall 3 508 14, salll 31l
Adglle yaadl 440 51 e el Sl a8 Loy

Acquisition

The gradual development of ability in a first or second

language by using it naturally in communicative situations.
(b S5 Lgalatiny Al ol 5 Aall) 5,08 o 55 ) gl - LS
" Al gl A

Learning

The conscious process of accumulating knowledge, in
contrast to acquisition.
LY uSay ¢ yaall (o815 nenil Lol 5 dplae :alal

Language

Is a set of habits, patterns that are common to an entire
group speaking the language and consistent to large
degrees in individuals.
O AS b o A (Ll ) JKEY seclaladl (e de sana o 42
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First & second language

First Language: (native language) — | Second/foreign language:

first language learned by a child, A language learned subsequent to a

usually the language of his/her home. |speaker’s native language.
) A (ALl Al - Y Al | Al Aad aey A ala dua ) ARl / Al

L e\ 4l jie 4al sale Jadal) Lgalaty

(AlaY) 2all))

Ways to describe language 4l ciagl 4k

1) Phonology: the study of the sound system of
a language.
Al 3 el pUaill A 1(( ) sa¥) ale )l ol 63l

2) Morphology: the study of

the structure of words.
Al )3 1(Cpall ale) L gl 8 ) sall
LS () JSoa

3) Syntax: the sentence structure of the
language.

Aalll 8 dleal) oS i rAlaall oLy

Grammar is the set of rules governing the use of
the language so that people can communicate
meaningfully & consistently with each other.

dalll aladtin) oSa% Sl ae) all e de gana o4 dall) o)

g D) el g e IS5 Jaal 5l (alAZY) oSy ia

ol agiany

4) Semantics: the study of
the meanings communicated
through language.
(LS lae Fd ) YAl e
IS e @l 3 Jlaall Al
Aadl)

Language teaching approachesasdll (s )i galia

1) Grammar-Translation | 4) Audiolingualism | 7) Affective-Humanistic

Approach. Approach. Approach.

2) Direct Approach. 5) Situational 8) Comprehension-Based
Approach. Approach.

3)Reading Approach 6) Cognitive 9) Communicative
Approach. Approach.
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Grammar-Translation Approach

Direct Approach bl zgidll

Instruction given - native language
of the students.
Al - ALl Aall) - cladail) pUae |
Little use - target language.
(gl Axd (e a8 alasiiu]
Focus - grammatical parsing
g sadll ae ) gl Jidas e 38 il
Early reading - difficult classical
texts.
LSS e gl 3o ) jal Saa
. all
A typical exercise translates -from
- target language to-mother tongue.
AV AR ) Caagl)
Result approach - usually an
inability on the part of the student
to use the language for

communication.
Glc JUQM oJAS e dale G@.\Aj\ 4.;_1.\.1
d...a\}\ﬂ«aﬂ\ B ;:ﬁ ?‘M‘
Teacher does not have to speak-

target language.
(i)l 4al Gaanil ladll (g 5 i

No use - mother tongue is
permitted ;
a1 Al aladinly s Y
Lessons begin with dialogues &
anecdotes in modern
conversational style.
by blSall g el ) sally oAl fag
Adaal) Adalall
Actions & pictures - make
meanings clear.
Aaual g
Grammar Is learned inductively.
Sall dalll ac ) g8 anlad
Literary texts are read for pleasure
& are not analyzed grammatically.
Jalal g daidll AuaY) o geaill |8
Ao gall) ac ) gal)
Target culture is also taught
Inductively.
Eaally () oS5 Adagiinal) A8
Teacher must be a native speaker
or have native-like proficiency in
the target language.
Allay sl a¥) Aadll Euany () any aladll
Adagiusall Aal) A 36 liS
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Reading Approach 85 &) mgia

Audiolingualism Approach

Only - grammar useful for reading
comprehension is taught.

Bl jall agdl 3audal) dalll ac) 48 Jagd g 3
Vocabulary - controlled - first
(based on frequency &
usefulness) & then expanded.

23 Al (b Ao dolaidly ol jially aSas
pos 531 1Y day g (Bl axe g
Translation - respectable classroom
procedure.
daadll 8 a yina ¢l ) (A daa il
sl )
Reading comprehension - only
language skill emphasized.
dasd _a Al da gedall 3¢l 8l e aady
o iy salll 5 el
The teacher does not need - good
oral proficiency - target language.
<2 Bl 4y all) Aall) ety alaall ~Uay Y
Jcagd) Azl

Lessons begin with a dialogue.
Dl g ol
Mimicry & memorization -used
Jadal) 5 slSladl) aadis
Grammatical structures - sequenced &
rules - taught inductively.
sAlaluiall (adll) ael il aS) 3 Eaally Gy
Cil gl

Skills are sequenced: listening,

speaking— reading, writing postponed.

a5 g edel ) chasill &Lu.»..u‘}?\ + &l lgead) Jadid
PR

Pronunciation - stressed from the
beginning.

Al e Rl e aadall ¢ S
Vocabulary - severely limited - initial
stages.

A V) Ja) pall fas 32 gana cila adll
Great effort - present learner errors.

aleial) gUnil anaiil dasdae 3 gea Ji3
Language - manipulated without regard to
meaning or context.

Bl o Gl ) laall g e Al A e
Teacher - proficient only in the structures,
vocabulary that he/she is teaching since
learning activities are carefully
controlled.

