Language & IT
Dr. Abdullah Al Fraidan

Lecturel- CALL, NLP, Corpus Linquistics
What is CALL?
e CALL = Computer Assisted/Aided Language Learning.
L)) aladl sacliay / osulall el = CALL o
e For the purposes of this course we take CALL to embrace any
computer software that is usable in some way to help language
learners, whether intended for that purpose or not and whether
directly used by them, or used by someone else to create a
conventional material (e.g. a course book) which learners use.
il sl) mmy 3 Ll (S 55 geS el (sl (8 CALL 330 wolalls s (=l 2y @
5l el pilie Caadiinl o) g g Y ol (e jall 13g] 3 el o) g Aalll alria acLisal
L",,_"J\ (course book JEall (e u’.ls:) doal8s o) ga e LISY Al Gadd Ji e Lgwaladiin
Cpadaiall st
e Though the acronym “CALL” implies a limitation to language
learning, we do not, as some do, distinguish that from computer
aided language acquisition (CASLA).
(o) Jady LS (@l Jrdi ol dalll aleil 398 5 g g 2y "CALL" Jbaia) o (e at 5l @
(CASLA) 40 Glui€¥ o pulall 520 bsay el 0
e And we include in our scope language use by learners, and of
course language teaching.
Aall) ardes aadally g ¢ Cppalaiall J8 (e 32l (3lai aladin & a3 Ll (s @
e Computer aided language testing (CALT) is often discussed
separately from CALL, and for various reasons will not be much
focused on in this course (lack of time and lack of the software!).
oo Juatia JS5 LgidBlie o Gla¥) (e S (CALT) Aall) JLidY i guelll el @
Spns pie s gl aa) B8 sall 3 e LIS S5 o Adlie Y el 5 p0)
(el
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e We are also excluding use of computers in AL and ELT research in
general (CASLR), and in the learning of linguistics rather than
language (though there is an unclear borderline here, as much
language teaching involves teaching about language, especially
grammar, or raising awareness of language forms, and so resembles
simple linguistics).

¢((CASLR) ELT 8 4alall i sadl 5 daalall (8 AV Canlall aladiin el Liagl a3 o
Alll )5 58y 5 (Lin danal g 8 393 d gy (e af ) ARlll e Wy SLlull 8 el
(Aol 22l ale apndy elld g el JKGT o 5 by o) sl dala g dalll Gy 58 5 shay

e There are many other acronyms and terms around with broader scope than
CALL, or scope overlapping with CALL.
dalall i sl ¢ CALL (e W e (30 o sl (3l e Led s ciladlaiaall 5 ol puaidall (e aaell i o
CALL g
e They refer to areas of theory and research which have implications for
CALL: e.g. CAL, CAI CBE, TELL, Telematics, HCI, AI, NLP, Corpus
Linguistics.
CALL e 80 e Al sans 4y ki s ) i Ll @
e On these neighboring areas see Chapelle 2001 ch2 and Levy 1997 ch3 and
pp7/7-82.
82-pp775 CH31997 55 CH2 2001 Jal 5 535 slaall Shliall 28 e @
e CALL 'tasks' include what may be otherwise referred to as games, exercises,
activities, materials, even tests, and just 'ordinary use' of facilities like word
processing.
dadd g ol LAY s ol gall 5 AW g oyl g b Y15 LEY) a5 08 Le Jedid CALL e’ @
U paill dAallaa Jia (38 jall (e 'galad) alaasuy)!
e Sometimes they are fully determined by the program, sometimes they are
largely in the hands of the teacher or learner using the software.
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e They may be done in class or at home, etc.
& el b ol Caall 84y oLl (Says e

e Thinking about CALL means thinking about many of the same
things one considers when thinking about 'materials' for language
learning/teaching (course books, visual aids like posters or videos,
pen and paper exercises, dictionaries etc.).

12 gallt B Sl vie o all et Lewdi cLudY) (e paall B Sl Jiad CALL B Sl o

S8 5 ¢ a3 T o ciealall Jie g jeadd) Sl sl s sl all CESHY (a3 / AR ales]

(L e 5 el gall g cp i A8 ) 4l

e Both involve something physical that teachers and learners use
alongside a teaching method, syllabus etc. in a taught program OR
which may be just used independently by the learner.

A zmaiall () By sl st s ) cppalaiall s cppalaall o 3 e (65 S o
Aliall J (e Jiiie JS5 Jass a0 ol Sy ) () gl g

e Both have to be bought (or pirated).

(a i 5l) ik ) K o

e Both have a tangible form, but at the same time when exploited
form part of a less tangible 'task' or the like.

5 nsale J81 egall (ga lo o it Ladie < gl) (a8 (S5 ¢ gale JSE pgual (10 IS @
Sl als W

o This parallel leads us to the conclusion that there are three main
areas of concern (see Hubbard 1996 in ed).

(1996 ale 2 jLsa Hhail) dpu ;) Je) o A0 @llia ol salia Zlisiul ) Ua gy 6551l 138 o

e Pennington The Power of CALL for a fuller exposition, attempting
to relate this to the Richards and Rodgers framework for analysing
teaching methods):

DBIS Soas05 S0k 1% bl Alslae (B daSl G ad CALL e 3 8 0 sinics @

(ool 3k Jalail
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1) Development/creation. L.e. the principles
and processes of writing software or
authoring new materials within some existing
software (Cf. Chapelle 2001 p166ff, and Levy
1997 ch4 onwards (esp. p104-108), for
concepts rather than practicalities).

Cadlall 5f AU zals y clilae 5 sabie g1 e LN/ skl

20071 Jubs aal ) 82 s gall mal jull (amy pana B3 ) 94

¢(108-P104 4als) laclad CH4 1997 A5 «p166£f

(Alendl e Y aialaall

Compare materials development, course book
writing.

3) Evaluation. I.e. how to
decide what is good or bad
software.... including
inevitably considering what is
a good or bad use of the
software.

Bua zal jull oo \.Adgdaiz\,.\é:asggi il
Lo Allae Y ol Al Ly, A
Zeabiall and) gl aall alasiuY)
Compare materials evaluation.
(Chapelle 2001 Ch3).
(CHB3 2001 Jald) .l gall i 45 jlae

Lhﬁ\uﬁeﬂbc}ju\d\}ouJ\A

2) Use/implementation. I.e. how teachers use software with their learners (in
or out of class, individually or in groups, for what sort of tasks, integrated
with other aspects of the teaching-learning process or not, etc. etc.)...
sl o IS caall A 5 Ja1) agdla aa Cpaleall Gl sl aladiind oS gl danll / alasiiu
o (Yl bl g bl dlee il sa e b e ALalSia 5 cpleall (g £ 53 (Y cile gana
And how the learners use the software (which may be differently from how
the teacher plans or indeed entirely independently of school), their processes
and strategies.
Jiise (S5 2816l A ) aleall alad il 48l e ddlide ()55 a8 ) 5) el ) (Cpsalriiall aladind CasS
Leibal yil g Gllaall g (A el (30 Lalad
Compare discussion of the role of materials like course books or tapes in a
course, different 'task types' they can be involved in, learner use of materials
like dictionaries or cribs out of class unknown to the teacher etc...
Gl o) Sy ) Adliaal) "algal) o) il (Jlall 8 aakally dda 3V gl Sl i ol gl 90 8L ),
G plrall sl Ad g pra e A8 (e (el sl Jia 2l gl alailall alasi 5 cad
(Levy 1997 Ch4 onwards touches on ideas about Use repeatedly, esp. p100-
103; Jones and Fortescue ch14 old but practical)
¢103-P100 < o |5 )1 S35 1l e Lgaladiaal Jm HISEY) Ly clasalll | jlie ) CHA4 1997 Ad)
(e OS5l CH14 sSad)shy Hisa
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HISTORY OF CALL

e In terms of the development of hardware, program types, relation
to ideas about language learning and teaching...
e ol g ARl Al Jgn ISEY) Aalaiall el ) &) 3l g 63 el sk Cus (e @
e This is filled out in class. See also Chapelle 2001 chl and Levy 1997
ch? and the online http://www.history-of-call.org/
e CH2 1997 s CH1 2001 Juls L) el coall 8 1s s 138 il @
i Y|
e The computer-as-big-as-a-room era. Entire courses like that of
PLATO organised at a few universities. Audio-lingualism.
o3 05l i LSy il pall Jl 138 (e, G Al 255 38 LS 3585 58 LS i3l o
a5 Al haaladl (e Wl 32a)
e The arrival of the home/school computer (Sinclair, Apple, BBC).
(o o o el s oatSan) Aupaall / i) el Slea Jsaas @
CALL tasks as ancillary, and produced by many small publishers
such as WIDA and even teacher enthusiasts.
s Wida amall dia yavaall G p8Ul e daell 2] 5 ddlall s el CALL @
plaall (e
Attempts to fit it in with the Communicative approach.
Aolial il i) ae s LY @Y gladll @
o The era of the powerful PC (and Mac).

(D) A PC pac o
e Professionalisation of software writing but lack of transfer of much
software from earlier platforms.
G iy 8 Ciliaia (pa gmal ) (g Sl JB dsa g axe (S5 amalipal) ALSD Guaadic o
PC + CD, multimedia.

saaxidl kil gl 5 «CD + PC o
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Software out of the hands of teachers, largely audio-lingual in
mode.

Al g A GGl G gpall juS aa ) copalaall 2 e el 0 @
New attempts at entire courses.

Alesh @l g0 dsna cV dlas @
The era of the Internet. Teacher as selector. Learner-centred.
i) W gaa 20a LS aleal) i Y] jeac b
The future: convergence of media and ‘'omnimedia’
("Lasial) 5 2 W) Jils 5 e 1 ditinall @

e Social networking?

Lelaayl il o
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Language & I'T

Lecture 2- UUEG Software (Azar Interactive)

UUEG Software
http://www.azarinteractiveonline.com/tour/
Evaluation of UUEG
e Before beginning the evaluation itself, it is necessary to give a
brief description of the software, which is based on Betty Azar's
book (2009).
A (el yall |3 ge Lia g amy () (55 5 el (pad s apill) 8 cadl 8 @
ke n QS e oy
e Due to space restriction, | will only provide an analysis of just one
chapter of the book with intercepted description of the methods
used in implementing the software in classroom.
Caa g an QUKD (0 Jadd da) g Jucad] Didat o )8 63 Co g cdaliall 358 i @
Oyl b omali yy 2t 8 Aadiiusall (3 kall (yal s
e The analysed chapter is divided into four parts, each focusing on
the following tenses: the present perfect, the present perfect
progressive, the past perfect, and the past perfect progressive.
Al L W) e Lgie JS Sy dlglidas o) dal day i ) Jacadll 138 sty o
e Each section includes several quizzes, exercises and one crossword game,
and these are followed by three main tasks covering listening, speaking
and reading comprehension (named by myself).
o3 gLl iy g Aadaliiall LS Aoad (g jlad aal g ol HLial sae aud S (peualy @
(omitiy Al ) agdll 5 3e) Sl g Caaaill g ¢ Lata) ard dpuast 5 alg 3 8

o




e To finish, there is a test that enables students to assess their
achievements.

Analytically speaking, the chapter follows Ur’s framework (1988) for
teaching grammar: presentation, explanation, practice, and test.
‘CJ” 6‘5A.1J$.1M UA)SJ\ :j;_ﬂ\ U‘:’Jﬂ (1988) inﬂ Jac J\.La\ Jaasdl) ‘_Q.\ aaia 1.3‘.3‘\'; °
B S NPREWEIPVY
The chapter starts with a preview of the tense, comparing it to, and/or
contrasting it with, similar tenses —a method that is claimed to be
effective by Walker (1967).
Gslud 5 5 - Alilas dia i ¢ duallite 5l / L jlia g ¢ A YY) Ailre pe Jacadll 128 Tayy @
(1967) S5 e dllad (5 Gl oo
Learners can either read or listen to the preview before examining a chart
that exemplifies the tense.
aia SO Jlie 3 Jadadiall Jlaia) (o yo Ji Alaal g laial) sl ) jall L) Cpalaiall (Say @
Following this, students are presented with a range of nearly all the typical
mechanical drills, such as gap filling, error recognition, cloze, and multiple choices.
Jie ¢ daad pai 4SSl by Hail) 48S (e de gene pe QM) (i pe A Ly S5 celld a2y o
Baaaie Al L g Uadll e (o jatll g ob gadll ¢ Ja
e Some of the quizzes come with animated pictures, and the exercises are
represented in a linear progression — i.e. they become more difficult as the
students advance.
L@q\d\-@hm_)jkuu\JjM\onMHj ‘ASJAMJHQ.QL;?\JQ_\\JLL\AY\UM °
Ol (-.3335 4 g2an )—‘5\ Tl
| would consider some of these exercises to be preparatory activities for the main

tasks; for example, exercise 11 (Fig.1) prepares the students for the speaking task
in exercise 16 (Fig.2).

(JUall Jaawr e i Hl) algall 4y puans ddadsl o &1 o jlaill 028 (andd Hlati Cagu o
(Fig.2) 16 (il oISl dagal 3l 22y (Fig,1) 11 Cnw




e Within the program there are five main buttons located at the top of
every page.
_X;Lagﬁtgcig§c§a+ql)JLDilu&;ﬂUAG?U)chub °
e These are made up of ‘outline’ (which outlines the whole chapter in
detail), ‘report’ (enabling students to check their progress after each
step), ‘glossary’, ‘help’ (where learners find help topics), and ‘contents’.
Gl GOl (€)' 8l (Sl JalS Jamd 23ay (s21) aladd’ (ga o oS o34 o35 @
Gile gia ga Cpalaiall 2ay Cua) Bacliall' danaddl’ o3 gha JS a6 ) a3 andl) (e

".-_A.A

4 ’ﬂ%
b

Prompt Your Recording Model
* 1.
r Oh really? How long it? (
TRANSCRIPT @ ( “, (nas hat) ( “ @ TRANSCR
L
2.
had net sean him in years @ “ @ SANLLRS ' E ‘“ That's too had. How long “ m X
N TRANSCRIPT U (e 7 (had ha) ( i U TRANSCR
.
3.
Ghe hid Saeshes by 000 @ \“, @ TRANSCRIPT (mJ (“; Jrats e Howlange (MA (“A (ml TRANSCF

e The listening task suggests that students listen to the recording of an
international student’s experience before answering the corresponding
guestions.

Al e a1 J Wlpa Gl 4y ot st ) DUl sy of g L) dags - S @
sl




e A transcript of the dialogue is available.

