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 Research Methods & Design-Dr. Abdullah Al Fraidan 

 Lecture 4-Introduction 

How to choose a topic? كيفية اختيار الموضوع   

 Research to demonstrate not only research expertise in the relevant field 

but an appropriate level of originality.  

  رضجذ خجشاد ثؾض١خ ١ٌظ فمػ فٟ اٌّغبي رٞ اٌصٍخ ٌٚىٓ ػٍٝ ِغزٜٛ رج١ٓ ٚاٌجؾٛس

 .ِٕبعت ِٓ الأثذاع
 One way to achieve this is  by a piece of work which applies existing ideas 

(e.g. previous findings, theories, research methods) to a new domain (e.g. 

provides a competent analysis of new data in terms of an existing theory or 

approach).  

  الأفىبس اٌمبئّخ )ِضً إٌزبئظ اٌغبثمخ،  ِٓػًّ ٠طجك إؽذٜ اٌطشق ٌزؾم١ك رٌه ثمطؼخ

ٌج١بٔبد عذ٠ذح ف١ّب  بٔظش٠بد ِٕٚب٘ظ اٌجؾش( إٌٝ ِغبي عذ٠ذ )ِضلاً ٠مذَ رؾ١ٍلاً ِخزص

  .٠زؼٍك ثٕظش٠خ اٚ ٔٙظ لبئّخ(
 Another way is by a piece of work which proposes a new and interesting 

account (maybe a new theory) of existing data.  

  )غش٠مخ أخشٜ ثمطؼخ ِٓ ػًّ ٠مزشػ رفغ١شاً عذ٠ذاً ِٚض١شاً ٌلا٘زّبَ )سثّب ٔظش٠خ عذ٠ذح

 .ِٓ اٌج١بٔبد اٌّٛعٛدح

 Clearly, the highest attainable level of originality would be to propose a 

novel theoretical account of novel data (a goal all academics strive for but 

few attain!). 

  اٌٛاظؼ أٔٗ ع١ىْٛ أػٍٝ ِغزٜٛ ٠ّىٓ ثٍٛغٗ ِٓ الأثذاع أْ ٠مذَ ث١بٔبً اٚ ٚصف ِٓ

ٌىٓ لٍخ ٚع١ّغ الأوبد١١ّ٠ٓ ٌٗ غؼٝ ٠ بً )٘ذفّأٌٛف، ٌُ ٠غجك اٌٝ ِضٍٗ اٌغ١ش ٌٍشٚا٠خ 

 .(!ٗزؾم١مٚصٍٛا ٌ
 Clearly, your chosen topic should be one which excites and stimulates 

your intellectual curiosity, and which is going to retain your interest 

throughout the period you work on it. 

 أْ ٠ىْٛ ٚاؽذاً ِّب ٠ض١ش ٠ٚؾفض اٌفعٛي ِٓ اٌٛاظؼ أْ اخز١بسن ٌٍّٛظٛع ٠ٕجغ ٟ

ػٍٝ رٌه ؼًّ اٌا٘زّبِه غٛاي فزشح ٠ؾفض عٛف  ٚاٌزٞ ثذٚسٖ، ٌذ٠هاٌفىشٞ 

 .اٌّٛظٛع
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 It may also be a topic which has some direct relevance to your future 

career aspirations, or special importance in the context where you 

normally work (esp. if you are a teacher) 

  ْٛأ١ّ٘خ را ِغزمجٍه اٌٛظ١فٟ ، أٚ ٌطّٛؽبد صٍخ ِجبششح رٚ  ّٛظٛع اٌأ٠عب لذ ٠ى

 خبصخ فٟ ع١بق ؽ١ش ٠ّىٕه اٌؼًّ ػبدح )خبصخ إرا وٕذ ِذسط(
 It should be a topic which you personally feel confident that you are able 

to master within the time available for your research.  

  ٜشخص١ب ثضمخ أٔه لبدس ػٍٝ الاوزغبة ثبٌٛلذ  رشؼش٠ٕجغٟ أْ ٠ىْٛ اٌّٛظٛع اٌز

  .  اٌّزبػ ٌجؾضه

 For this reason, it is important not to be too wide-ranging in your choice of 

topic. 

 ٌ ٙزا اٌغجت، ِٓ اٌُّٙ ١ٌظ أْ رىْٛ ٚاعؼخ إٌطبق عذاً لاخز١بسن ٌٍّٛظٛع  
  On the contrary, there are a number of reasons for focusing your research 

as narrowly as possible on a topic which is highly circumscribed and 

specific.  