Q\J)é.d\jc‘;'gj\ UAAJJS@LS&&H U\ (J:ud\ e
Loaledl) AdaiiY) 43y 3 jlavsall Leil s
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Situational Approach (.24 ggll

A.spoken language - primary.
B.languages material - practiced orally before -presented in wrltten form
S JS e je J8 L sad GBI jves el
C.Only target language should be used in the classroom.
Aol Al J peadlly Cargdl dalll andiing o Lasd sy
d. Efforts -most general & useful lexical items are presented.
Azl g dalall suia S| 3 ga a8 Glanial 3 geall JA5
E.Grammatical structures - graded from simple to complex.
iaall Jeaadl (e A gail) )l Catad S
F.New items (lexical & grammatical) are introduced & practiced in real
situations (at the post office, at the bank, at the dinner table).
el S b JUal) Jas o) s () ge 8 G jlai g (A sadll g dpanzall) asaa 35 JIA0)
(sliall 52l e clid) b

e Summary J=slddl

e First five approaches - above arose in reaction to perceived
inadequacies or impracticalities in an earlier approach or
approaches.

an ol o Jad oy aclin odled dnd) (V) dadl) xaliall pailiad o
impracticalities sl 3 swaiall ) szl
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Affective-Humanistic Approach
| KENPL g W% I PRN]

Comprehension-Based Approach

sl o ailil) gegal

A.Respect - emphasized - individual.
A A o) yialy 2ad
B.Communication - meaningful -
learner - emphasized. ;
alaiall e al Gl Jaal gl ank
C.Instruction involves - pairs & small
groups.

B_soa Gile gana s 25 ) Cilagledll Jas
D.Class atmosphere is viewed as
more important than materials or
methods.

S 3 sl (e Apan] IS Jil) pal lay

Y
E.Peer support & interaction is
needed for learning.

el Je el 5 o) Y aes ) dals @llia
F.Learning a foreign language is
viewed as a self-realization
experience.

Gl A yas Ly Apia) ARl alal jlasy

)
G.Teacher - viewed as a counselor of
facilitator.

Ay ol - alaall
H.teacher should be proficient - target
language & the student’s native
language since translation may be
used heavily in the initial stages -help
students feel at ease; later it is
gradually phased out.
Aaladiin (S gecaagl) Al (i ol alzall Cang
V) Jal el die 2V Al Cllal) dea S

A .Listening comprehension - very important & is
viewed as the basic skill -will allow speaking,
reading, & writing to develop spontaneously
over time given the right conditions.
Ll (e Al 5 jlge 4l e Hhaiy g las age agdll 5 & Lain)
gl g pan LDy olail AU 5 (36l 5 Canaill pransi O
B.Learners should begin by listening to
meaningful speech & by responding nonverbally
in meaningful ways before they produce and
language themselves.
(e G oae 5 Glladll ) g LatuY Cpalaiall Tag o ang
O OB Al 5 ima 0ld (3 yhay g Y IS Alaiu) DA
C.Learners should not speak until they feel ready
to do so; -results - better pronunciation than
when the learner is forced to speak immediately.
~lly aLal et agdly g prdy a Gpalaidl S s Y
st anil) aleiall iy Lexie (3laill Caead ) g2
D.Learners progress by being exposed to
meaningful input that is just one step beyond
their level of competence.
85k 3 jaa g 5 salad) OIAALIL Aaaluall ualaiiall A,
BelaIL (5 siua axY B2l
E.Rule learning may help learners monitor (or
become more aware of) what they do, but it will
not aid their acquisition to spontaneous use of the
target language.
Lol (Lo 5 ST enay 5l) Comaleiiall 48] ye 30 lisal aladil) oS
Aall g sie aladin) e 3 gata¥) ae b () LS el glad,
aagll
F.Errors correction - unnecessary & perhaps even
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D) Je OOl sac Ll [0S A | counterproductive

(L Gy g L_,,_°. Ly s ¢da) L

4Se

G.If teacher - not a native speaker (or near-

native), appropriate materials such as
audio/visual tapes must be available to provide

the appropriate input for the learners.
s O e (Gl 4nd 1) Al Caaay VAl LS 13
CMA 38 il Ay yeadl) / Lpranad) Ao ,3VIS Aiilia ) 5a

Communicative Approach
Jual il e

Cognitive Approach (2aall ggial)

A.goal language teaching - learner’s ability
to communicate in the target language.
Gl & Joal il abeiall 350800 - Zalll alad Conn
RERVRNON|
B.content of a language course -include
semantic notions & social functions, not just
linguistic structures.
ailds g aalyall ﬁaw\i\.ﬂﬁ)ﬁd)ﬁ;ﬁw@
Al JSLell Jadd L 5 A LaiaY)
C.Students regularly works in groups or pair
to transfer meaning in situations where one
person has information that the other(s)
lack.
) Jal aUaiily =) 51 sl e gana A& DUl Jasxy
LAY G phall Al g aa) g et Gl glaa Lal s
D.Students often engages in role-play or
dramatization to adjust their use of the
target language to different social contexts.
Ll 5l alpa 50 cal (B sha Lile Ul
Adlia ) Lo laia¥) il e Cangll dad sl
E.Classroom materials & activities are often

A.Language learning is viewed as rule
acquisition, not habit formation.