Dl pai sy
e In the speaking task (Fig.2) there is a 'record and compare' function that
enables learners to listen to a prompt before reiterating the sentences
whilst recording their speech.
4a g0 (A g laindU Cualetall (Sad ddds 5 "0 )8 5 Jau' ellia (Fig.2) 4shlll dagal 4pilly o
e diadi s (A daall ) S5 U8
e This enables them to compare their recordings to those of the model.
Transcripts of the prompts and the model’s words are available, and it is
possible to play both of the recordings again and again.
Zasall oA LS5 laddai (3 g, 73 il (o 5V agDliaid 45 jl5a (e agiSar 138
IS5 1)) e cBlmil) (e OIS Jady ol (Saall (e 4l 5 (L
e The reading task comes in the form of a passage that includes some
difficult hyperlinked words.
A g i<l Aa  drall QLASS\MMEJAAJ&LB;UQ\@&E o
By clicking on each, there appears a pop-up window that is linked to the glossary
page.

03 puaal) dndially ai jao 3liia U} 4dl say dleia JST il o
This displays the word’s meaning along with a list of the other hyperlinked words,
thus allowing students to check the meaning of other vocabulary.
(s AY) A g ySIY1 Alia gl el e Al g i ) L AU ire (g y2y 108 @
G AY) @l jiall e (e Baal Ml Flad) UL
Multiple-choice comprehension questions follow the passage.
bl asil cal HLall soaxie dliul o
The above outlines what the software suggests for each task.
2l JS) Aagn () (1o g pall st ki o
However, it was I’s decision to ask the students to discuss these undertakings in
the specially-designed chat rooms, thereby making each task more communicative.
daaias Ao all o e A algall 522 Agile QO e allad oY) il (e S oSl @
Aalial 5 S dega IS Jany Las cbarad




| also decided to add further activities to each, and | discussed this idea
later on in the evaluation.

ol 8 8aY 8 g5 Sall o ABlia g clgie JSV ALY (e 3y hall ddliz) Liag ) 8 @
In order to motivate the students, | offered bonus marks for those who
participate in the discussion and extra activities.

ALl 8 0 o5l (pall Gl 6N Cladle Bl cuia je a8 i€ (Ol jiad Cangs e
ALy dasiy

Chapelle (2001) evaluation scheme

For the purpose of this evaluation, it will be useful to begin with an
outline of Chapelle’s
Julil bbda ae sl ddall (e (oS5 o canil) 138 (ya s3] o
Scheme (2001). Chapelle argues that CALL evaluation should be carried
out using the theories of second language acquisition.
Axd lusS) il Hlas aladiuls 7 LA o) el Grais CALL 43 Juls Jala (2001) ibs o
There are two stages in her scheme: judgmental and empirical.
Aoy il 5 eSSl Mja;‘jﬁu.us;f&ﬂm °
In the judgmental stage, Chapelle (2001) analyses the software using two
levels: the program and the teacher.
plrall s gl ) 10 e pladtinly el (2001) ik Jlay - daaSall A yall (6 o
In other words, she considers what learning conditions are set out by the
software and what the teacher plans to do with the program respectively.
43 alll aladll Jabad o Loy el o Ji (g plaill Cagpla et o e (s e AT 3y @
sl ezl yall ae
According to Chapelle (2001), however, this is not enough.
LS Gl 138 ¢(2001) Jebil 55 o




She also addresses the question of what the learner actually does with
the software by conducting an empirical evaluation.

R el ol pa) JSA el ) s Liled aleiall Jedy Lo dlise J sl L) Lia)l @
Whilst she focuses on different questions in each stage, she uses the
same criteria in both.

LagalS L julaall G padiios gl 5 s je JS Al 4l e S 5Ll o 6 o
These criteria are: language learning potential, learner fit, meaning focus,
positive impact, authenticity, and practicality.

(V) V) Sl e s ccaliall alxiall ¢ dadll aled CUIS) A plaall 28 @

(oaxl) Baulaill 5 ALY
| shall judge the software by analysing the tasks using two of Chapelle's
criteria: language learning potential, and learner fit.
5 el alat K] il e (e il alaiul aleall Jidat JA (e el ) Sass @

lial) (Jald\
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Language & I'T

Lecture 4- CALL Evaluation

Basic definitions

'CALL software' here can involve any
software or programs potentially usable
by language learners in connection with
learning/teaching or use of language
(esp. EFL/ESL).
'zl n e La'CALL software' Glk'
@MM\MJQSQA?\&MM&G
[ EFL Zald) 4 alasin) gl Gy yaill / aledl
.(ESL
That includes both material claimed as
designed for this purpose ('dedicated'),
and that not.
3] daarma gy Alall Callbaall ey
] ‘(-w\') a Ll
The latter includes both specific
programs like adventure games for
native speaker children, and 'generic' or
content free software like email or word
processing.
Jie Badna zmal p gl g aa e A Jady
ale' 5 bl Aall Jakd 5 jeliall Cilall
2l Jie oall cibaaall () saina
o gaill dallaa sl g S

"Evaluation is a matter of judging
the fitness of something for a
particular purpose" (Hutchinson
and Waters 1989: 96).
£ s 434 e 2Sall e s il
SOmra (a3l
'Evaluation’' therefore implies an
activity where something is
declared suitable or not and
consequent decisions are to be
made or action taken.
Ay LS e il 5 sl ol
di dad ) 5% ol el e i s
oAl
Evaluating something therefore is
not the same as researching it,
though research may be done to
find out things which then inform
the value judgment and hopefully
make it better.
leds oo Cauadd SIA & (o and]
At o)) Sy Cala¥l ae - Cla
(o S Caly) ) e LaY) Ayl
(Joadl alaat i

o




ANASF

Research on its own may just end

It also includes whatever hard copy up with information, not judgment
support materials, booklet etc. any and action.
software comes with. dadd gty 28 ady oAl e Eaal)

¢ Alall Feuill daclall o) gall JS Liayl Jady Jeadly 5l g el glaally
Ao AL el n i€ oY b ) L
See further our Intro.

CALL Evaluation

o CALL software and general teaching materials and tasks - a parallel?
4 ) 5e - algas dale dpardad 3 9o s Clbina o CALL ®
e Much of what we say below about evaluation of CALL software is similar
to what one would say for 'materials evaluation' generally in language
teaching.
Zall a5l "ol gl gl e Ui o L Tand 4ndi CALL gel s maiii Jsn olial Ul L 13S0 o
e ges
e CALL software is often analogous to an individual exercise or task in a
book, though some series of CDROMSs constitute entire courses and so are
parallel with complete course books.
o Aludis mnd ae I o UST dega sl 4 8 A laal Lealiia 555 Le CALL el s Llle o
@Hu&ﬁgﬂ@)\y@jdéta\)jqdm#agﬁd\
e The parallel is valuable... up to a point. There are some important
differences, however.
Aald) QAMAY) (amy Sl 2 ) | 4. (2 )l el pe o
e Firstly, a book is not typically dynamic or interactive; a program, by contrast, may

not always present an exercise the same way every time you use it, and can usually
give some response to the user dependent on what they click or type in.

.330._3 < m\auf_ )Fch.a\).aua:\s.dh} cdﬂsbﬁ}\mjnadbwﬂuhﬁ\ c‘;’Ji °
G e o adind ardioaall Alaiad] iany sile ans o (S s ¢aaad ofdﬁu_).u\
Lt Sy )
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e That is why CALL programs have often been seen as replacing a teacher
rather than just teaching materials, though that clearly does not fit all
software.

Al Il o) sall G )X 3 jae (s Yoy Cpsaleall JlagindS CALL gl han e Llle cud) 13¢] o

2o gaead iy Y ¢ pam s (e
e Secondly, a book is more limited in its media capability.
led e ) Jil g 3,08 8 3 gana JSTUS ga5 (Ll o

CALL can involve sound as well as pictures, diagrams and text all in the

same package.

Ao ganall udil Lgas il g Aibad) o g 35 ) gaall 5 gl Jadiy O (S CALL @

e Thirdly, use of written materials has few technological prerequisites: eyes
and a desk to put them on will do. CALL by contrast requires computers,
network access etc.
gldas (s an o) oS Alu¥) clallaiall (e Jal8 sac Lepal 4 S 3 sa aladin) (G o

) ASil ) Jsems s ¢ oS 3 gl allaty el CALL .Aule Lgaa of Jadins g

e Fourthly, the language content of material in a course book is essentially
unalterable, while some CALL software allows 'authoring': i.e. the teacher
can put in his/her own choice of text, words etc. for the program to make
an exercise out of, or whatever.
gl r pam O s ¢ Ll Q8 e g aelally QLS 8 ) sl ARl (5 gina Ll clagl ;o

(ol pala JLal Lginion [ diniia i lgaa g alaa (o) oSan T"callill ey CALL
OS¢ e L e Jrad el sl Jal (e W e 5 clalSll

e |n fact some software, such as a word-processing program, is essentially
content-free and is nothing unless someone enters text to make an
exercise, or designates a task for learners to do with it (see next).

s (5 sinall (5n A G 8 sa bl Aiallaa gl s i cual all ans o815l o
ohail) i Jus alaiil cpalaiall Aaga Cpmy gl el ol aY el e padd Jay ol Le Ll
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e Fifthly, the activities to be done with each section of a course book are
usually heavily constrained by the book itself, though there may be some
latitude for the teacher to implement exercises in different ways, and of
course skip some material.

DS S 3ake 65 L sale aadally LS (e e JSE 4y ALl ety il A claald o

d)huujmmdeluﬂmﬂ\umd\_& jﬁmwecjhcmg;bﬁ\dﬁw
J\)A\ s u.)a;.ﬁ c.\ﬂ\_a} ¢

e A CALL program on the other hand may be very constrained (e.g. a
hangman game), or may be almost entirely open in this respect (e.g.
email).

OsSE A ) ¢ (atadall daal Jia) aa e (5 5S N (AT Aali (e laall i CALL @
(s S ) Jia) sl Vg Ly JalSIL A side

e The last two are important for evaluation, as they make it hard to draw a
line sometimes between evaluating the software and evaluating the
specific language material a teacher has put in, or a specific task done
with the software which is not determined by the software itself. l.e. the
borderline between evaluating software ‘in itself’ as a material and
evaluating some proposed or imagined use of the software becomes
impossible to maintain.
a5 ol ol pll G Jlaa ) Gy (8 Jad sy el (g e Ll il lags J31 @

. Audd zxal ) m;,g‘y@\),a@@egsﬂmmwj\ ¢ alaall Leaiia 5 221l dalald) o) gall

e sl sl 7z el aladiuW) e ani g BalaS "Ad3 2" el sl an ( Juald aa
Lo Blall Jontaall (o rand el Ll

e The importance of evaluation

g - .

e Evaluation is one of three key aspects of CALL that need consideration:
Creation, Use and Evaluation.

Al g aladin g L) 1 plaill liag Al CALL (pe At ) il sa D6 (o a8 apill o
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e CALL shares one important thing with teaching materials and tasks in
general. All these are under-evaluated.
_Mﬁ&i@a&&_ebd@ew\}w\ J\ﬂ\@wh\jggﬁhja@hﬂ.—] °
e Just as new course books and types of task are constantly being proposed
and promoted by their creators ... and adopted and used... so are CALL
programs and activities (Chapelle top of p10).
el g A5 aleall e gl il g Banaal) dpual Hall I = 31 ) el (5 LS Lilai
(P10 o (Aol Juld) CALL Aaii¥) 5 gl all (0 (A L. podiesall g adiaalls
e What rarely happens is any proper evaluation of the value or
effectiveness of any of this.... by teachers or researchers.
o Cpalaall J8 e 138 e (Y Aladl) o) Al G an ol sy e )0l A e e
sl
e Correction: some teachers may well do a lot of evaluation of what they
use... but, if so, it remains within their personal teaching process and is
not published.
IS V) S 1) (Sl y L A0 seadinn Lo anii (e ESH) s 3B Cpnaleall sy smsaall e
Stiall 5 5 ag Aealall Tpad ) abeil) lenl) (pana J) 5 Y 4
e Hence we have no idea how much of this goes on, or what evaluation
methods and criteria are used; furthermore, nobody else gets the benefit
of the information arising from the evaluation.
tdariinall jpleall g angill 3k & L ol ¢ aiaay 138 (e aS 5 S8 (ol Lol Gad JUills @
el e Sl Cile gleall (pe 32l e Jiasy AT aal W el e 3 e

e The three key components in CALL evaluation
apil) Jlae 8 dawwst 1) T Kl o
e Mostly evaluation cannot be done in the abstract. l.e. things are rarely universally
good or bad.
Lialle s ol s 0 5S5 La ) ol oL (6l 33 s B ) sy patill &y O (S ¥ I 3 o
e With CALL you may feel some programs have features which in NO situation would
be any good.
A O 5Se goasll ON (8 ) @l aall Lol el ) (amy 25 38 CALL ge

LSS
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Possible candidates for ‘universal’ status could be software glitches (e.g. the
program crashes whenever the help icon is clicked) and inaccuracy of language
(e.g. multiple choice exercises where the option counted as correct is actually
wrong).
Jhaxi Jia) cilmaall A (fhal e 0S4l 'Aalle! dda e J saall cplaina) cpaidyall o) (Sar o
e (pe LA Gpolad JUal) Qo Ao ) dall) 48y aae 5 (acbual) Lgayl o jaill 2 LalS zals il
(e 2 Q) (A s masall lall S
However, a lot is really 'relative' and it is as well to start off thinking of everything
as potentially relative than the reverse. As Chapelle says (2001 p52): ‘Evaluation of
CALL is a situation-specific argument’.
O ol (55 0 aing LS 53 US b Sl focl S g il 5 Rl s 58 30 el aa o
SOme pua sl dAas 4 CALL an' 1(P52 2001) Jabd J sy LS (&)
Clearly most features may be good for one type of person, situation etc. but bad
for another.
AN s il STy &) cpadid e sl g sl Baa 5S35 38 Ciladl KT - s @
For example the kind of vocabulary included, the kind of computer knowledge
required to work it.
S Jaal 45 glaall 5 510aS A8 jra (e g 8l 128 5 cda jaall o jaall (e g gl 138 DUk @
This is as true of general materials evaluation as of evaluation of CALL specifically.
luas3 CALL pn LS dalall 2 gall a8 WS rania 138 o @
So one important aspect of evaluation is to establish the specific users (learners
and teachers), situation, purpose etc. etc. that you are evaluating the materials for.
(j@\ At g gy o Gaalaall g aalatiall) (pima aeddiie 23T ga andill daledl il sall ad Glld o
3 gall ass i€
e This means that you cannot really evaluate without also thinking of how the
material will be used in the learning and teaching process.
el g aleil) ddae 8 Balall o2 aladind atus o€ Lagl SEl) ()50 W anll) Sy Y 43l iy 128 @
e |tis quite possible for one and the same program to seem 'good' when used one
way with a class and 'bad' used another way, or with a different class.
Al s el Wi s A8 aa 48y pa i Ladie "’ gl el pll adily a5l Ll (Kaall (108 @
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Software and materials evaluation in ELT, then, can be seen as an activity where
you match materials to teaching/learning situations. l.e. there are three things to
think about —
alail) / aaleill o) gall Bl () Cua Ualiis dbim g3 4all ks () Sy (ELT (A ) pall iy Cllina ) o
- Sall LA A6 ellia gl Yl
(a) The nature of the materials/software: describe in detail what it consists of/does
(especially if your account may be read by someone not familiar with the program).
0 (o il 3ol B (Say 1) Lia gumd) Y / (e 0 5S L Jaamdily Gl i) 2alial) / 2 sl Aila (1)
bl 4l s e Gadd s

e As mentioned above, this may extend to analysing the specific task it is used for/in.