 بة ٌزشو١ضن ثبٌجؾش فٟ أظ١ك ٔطبق ِّىٓ فٟ ثبٌؼىظ ِٓ رٌه، ٕ٘بن ػذد ِٓ الأعج

  ِٛظٛع  ِم١ذ ٌٍغب٠خ ِٚؾذد. 

 One reason for this is that the existing research literature is growing at 

such a rapid pace that it is no longer possible to keep up with the whole of 

the literature in a broad field, so that narrowing down your research topic 

reduces your background reading too much more manageable proportions.  

  ٠ؼذ ِٓ اٌّّىٓ فّٕٛ ثٛر١شح عش٠ؼخ ر ٌلأدةٌغجت ٚاؽذ ٘ٛ اْ الاثؾبس اٌؾب١ٌخ ٍُ

أوضش بٌمشاءح ٠مًٍ خٍف١زه ثّٛظٛع ثؾضه ٌع١ك أْ اٌزؽ١ش  -ٚعغأّغبي ثدة الأِٛاوجخ 

 .  ثبٌزؾىُ لبث١ٍخِّب ٠ٕجغٟ ٌٕغت اوضش 
 Secondly, the broader the topic you choose, the more open-ended your 

research becomes - and the less likely it is that you will complete it on 

time (so putting yourself under unnecessary financial, emotional and 

intellectual pressure).  

 ٚألً اؽزّبلاً  --بق اٌّٛظٛع اٌّخزبس، ٠صجؼ ثؾضه ِفزٛػ أوضشصب١ٔب، وٍّب ارغغ ٔط

ٛظغ ٔفغه رؾذ اٌعغػ اٌّبٌٟ ث ظشٚسٞ غ١شبٌٛلذ اٌّؾذد )ؽزٝ ١ٌىزًّ ث

 (. ٚاٌؼبغفٟ ٚاٌفىشٞ
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 From this point of view, ‘Language Acquisition by Bilinguals' is far too 

broad to be viable as a research topic; by contrast ‘A case study of the 

development of personal pronouns in the grammar of a two-year old 

bilingual child' is a much more restricted and hence more manageable 

research topic. 

 اٌٍغخ ػٓ غش٠ك "صٕبئ١ٟ اٌٍغخ ػبِخ ثىض١ش ٌذسعخ  ٘زٖ، "اوزغبة ِٓ ٚعٙخ إٌظش

ؽبٌخ رطٛس اٌعّبئش ٚثبٌّمبثً "دساعخ ٠غزؾ١ً أْ رىْٛ ِغذ٠خ ٌّٛظٛع اٌجؾش؛ 

' ِٛظٛع ثؾش ِم١ذ أوضش ثىض١ش، ِٚٓ صُ ٌطفً ػّشٖ ػبِبْ  ثٍغز١ٓ ٍمٛاػذاٌشخص١خ ٌ

   .اٌجؾش ّٛظٛعث اٌزؼبًِ ٠ّىٓ

 O note that the weight accorded to the different components can vary by 

discipline.  

  ػٍّب ثأْ اٌٛصْ إٌّّٛػ ٌّخزٍف اٌّىٛٔبد ٠ّىٓ أْ ٠خزٍف ؽغت الأعجبغ. 
 For models, try to find abstracts of research that is similar to your research. 

  .ٌٍّٕبرط، ؽبٚي اٌجؾش ػٓ ٍِخصبد ٌجؾٛس ِشبثٙخ ٌجؾضه 

 

Introduction chapter- مقدمة الفصل 

 what the topic is, in brief 

 ِب اٌّٛظٛع، فٟ عطٛس 

 ! You  start telling us a lot of detail about the method and your results at 

this point 

 ٖعٍٛة ٚٔزبئغهالأثذء ٠مٌْٛٛ ٌٕب اٌىض١ش ِٓ اٌزفبص١ً ؽٛي  اٌٍؾظخ ثٙز!   

 ! Detailed research questions and hypotheses… premature to give them 

here reasons for doing the work, e.g. 

 ٍٝاٌغبثك لأٚأٗ ِٕؾُٙ ٕ٘ب أعجبة اٌم١بَ ثٙزا أعئٍخ ثؾش ٚفشظ١بد ِفصٍخ اٌّضبي عج١ً ػ....