Balal) S Gl g ¢ QluiS) aSa g dall) aladl Syl
B.Instruction is often individualized,;
learners are responsible for their own
learning.

2t Cpalriall g g3 58 la¥) (e LIS 8 el
o el Al a2l dnlaal) e Gl 55l
C.Grammar must be taught but it can be
taught deductively (rules first, practice
later) &/ or inductively (rules can either be
stated after practice or left as implicit
information for the learners to process on
their own).
L) gy 55 (S (15 20 ) g8l (a3 () o
OSay) aally /g (WaY il o ) ae ) Gl
e slaall & 55 o A jladd) el @ aay La) J 8l
(pemiily Aalladd Cppalaiall dianall
D.Pronunciation is de-emphasized,;
perfection is viewed as unrealistic.
25 e JLSU a5 50k aSl g G3haill
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authentic to reflect real-life situations &
demands.
St Apeal (6808 L Wlle 5 ddaial) gl jall o gl
aellas 5 dlxdll Blal) o) 5a
F.Skills is integrated from the beginning; a
given activity might involve reading,
speaking, listening, and perhaps also writing
(this assumes that learners are educated and
literate).
Bl Al e (g shaty (pama L saglaall (he il jleall zad
Oalziiall () (o iy 138 5) LUK 5 o Lainl) 5 Coanill
(S 5 36 ) 3l Laplas
G.The teacher’s role is primarily to facilitate
communication and only secondarily to
correct errors.
6 5 5 Juai¥) Jagustl J Y alaall 8 g2 aledll 0
sadY) maai L
H.The teacher should be able to use the
target language fluently and appropriately.
Caagl) dad alasiind e 1o )6 o alzall 23 Y
clia JS 9 480U,

E.Reading and writing are once again as
important as listening & speaking.
glain¥l e Al e dpaal Jai Y 4L 556 ) 3l
dhaaill
F.Vocabulary instruction is important,
especially at intermediate and advanced
levels.
daus glall Gl gl Lo siad caga Gl jiall anlal
Agiall
G.Errors are viewed as inevitable,
something that should be used
constructively in the learning process.
Ll sl oLy JSEs Lgalasin
H.The teacher is expected to have good
general proficiency in the target language

as well as an ability to analyze the target
language.
Aalll 8 088 e gae duall aleall (5 5S of a8 gl (1
caagll Aals Judas e s adl) e Sliad chingiol)

e SUMMARY

e The four more recently developed approaches also do this to some

extent: however, each one is grounded on a slightly different theory

or view of how people can learn second/ foreign languages, or how
people use languages, & each has a central point around which

everything else revolves:

b e 555 aal g JS 5 ce as ) el HLall | A e A )Y aliall Carny Lol o

PSS TS i) /) A | el of il (e S 51 5 Sl Al
JA] c«u—ﬁ:dePJjﬁé\,.\)Sfﬂ\.ksJ\.Q_\Adﬁ} clell )
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A.Cognitive Approach:
Language is rule-governed cognitive
behavior (not habit formation).
LeaSany ) A yrall Bacall o Aalll 8 paall pegiall
(33l JSES (paal 5) &L

B.Affective-Humanistic Approach:
Learning a foreign language is a process of
self-realization & of relating to other
people.
dolec g dpial 43 alad ; dblal) - LY zgidll
G AY i) g Jasal il 5 1A Béai)

C.Comprehension Approach: Language
acquisition occurs if &only if the learner
comprehends meaningful input.
eg_uelmﬂg_a_\.;.dass}:\aﬂ\ | Iy :?ﬁj\ Te
Aoy A

D.Communicative Approach:

The purpose of language (& thus the goal

of language teaching) is communication.
palat o Ml ) Aalll (e (a2l sl 5l rgia
Jlai¥) s (Al

e SUMMARY

e The four more recent approaches are not necessarily in

conflict or totally incompatible since it is not impossible to

come up with an integrated approach which would include

attention to rule formation, affect, comprehension, &

communication which would view the learner as someone
who thinks, feels, understands, and has something to say.

Y Lol (381 5 e ol &) a5 5 pually Cad 3 a1 day V) zaliall @
cnalall QS Y sl ey JalSio e ) Jom sl Jinviaaal) (30 (o

Approaches, Methods, & Techniques<iaiiiy ¢« 3 g alia

Approach: An approach to language teaching
Is something that reflects a certain model or

research paradigm- a theory if you like.

2l 13) 4y ykas 8 o) g 3 sai

Method: is a set of procedures, i.e., a
system that spells out rather precisely
how to teach a language.
aang Ui ol cleljaY) (e de sanarca sl
laass Al aglad 48€

Technigue: is a classroom device or activity (e.g. imitation and repetition).
(OS5 il Jia) Sleall ) A jall J gacdll Jalis ;4
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Three other issues the teacher has to take into consideration to make a good
decision concerning the choice of an approach or method ( or a combination of

both):

(LagalS) 2z 3o sf) sl ol mgiall dum liia) Ly ) 8 JASY liie VI (e 2a0 aleall (5 AT Ll &0

Assess student’s
needs (why and for
what purpose?
I3 Ol lalfial ppds
fua e Y s

& materials).