‘It’s not so much the program, more what you do with it’ Jones 1986.
(el ol e LSI) i Ll | 3 /0 Aaladiinl al Badsae dage Jidad ) diad a8 8 oe] K3 LS o
1986 is' e alaii Lo JiSI
(b) The nature of the T/L situation, the learners and their needs, uses etc.: describe
in detail (not just 'intermediate learners'). Levy 1997 has several somewhat
theoretical sections on describing CALL e.g. p108f, 156f, 173f.
Opalziall’ Jadd (al 5) Jauadilly Caia 5 1) aadiing agdlalial g Gualziddl s (L / T o sll dapda () @
CALL caas o Loaa ) 45 5 oludl 33 <1997 ale i (Adasasy
(c) A rating or judgments to make of suitability of one of the above for the other,
with due attention to relevant universal principles of good teaching/learning;
explain how this is going to be done (e.g. introspectively or empirically - see below)
and execute it.
13 Aallal) galaall ) anl S Alaia ¥l ae o5 AY odled (e Banl 5 daedle Janl aSa ol i (7) @
iy (oLl kil - Ly et Jie) 4 aldll el s 1 ) A€ i galadl) [ s aded (e ALl

One may of course do that for just one piece of software at any one time, but it is often easier
to evaluate two or more programs of the same type together.
el ol ani Jen) (e O sSs Le Wlle =15 canl g i g gl 3 malijall (e Jah 30a) 5 dadadl aodally 4y oLl ¢ pall Sy @
laa g il i (ge ST
Comparisons are often revealing. In addition, one may often usefully compare a CALL
activity/program with a non-CALL (pen and paper) counterpart, as has widely been done in
writing research (pen versus word processor).
ey [ DLl &5 e adall e 0 5Ss Glal) e S e pall Sy il jlial) CadSH e Llle - el ALYl e
Jlie o) 32 AIS ) (ga) Cogandl AUS b sl 5 (3l o 4y Ll &5 LaS ¢ (48l 5 alll) o dai CALL e 2 CALL
(wosail) s
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e Furthermore you can deal with the above three components one of two
ways round:
D Ot syl e 3ol g o0led 5 SOl AU ualiall ae Jalaill @liSay clly e 30 o
e (i) You can think of a specific type of learner, teaching situation,
required activity etc. first and consider whether or not each of a set of
materials/each separate activity in a software package would be suitable
or not for that one case.
Dbl s Vi Al o glaall Lliill g ¢ Guyaill puzag s caleiall (o Cpma g 3 8 Sl Sy o
058 el yall (e Ao senal Juaiia Llis JS /3 sall (e de e JSIY 1 S 13 La 8
LAl ALY o dpalia
e Ateacherin the field is likely to work this way ("Would this suit my
class?").
(" sa i oda Ja") 48y skl o3¢y Jany O e el (e Glasall i aledl) @
e It is certainly easier to produce a clearly focused evaluation that way.
Note: in this course the idea is not just to evaluate CALL for ourselves as
users, but to think further afield of some potential learner user type.
5_Sal Blesall 138 3 idasSle | gail) 13a e Laal 5 158 55 an Uy Jeusd 54l (0 @
alziall ClilSa) (and @lld (e aaal S8 G (S (pendiiisall 5 LtV 3 ge 0 anil] Jadd Cul
PREN| &}'\S
e (ii) You can start with the materials/program and consider what range
of people, situations, ways of being used etc. it would suit and which
not.
Lgalaiinal (3 ka5 ccWlall g ¢ alill (4 Ao sana 3 sdaill g geal sl / o) sl aa T f LSy @
Y i il &l
e The courseware 'reviewer' in a journal, and perhaps some of us here as
AL/ELT people not currently teaching any learners directly, may prefer to
think this way.
Ul aon Y Wl AL / ELT WS La Ui anl) Loy ) g eddaa 8 'aS L) dpaidatl) =aliall o
A&y hall 03¢y & () Juadli 38 63 pilae (pralaia
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e When software comes with claims by its authors of what learners it is
suited to, this can be a way to proceed.
O Sy 138 5 dnaliall oa e Cnalaiall (e 4pil e dasl g9 CldUae e el ) il Ladic o
Ladd caall Al g ) S
e (But this can degenerate into letting what software is available drive
what one does rather than the reverse Chapelle p44)
Yar ey anf L s siall Gl U ol yme el g oo Lo 55 1) Jny (o (S 138 (S15) o
(Juls P44 (8= (e

e When the evaluation is done
e.\.ml\ Al Lic o
e |tis also worth noting that there can be several types of occasion when evaluation
of teaching materials, including CALL, may occur (overlooking evaluation done
while the software is actually under development):
8 Lay Aaaladill o) gall o any Ladie danlie o158l sae @l (5585 o oSy o Lyl JSAL jaall e o
(bl a8 QB (el ) Of s (8 alee i o JI5) ¢ CALL <13
1) Evaluation of materials prior to purchasing them or creating access to them for
any learners. l.e. as a result of evaluating materials you decide whether to buy or
adopt them or not, for some specific learners. (Direction i usually, though ii is also
possible).
13 La 8 ) o sl s (g1 Cppalaiall (Y L) Jgaagl) o) ol Ledl il (8 ) sall anili o
Sl ae Sl e slal 3ale) dane apEil) Cppaleiall (asad dauilly Y gl ealaie) i o) il S
(Ran La)l o
2) Evaluation after purchase or otherwise acquiring availability of software, but
before use.
A2t J8 Sl clbma sl il gl elly Cadla e Jseandl ol o) il ey apsil o
e Here usually the question is what learners it would suit. So the consequent action
is to use it with/recommend it to these learners not those, and so on. (Direction ii,
ori).
Gl e o g Jaadl o Il 5 aleiall ol () S Lo st 1 3adl (5 5S Lo sale Ui o
(Y s ¢ L slai¥) ¢ Cpalaiall £V 58 Loy (g Y Sl [ e Lgaladin

8|




ANASF

3) Evaluation after the program has been acquired and used with some
learners for a bit.
LB Gralaiall ians e Lgalaiinl 5 gealisal (ga Lggle J ganll i 38 @il o
e Here the question is whether it was a success and the action is to use/not
use the program again with these or other learners, or to alter the way it
is used in some way. (Direction ii).
038 aa (5l 5 e zal il alasiul axe [ aladin) s Jasll g Zladll G Le 2 Jisadl Ln @
() g 511) 3l pmad Lt iy ) A SLal) il cppalaiall (o s e
e This account is focused more on 1 and 2, since most of us are not
teachers who have just been using CALL with any actual learners, but the
same ideas pervade all three situations.
&3 38 S Al Cpalaa ) gud Uia (e alane (o Larg €2 51 (oas ST Cluall 138 S 50 o
M YA aaas axd HISEY) iy (K1 ¢ Cpalatiall (28 (5l e CALL alasiu
e In all of them you decide if the materials are good or bad, not just what
they consist of or 'do' etc.
Nl e S Ll Lo Jadh Gl s A gl Baua o4 3l sal) cul 1Y) 8 ) dlile Leia JS (B e

&

e Who evaluates
o (e @
e The evaluators we are thinking of here are primarily language teachers,
though of course other people evaluate materials too -
curriculum/program planners, government education departments,
reviewers writing for journals, researchers in applied linguistics...etc.
Jall daphay g (e e L Aalll aleal J oW aladl 8 o8 L (e K6 (ol () saiiall o
alaiil 5 Ay 5l <l 1) epaladall el ) / grgiall - Lyl ) gall apil o AT Galas]
&L Akl Glildll G sl § GOl QUSH Cpmal jall 5 da oSal)
e In the realm of CALL, it is especially necessary for teachers to be good at
evaluating.

Andil) d3aa ) Sl palaall Aald (5 g pall (el Bsedll Jlaa 4 @
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e There is a lot of poor material about; publishers are especially prone to
hype; curriculum designers who might evaluate to choose suitable course
books for a course are less likely to extend this activity to CALL, so the job
is left to the teacher; only a few teachers write their own CALL software
(compared with the number who might write bits and pieces of their own
non-CALL teaching materials) - most rely on professional products
(though remember programs may require or allow some teacher
‘authoring’).

) maliall casas tald oaiall da jo 0 ALl ¢ Jga 5 yamal) o) gall (e 0D s @

aiy A ¢ CALL bLaall 138 a5l dca je Jil a8 3 ) 9l aadally danliall CiSH) LASY o 08

Lald 3 e XS agr AalAl) el pll LUST palaall (o B dac Jadd ¢alaall dagall 28 & 5
D8I - (a2 Bala 3500 502 Gyl 3 ge (e adadg o) ) (S 88 Al ae a A ladlly)
ars "Gl el ol el callati a8 SN a2 L) digal) il e alaie V) (g
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Language & I'TC

Judgmental Evaluation
Lecture-4-
The judgmental evaluation <Sal) axidll

e Methods of evaluation (A): Introspective judgmental evaluation;
checklists

daal yall A0l g co) HELY) aSa anii (A) axill) cdlud @
e There are two broad types of way of actually executing evaluation
studies (A and B here).
(L Bs A) a8l sl andi il o 3858 Al o Cpmsl 5 (e 53 Al o
e In many ways A suits situations 1 and 2 above, B suits situation 3. (Cf
Chapelle 2001 p53).
2001 Jubi aal ) 3 aa sl canlii B eodlel 2 51 cVlall oA~ sy3e )53 8 @
.(P53
e Introspection means relying on one's own judgment/experience, and
maybe published consensus on what should be there, what is good or
bad, or AL theory.
e Lay b sdiall o) J¥) (38 535 3 puall [ andy oS8 e dlaie W) a3 Introspection e
Aokl AL ) o 5l aa g L edlia 058 o i e
e (A1) Evaluation can be done purely individually, subjectively, globally
and introspectively. l.e. the teacher simply looks through the material, or
in our case tries out the program (or just reads the blurb about it in a
catalogue), and comes to an overall intuitive judgment about whether it
would suit their class or what class it would suit.
IO (ge Adabiy alaall san ol Lalle oLild cny (5058 IS5 A1 o aaill (Ko (A1) @
s elld e Led (Mo Ao 3 e T ol) galindll (e s A1 Jslag Lilla Jd g ¢l sl
Lo 51 258 a0 Wil e IS 13) Lo pm plall Ligams Sl 1) s o5 sume 5 50
il o Ll e
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e When teachers evaluate in this way it may help in part to try to place
themselves in the role of some type of learner using the material.
s s agudil aaia ol Aglae I L e 2l 8 ) 45 jhall 03gn Gpalzall i Ladic o
A sall aladiuly aleiall e g 53
e When trying out a CALL program it is especially useful often to make
deliberate mistakes to see how the program responds - e.g. give wrong
answers and press the wrong keys etc.
A Baania elladl QISH ) ) (el (S5 aball e Wllen zali s 75 AN Jslat Ladic o
hlA (alide o hall g Lkl Glla) elhe ] JUall disw o - el ) iy S
&
e This could be described as the global 'expert judgment' method of
evaluation.
et VAL [V (RN PSS WA S RRE | LR U T VR
e The evaluator introspects and somehow accesses an unanalyzed notion
of some users of the software, an unanalyzed impression of the
software, and matches the two using often inexplicit criteria.
i) (e plilad¥l g emalipall addiue and 3 S8 ) Jeay s AL 51 48 )y i) o
Agien LIE ulbee aladiuly 0l g il

e (A2) However, to regard evaluation as in any way systematic it is
necessary at the very least to 'unpack' this armchair approach a bit.
) S e (5 pmall (e e A sl (sl Jlall LS il e Jle edlld a o
Sl e el gl 138
e The teacher (or anyone else) acting alone as evaluator should break
down the 'overall' or global judgment into parts.
A Agalle gl talall' ASal) oS 2l LeS oa jiay Jazy (LA) (adid sl sf) alzal) e iy @
AN
e This means (a) looking carefully at different aspects of the materials
separately and (b) thinking of all the relevant different aspects of the
learning situation, learners, potential use etc. etc. and (c) judging aspects
of (a) in respect of (b), broken down into points.
il gl s (0 S8l (B) g3as o af gl ddliie Cuil g A Al St (A) (S 128 @
(a) <) ga wSall () 5 ) UlSa) alasiind 5 o(ppalaiall 5 calail) a5l ddlise Ala
Llas ) desda o(b) e Gla Lasd
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e This last in part resembles the process of assessing 'content validity',
often talked about in language testing: one can check on an achievement
test by analysing the aspects of language tested and comparing them
with what the syllabus or the teaching course before the test covered.

Aalll s A Gasd Le Ll 5 " siaall Aadla” auiill dlee 4ady e A AV 108 e
Leii e s L JLadY 25l il o Jalat DA e Jreanitl) jlial) e 33ty o) o pall (S
DY) Cudast U8 il o8 5l el e

e Another general principle of language testing also applies here: it is
known that tests with more items are more reliable than shorter ones,
and a set of agree/disagree items circling round some issue is more
reliable than a single one targeting it.
sl ST ae ol Laa Y o g ymall (e 4l L Axll) Hlasy AT ale fase Gulaiy Lad o

Gy Jsn s Bilsa gt [ B850 250l (e Ao sanas gt oY) e A S 5e SIS (o0

Abgins al 5 (gl e A g SiSY Allusal

e So here, the summary of a whole series of introspective judgments of

specific aspects is more reliable than one global one.
aals e A sise ST oa sadaa il sal ol ) MSaT e ALS dlilu adle lia is o
(e

e This is where 'checklists' come in.
AP LI LA AT KT Y
e These are written records of the sort of 'breakdowns' just described.
sl ada ' Ll (e g il Iag) bl 3 AU S5 o
e They may be made by the teacher/evaluator, or adopted from someone
else.
AT add (e adie] gl caitall [ aladll J8 (e de giian ST e
e They at least provide a way of ensuring that important aspects do not
get forgotten and that there is some consistency if the same person
evaluates several things.
sans lia 4 g Wla e Jeant Y Al el sall of plecal Al sy 63 J8Y) e il o
ALY (e el sy dudi (addl) IS By
e However, the evaluation still remains individual, introspective and
maybe pretty subjective.

S aadid la s ¢ A il (o 8 I Y el Gl celld ae @
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e Checklists generally take the form of sets of headings to be considered
or sets of questions to ask oneself.

Cle sana sl Lgd Ll cpety Al G glind) (e e gane (S5 daal jall a3l 8 2A5 Lasale o
CJeloall Ay e

e They may or may not include a system for weighting different elements,

or adding up a total score in some way.
dagitl) ) deay Lo dila) o cdiliaall jualinll s il Lol Gauaii Y a8 5f 38 Ll o
AL A Adlay)

e Two | know of for CALL are the list of points in Jones and Fortescue, and
a more reasoned and systematic framework by Odell (in Leech and
Candlin).