  اٌؼًّ 

 Importance as a research topic in itself, in the context of current 

knowledge in the relevant field.  

 ٌ راد صٍخاٌّؼبسف اٌؾب١ٌخ فٟ  ِغبيلأ١ّ٘خ وّٛظٛع ثؾش فٟ ؽذ رارٗ، فٟ ع١بق  
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 This entails saying a bit about what general areas of ELT, linguistics or 

whatever the study relates to importance for local situation of researcher 

(esp. if teacher).  

  ِّٚٙب٠غززجغ ٘زا اٌمٛي ل١ٍلاً ؽٛي ِب ٟ٘ اٌّغبلاد اٌؼبِخ ٌزذس٠ظ اٌٍغخ الإٔغ١ٍض٠خ، ٚاٌٍغ٠ٛبد أ 

 . )خبصخ إرا وبْ اٌّؼٍُ(. سبثؾٌلأ اٌّؾٍٟ اٌٛظغ عًلأ اٌّزؼٍمخ اٌذساعخ أ١ّ٘خ وبٔذ

 This entails possibly a detailed description of what that situation or 

context is (e.g. if your study is on writing, then how that is taught 

throughout the educational system etc.) 

  صُ اٌىزبثخ  فٟاٚ اٌغ١بق )ِضلا ارا وبٔذ دساعزه  ٛظغاٌ اٙزٌ فصلاِ بٚصف٠غززجغ  سثّب٘زا

 ( اٌخ اٌزؼ٠ّٟ١ٍزُ رذس٠غٙب خلاي إٌظبَ  اٌزٟ ١خى١فاٌ

 ! The research is presented as having interest only for the researcher's 

school/country.  

  َاٌجٍذ اٌجبؽش ّذسعخ ٌٍّصٍؾخ فمػ واٌجؾش ٠مذ/.  

 Classical research needs to be presented as having wider implications 

 صبس أٚعغ ٔطبلب ٌؼشض الاؽز١بعبد ِٓ اٌجؾٛس اٌىلاع١ى١خ رزشرت ػ١ٍٗ آ ! 

 ! Long account of 'problems of teaching in my country'...none of which 

turn out to be the subject of your research   

  ' ًِشبوً اٌزذس٠ظ فٟ ثٍذٞ .. أٞ ِٕٙب رزؾٛي لأْ رىْٛ ِٛظٛع ثؾضهِٓ رمش٠ش غ٠ٛ  

 ! Unfounded generalizations with no sources like ‘standards of English 

have become poor in recent years’ 

  أصجؾذ 'ِؼب١٠ش اٌٍغخ الإٔغ١ٍض٠خ فم١شح ِضً اٌزؼ١ّّبد اٌزٟ لا أعبط ٌٙب ِغ ػذَ ٚعٛد ِصبدس

 فٟ اٌغٕٛاد الأخ١شح'

 ! Multiple sections with titles like Importance of the study, Significance 

of the study, which are really not differentiated in content outline of what 

will come in the chapters/sections that follow maybe brief definitions of 

some key terms to be used later 

  اٌزٟ ؽمبً لا ر١ّض فٟ ِؾزٜٛ اٌّخطػذساعخ، اٌ ِؼٕٝؼٕب٠ٚٓ ِضً ا١ّ٘خ اٌذساعخ، ٌألغبَ ِزؼذدح 

اٌزفص١ٍٟ ٌّب ع١أرٟ فٟ اٌفصٛي/اٌّمبغغ اٌزب١ٌخ اٌزٟ رؼمت رؼش٠فبد لص١شح ٌجؼط اٌّصطٍؾبد 

 الأعبع١خ ٌزغزخذَ فٟ ٚلذ لاؽك 
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Components of an Abstract   خلاصةال مكونات 

 ! You give what is really an introduction, missing out what the 

results were 

 ! أْ رؼطٟ ِب ٘ٛ ِمذِخ ؽم١م١خ ، إغفبي ػّب وبٔذ ٔزبئظ 

 ! You tell us what each section of the write-up is going to talk 

about (e.g. 'In the third section we will describe the method'), not 

briefly what you did (e.g. 'The method we used was...') 