Examine instructional
constraints (time, class size,

el 8 gl Al 3
(J\}Aj\j (aall ﬁ»}“—ﬁjj\)

Determine needs, attitudes,
& aptitudes of individual
students to the extent that is
possible.

ol alanind g ol gall g culalialy) naas

Studying learners’ errors serve two major purposes:

1. It provides data from which
inferences about the nature of the
language learning process can be
made.

Jsa Gl ¢l ja) (Say g Qlily Ji g

2. It indicates to teachers & curriculum

developers which part of the target
language students have most
difficulty producing correctly &
which error types detract most from a
learner’s ability to communicate
effectively.

ey Y Al Hall zaliall sl g5 Gpalzall iy

lealisy i1 4 gra Ll Adagiuadl 43l s (g

S - “ 5‘).3.5 t\jjiJf\S;}I ....... &55 5 SS :..

Among the Most COMMON errors are: A & saé ASY) sUadl) oy ;

Omitting grammatical morphemes,
which are items that do not contribute
much to the meaning of sentences, as
in He hit car.

Double marking: a semantic features
(e.g. past tense) when only one
marker is required, as in She didn’t
went back.
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Samples of Errors

Error

Example

a used for an before vowels

(aant)

an used for a

(an little ant)

Omission of ‘s

( the man feet)

failure to attach —s

( He write letters)

Wrong attachment of —s

( The apple fall downs)

Omission of —ed

( She play tennis yesterday)

Adding —ed to past tense

( They calleded)

regularizing by adding —ed

( He putted the cookie there)

Omission of to be

( He in the water) ( She going)
( They studying)

Replacement of —ing by the simple verb form

( The bird was shake his head)

Subject verb agreement

( It rain in December)

Subject number agreement

( The apples was coming down)

Subject tense agreement

(I didn’t know what it is)

Subject pronoun used as a redundant element

( My brother he go to Mexico)

Use me as a subject

( me forget it)

Omission of preposition

( He came ( to) the water)

Formation of no and not without ‘do’

( He not play anymore)

Multiple negation ( They won’t have no fun)

( They won’t have no fun)

Causes of errors:

1. Language transfer

2. Intralingual factors
3. Transfer of training
4. Learning strategies

Classification of errors:

1.0mission, addition, substitution,
word order

2.Errors of phonology, morphology,
syntax, &vocabulary

11
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Shortcomings of Error Analysis

1. Stressing on learner’s | 2. Overstressing of | 3. Focusing on specific language

errors production data

rather than viewing universal
aspects of languages.

Two Modals of Foreign Language teaching:

1. Foreign language learning is seen as a
process of imitation and reinforcement;
learners attempt to copy what they hear,
and by regular practice they establish a
set of acceptable habits in the new
language. ( Behaviorists’ view)

¢ 503 5l Slee Lo jltiely Apia ) aslll el i,
Aty A jlaall g ¢ sransy Le g (ppalatiall J glad
BSuoal) dall 4 gl Glalal) (e de sana puia gl

2. Learners use their cognitive abilities in
a creative way to work out hypotheses
about the structure of the foreign
language.
ABDA Ay ylay A3 prall agh )38 (pralatiall padiiey
A Al A Jen laca b e Jaall

Interlanguage Sources Aleal) 4l jaaa

1. Limited knowledge of the target language

2. Knowledge about the native language

3. Knowledge about the communicative function of the language
4. Knowledge about the language in general

5. Knowledge about life, human beings, and cultures

a3l Al 33 gan0 48 20 @
LLaY) el 48 2a @
Ll bl il dads ) 48 pra @

e\.ﬁ ( ‘S.m.\:.. w‘ 23):.4 [ J

t_ﬂﬁb.d\jc M:'.\)cﬁw\osgé}a °
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The Main Premises of Interlanguage Theory4s yidall 4all) 4 Bl s ) Adhia Ciladia

. The learner constructs a system of abstract
linguistic rules which underlies comprehension &

production,

?@M oc\JJUASJLSJM 53)MM A‘-’J’M\J‘:\Jﬂ\ eLLu (Amj\(fl'u

ZY

2. The learner’s grammar is
permeable.

A s alaidl ac) 8

The development of Interlanguageds sicuall dall) . gt

. Language transfer:
Interfering; inter lingual
transfer from L1;
borrowing patterns from
the native language. Such
as using ‘the book of john’
instead of john’s book.

e Gl Jai g Jaas -asdl) Ja
AV AR (e gl Y Lalail (L1
the book of john’ " alasiul Jia
john’s book. (» Y

2. Transfer of training:

Some elements of the
interlanguage may
result from specific
features of the
learning. For example,
students make some
errors because of a
misleading explanation
from the teacher.......
incorrect presentation
of a structure.

Ol Jazy (YUa alaill soasa

URs plaall e Jlae

3. Strategies of second
language learning: These
strategies are part of the
context of learning;
resulting from a specific
approach to the material
to be learned.

o ALl A alad ) il
g oo palill talaill (Bl (e 6 O
Leadain) (Sas 3 gall 22sa

4. Communication strategies: expressing meanings

using the words and grammar which are already known
by a learner with limited knowledge of the target
language. Such as using ‘That’s my building. I live
there’ instead of ‘That’s the building where I live’.