ST ) qm g5 ¢ S y g8y 3ign (A alail) (e AadlE (& CALL J) (e (il el Ul @
sl Jd (g SRy

e Recently Chapelle has a set of 6 points formed from an SLA research
perspective (2001 p54ff).

SLA. Gl ) shaial il Lalis 6 (e e sane 4pal Julli | A5 @

e John Roberts has a much bigger collection of such checklist used in
general materials evaluation.

Aladl o) gall a8 deddiisall dpea jall Gl (pe 3G ST de gama dga) (i) s @

e However, many published checklists strike one as a rather miscellaneous
collection of points or questions, not clearly distinguishing between (a)
and (b) and (c) above, and not obviously exhausting the types of point
that should be considered, or organising them in a motivated way.

Llas (e Yo de il Ao ganal 2a) 6€ Cu pia Gl ) Axal jall 23 @B e naall ) aa @
O g Vsl il maal 1 e s 03leT () 5 (b) 5 (a) O s e Y Al |
50 A8 Hhay Leaplaii ol elgd Hlal) ey () ddaail)

e For teachers, often the checklist-based evaluation just described is the
only one feasible, since it is the one that can be done quickly and easily
and before the materials have been extensively used or even bought.

Al a4 ai€aa Banl 5 (5 s Cal - Lgitin A8 ulal o Cpadeadl sl oSG L LE o

i Sia ) el 5 las e cuaadiinl A o) gall Ji 5 A gean s Ao s 40 oLl (S




e |t can be enhanced by incorporating the views, arrived at in a similar way
perhaps, of more than one person. l.e. the teacher can get other
teachers to do the same sort of evaluation, or read reviews in journals
etc.

o ST (e ¢ Agliie A8y play il g Loy il a5 mad JIA (e a8 ) (S @
se) B sl canill (o g sl (pudy alll AT alaa e Jgmnll alaall (S0 gl L 2nl i
éj\ QM\ @ c«\)\

e This makes it less individual, though still introspective and rather
subjective.

Lo asd iy o) il J15e Y OIS s chajh OBl Lelany 13 o

e (A3) Additionally the teacher may enhance the checklist
approach, if he/she has the time and energy......, by doing things
that in a loose sense could be called 'research’.

gl agal CulS /S 15 ma el g a8 alaall Gl ) AELYL (A3) e
Sy e o (S il ey 43l Ll ALl (30 5k e adall

e By this | mean looking systematically with some analytic
techniques etc. at aspects under the (a) or (b) head above, not
just deciding what they are on an instant introspective basis.

Can il sall b - ) Al ) amy ae oagie S G ellyy el o
o) EY) el e ale o Lol 8 dasY L Ll s < o2he (b) S (a)
sl

e This may focus more on the (a) side: e.g. linguistic analysis of
the structures used in the content of the program (if it is fixed),
checking the frequency level of the vocabulary against a
standard reference list, grading the exercise types that are
incorporated on a recognised scale of task difficulty etc.

kel e (o 5l Qi) Jliall Qs Sl 1(a) el 13n e ST S5 35 o
(e A (6 glaa (e (331 g (ARG oA 1)) mali ) (5 gina 8 deddiiall
e Ll ) by Al el )l 2 s jlire Az e Al aia il il
i agall i sl gy a5 (3o

4




e This might be called 'materials analysis'. Or it may focus on the (b) side:
e.g. finding out what the syllabus for the current year actually says my
learners should be doing, doing an analysis of learners' needs or
interests, finding out what the school budget actually has available, etc.

il U e () i) e 385 38 Ll ol 7 9 pal) Jila” e 3l (f (S 13 o
Claliia) Jdaty 2Lal 5 4y o 58 O g ealaiall @8l 1) 3 J 5y M) alall giall 48 yae
) ¢ A aall Dl Aalie 4l jae 4] Lo 4 jra 5 o palriall e

e This is in effect 'analysis of the learning/teaching situation'. These are all
things that might appear on a checklist and of course can all alternatively
be decided by the evaluator just "off the top of his/her head".

Al Lo jedai a8 Ll cLEY) O 8 02 M Gyl aca g [/ aladll Jidai 8 550 8 138 e
Ml [ Sel e dash aiall b 58 o e Yy aseadl Sy aodally 5 duns all

e Further, with respect esp. to (c) the suitability judgment itself, these may
bear some 'research' in the form of reading up what theory, research
studies and so forth have to say.

")’ (ans Jaad 38 538 5 s dae Bl aSalls () ) LESP i g ¢l e 3530 o
Cadiandl clad Al J g8l o)) oy 13S0 5 oAy pdaill Lay 36 )yl JS5

e You have a program with certain characteristics and you want to use it

with young learners (as the publishers indeed claim it is suited to be).
sl 3 L) liall Cppalaiall ge dalaiind b (e g clime Gailiadl maliy clal o
(058 O L Al cppaldl) o se

® |nstead of just relying on one's own judgment of what is suitable, one
can read up what the collective wisdom of psychologists, educators etc.
have to say about what the characteristics are of young learners and so
what suits them.

Lo laall daSall Lo Ty o ¢ all Sy canlin 5o Lol ¢ yall aSa e Ladd dlaic ) (e Yoy @

Lo in g Jbeall Cpaleiall (aibias 4 L Jsa J sl O ang &1 G el 5 el clale (4

e Similarly the general wisdom on how to construct multiple choice items (e.g. in
books on testing) may help evaluate the suitability of m/c items in a CALL package.

Ol sl & Nie) cl LAl saasie Calas 5 ol 4aS e dale AaSall b (Jidly @
.CALL 4c saxal ¢ /m 250l daeDa (520 aniti e aclud 38 (LLEaY)




e Research studies of the way learners use CALL, teaching with
CALL etc. may also be worth looking at, and indeed if a program
is supposedly designed to aid reading, the general wisdom on
the teaching of reading and reading strategies, and so forth.

) Ly CALL o il 5 «CALL alasindy (ppaleiall (35l 4l <l 5ol o
52 Lusal zali ) maena o3 13} (i yit g Jy e daill Bain Loagl (6 38 &l
\SSAJ c'é;:\)ﬂ\ Glaa) il g Bcbﬁ\ BEPr uﬂr_ Aalal) :\.AS;SU c'é;:\)ﬂ\

e However, there is always the danger that supposedly 'general’
research findings do not actually apply in your situation for some
reason.

8 Gabaiy W aladl' () Gyl (e Csad) il o jlad Lails cllia il aa o
L ey 3 gl )

e But if you are using the checklist approach there are some key things not
to forget:

"Aagall JJAY\UAM@JM U\Gu.\.ay:’\:\u)d\c.@_ﬁemmuﬁ\d\ SNy o
e Be explicit about where the list comes from, which existing one is being
used/adapted, and have as many detailed subsections as possible.
Led 5 ¢ auSE / 3 g s daladiil oy 53 g AEl e Sl e Jsa sl 5 (S @
OSeY) a8y Aliaie doe il ALudY) (e 20l
e Make sure whatever system/list you use covers all three of the
(a) (b) and (c) aspects Cover the (a) aspect. A description of
detailed aspects of how the program works, with examples of
actual items, screens etc., and what it does (a) has to be
incorporated, since the reader cannot be assumed to be familiar
with the software.
ks (il 528 () 5 (b) (@) Cre 4D IS sl anain 4aild / alkai (gl (10 U @
250 e ALial e egalisal) Jae L1 Aluadll) il sall Ciuay () ilall
O sty O (S Y sl Y ¢ (@) dady 1ala s celld ) Loy calsLal g cdyladl)
bl ae Al o e oS
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If part of what you are evaluating is a particular task that is not part of
the software itself, or some language element supplied by the teacher,
make that clear.

Ll g Gllh Jasg g calaall Ji8 (e 33 ) gl 421

But that alone is not an evaluation.

LA...\:\SJ U‘“.A.S L RENY éﬂd uﬂ ®
Cover the (b) aspect. Give a full account of (imagined or real) target

learners in a situation in a particular country at a particular level etc.
Calaiall Caaa (daaaaal) §f aliaiall) Jo e V) glac | (b) <l Lzl e
& Oare 6 slae 2ie (pra aly (b aua g
Evaluation for some generalised 'learner' is not very convincing.
las daite Gl "alatall" avend anl adill e
Don't forget (c) i.e. explanation of how each feature of the program (a)
does or doesn't fit (b).

(b) e uliin Y i (@) gabinl) (e 8 me IS LSl 2 53 g1 (€) i Y @
This needs to be supported wherever possible by more than your expert
intuition - reference to applied linguistic concepts, research, models etc.
(E.g. Chapelle 2001 pp45-51).

- pald udl Gaos e ST (e USas @l IS Wiia ey o ) zling 138 o
e kil g e gl ciganlaill 4 galll analeall ) 5 L)
This is the crux of evaluation.
The actual organisation of the writeup of such an evaluation can be done
several ways.
dJlaoJ:ueuu\uSme.usJ\ 12 e Sa QUK agladl) daaial) o
The most popular and sensible probably is to describe (b) fully in
advance, and the relevant research/theory background to (c).
Lok [ Gigna g dadie JalSlL (b) Ciay sa Layy Jsbras Al SV o
(€) & Adall cld Al il sleall
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e Then go through a systematic set of (a) points - different aspects of the
materials - giving a clear description of each aspect and the actual
evaluation (c) of each in relation to (b).

Cia g slae) - ) gall Aaliall il sall - (g) Bl (e dalitio de gane JOA (he JEil 23 o
(b) Bl e 8 JS e () (ool il 5 s S el

e Some people use the overt structure of the specific materials themselves
as the (a) basis for proceeding. E.g. instead of having a prior idea of what
categories to look at (e.g. from a published checklist), and using headings
such as 'language content', 'balance of focus on the four skills' etc., they
proceed through a list like 'reading passage', 'cloze exercises' (i.e. things
the programmers present as separate parts of the materials).

MWia Lead aall (ulil (@) agdl (o aguat saaadll o) gall e JS i) (amy a2dic o
pladin ge(dmn ye AdlE a5 (e D) (A laill Le U (e A3 S8 252 5 (10 Y
O G Ll s ) ey g 91 el o S8 ¢ e " A s staa” e (i slie
o Aiadia o) 1alS ima pall £LEY) Hdﬁ'ﬁg;\)' Gl e "Be) yall yee 'Jie s DA
(3 5al)

e Thatis in some ways 'easier' but of course instead of the evaluator
imposing a relevant set of categories of things to look at it puts the
materials in the driving seat and may mean that relevant things do not
get looked at.

Gl (e dlia i3 A gana (s 8 e e Y aalalls (815 "Jel)! 3okl andl 58 12a s @
Jaani ¥ dla iy 51 Ol (ns Lag g Bl amie o) gall puzay 4dl 8 haill oY)
Lo bl e

e Compare what happens when you visit TESCO without a shopping list of
one's own made in advance, and just uses the shelves of the store as a
prompt for what to buy as one goes round!

o 222y g Ladia ¢ pall (e (B 5ui 423V (553 TESCO 3k die Sy la g )8 @
Il sl o (A8 g8y o) pll A 9o LaS (Al i sd

e Methods of evaluation (B): Empirical evaluation

il axdill ((B) ppsl 3k @




e Other methods of evaluation generally require much more work, and for
the materials to have been used for some time by learners/in actual
classes (compare situation 3), so they are often firmly fixed in a specific
teaching/learning situation (b).

Craddinal 38 () oS5 ()l o) gall daailly g cJandl (pa KU Callats apdil) il (o la e Lasac @
OsSile Llle SN (3 aaia ) o )8) Apladll lialall &/ Cpalaiall J8 (e Sl i

(b) alaill wa s / 2anall Gyl b o e - A0S
e However, they do move away from the purely introspective approach.
ol oY) e e 2xis Y il V) e

e These are the ones that incorporate activities that are just like those we
would otherwise regard as typical of regular empirical 'research’ -
measurement, surveys etc. l.e. they may entail using questionnaires and
interviews, systematically observing, eliciting 'think-aloud' data from
software users, or testing users.

Oe A st anly i ) @l i Lalad o ) Aiil) et ) Gl 028 e
Cliliny) aladinl e s ghaii a8 Ll o DUaiud o) &) (Gl - "Canll’ Dy jail) 4palal)
e (e "dle gy HSEIM bl ) Y dadiiie 481 e g Ul
LAY ediie sl el il

e They may mean doing 'studies' (experimental or not) comparing the
success of one material against another and so forth, or indeed doing
‘action research' with CALL. (See Chapelle, Jamieson and Park 1996 in ed.
Pennington The Power of CALL for an overview of types of empirical
research done on CALL classified by the kinds of methods used; and
Chapelle 2001 pp66-94 for a more detailed coverage, in relation to CALL
tasks of the more communicative type, and classic SLA research issues
looked at in CALL)

s 1388 5 AT aa al gall aal Zladl 45 e (Y 5l A jad) "l )" 4 i o (Sars @
g5 Ge dale daal CALL Osinini 348 3] (CALL e " Ha ) Canall” Jadlly oLdl)
Jali s el ) & il Caea ddiadll CALL (e 40 all) 4y il & gal
Ll 5 dalal 58 ST o 5l alen CALL Glaiy Lagh Slpads JiST dpkars e () asll
CALL & 4l




¢ In themselves these 'research’ type activities are non-evaluative,
in the sense considered here (except action research).
eLiiuly) La il iray il AL e 'Canl o il iV 028 agusdil 3 @
(Jand) & s
e They are best seen as scientific means of gathering facts and
testing hypotheses which can then either remain as cold
statements of fact about what the effectiveness of the materials
is or what people's opinions about them are, or be exploited for
practical ends as part of an evaluation exercise - i.e. to make
decisions like those described at the start.
iR NPt IS ENPIC N PO EBUSE U AT SER
bl el 1 o sa o) gl Adlad saa Lo Jga Aiia (pe B2 ) il et L) Jad
Vs - anill A jlas (e ¢ aS Ao cilile (Bad) Jxid () sl cagia J o
Al 8 Laa sl @l Jie <l )3 A

e Examples are:
LD ALY e
e Doing a survey of teachers and/or learners who have used the
material and finding out how they use it, their difficulties,
attitudes to the interest and usefulness of the content, tasks etc.
48 a9 3 gall | et (pdll Cpalaiall o /5 palaall Alaiinl Au) ja el alh @
s sinall 3218 5 daliad il gall 5 cled genl s Al by graall 5 calading 14
& eleall s
e Checklists can come in here again. E.g. one can base a
guestionnaire to users around the same set of (a) and (b) points
that might otherwise be the points one asks oneself about in A
above.
Sl (i Of 5 all (S a5 A1 ya Lin Agma all a3l g8l A6 ) (Say 0
Jl elld G oSy 38 Al Blaidll (b) 5 (a) de seaal) i Jsa Geddiosall
odle 8 4l o
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e Observing a class using the program, taping and making
systematic notes on their difficulties, actions, strategies, what
they say, the teacher's involvement etc. Or one can ask learners
to keep a diary of their reactions.

e ngiall cillaaSla) Gy s s Jaaniill 5 el ) alasinly i) 480 5 o
Lo alzall Do) 53 ¢ il yind s Sleljal O 55t La g clgd sgal 50 3l il graall
aellzdl 50,1l She e Blaall fpaleiadl Jlag of & jell (S o Slly )

e Getting the computer to store records of actions performed by
learners using a program and analysing them to infer learner
strategies and processes. (E.g. revisions when wordprocessing,
accesses made to an online glossary when reading).