 ! ًِمطغ ٌّزبثؼخ اٌىزبثخ ٌٍؾذ٠ش ػٕٗ )ػٍٝ عج١ً اٌّضبي 'فٟ اٌمغُ اٌضبٌش  أْ رخجشٔب ثى

عٕمَٛ ثٛصف غش٠مخ'(،١ٌٚظ ِب فؼٍذ ٌفزشح ٚع١ضح )ػٍٝ عج١ً اٌّضبي "وبٔذ اٌطش٠مخ 

 (' .. اٌزٟ اعزخذِٕب٘ب

 ! You include wording that refers forward like ‘… as we shall 

see…’. Again it is not an introduction.  

 ١ٌغذ ِمذِخ… ". " وّب عٕشٜ  ِضً الأِبَ إٌٝ رش١ش اٌزٟ اٌص١بغخ رع١ّٓ ٠ّىٕه 

 .ِشح اخشٜ

 It should read as referring back to the whole completed project 

 و١ٍبً  إٌّغض اٌّششٚع إٌٝ أخشٜ ِشح ١ش١شٌ لشاءرٗ غت٠   

 

Example of an Abstract    أمثلة على الخلاصة 

 The Factors Accounting for the Egyptian EFL University Students’ 

Negative Writing Affect  

    رؤصش ػٛاًِ اٌّؾبعجخ ٌٛسػ غلاة اٌغبِؼخ اٌّصش٠خ ثبٌىزبثخ عٍج١ب 

 This study attempts to identify the factors that account for the Egyptian 

English majors’ negative writing affect, i.e. their high English writing 

apprehension and low English writing Self-efficacy.  

   ٘زٖ ِؾبٚلاد ٌذساعخ رؾذ٠ذ اٌؼٛاًِ ثبػزجبس اٌزخصصبد اٌّصش٠خ الإٔغ١ٍض٠خ ِؤصشٖ عٍج١ب

  ثخ الإٔغ١ٍض٠خػب١ٌب ػٍٝ وزبثزُٙ ثبٌٍغخ الإٔغ١ٍض٠خ ،ِٕٚخفعخ اٌىفبءح اٌزار١خ ٌىزب -ثبٌىزبثخ 
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 The subjects were administered two scales measuring their writing 

apprehension and writing self-efficacy, and then those students with 

scores falling into the extremes of the two scales were interviewed about 

their writing experience and background.  

  ٓصُ ثبٔخفبض  -ل١بط رخٛفُٙ ثبٌىزبثخ ٚ ل١بط اٌىفبءح رار١خ ثبٌىزبثخ -أد٠شد اٌّٛاظ١غ ثم١بع١

 ١بع١ٓ لأعشاء ِمبثلاد ٌزغشثزُٙ ٚخٍف١زُٙ ثبٌىزبثخػلاِبد أٌٚئه اٌطلاة ٚثٕٙب٠خ اٌم

 To supplement the qualitative data obtained from the interviews, the 

subjects’ scores on three linguistic tests used for measuring their English 

grammar and vocabulary knowledge were compared to their scores on the 

two scales.  

  رمبط اٌّٛاظ١غ" ثضلاصخ  –لاعزىّبي ٔٛػ١خ اٌج١بٔبد اٌزٟ رُ اٌؾصٛي ػ١ٍٙب ِٓ اٌّمبثلاد

اخزجبساد ٌغ٠ٛخ ِغزخذِخ ٌم١بط لٛاػذُ٘ ثبلإٔغ١ٍض٠خ ِٚؼشفزُٙ اٌّفشداد ٌّمبسٔزٙب ثٕزبئظ 

  اٌم١بع١١ٓ.

 Analyzing both types of data showed that there are six causes of the 

subjects’ high English writing apprehension and four causes of their low 

English writing self-efficacy.  

  رؾ١ًٍ ولا إٌٛػ١ٓ ٌٍج١بٔبد اٌّؼشظخ ثأْ ٕ٘بن عزخ اعجبة لاسرفبع  فُٙ اٌىزبثخ ثبلإٔى١ٍض٠خ

  .  ٚأسثؼخ اعجبة لأخفبض اٌىزبثخ ثبلإٔى١ٍض٠خ ثىفبءح رار١خ

 Based on the results reached, the study presents some recommendations 

for writing instruction and suggestions for further research. 

  اعزٕبدا ٌزٛصً إٌزبئظ ، لذِذ اٌذساعخ ثؼط اٌزٛص١بد ٌىزبثخ رؼ١ٍّبد ٚالزشاؽبد لإعشاء ِض٠ذ

 ِٓ الاثؾبس

 