A5 yra 2ol 5y el aladinly Jleddl e uedl) s JLai¥) cila) yia
gl Aall B gan0 A8 yra g alaiall J (e J2dlly

5. Overgeneralization: The
extension of using
grammatical rules beyond
its expected uses (e.g.
mans instead men)

Dy 4y saiil) aed sl aladiil e

sl
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The Acquisition-Learning Hypothesisalaill ciluis) 4 ‘
#%* Eyidence for a “ Natural Order” :  auhl) aUall)"J *xx Ay

Study by Dulay
& Burt (1974).

The principle source of ‘Natural Order’ hypothesis comes from the
so-called ¢ morpheme studies’

Their study was based on Brown’s study (1973) on children learning

English as a first language.
A8 4y 5l Al ales JURY e (1973) ¢sln Al e agiul o <S5 )
L

The purpose of Dulay & Burt’s study was whether children who
acquire English as a second language learn ‘morphemes’ in the same
sequence as in Brown’s study.
Gl e shaany ol JUlal) S Le 5V 53 Gl Al 50 (e el
s sl 3 g DS Gl ity "elaglSM Lot Al 4218 4 lasy)

Dulay & Burt’s study included 60 Spanish-speaking children in
Long Island & 55 Chinese-speaking in New York.
555 13 g sl 8 Juila¥) dplny) Al A3kl 60 J) @iy Y 50 Al pall caleds
S sen A iall AL allll

e There are two corollaries of the ‘Input Hypothesis’ :

1 JAaY) Lpda 1 Al il e e 55

1. Speaking is a result of acquisition & 2. If input is understood, & there is enough
not its cause. Speech cannot be taught of it, the necessary grammar is

directly but it emerges as a result of automatically provided. The teacher does
building competence via comprehensible | not need to teach grammar deliberately......

input.

OF S Y Al L (s LS daits s sl | comprehensible is provided.
O Be el el daity jelny g a3 ypdlia D g ellh e 3K L cllia g o DAL agd 1)

only if a sufficient amount of

A sl SR PR | e 2o @) addatil 2 Uiag Y alaall 4w 530 2o g8l K
el o LIS ApeS 5 13 Y) L e
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Some lines of evidence for the Input Hypothesis: :J&aY) dua a1 AaY) e #55 S ghad (jany

1. The silent period:

‘Crasall 5y
In the silent period, Krashen argued
that learners are making use of the

2. Age Differences:
Q@M&Y\ A

Krashen maintained that

older acquirers progress more

3. The Effect of Exposure:
Studies show - longer people
live in a country, the more

proficient their language will

comprehensible input they receive.

quickly in the early stages

Once competence has been built
up, speech emerges.
Ol OIS JB ddidlall 3 el d
o A s DAL (ya BAELY) 5 Cppalaiiall
Jaay La el oy 38 g Baa) 53 e Lgi 5l
CH EMU RSN
Critics: @i
The merely fact that some learners
are hesitant to speak for a long time
when they are put in a new
linguistic environment does not
address the question of language is
acquired.
Gaamil L (503 s Cppalaiall (oany diin
Gyl Ay ) g g Ledie Ay sl s il
Al Jilise ST J sl Y saas
The silent period can be attributed
to many factors....... among them
are (anxiety, personality, individual
differences).
e Jal s Baal a5 (5 dmy O (S
Lﬁ},)sj\ c‘\:\m;.;ﬁ\j sdlsj\) GA

because the obtain more
comprehensible input than do
younger learners.
WHY'...because older
learners’ knowledge of the
world makes the input more
meaningful than it is for
children.
Orniall 28] 30 IS e Wslia
OY AV dal el ST ey a3y
i sgte ST AL e J gaall
..... Pl palatiall jlaal alall
allall 48 jra Cpalaiall Guall HUS Y
ale Laa la gia g ST JIAaY) Maa
(JUla3 Aty
Older learners are able to
participate in conversations
earlier that younger learners
relying on their background
knowledge and first
language.
Gl (e Al cilialas 3
Cile slre e alaic M ppaleiall
s sl g Al
Older learners do better
initially because they gain
more comprehensible input
via their superior skills in
conversational management.
ety Jazmdl (paaleiall 238 dgladly
da sgdall OMANL (e 2 hall () 52
uLM aailal) a@:}“)‘-@aﬁ BJ\J} e

be----unless they live in
Immigrant communities where
they use the second language
relatively little & rely on their
first language.
ol Gl LS 3] ) bl pall s
\ﬁ\ UJS;Z\.,JJD;ES)SS\MB cLoJLGB
Cllasing b () sy |51 1Y
AN el andid Cua Gy jaleal
sV agial o adiad s L AL
Krashen used the term
‘INTAKE’: where language
acquisition comes from that
subset of linguistic input that
helps the acquirer learn
language.
INTAKE gllas ) IS pasiu
AN (e (AL Arll) QLuiS) Eua 2"
anial) 2ol (1 &y bl (50 e
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The Filter has four functions:- 4dwill Cails g day i

1. It determines which lanquage models the learner will select.

alaiall b jlidy Al Aalll Z3lad dasy @
2. It determines which part of the language will be attended to first.