Crpalaiall Lpasy Sl Colel jal) o (Al i el Slea e Jganll o
o Glaaill) alaiall cillae 5 ilial i) 2 UL alilad s el p aladiuly
de G Y e asaall A Cend Sl A8 (LS dadlag die JUal Jass
_(Ec\)ﬂ\

e Examplein T.Johns 1997 ‘Contexts’ in ed Wichmann et al
Teaching and Language Corpora (Longman).
galaall 5 Aall) o pail 5 HAT 5 Gledy o B 'L 1997 Jis T 43 o

(Clenisl)

e The classic research comparison of those using one program
with those using another differing in a small or large way (or no
program... just doing non-computer equivalent tasks) over a
period, with before and after tests to check on how much has
been learnt.

O e Gpall Gl gl aal zali o andind i) @l e A0udISH Sl 4 jlie @

Alilas algar Al 0 jaa L el sl 1) 3aS Sl 5 maa Al A AT Dl
55 (530 e ialaS ol SN days U8 g bl 520 e (ismeSll e

s
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e If Atype and B type evaluation are both done, the connection
between the two needs to be spelt out.
Vo Slaliial G Al g g Ll el g aa e B sianlige 5 S 1) @
Lfin gl
e If the A evaluation resulted in adoption of the software, did the
B evaluation show that was a good decision?

flas | )8 OIS B anii () e al ccilima ) slaie) & A anli e #3013 o
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Language & I'T

Lecture 5-A Checklist for Judgmental
CALL Evaluation

A Checklist for Judgmental CALL Evaluation

e The beginnings of a CALL checklist follow, inspired mainly by Odell 1986
‘Evaluating CALL software’ in ed. Leech and Candlin Computers in English
Language Teaching and Research and John Roberts’ 1996 article in
System 24, but not exactly following either.

A A CALL gl o) s 1986 Jaasl e Lulul 3l siina ¢ a8l Aailia CALL <Ll @
1996 ole Ui ns) O 5 Sopnall s A bWl ARlll G )25 (8 5 saS) - IS 5 (]
Ll pad AUl (S ¢ 2480 ol

e This is definitely not meant to be exhaustive. You are invited to add to it,
and subdivide into more detail, especially in the pedagogical area, as you
look at actual software and think of points that aren't covered.

Oo el pandi g -y ) A8y G5 se a0 o8 ALlE 065 O S Y aSUL a0

il Bl & Sl 5 Aladll el ) 8 i i€ LS ey il Jlae b dali -Jualddl

e [tis meant to apply as much to generic software like the Internet used in
some way for CALL as to a dedicated MMCD.

Gkl G daddiiaal o yuY) A0d Jie dale el Ao ol iy Gulaii aS] x4 e
.MMCDJ “aaidll WS CALL

e Remember you can organise an account in various ways — e.g. describe
all the (b) first, then the (a) then finally do (c); or you can make a list of
points each of which deals with (a,b,c) in one.

& (a) & Vsl (b) s Chay JUal) Jaaw o - ddlina (3 ks Lls ailaii GliSay SN o
2l o (a,b,C) ao dabes lgia IS Blall (o Al iy Uiy 5 ¢(C) 42 ALl 1 Al

e Some side questions | am not sure of the answer to:

LAY e 1Sl o danlal) ALY any @
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e How much CALL evaluation can be done using 'universal' criteria, how
much is inevitably local to particular learners and situations? Chapelle
2001 ch3, from an SLA perspective, tends to emphasise the former, |,
from an ELT perspective, the latter.

i Bl (8 oS ctaalle! ules aladinls CALL il L€ (e (S S o
lu s SLA b dga s (e «CH3 2001 Jals fdima SV 5 aalaiall )
oY) CELT Jhaidgay (e cbilg ¢ sl ) Jaay

e Should one pay any attention to the claims of the producers of
software? Should one just evaluate the program for one's own purposes
regardless?

ani 3 yaal ¢ jall iy Laga Sl ) oaiie althae ) il o ¢ all oty @
o yall (al 2 Y gal Ll 3,00

e Or should one separately consider also (i) if the program does what it
says it does, and (ii) if what it says it does is suitable to the target
teaching/learning situation? Some suggest evaluation should have these
two stages - External: Relevance to particular needs of particular
learners (e.g. specific level, ESP, syllabus).

(i) J& Lo geal yall i cuilS 1) () Lyl Jomiia (<0 lasy o ¢ pall iy 5 o
u.u\.&»e.\.\s.\u\uad\ MJ?M\FJ/M\QA@%\;GYL@J\ Ja L 1)
(5 sinsa Jia) Cppabriall Aalall Clalia¥) ) o 39 s Al -gpila all
(zeal) ¢ESP ¢(paa

e Internal: quality of the work per se in meeting its declared specification/
aims.

L Alrall Calaa ¥l / Cilial gall dlil 4313 any Jaall 30 42 radilall o

e A prog. May be unsuitable (alone, or compared with another) EITHER
because it is perfectly good but the wrong level of sophistication,
coverage of items etc. for some class OR because it is just badly made.
dn e 4l e Le) (LAYL 43l gl caas ) danlia e 55 8 A prog e

oA el el ) ey o i) Al g ) ghaill (4 (A (5 gie e ST Lol
o Sl e g3y
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e Asyou try out CALL software: BOTH evaluate the software using the checklist,
whatever comes to your 'expert' mind, and my hints (aimed to make you focus in
more depth on either (a) or (b) elements), AND revise the checklist to become
more comprehensive.

V) S L Al alasinly gl jall i LaadIS iCALL (e lmaall il gla LS o

alic sl (a) Wl e liae ST g e 508 5l ) Caagis) Claalip ((Jaadl el juall
Y gad FS) muail daa jell Al i g ¢(b)

Specification (External pre-requisites of the software, consideration of which
usually needs to be prior to any consideration of real pedagogical value. Used to
assess basic practicality of using the software.)

Lall jlie) (o J 05 o ) sale gling il 5 ecllime pal) il ey Ln 1)) Clial 5o o

(.ol oal) alatins A ) dlanll sl daddiiall dddall 4y 0 51
Aspects of software that are usually present and need to be looked at separately
for evaluation:
il Jiadia JUL L plaill sale) ) ~Uad 580 9 ga Bale zal ) il g

What price (if not free), for multiple or single users? (Bought? Shareware?
Freeware? Licensed? Homemade?)
ae $uad ye € olae € yad S i) faal s sl readiie Baad ((Ulaw oSy al 0f) el 2 Lo @

(S sl

U dalic s o
What hardware platform required (type of computer PC/Macintosh, speed of
processor, amount of memory, type of CD/disk drive, type of graphics screen
capability, printer...)?
GSIAN late calleall Ao yus g i 5iSla / PC i saaSll 5 gl (0 £ 53) 4 slhaall 3 jeal) daia e @
9(... Axdall 3,08l A5 Cle sl (0 g 53 cpaill & yaa [ CD g 55
What other software needed as prerequisite (e.g. Windows, SoundBlaster,
particular fonts...)?
9(... daladl bghadll 5 ¢ 5 san 5 Jin) (Brse Jo iS4 slhaall el Jll (e la 2 e @
Does it have restricted compatibility with operating systems (e.g. Windows NT)
or networks? Does it allow multiple use, backups?
cann b SIS 5 (NT Jsains Jia) Sl Aol we 381 5il) o 46, llin 5 Ja o
Sadalin¥) gowill 5 caxeiall alasinyl

Is it readily available?
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e What management required - i.e. someone's time to set things up and keep
them running properly?
Q@MJ&HMJLQALMY\J syl tm}u.a;.uggy < gl - Ay gllaal) sylaYl e e
e Aspects of the teaching/learning situation that are usually present and which
are relevant to deciding if (a) is suitable or not:
Al lia (@) U813 A3y Alia by sale 53 ga ga 05S3 A) aladl) / Lpadaill D) il sn @
>
Specific school/learners - what do they have or can they afford in the above
categories?

3ol 5y Sl cilidll Jaad o) (S Ll ol agaal L - (aalziall / A ds y2e @
What school resources of staff and expertise are there to get things working and
manage them?

el s Alalall LY e J sennll pils gall il pd g 3 ) sall Ay e @
Does a fit b? OR What b would a fit?

b b 13 5l fa/b b s e
.... Go through all the a/b points above checking the match.
Saaill oMef g/ Lales JS ol @
Can one even begin to consider this program - no point unless one has or can
afford the platform etc?
il Jasy Of S o 40al aal 0S5 Al Le (g 9aa Y - gmal ) a3gn uSalL oy o) o sl (S (s o
el

e Program design (A lot of these points broadly relate to 'user-friendliness' of the
software, or the ‘computer-user interface’, largely independently of any
pedagogical value, but overlapping a bit)

' Jlaziny) djg_u' (_,,J\ G‘”\JOLL"’L:J‘; Jats Jalasl) sda uA).\SSM cﬁ\_&j) c.a\.u.\j\ a.pua.\ °
Ay s yidad gl e S aal Jiie JS83 ¢ i gaSl) addiiis dgal 5" ol cgal ) (e
(S8 ala)atall (Sl

(a) Aspects of software that are usually present and need to be looked at

separately for evaluation:

aniill Jmiia (S5 Legd lail) sale) ) lint s 33 5a e 32le 3 el (e il @
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e How is the program loaded and run?
Plelindi s mal_nll Jrend oy CaS
e Speed?
fic yull
e What typing, deleting, mouse use, clicking buttons and suchlike basics

are required?
Al Log o) = A gllaall Sl 5N 3sd a5 ¢ slall alasind 5 ccadall 5 A0S L
EIR
What is the navigation means (menus, buttons, icons etc.) to jump
back, forward, begin again; see where you are in the program etc?
Organisation of component exercises etc.?
Tl a1 () ce )l (A QU (&) b a5 1Y s ail sall) sieaill Qs A Lo
) andasill & S A jlae Sl I La g mal ull Hhaill g s AT 5 5
e What means like Escape/f10/Home etc. to exit program at any point?
fidan) ol 3 malidl e3Y & Escape/f10/Home Jie i 13l
e Does the program readily crash or hang when the wrong keys are pressed (e.g.
Break, Escape...)? Or when you click fast with the mouse? Idiot-proof?

JUal) Jas o) 4bla zilie o haxall 2 Ladie Jlaahy sl 4 gy by zeali 5l Ja
$238) 5 (3aa) S slall aa fast (352 3l xie 5l ¢(.Break, Escape
e Does it deal with responses with trailing spaces, mixed cases, numbers when
words are required etc., or consider them 'wrong' or crash?
(&) DLl e A gl alE )Y Ailiie OV 5 ) ) Cildlusal Jadll 250 ) ae Jalaill Ja
¢ Saria ol "o alA" s el |
e Does it cope with typos, slight misspellings?
fadsila 400 sladl g cdpmadaall Uadl) s Jaledll Ja
e What output features: Sound, Graphics, Video, Written fonts, Screen layout?
Presentation? How multimedia is it?
AL LAL;J ¢2\73.3\3ﬁ\ LJLQ\ cﬁd...\éj\ ccl\uju)l\ cul\j..aj\ :G\J&:}!\ Q\J':\AM 2 L
¢ 2aaxiall ilu gl & o $a jall
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Clarity of screen layout — e.g. text size, chunking, margins?
¢l sell 5 A Al (il ana JUAN o e - A5 Jasads # gia g
Clarity of icons and their style (cartoon?)?
$(S0558) pgasbad 5 5 ga ) = gung

Can features like sound be switched on and off? Can graphics be
skipped when one doesn't want to wait while they appear, but get on
with the task?
zie Gl g ) add Sy Sl 5 GEYL Jeaiilly ALl & saall e el Ja
flagall o Jpandl pa (S cla ) seda uad JUREY) 2 0 Y 2al
What instructions provided - amount of them and the language they
are in, and level of difficulty? (A reflection of how far the software is
general purpose versus targeted on a specific set of learners in a
particular class/country/level)
sl LulSail) S gmaall (5 gina g chal g Leie 4uaS oo il - 58 siall culabi Y L
ans o Cpalriall (e 820 Ao sanal Aiagiiall Jilie dalal) () 2D g8 el all
(s siuall [ Ll / 38} a2 gl
Separate booklet and/or online help about how to work things?
oLyl Jee 38 Joa saclis <t i1 yie ol [ 5 Jaalic i€
Opportunity to print?
ficLbll 44 43
Opportunity to save uncompleted tasks or scores under individual ID
and carry on next time?
5 all (& Sl i) s Apaill Ci e cand a5l ALK e algal) HaY da i
Paalal)
Is content fixed or allowing/requiring to be provided by teacher etc?
fla ye 5 alaall Jif (e Leanai Cond sl bty /) il (5 sina o
Authoring procedures? Or indeed is the software only an authoring
language?

adlill Aall am o)) el ) g2 Bl gl 8 o Saullill il jal

pg. 5




ANASF

e Kind of program in computational terms (pattern matching, Al,
parsing....)? If on WWW is it in HTML, Java...?
Sle Q13 9(LL Jalaill gl ol gial) dadaie Jaaill A8Ung) Ay sulall el il (e 5 55 @
¢ s (HTML & » WWW

(b) Aspects of the teaching/learning situation that are usually present and

which are relevant to deciding if (a) is suitable or not:

SIS )8 AASY dlea Culd b 5 53 sa ge sale ) sSE Sl aledl) / dpaledll A il sn 0
Y ol clie 52 (a)

e Specific users - what can they manage, given their prior experience of
computers? What do they find clear and 'friendly'? Are they even
familiar with the query keyboard?

daial g and Y Le € 58 el dlud) agiy jail ) ylas ¢ ol Sy W - (pdda (peddiie @
YQUERTY gmiliall da ol aa in ddglle aa Ja P'dina'

e Specific users - what appeals to them as attractive/important in a

program? How sophisticated are they?
€5 )shile oA oS Tmal jull ol 8 Adledl [ Aolaad) el 3aklia e - (pddaa (eddiie @

e Specific users - what instructions can they understand easily (given
their competence in the language the instructions are in).

o o2 Al L agielisl ) jlat) A geun Lgagds O Sy Cilaglaill La - (padae (preddiiiee o
(sl

e What computer actions do they know already as against need to be

trained to do?
oAl alall a3 dilae Jadlly Leis8 (Al S saaSl i) ja) (o4 Le o

e What facilities for hard copy and individual scoring are needed by
course requirements?