Y}\uﬂ‘)ww\wg‘);dm °
3. It determines when the lanquage acquisition efforts should cease.
'J}@A.j‘ L_.QEJ:\S Oi Q._\* _M\ L.du\.;(\m - \\\.: o

4. 1t determines how fast a learner can acquire.

e Krashen’s View of Classroom Language L.earning & Teaching
Aadll Gy )i g alad J paaal 8 () S ki dga

1. The principal goal of 2. Teaching should be 3. The teacher must
language teaching is to seen as a preparation ensure that learners do
supply comprehensible for ‘acquisition’ in the not feel anxious or are
input in order to facilitate wider world. put on the defensive.
‘acquisition’. ' g il ety o ey O e Sl pladll e any

s o ARl (a5 ansi 5l Caagll sy allall ! LK) o Gle g min Y palaiall
Jagnsi JaY dasgde DA LB (B ga 8 aia g
'lLasy Y

4. Grammar teaching should be restricted |5. Errors should not be corrected when the
to simple forms & its goal is to enable goal is ‘acquisition’ but should be
the learner to monitor. corrected when the goal is ‘learning’.

Ledaa g danes JIKEL a0 ) g8l oy peaily o) ity | 58 Coagll () 6 Lavie o Udl¥) pasa oty () oy ¥
A el alaiall (St g | Cangdl ()5S Ladie sl iy 815 LSy
"(A"ﬂ\" }&)

The main principles of Krashen’s ‘Monitor Model’ can be summarized as:

- lgadll S GS}A.'\S\ Z\.féb.a" g_JWUSS Mj\ Z_S-’L.“M o

1. The goal is communicative skills.
a5l ) jlen sa Cangdl o
2. Comprehension precedes production.
ZUOY) G agdll @
3. Production emerges when the learner is ready.
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Slaxin) e aleid) Laxie ZlY) 50 e
4. Acquisition activities are central.
S e o Y Al o
5. The ‘Affective Filter’ needs to be kept low.
dmddie Ja o)) Jigall bl #lisy o

e Personality Factors <lawd) Jal g¢
1.  The affective domain sihlall Jadl ]
2. Self-esteem SR INN )
3. Inhibition sl 3
4. Risk-taking 3 hlaall 4
5. Anxiety Gl 5
6. Empathy siblall jaddll 6
7. Extroversion & introversion ¢) il g Jalasiy) 7
8.  Language aptitude 4 5all 421 8
9. Motivation BHEN(e
10. Age el 10

e The affective domaingihtall Jaal)

o Affect refers to emotion or feeling.
VLY jeliadl J) dihlall juis e
e The affective domain is the emotional side of human behavior, and it may be
juxtaposed to the cognitive side.
(ol cailall Lilae 0585 985 g il oluall fise Culs sa dhalall Jlaall o
e The development of affective states or feelings involves a variety of personality
factors, feelings both about ourselves & about others with whom we come into
contact.

‘;;juﬁu;m@;ansj‘w\d‘\jﬂ\whwggj@@u\ﬁmumuug .
oYL Ll

e Understanding how human beings feel & respond & believe & value is an
exceedingly important aspect of a theory of second language acquisition.

AUl Aadll CluiS) 4 Hlail las oy il g ) ol 5 a8y g Cuadon 5 adly A8S agdl
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o Self-esteeme il a) s

e Self-esteem is seen as a personal judgment of worthiness that is expressed in the
attitudes that the individual holds towards himself.
A olad (38 Gl e yan add I A paEl hyy e
e Itis a subjective experience, which the individual conveys to others be verbal reports
& other overt expressive behaviors.

Agile A yam LS sl La e 5 Apedd o)W () 5Sa1 g A 4 8l Ja 5 AN ai oa e

o Self-esteem has three main levels: (o 4wy il gioa L6 4pal @l af s

1. Global level, which is thought to 2.Situational or specific self-esteem, which
be relatively stable in a mature adult, |refers to one’s appraisals of oneself in certain
& is resistant to change except by life situations, such as social interaction, work,
active & extended therapy. education, communicative ability, or personality
Lisws 3 e ) 685 Ol Siay 5 ¢ allall ) | traits like sociability, empathy, & flexibility.
Gaob e V) pill o gl gepualll) goad (B | (8 dsdi] o pall apifl )l A o) ind paa ol 48 )
@»}d\j Ileall CM\ ca..ﬂa_"\l\_j cd.ud\} csc\.a.\;\ﬂ\ Jeladl) Jia e‘\_wu B\,);j\ us\}q
o) gl Jie Apadld Cilaw ) bl 6l 5,08l
g pall 5 ccalalatll

3.Task self-esteem, which relates to particular tasks within specific situations or refers
to particular subject matter areas
& s sall ) i L (Shalia sl dipea i) ga Ja)o dald algay (3laii s (A o) yia) dage

e The four dimensions that underlies risk-taking are:

(A Dbl Lle 3 5 AN day ) ) e

1. A lack of hesitancy about using newly 3. A tolerance of possible incorrectness in using
encountered linguistic elements the language.
Uias dal g4y 52l palic aladiul Jsa 23 S agagaie Al aladtio) &l s8a (e San palidl)
2. A willingness to use linguistic elements 4. An inclination to rehearse a new element
perceived to be complex or difficult. silently before attempting to use it aloud.
ol Baiaa Ll oyl 4y gl jealic alaain slaxiuY) aaladio) A glaa Ji Craay paa ) paiall ) )< 4l
Aa Je & gaa
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There are three components of foreign language anxiety:
i) Aall Gl e palic A o

Communication apprehension, arising from learners’ inability to adequately
express mature thoughts & ideas.