Blsall Cllkaia (83 5k e A2 dll Cla jo 5 48 ) 5 Aauil dal (38 je ) dals la @

e Teacher - what time/inclination to author, what expertise at authoring?

eallill L35 5a0 o Lo ccalzall L)) angill / gl Lo - aladll o
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e (c) Does a fit b? OR What b would a fit?
?(b)rmlizs 13 51 €(b) ulii Ja o
e ... Go through all the a/b points above checking the match. E.g.
Mia Aglaall (e @aaill oSlel g/b ddadill Sy cad) o
e Are the program features too poor? Too unattractive? Sound
obtrusive/irrelevant? ... Given the experience and expectations of these
learners.
| tai s O samsally Ll dlia ¥ /580 san Plan Dlda ye $lan 5 588 ali pll Gl jae 8 @
e |s there so much that is unfamiliar that the students and/or teacher
would spend too much time just mastering the technology, not doing
real language work?
oY Jagd ¢ gl e S i aleall 5l /5 Ol of Caslle e sale SN Gllia o
higia 2 Jlaey oLill a5 sl 50
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Language & I'T

Lecture 6-Chapelle (2001) Evaluation

The judgmental evaluation-¢<Sal) ansil)

Language Learning Potential
(J,jl\ ALilKs) 421 o
Chapelle (2001) describes this criterion as the degree of
'beneficial' focus on form that the software provides to its
learners.
el () JSE e "adall' 38 5l e dapal el 138 (Y00 ) Juld Ciiay o
Lo Calxiall ji
It corresponds to the following questions: does the software
present students with opportunities to learn the language or just
to use it?
3yaal o Gl alat) ym i a5 DAl el Ja AUl ABGY) Sillay sa e
Olgalaiin
To what extent does the software shift the learners' attention
towards beneficial focus on form?
zdsaill ada 3S 5 gad Cpalaiall oliiil st el sl e sl ) @
Chapelle (1998) also argues that if the input has been made salient

it will help with language learning.
Al alad aclus Caga Leils 5l JB) o) jal &3 13 431 (199A) Juls Jalay Lyl o
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UUEG focuses intensively on the forms of the perfect tense. It
promotes input saliency by highlighting these forms and writing
them in italicized, bold letters.

O Leieal YA ey adl | JEL 3 gl JISal e (oia JSG S 50 UUEG @

B0k caaly (il 8 agd A0S 5 Y1 oda )l Dl
Indeed, previous research has proven such a technique to be very
effective (Long & Robinson 1998).
las Ald oSl Al o2 ALl Calanl) il 28 (Jrilly o
Furthermore, both the colorful, animated pictures and the quizzes
contribute to 'input enhancement' as termed by Sharwood Smith
(1993).
ol JAaa) A salud daabual) Gl LAY gall 0 DS Gl Gy e s 0le o
Cuaws 35l J (e adde 3l LS

Language Learning Potential
ela;'d\ LK) 42] o
During the speaking task the focus is entirely on the contracted
forms.
AEEY) JSal e WIS 58 5l o 48kl dagall JNUS 0
In the listening and reading tasks, learners are tested on their
comprehension of both the dialogue and text respectively, with a
moderate focus on the forms.
D)l G JS agagdl Gualatiall HLiA) oy cael Hall g & Laial) alga (A o
Aldinall m3lail) e 58 51l aa ¢ gl Je aill
Chapelle (2001) and Skehan (1998 in Chapelle 2001) suggest some
conditions which might characterize a task that draws learners'
attention to the form.

CJ)AJ\GS\UM\aMYM\M@A\ G.J\L})J\ua:u).\mo
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e | will focus on two of them — namely, ‘modified interaction’ and
‘modified input’.
Sdhanl) Jial " Jelail) Joaed Laa 5 - agie 0l e Sl o @

e Similarly, in the speaking task the students are asked to log into
the chat rooms to compare their pronunciations (after they have
compared their recordings with those of the model).

2 aal Aaa )l e ) Jsaal) Qe Ul (g by 28l daga 8 o Jiddls

(Z25al) e peidan |53 5 Ol 2a3) (alill agilas

e Consequently, the author expected an interactional modification
to take place.

OlSe 2aY Alelail) oS e calsall o) adigiy o L @

e The author also devoted a portion of time to focus on irregular
and regular verb forms and their pronunciation, mainly using the
verbs in the program.

doalall g Al ye Jadll JISE e 58 5l G e T ja Calsall aad LS o
ool (8 Jadl) aladinly Ll @lld g ¢ shaill

e Itis obvious that when using UUEG an interactional modification
between the learners and the computer is to be expected, and
Chapelle (1998) suggests this to be a key element in developing a
CALL task.

Oalriall (p Ale 5 C3ast JA0Y YUEG aladiu) die 43l sl gll (a5 @
o bty | peaic 56K OF ()13 (V39A) il oa sy 5 cladgia | el i sanesll
CALL Acgn _y has

e The reading exercise provides a prime example of this theory, as
meaning is expected to be broken down when students are shown
the hyperlinked words.

59l (S5 ) i giall (e Cua el il s3] adabis Jlia 36l ) A jlas i
A8 i 5 S A g o ina 5o OUal) iage o Latie Jaus,
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These students were expected to obtain help by clicking on each
word to get its meaning.
RS S e il Gasb oo sacluall Jle Jseand)l GOl oY 3¢l a8 sidll (1 @
alias e Jgpasll
However, while this element is considered to be one of the
strengths of the software, there is no other way for learners to get
help with other words that they might find difficult.
‘\L.u:jhj.\\ﬁcca\ﬂ\ oﬂ\kmh\uﬂ)@\\&}mm‘dbcqo
_‘\.QMJ;JJS‘;\MLS}Y\ Gl AN amm‘ﬁjcd}a;ﬂuwdﬁ\
Therefore, in the author’s opinion, a link to an online dictionary
was a solution for this.

) Sa i) e galdl) ) Bl Y1 ccalpall gl o

Moreover, learners were given a chance to preview the passage to
help them answer the questions.
e agiaelnad g yall Alaa da B aalaiall GL.L\ Gy e 30c o
ALy Je Llay)
By consulting the passage, learners were interacting with the
computer.

).1}\.\.«55\ u.mh_\.d\d.c\saﬁ ci:asd\a)\.uu.m\d)\auaao
Interactional modification can also be achieved in the speaking
task; when observing students during their performance of this
exercise, it is clear that modifications can come in the form of
repetition requests whilst comparing or checking the transcripts.

Ul 4l e die ¢(3halil) daga & dplelin Joaetl) (33ay (o)) Loyl (Say o
a3 AU ) oSy @dlastll Gl eal 1) (e ¢ slall a2g] agilal o L)
wapaill Gl 5 el g S5 Gtk
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e If the software were to give a statistic of how many times options
such as ‘preview the passage’, ‘compare’, and ‘transcript’ were
accessed, it would give us a real indication of interactional
modification between learners and the computer.

a8 Jie cal Hlall Cli gl (e el 488 (e dilian) cllac Y gal ) cuilS 5l o

Lo 5 Joawtll Lida | 5 5a Ushan 4] claall O gum gl o3 'mill 5 o'l o'l

sl g Cpalatiall oy

e Unfortunately, such a feature is not supported by UUEG.

UUEG J8 (0 8 3mall 028 Jie aldic) oy Y daall ¢ 5ol @

e Modified output
e Chapelle argues that CALL software should have the ability to let
students 'notice' their errors as this would help them to shift to 'a
syntactic mode' that aids in internalizing the new form (1998, p.4).
agitlaaly (Ol ' jladY' Flawdl e 3508l g s CALL gl Jal Jals @
Claginl Canas Al " saill auza li" ) Jsail) e agiaeliad 4ld (e 128
(P.4 Y A9A) 2aall 73 gaill
e Borg (1999) also claims that error awareness helps students to
'monitor and self-correct their use of language' (p. 158).
i) g aa ' e ol acluy Uadll e 6l 0 (V499) § ) e Ll o
(VoA Ua)" dall agaladiny I
e In UUEG, the feedback is very appropriate and one of the potential
strengths of the software.
_@\)ﬁw\sﬂ\ku&hb las daulia Jad 250 ) CUUEG (2 @
e By pressing the ‘check answer’ button that is found at the bottom
of every page that has exercises, errors are crossed with a red line
(or with a red cross if no answer has been given)
dadia JSI Ll o 5all Lo ) giall oy " JLadN) Gilsa ) e bl o
(s sl amy al 1) 5eaWU alady 5f) jeal Jad jue oUbdV) ccily
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e Chapelle (1998) also argues that learners should be given the chance to correct
their errors, and in the exercises discussed earlier students were given a second
chance to do just this.

Cal i ) iy 5l 5 el sl s b any o g cpaleial) (o (1994) Ul Jila Lm0

ah g Sl 4l G b DUl e (Bilas i 5

e |f an error still persists, the computer will eventually display the answer in green.
When the mouse is moved to the corrected answer, it flashes the error in red and
the right answer in green.

Jai oy Ladie | ¥ ol Al (8 Jall (e e 55 saneSl) o g dladldl jaind 1)) o
Ol A pnall e Yy ¥ sl Ul Line saus cdngmall ) ) ol
iyl

e The author believes learners will benefit greatly from this feature. In the case of
more than two errors being made, the computer will advise learners to go back to
the previous charts and check their information.

el e 0l Cpe SIST 0 ga s Al 8 5 50all a2g] Caalatiall (e KU o) Cilgall (5 5 @
e Gl 5 AL cillaladall 1) 83 sall (palaiall 3y iall 5 gaSl) adios ccilias il
NEDRS

e The author supports Chapelle's (1998) view that it is advisable to have access to

some online references that can help learners make corrections.
el el Gand Jsa sl Gl (e 4y (e el (1394) Juls Calsall aoy o
Clagaaill o) jay cpaleial aelud of Say i) e Y

e When all of the answers are correct, the software displays a 'well done' message in
red at the top of the exercise, and changes the answers into the color green.

e all A 5aalVL ! lEl Al (m e gl all 5 dagaall clilay) 41K ) <5 laie o
et 5l ) i ol 3] g5 el

e The colored feedback is of significance: apart from giving a focus on form, it allows
the computer to take on the occupational role of teacher, as people in this
profession tend to use the color red when making corrections.

e 050 381 S snalll sy 43z dsall o 58 ellae) o SR o jeay age ol dad 0505 @

Clagnaaill o) a) die jaa ¥ sl aladiu) ) Jaal Aigall s3gy (ulill 5 calaall




ANASF

The judgmental evaluation-¢<Sal) axdil) -

told seen shown come decided

1. Where is the mail carrier? It's past noon, and the mail hasn't

yet.
2. I've got a great joke to tell you. Stop me if you've brought it
before.
3. Have you X the new movie from India? Let's go tonight.
4. My little sister has already X to be a lawyer when she

grows up, and she's only nine years old!

The judgmental evaluation-Sad) auddl) -

e A further strength of the program is the feedback provided in the test
sections (Fig. 6).
DAY aldl 8 agle jagaie (28 2505 8 el il o2l B sall i e
e By pressing an orange 'e' button that appears next to each error, learners
are given an explanation of each of their mistakes.
Opalziall glac) oty dUad IS Cailasy ety (5l et Ml )5 e dariall (33 5k o o
ataal e K i
e However, in order to imitate the challenging conditions and
characteristics of an exam, the program does not offer learners the
chance to correct any errors made during the test section (unless it is
uninstalled then reinstalled again).
el dua il Cpaliall sl ) a3 Y claieY) Gailiad g dmaa Cag k26 JaY KU o
(AT B Lgiati sale ] &5 4l ola) oy ol La) Lol and o U] (oS3 55 o lasl (4
e Unfortunately, there are no notifications of this in either the tests’ rubrics
or anywhere else in the software.
zaloll AT S sl (8 6" ol LA 8 o) g 138 (el jlad) 4 aa 5 Y i o
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The judgmental evaluation-¢<Sal) axdil) -

© ) Explanation - Microsoft Internet Explorer Q@ |

Explanation e

Correct,. The present porfect expresses the dea that somethung
happoned before now, or at an unspecafied time n the past. The
oxact ime t happened 15 Nnot important,

12, BDecause of the storm, most offices . Most workers are now home or on
theiwr way home.

a. close -> b. have closed
<. had closed d. had been closing

13. Essential services, however, reman open, and ety employeoes
steoadily to clear the snow off the major roads. They'll continue working
throughout the Might on thas difficult task.,

a. had worked b. had been wortang
€. worked -> d. have been working I
14, Thas the worst snowstorm i the areas for the past decade, and t's not

over yet!

-> a. has beon I b. was
€. had been d. have been

The judgmental evaluation Sad) audll) -

e Learner fit
elald\ il o
e In Chapelle's description (2001), learner fit takes account of both
the language level and its learners’ characteristics.
Aall) (5 sivae o ST Cuidiall Hliie WL alaidd) 3k (Yo o)) (B Juls Ciua 2 o
Sl Gpalaiall ailias
e CALL materials must suit the target learners, and accordingly its
tasks should be set at a level that is neither too simple nor too
difficult (Skehan in Chapelle 2001).
s sisall o et Cang aleal W g ¢ualaiall oo ae anliill CALL 3 sel iy @
(Y ) Juld A Skehan) 4G Laaa Y 5 las Jases Gl (53
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e UUEG is appropriate in terms of content for learners whose levels
range from lower intermediate to upper intermediate and it is
designed specifically for those who want to improve their
grammar in an innovative way.

(5 stna (3o Sy glsall = ol 535 Al Caalziall (5 giaall Coa (e daulic ¢ UUEG @
G i 2 (Al Lmsead Fannma s Jan iall 558 G5 sinnn () o il
OJS.\M@).LM(;@JM\AM‘\JJM ) 8

e As for the author’s students, the program is well suited to their
needs. The author’s claim is based on the past evaluation of the
original book that has been used for more than ten years.

Ol Calgall ating s s IS8 agilaliia el ) dnulia o8 ¢ Ol dailly Ll o
i e e SSY Aot 23 o el QU calall sy

e With regards to difficulty and control, the help section claims that there is
also an 'orientation' page within the program, but the demo version used
in this evaluation does not provide this facility.

i g dadia Loayl @llia f sac Ll aud oy b ylasill g 4y srially (Blat Lo @
.38 el 13g] andil) Jagn deadtual) da adll Aall 58 65 Y e g comal pll ania

e Nevertheless, the orientation page equips learners with the information
necessary to operate the program, thus allowing them to have full control
over it, which in turn gives the software more strength.