L el IS Sy S8 e paatil] Cpalaiall 3508 ane e aali BB Jal 55 @

Fear of negative social evaluation, arising from learners’ need to make a positive
social impression on others.

LoA elaial el gLkl Jaad Cpalaiad) dals oo Wi g ¢ alid) pelaiaV) sl (e Casd @

Test anxiety or apprehension over academic evaluation.
oSV sl e Cagall ol colaiaV) 31 o

Extroversion & Introversion s!shi¥) g by

The typical extrovert is sociable, has many friends, needs to have people to talk to, &
does not like studying by himself.
Ay Al al) sy Y g g el Chaad ) rling celBaal) dae 5 (uise s Jasiie 35l @
He craves excitement, takes chances, often sticks his neck out, acts on the spur of
moment, and is generally impulsive individual.
(g il sae ¢ aiail e Jong Adaaly el ) dluse e 5 ga b 3305 Y 4cily o
He/she has ready answers, & generally likes change.
owndll Gy lages s ala il ld/al o
The typical introvert, on the other hand, is a quiet, retiring sort of person, fond of
books rather than people; he is reserved & distant, except with intimate friends.
Jdda UA\A.».»S“ ym&_uﬁhé}oc ugi.c\_ud\ Cra g ¢fgalac L,.T;’\)Lj\ C.J}u‘@);i@;hun °
u-mmaj\ ;«GM;‘Y\ - \21;\ ¢ g
He/she tends on to plan ahead and distrusts the impulse of the moment.
A8l iy daad 5 Jatall il ) Jaal Lgd) / 43) @
He does not like excitement, takes matters of everyday life with proper seriousness,
& likes a well-ordered mode of life.
Blall AUSEY Cpaldl e o)) sy g el ) shad e degall Bladl gl 22l EYI Cny Y @
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e The four components of language aptitude:

1. Phonemic coding ability: The ability to
make a link between sound & symbol.
G gall G dlia gy Jra (o 3,08l e yill e g5 )08

2. Grammatical sensitivity: The ability to
recognize the grammatical functions that
words fulfill in sentences.

JA)S\} Mpw%jésuﬂ\éco‘)dﬂ\mbﬂ\mm
s Jea 4 il
3. Inductive language learning ability: 4. Memory & learning: People vary in the

The ability to examine language
materials, to notice and identify patterns
of correspondence & relationships
involving either meaning or syntactic
form.

efficiency with which they make such bonds,
vary, therefore; in speech, vocabulary growth, &
consequently in foreign language achievement.
Jin L ey ) 3o LiSIL Galad¥) Calisg saladll 43 SIA)
‘53 GJ\:JL\} «la yaal) gaill g aldad ‘53 ¢Sl (alias ¢ gaall

AL 3 g Al 3 e 55l 15 LY AR lad 58 Apial 41 383
e L) O ya (5 shaii Al ClEMall Lalal yyan g adas Dl
sl pisad
e There are seven different forms of knowing::4é yall (e ddlise JK& dass
1. Linguistic
sl o
2. Logical-mathematical abilities
4ibic dunly ) @l )3 o

3. Spatial intelligence; that is the ability to find your way around environment

M\dﬁé&;ﬁ&&)#\é&ﬁ)ﬂ\ﬁjc@&\c«\Sﬂ\

4. Musical intelligence; that is the ability to perceive & create pitch & rhythmic

patterns

dae gy Lalail il g ) el o 5080 g8 g ¢ s gall £1S3)

5. Bodily-kinesthetic intelligence; that is the fine motor movement

Za8) &S jal) AS jall g 5 Soall anall ST o

6. Interpersonal intelligence; that is the ability to understand others, how they feel, what
motivates them, how they interact with one another,

M@&M&_ﬁ:\sjceﬁyﬁucujﬂwsjcwﬁy\e@&c};)dﬂ\}z}cw\ JLAll o

ozl

7. Intrapersonal intelligence; that is the ability to see oneself, to develop a sense of self-

identity.

M\J\M}@J\JJM\ )gjjaﬂj ck_\\ﬂ\a..\j‘)ujcaJJﬂ\}QJGMSJumJ\d;\JgLS_ﬂ\ °
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e Motivationjéa

e Motivation is the inner drive, impulse, emotion, or desire that moves one to
a particular action.
Ore sl oa¥ ol & ady of A ) ol dillall g cailall ¢ 2l Gal 8 @ jaa s pdlal) e
e In more technical term, motivation refers to “the choices people make as to
what experiences or goals they will approach or avoid, & the degree of
efforts they will exert in that respect.
s i A Calaal) el el e e Galil) Jead ol jlall™ ) adlal) s jiST JaY e
Aall a8 seall 5 slhw agd) A ja g cciag

e There are two types of motivation: gl sall ¢ Gile 3 Alia

1.Instrumental motivation refers to 2.Integrative motivation is employed when

motivation to acquire a language as learners wish to integrate themselves within
means for attaining instrumental the culture of the second language group, &
goals(e.g. a career) become a part of that society.

é&d@@\ﬂ\é\)ﬂ.}jdﬁ}ﬂ\@\ﬂ\ CLAMY‘&U)JQ}M\J&C&AM‘@\J\M
(4_\.@_.« dlo) duae calaal (uaadl Al < Azl CAJMM e e i Caal g (Al 4al de Laad) 4385 1o

Assimilative motivation is the drive to become an indistinguishable member of a
speech community.

-?M\ b jiiay paina A ) guac C—‘-‘Aﬂ Aplaiiny) ué\ﬁy\ e C‘B'm\

o AQe s

e Children appear to be much more successful than adults in acquiring the
phonological system of the new language; many eventually attain native-like accents.
Lo el £ ol iS5 ana Al 5 gea st o J geanll uadlll (g lalas ST JURY) Gl san o

Sl Jia

e Most Children are ultimately more successful than adults in learning a second
language, but they are not always faster.

& ol Ll Cad LU 5 ¢Als 4ol alad & ol e lalas ST Cildaal) dlgs 3 JbY) aliae @

o Adults appear to progress faster than children in the areas of syntax & morphology,
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at least in the early stages of learning.

Oa Y da el 8 JBY) e i pall s saill Ve (8 JUlaY) (e g gl () seally cpadll) O 50y e

i

e \We can divide reasons for reading & listening into two broad cateqgories:

i) Gt ) e laia) g Be) A Gl asd UiSay

1. Instrumental: a large amount of

reading & listening takes place

because it will help us to achieve

some clear aim.

250 g L) g Be Al (pa 8_yaS 40aS 1 B 92 Axidl dal (e aS aa ) sl
Cargll (pany Guiat e Laclud (o LY

2.Pleasurable: another kind of
reading & listening takes
place largely for pleasure.
ol 5 3¢ ) Al (e JAT & g5 sadiaal)

e Top-down and Bottom-up dedll Al sacl8l ¢pe g Jiud ) Joi o

In top —down processing, the reader
or listener gets a general view of the
reading or listening passage by, in
some way, absorbing the overall
picture.
5@ Jaang ¢ Jind I el e dadlaall
el Al (e ale gl ) e adiusdl
lais) 5 clo 43y 5y - 8 (0 L)
Aalall B‘)j‘aj\

In bottom-up processing, the reader

or listener focuses on individual
words and phrases, & achieves
understanding by stringing these
detailed elements together to build a
whole.
el S e dadl) ) saclall e dallaall
GBiag s cdandl 5 4 il Gl e adiosl
sl e oluadilll jualiall Coin yio agdll
Jels
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Different Skills

1. ldentifying the topic:
Good readers &listeners are
able to pick up the topic of a
written or spoken text very
quickly.
Craall o) Al 8 gun gall Baas
o= Bl e o a8 Gpraiiall g
g IS5 (3shia o siSa g g ga

las

2. Predicting &
guessing: Both
readers &listeners
sometimes guess in
ordertotry &
understand what is
being written or talked
about, especially if
they have first
identified the topic.

JS aiay Ul gpedil) g gt

A slaa JaY Cpaaivall 5 ¢yl
ie Gaay gl K Le agh

3 e Jo¥ 2aa 8 S 1Y) Aald

3. Reading & listening
for general
understanding
(SKIMMING): Good
readers & listeners are
able to take in a stream
of discourse &
understand the GIST of
it without worrying too
much about the details.

alal) agdll elaiud) g 3s) )
Craaioall g g) yall :!M‘!
i 3 e (5508 ¢ g2l
032l 8 g aghy sl
e 154 Gl ) dalall
el

4. Reading & listening for
specific information
(SCANNING): In contrast
to reading & listening for
gist, we frequently go to
written & spoken text
because we want specific
details.

e Janll g laiud) g 3s) il

& 354l
5. Reading & listening
for detailed
information:

Sometimes we read &
listen in order to
understand everything
we are reading in
detail.

e Jgaall glaiud) g 5o il

e g 1(feal)) A Cila slaa
_&@Y\jﬁc\)ﬁ\ A e (e i)
Gaaill ¢ LUK yat ) cadila ) ,iES
Badaa Jaald oy i Y -

|8 Llal dlada ila glaa
o\)s.\\.ndsagﬁdé\)[@-\m ig

6. Interpreting text:
Readers & listeners are
able to see beyond the
literal meaning of words
in a passage, using a
variety of clues to
understand what the
writer or speaker is
implying or suggesting.
Ozaivall 5 o) jall s pall) padd

xall o)y ledys) o (08
Lo agdl de gita dla) alasinl

o) plSidl) adle (gshaiy i

. sl
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Problems and Solutionsd siad) s cdsiual)

Language
Solutions:Jsial)

a. One way of helping |b. Extensive reading c. Authenticity: Authentic
students is to pre- and listening: This material is language
teach vocabulary that |  suggests reading & where no concessions are
IS in the reading or listening at length, made to foreign speakers.
listening text. often for pleasure It is normal, natural

ool Bac bl 3aal 5 48, )l | and in a leisurely language used by native

)l jaall addat JB 58 | way.

speakers of a language.

s sel Al pad o | 138 e s plataY) g el 8l | A ) a3l sall Alual ; Allal)

gl | plaa¥lg el jall ) pady | L) GualSiall ooyl ans Al

faiall Wl o shae (< Fgalal) Al _anal) (e g
dagd B ) g g Al palalal) Lgaadtig

Topic and genre

Solutions:

Create interest.
Activate schemata.

OOwx>|*

Choose the right topics.

Vary topics and genres

Comprehension tasks

Testing and Teaching

Appropriate challenge

Negative expectation

Manufacturing success

Agreeing on a purpose
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