Laa c&a\)ﬂ\ Jaa il MJM\ ila glaally Cralzial) dg ) dadall olad) 8 «lld &e o
_zﬁjﬁi@\ﬂ\&qqu\&j‘éjbw)ﬁi‘;s&&\sw\e@@@

e Indeed, students can move freely from one section to another, record and

repeat as applicable, and modify their recordings whenever necessary.
dlall Cun ) S5 Jas  AY aal g adaia (e 4y yan el Ol (S ¢ Jailly @
Lys i clld (IS LS agidlmasi Juai
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e Furthermore, they can record as many times as they wish, as once they
click the button any previous recording will be erased.
M (st il Basd 53 e Ll LS el WS &l e sae Jand o oS L) el e 5Dl o
B s (51 e s

e Research shows that learner control is beneficial. However, giving full control to
novice learners (i.e. those with poor knowledge) might affect them in a negative
way (Clark & Mayer 2003; Hannafin & Hooper 1993 in Lawler-King 2004).

43 yra g elli 1) isal) Cppaleiall ALY 3 jlagud) glac Y ¢ 0S) oaiha aleiall 48] yo o Cogadl (5 @
S )3)365 YA4Y ale 94 5 Hannafin ¢Y Y }Q;d)%)@ﬂﬁ)&e@_}h ).a).ms(a)m
_(Y v« 2

e Whilst the majority of the exercises and their rubrics are clear and set at the
correct level for the author’s students, this cannot be said of those designed for
error recognition.

138 5 oDl (pil pall onall (5 siually Ciaa s danal 5 agn dalal) apiil) o 3ai 5 il il alana Loy @

Laally Gl yie S aaadll @l (e Jiy o oS Y

e Moreover, the author has a view which is consistent with that of Heaton (1991):
error recognition is not an adequate way of helping students to learn.

s s Gl Uadll) ol yie )1 (V 99 ) st o e 3 Lo o5 A0 4pal Calgal) (el e 5 Mle o
(,L._d\ Sle oMUl saclual 4818

e Inthe author’s opinion they should be exposed to the correct forms, which in turn

would help them to produce the language correctly themselves.
iy ama IS5 Al 2 ) Gl atacly g cdasain gilall (a ja o (i sl g1 0

e Nevertheless, this is only true when considering the first stages of learning;
advanced students, the author believe, need to be able to distinguish between
correct and incorrect forms. the author say this as his students still face problems
with the language and still produce errors, and the author doubted that these
particular exercises were easy enough for them.

¢ algall aiiey g cLlall ol jall QM aleill 3 W) Jad jally Hlaill die Lot esia (d 12 g cclld oo @
I3 Y 4 diay 138 Calsall sty Aagaiall e g dagana JKEY) G Sl Lo 5 a8 () oSl lias
Al LS 4 Loy algws Aalad) oy jlaill 028 ol ey g celaal i ) ) Lo s dall) e JSLie 4 3

s
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e The tasks, like the exercises, are appropriate for teaching language at the
level required.
cslaall (5 sieally Zall) aubeil duilia o byl Jia calead) o
e In the listening task, the dialogue is simple and the speakers talk at a
suitable speed.
Aplic Aoy (iantiall aaty g o sa ) gall cplaiu¥) doga 0 0
e |In the reading task, the language used in the passage matches the
students’ abilities perfectly.
Aay JaSl e Q) @l o (sl adaally dendioall 420l cae) 3l daga A @
e The author doubted that they would encounter any difficulties in either of
these two tasks as they already have been exposed to the same materials.
il Caa yah a8 Jadly LY (ptiagall Gila (g0 (5 il gria (6 4a) s Ll alsall IS o
) ) 3 gall
e Allin all, the software presents the students with materials that are new
to them, and this enhances second language acquisition (Krashen 1982 in
Chapelle et al. 1996).
Y Axlll LSSy a0 138 ce@omhd\y@uwc‘a\)ﬂ\ =P “"Ls“idsgsa °
(Y997 s AT Juls YAAY Krashen)
Another issue relevant to learner fit is the level of the program’s appeal to
learners.
Calriall el ) Caliiad (o e s aleiall Caulitl Al il (5 ja0 Al o
If it were repetitious and dull, it might generate the unwanted factor of
boredom.
S o 4 st sl e e 2155 38 cllaa s 55 e S S o
Yet filled with colors, different cartoon characters, animated visuals,
games, drag and drop quizzes, and record and compare exercises, the
author considered UUEG to be very appealing and joyful.
Adliaall 4 g S a8l (ol 1Y) Sle 2ag daags s s Llds <3 YUEG alsal) Llaiy o
okl G o5 Jans ectilibosall - Glal¥) 5 A8 aid) g ) sean

10|
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e Furthermore, the ‘help’ and ‘report’ options make this programme even
more attractive.
Andla STzl ) 128 Jrad @l a5 @il 5 sacludl’ Gl celld e 500 o
e Learners can find help and support for the most frequent technical
problems encountered, and there is information at hand about the
system requirements and how to set up the microphone (which is not
easy to do).
Al 5 dlggal 58 Al Lo gl Y Al JSLaal acall g 3ac lual) dlay) Cppalaiall (S @
el e Gl () 085 pSaall alae ) 4S5 aUaill Clidlaia Jga ll Jlite (8 Dla slaa
(42 L
e Installation instructions are also available, along with a contact number
and an email address through which it is possible to leave feedback about
the software.
o A 2l O sie s i) ) pe i ) i bl 58 55 il el o
el Jsn Jad 3535 8 (o (Saall (e ADIA
e Indeed, it is the author’s intention to set the author’s students some
homework, in which they must write (using the perfect tenses) their own
feedback about UUEG, detailing their experience and opinion of the
program.
IS O g e A aal clial gl Gy Ol lapal Calgall aal g cadl ) 4 e
2l e sl gt sad Jaaldi CUUEG Jisa daalall agilanBle (dullie 4ie i aladiivly)
e These can then be sent to customer support.
_e axll («;AS pda Jluw ) Maie (Say @
e The purpose behind this is to overcome one major drawback of UUEG:
the software does not cover the important skill of writing, and this is of
great significance as the author’s students are keen to improve their skills
in this medium.
5olen el ol (s ¥ IUUEGY 4t ) gaal) aal e Cladl) g elld ol 55 (g ingll o
Al sl 034 2l e ] U sy LS 5 58 el 4l 135 ALK (0 Fnge
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In the ‘report’ option, students can monitor their progress from one
section to another within a single chapter.
s ¢l Juadll &\J}YMQA::));E@M\?M\ da y el Sy ¢y sl Ja S e
The report shows the learner’s name alongside his or her score in each of
these sections, and after finishing each chapter learners can compare
their most recent score with those gained earlier in the program.
Juad IS (e oLgiW) aay s caludl) oda (o IS A a ) auils ) alaidd) sl 58l oy o
g1 geal ) o Aani€all el e | ja e Lede | gloan il dacill 45 lia (Say (ppalaiiall
il
An overall average will then be shown at the end of the course.
353 Algh alal) o giall jelaus Maic o
Characteristics and controls such as these demonstrate that UUEG makes
a provision for self-study.
A Al all Gaiade Jrng UUEG o i oda Jis oS3 pualic 5 (ailad o

Furthermore, the ‘help’ and ‘report’ options make this programme even
more attractive.

Aadla ST el all 138 Jra cl jba 'y 5l g ac bl el e s o
Learners can find help and support for the most frequent technical
problems encountered, and there is information at hand about the
system requirements and how to set up the microphone (which is not
easy to do).

llia 5 legal si Al e gad Y dgal) JSLid acall g sac Luall alag) Cpaleiall (Kay @
el G sl 1) (358 5_Saall alae) A€ 5 allaill e Jsm al) sl 3 e shes
(42 Al
Installation instructions are also available, along with a contact number
and an email address through which it is possible to leave feedback about
the software.
OSan LA (e g IV 2y ) g JlaiV) 2 ) ae i ) bl 38 530 S il Cilailai @
el ol Jga Jad agn &y
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e Indeed, it is the author’s intention to set the author’s students some
homework, in which they must write (using the perfect tenses) their own
feedback about UUEG, detailing their experience and opinion of the
program.

S O an ad (sl (8 el jiall lad gl (any GO Jascal (I A g (il 3o
o) e 15 pe st Jaaldi CUUEG Jos daalall agillanDle (4allia e jf alasiuly)
e These can then be sent to customer support.
¢ Saall AC2 GJ;\ %Y dL“‘J;‘ Adic uSAJ °

e The purpose behind this is to overcome one major drawback of UUEG:
the software does not cover the important skill of writing, and this is of
great significance as the author’s students are keen to improve their skills
in this medium.
daga 3 _lga si Y el sl (UUEG AtV ol aa] el g @lld o) )5 (e aagll @
o sl 028 A agd) lgn (o asall Calgall Callls LS 3508 dpaal 41 128 5 (A4Sl

e Inthe ‘report’ option, students can monitor their progress from one
section to another within a single chapter.

s ¢l Jaadll di\dﬁygwoj)igﬂ\edﬁﬂ\ Loy oMbl Sy ! el JL);& °

e The report shows the learner’s name alongside his or her score in each of
these sections, and after finishing each chapter learners can compare
their most recent score with those gained earlier in the program.

Jumi S (e elgiiY) 2ny 5 ol 030 (30 UK Lo dn o il () plaiall ) o ) iy 0
5 zeal ol 8 AntiSall @l e 1A e Lple | ghoan ) Aagill 40 )lie Sy (palaiiall
(ol

e An overall average will then be shown at the end of the course.
393l dulgd A alall Jaus giall jelaws Maic o
e Characteristics and controls such as these demonstrate that UUEG makes
a provision for self-study.
A0 A Al anada Jaag UUEG o) Cuii 038 Jia oSai jualic 5 pailad o
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Language & I'T

Lecture- 8-Corpus Linguistics

Corpus Linguistics
e A corpus is a collection of language material, made in some
principled way (not haphazardly), either on tape or written in
hard copy (e.g. books, student essays) or in electronic form.
2 D)5 A A salll o) sall e de gana o B e 8 (s sS COTPUS @
A A osa o day i e Lol (L) e aal 5) sl 3 hall iy
(s S JSG ) (ldall YL S Bk de galas
e We are concerned only with the last type.
DA g il ladd Gl a5 ) e
e Such collections are used in many different ways by different
people.
() Calina i (pe Alida g 3ane (3 jlay Cile ganall 038 22305 @
e We are concerned mainly with use
ALY e Ll (BlaIL 22 L) o

1) by linguists to help describe language, and test theories

2) by teachers and learners to aid language learning (i.e. a
form of CALL).

(CALL J&al (e IS5 (gl) 4all ol sae Lol (ppalaiall 5 Gpalaal) Ji (10 @
e To perform any electronic corpus-based task directly you
need two things - a corpus and a search engine.
1o e a3 pile A5 SISV (g3 5 S COMPUS (o) Bt daga sl £10Y @
Caall & ymay gs 52,55 COIPUS -




e A corpus itself is just text (a form of data), which may have
been originally written, or be transcribed speech.

B S 3 (6K 8y o(lilad) JIE e JSE) (i dah g 4l ugi ) S e
s i 6 ol (Jaal!

e Corpora are not all stored in the same format (though often
they are in the plainest of DOS or ASCII text), and they may
have coded information (tags) added in and out of the text, to
show e.g. who was speaking, the register of the text, or the
part of speech of each word.

o bl (3 0585 L LIE a2 L) Gauiil) iy COTpOra goes ()33 o Y @

il 5 (Cladlall) il slrall 3 jadia () oS5 28 L3l 5 ((ASCII 5| DOSu=

S epaill Jas cuaaiy IS (Al Wis JlelaY il (0 5 a5 Jsda B

e To use a corpus for any task you have to access it by using a
search engine - a program which generally runs through the
text (or a precompiled index to the text) and broadly does one
of two things:

e pladiuls Lol J gea ol dhial daga 4k a0y 58 COPPUS o35y o
(oaill Wase ax yia (s yed sl) (aill DA (e Siad el yall Lo gae - Caall
1 e¥) Y il g Gla e Jady

USERS OF CORPORA
Dictionary makers - e.g. to find out how words are actually used, and how often,
and improve dictionary entries
Jalae Cpad (Llal (S 5 cliled CLISH aladinl 488 48 jeal Win - (o salill 2ual g o
e galdl]
Descriptive grammarians - e.g. to improve their descriptions to fit the facts of
actual use of constructions

Gl LDl ) aladia¥) il canlill Lgilia 5l Guail Dlia - G saill Caias @
Stylisticians - e.g. to see what differences there are in how frequently
different authors use certain words

CUSH caliag aladiul ) S5 (gaa A ClaBEA) cllia 3l (5,3 Db - Stylisticians e
ALY poam




Sociolinguists - e.g. to see how frequent certain constructions are in
conversation

Aalaall & Gl (ary 5 S5 oS (5 8 e - Gueladial) Gnalll clle o
Computational linguists - e.g. to see if their grammatical parsing programs will
work on naturally occurring language
Gaad Al Al e Jaally 45 gail) Jlat Leaal jo 13) Lo 48 jaal Da - dpluad) G 2lll @
Language learning researchers - e.g. to see how often learners with a particular
L1 get something wrong

s le Jpanll Lals L1 g Cpalial) <l e 220 48 el Mia - Zall) ol il o
(hla
Writers of teaching syllabuses - e.g. to see how often the passive really occurs in
academic English
8 Laa Caa Al el e S (S (g il Dlia - (51l zalia (e QUSI) @
4 5dasy) Al
Writers of teaching course materials - e.g. to incorporate authentic
examples into their material
) agana g ) Al dlial 2150y Die - Ll jall o) gall a8 QLK) o
Teachers making class tasks, or even learners directly themselves - e.g.
- 5 8e agudil Cpaleiall Jin gl ¢ aleall da 50 Jrad Cpabeall JEal Jas e o
to supply additional clues for context guessing word meaning
LI re (et Blanad ddla) A1) i gl o
for guidance on how to use word when writing
A vie A< aladiu) 2ES Jga @lali ) Lo J seall
to help prompt self-correction

Lfa\.ﬂ\ C_\M.\M 42 g (_g saclidll @

A0 A 5l

for word study

for 'language awareness' work on grammar

el il Bl e " e Jeall o

History of Corpora-.# f= il

http://privatewww.essex.ac.uk/~scholp/corpintro.htmt#thist
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Lecture- 9-Corpus Linguistics

Corpus Linguistics

Cu 53098 Aad ale
e CURRENT GENERAL CORPUS ISSUES
st sS) Al ) Lladll o
e Corpus versus introspection. Is there a separate 'Corpus
Linguistics'?
C1 LS Jtie Al alet @i Ja Jalill Jilie Gu sy S o
e et the data speak for itself? (Sinclair)
(UlSin) fleuds e Gt clibull il o

I-language versus E-language (Chomsky)

(oS 33) E Aalll Jilia 3] o
e Missing context, intention, ‘ethnographic’ information. Third
person not 1% person view....(Widdowson)
saalie Y CAllil) adil) YA pa BV Cila slrall g caaill ¢ 3 sia Bl o
(Usm323) ... padd
e Corpus can't show what doesn't occur, or all that can occur
Eangy O (S e IS 5l eiany Y e s S e o S Y
e Introspection may be surprised by what does occur
Gy Le Ji e Jalil Laliy 35 o
e Areas of language that corpora don’t illumine
Y corpora A 4ddll GYlss @
e Size of corpus and individual word frequency. How big
should it be?

$055 O gra Sl A4S A jall dalSll oo yig uga )y S (plie @
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e Cost effectiveness - more running words doesn't give more
different words proportionally
LISl Ly WA ST s Y LU Joe ST - (oSl 4028 o
e 10-20 hours to process 2000 words of speech (prosodic
tagging)
(prosodic <ldle) PN GAMS Yeerdalladdclu YooV e o
e Just because a population is vast does not mean samples have
to be vast to be representative, as some think... Depends on
feature of interest and variability.
LeS eJiad (Y a5 (3585 Ol camg ligall iy W sl 5 QSN () 2 a0
Oalll 5 308l (88 hae o aaing L il Gl
e Word frequency problem
) ) A o
e Static or dynamic (monitor) corpora?
corpora (x=l)) s sl i o
e Sampling and how to be representative e.g. of general
English?
Cdalad) 4 JalacV) e Jiad o 40i€ 5 cilinadl 231 @
e Any collection of texts is not a useful (principled) corpus.
Problems...
JSLaall | (A830e) o s0 )5S Bhbe Cand (o A gana (51 @

Opportunistic - biased to written, accessible varieties?
fleal) J g o) Calial g cdudaddl ) 5 jlaia - 4 jlenY!
Systematic- balanced and representative: a corpus of corpora
corpora & (rssS | ralian g 4 gl dangia
Exclude non-standard?
falall e amiiud
What national varieties?
figik gl &1 V) L
How far back?
?J‘H LJ..)S
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e What proportions of varieties?
?&\jjiﬁ\ il Lo @
e Speaker/writer factors as well (demographics)? Problem more with
written than spoken (L1 from name?). Addressee
O L1) 4 shaiall (g A5 pa ST RIS S(R81 2 sanal) Sl Jal ge S / WS o
adl) Qs el (S
e Then: Random selection?
€ sdall HLEaY) S e
e Stratified sampling? What varieties?
) sV Lo Sl Cliell @
e Weighting by how much read or by 'influence'? Expert judgment
e uall ol €13 il Aol g3 of 5ol AN oS U 055l @
e Even genres like ‘academic writing” are not homogeneous: depend on
sub discipline (Business and Econs /, Computing and Physics we), genre
within sub discipline (review, report), even the lecturer being written
for
e V1) o il Il e ol riilatie Cusd "AaalSY) LU S g) Y s o
(ol i) e all Ll Jala g sill g (el il 5 cilusdall < J5Y) Econs s
5 pumlaall S iy Jin g o g
e How to sample each text, and sample size again? Copyright issues
il ) o L €5 215 50 Lismll pn 5 ot S e 32144

e Spoken? how natural are speeches, TV etc.?
Sy ) Le s (35 38 5 cladl) Ampple (S € IS5 o
e Fully natural: observer’s paradox and how to be ethical? Permission. Labov’s
tricks
Labov Jeall .casdl i $AAT 0585 oSy il jall 48 jlie lelai znka o
e Records of speakers (and addressees and...)
(cors Joasall5) CpalSiall b ciSlandl
e Transcription issues: what to transcribe and who does it (expert or not)
(Y 5l omd) b Jady (e g sl Le el Ll @
e Random sampling again; problem of accents and dialects
Claglll g S e Ui 65 jaT 5 e A0 gdall Ciliall @

Y deaall
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Analysis - how to extract useful information automatically?
Lol sl e glaall ) jadad Aa - Julaill
frequency and its derivatives:
rELde 5 22 )
range: over text types
dpaipl gl e sl
richness of vocab: TTR
S
collocation AL strength: mi and t-score/z score
z A2 t- 5 mi jaenill 3 68
how to relate go, goes and went? Lemmatisation
4 yall Cile sanall went - 5 go, goes wenths ) 4iS
concordance: the problem of large numbers. Qualitative into quantitative
S e il 30 alac ) Al 3l gl
how to distinguish right from right: pos and other annotation/tagging
ClaMall / 70 s e 5 POS 1Galls ol saall (yn asadll 44
how to sort and select from a KWIC listing?
TKWIC 4aild ( (e JLidY 5 8 48

Accessibility to general users — cost, computers etc.
F sl 3 gl (il - peadiina) dde ) U gea sl
The above issues all repeat for learner corpora. Further, issues (see ICLE
solutions):
:(ICLE BN ).L:.;\) Lladl) el e 3 dle _@A\.AA\ alziall ) S5 (S ol 3y Sl Lliasl)
What counts as a learner? Cf ICE
falaiall iiny L
Information about learner language that is not reflected in a learner corpus
oS alaiall b GuSaiy Y ) aleiall Al Ce e laa
What counts as ‘authentic’ for learners?
¢ oalziall "Aa s iiey e
Apart from L1, what variables would you want to have documented about the
students and the tasks/setting for any collection of learner material in a corpus?
(Cf Granger 2002 discussion) These all may make a difference
g 5Y s [ pleall s OO e 3 Ol i A il e e el e kil Gany e
B8 Caaad 38 o8 JS (Yoo ¥ il ya Ailie aal ) $ous )5S 8 alxie 3 5e

¥ hadall
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Problem therefore of comparability of such corpora collected by different
people in different countries

ulﬁu@ el Calida 8 e corpora L@_u;eq‘_;d\ C.m\;.d\ o8 (yn A5 a4l L;_%M\ (_J_Jb

Claball
Possibility of longitudinal corpora
corporaiyl sh A<
Contrastive interlanguage analysis
ALl Al (s
NNS — NS To find errors and over/under use. But issues of:
Llaadl) (K3 alasiud) Ciad /e SiST5 eadl) e ) fiall
Comparability of variety
Linguistic imperialism (terms like error, overuse), but problem of learners’ real
wishes and lack of information on ‘international proficient speaker English’

il slaall ety diia e 3 AEA) KTy (dalaY) adll Jie cilallains) 4y salll 4L ey

5 G sl Cpaleiall o
NNS — NNS To distinguish transfer and non-transfer (e.g. developmental)
errors.
(s sail) Jidl Jass o) Jaill ye g Jaall 5 juaill - oladl
Comparability again
AT 3 e 40l
Parallel L1 corpus of the learners would be useful
Buda (5SS Cpalaiall [ (usa )5S (g0 sl
Computerised error analysis

BYFTIANE cdady Julas

Method 1: Think of an error and search for it

aie Caal g Uasll 8 <80 Gl
Method 2: Tag all errors in corpus and then search
Canll sy S 8 eUad) 43S Ladle 1Y sl

¢ Gaill
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Language & I'T

Lecturel0-Corpus Linguistics

Corpus Linguistics-(« 32,55 dal ale

e SOME INSIGHTS OBTAINABLE FROM CORPORA

to...

Q.al.ﬂbd;aﬂ\g%;)&\!\gm °

e ... But not maybe all obtainable by us from corpora we have free access

Y a4 s Wl corpora oe W e IS L) Ldle Jpanll (S Y (S5 @

e Most of these have fairly obvious use for both descriptive linguists and
teachers... and maybe learners too (and others in the range of users

Csalaiall Loy ys L aalaall s gl a5 a JSILe an ) el 5 aladiiad Ll oda olans o

(Cediinad) (o (Gl b s e ) laa

General English

TTRs

daladl 4 50aY) o

Frequencies of individual words across varieties: certain and sure

Kl g aaaa rcilical yie 40 a6l ALY e laa 55 @

Characteristics of varieties and individual authors: frequencies overall;

TTRs ¢Alalil) chlan yill 7 el gall 400 ) 4 t\}ﬁl\ sallal o

Details of meaning of vocabulary items and collocation: qualitative details
of synonyms sad-unhappy; mutual information for money and flatly

- clal all 8 e sil) Jaaldill sapentill s aaliall g ula jiall ina b Jualiil) o

Aa) peay s Jlall - Alaliiall il sbeall € pams -0 58
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Homonym and sense frequencies: lookout
gAY rhlan gl gnd g duslal)
Lexical grammar: verbs used with that clauses
L5 il ae deriivsall Jladl) : canaall saill

Grammar: uses of with

pa pddien 1 s 9ol
Use of words with a heavy pragmatic dimension: flipping, right
flipping, right : (el Jl) a2l ald GLalSl) alads
Lexical phrases: You know what | mean...
. You know what | mean 4zl &l jLall

Translation
a1
Frequency of translation equivalences
dan i DY alaa & 22 5
Learner Language
alziall 4zl
Error and performance analysis information from teacher-made mini-
corpora of their learners' language
'M\Mgcorpora M@mwM\ o Sla glaal) el d:J;SJU:AJ\
Ditto from large corpora of learner language
alaiall 421 83 )08 corpora (» s
Frequency of types of lexical error
dganaal) Uadll ¢ gl 8 a2 53
Research on error correct ability by dictionaries
ol sal) U8 (e praaaall 3 a8l Uad 8 Caall

GENERAL TYPES OF CORPUS TASK/ INVESTIGATION

Gaindl [ agal) o5ty S Alall £1 59
It is possible classify most corpus projects, or generate new ones, as
combinations of choices from these main dimensions (for any given
language, assumed to be English here):
O5Sl dima 431 (Y (i) 5 s oL )« corpus JSY) abial) ciieal (Saall (g
il ala¥) 038 (e il LAY (e e gana (Lin 4y 3ISH)

1]
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1) What kind of language is of interest?

fe0lll & dalll g o0 o La
From normal native speaker adults today.
a5l A il ALa) el adal) (he
Then it could be spoken or written, standard or non-standard, UK or US
or..., from everyday language or the specialist register of newspapers or
poetry or academic prose or...etc.
Coov sl paniall Y I gl sasial) ASLeall ¢ il e ) iy o siSa 5l A8 ghaia (Say o
&L A Sy G Sl i) Caaall e Ganadiie daw ol dpe sl A2l (g
From the past. Literary or not...
we Y8l (el e
from foreign language learners
Aaial) Aall) alaia (e
from normal native speaker children
JUbdU ALl 4all) el (e
from speakers with language disabilities (e.g. aphasics)
(aad) JUial) Jas Ao ) dall) dBle) (5 93 cpiaaiall pa

2) What level(s) of language are you interested in?

?Lﬁﬂéﬁ\w\gwﬁu

vocabulary/lexis
claaall [ clallhiall)
grammar/syntax
laall el /azll) ac) 68
sounds, intonation
2 gadlle &l gyl
spelling, punctuation
il - dungtl
text/discourse/rhetorical structure
Aptadll 4l / Qadl) / aill

pragmatics
dglee !l
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Spoken? How natural are speeches, TV etc.?
Clly ) Loy s p8lill 5 ccabaddl o dpmplall (oS € LISH o
Fully natural: observer’s paradox and how to be ethical?
Permission. LaboV’s tricks
Labov g3 . pasd!) i SAEMNAT ()5S (a5 (il jall il Lol dpapidal) o
Records of speakers (and addressees and...)
(...5 Juall5) GaalSiall O3 @
Transcription issues: what to transcribe and who does it (expert or
not)
(Y s ud) clld Jady e s sl e sl Ll @
Random sampling again; problem of accents and dialects
Claglll g Sl e A5 ¢ jal 3 e 40 gliall Cilinall @
Analysis - how to extract useful information automatically?
Ll Basial) e glaall 1 jaind 44 - Jladl) o
frequency and its derivatives:
aildidia g 22 4l @
range: over text types
oaill B8 )5l isadl @
richness of vocab: TTR
TTR:S ¢l S5 @
collocational strength: mi and t-score/z score
z Al gt- ymi Lhsd meni @
How to relate go, goes and went? Lemmatisation
4 pall Cle saadll ¢ went sgo, goes by 4SS e
Concordance: the problem of large numbers. Qualitative into

guantitative
el e i) 3 sl slac ) A 380 5 o
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e how to distinguish right from right: pos and other
annotation/tagging
Gladall [ 7 il W e 5 POS @l Gl pall o il A4S @
e How to sort and select from a KWIC listing?
TKWIC Acld G e LAY 5 cainai 4485 o
e Accessibility to general users — cost, computers etc.
A 5 saas) 3 jeal (il - peasiiall dde M) Jasl) @

3) What is the purpose of the investigation? More language research, or
more pedagogical?

508 SAS) g (Aall) & gay (e &y Jal) S 8aTN (e o 2) 92 La @
e To describe an aspect of language or compare different styles, authors etc.
I.e. more exploratory research.

G gaall e 2 jall &) il sall (o) cdalise Jalail 45 jlaa ol dall) (il sa e Lila Cia gl @
e Dty

e To check on a proposed 'rule' or past finding or a theory-based prediction in
some area of language study. I.e. more hypothesis testing research.

Al 3 (3halie Gl Ay et ) avtad) gl i ald) 3ilis o aa i) Bac Gl e 3isill o
Cogaall JiaY dum 3 ST T ARl

e to test out a parser that some computational linguists have designed
ssonsilly Fylal) (il Gmnd Qe L3RY
e to help create language syllabuses or teaching materials
Apardeill 3l gall ol Aall) alia o) e sacladl o

e to help evaluate syllabuses or teaching materials
Apaglaill 3l gall ol anifi xalia 8 3aclisall @

e to use or evaluate corpus work as a class task (i.e. a form of CALL)
(CALL JSal e U85 (51) dage 4588 (s 535 € Jae apii 5l al2iuY o

4l
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e to help write a dictionary or grammar book
G5 QUS ol o galB AUS dsacliuall @
e To help evaluate a dictionary or grammar book etc.
&) g gmill QU 5 o gldl) i saclisall o
4) What kind of corpus information is needed?
¢ 4y thaall (uga S laglaa £ o3 52 La o

e More concordance-type information - examples of occurrences of things in
context to analyse. I.e. qualitative

dae sl ol el Wil 8 Jalaill ) soV) laal (e Al - 48 gial) il glaall ¢ 53l ST @
e More frequency information about words or whatever. I.e. quantitative
dsl) Lﬂgi ,?-\AS@ S S oo 5 J e Ol slaadl) (e 3l @
e Most of the combinations implied above are possible to some extent with
existing corpora. However, they are not all available to us here.

e @l aa g 33 ga sall corpora e e 2x ) (Sae o oSl dpiaall Cle sendll aliea o
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ILHLanguage & I'D

Lecture 11-BNC and suggested tasks
Corpus Linguistics
What is BNC?
http://www.natcorp.ox.ac.uk/

Suggested Tasks-4a jilall algall
e SOME SUGGESTED CORPUS TASKS

da yiddl CORPUS agall sz @
e The important thing to realise of course is that corpora and search engines
primarily constitute tools or research methods, rather than areas of
enquiry in themselves.
zalia sl il ol Ll JSa5 Canlll S ja 5 corpora of s ekl @ as O agall ¢ 23 @
Lald a8 sl GYlae (e Yoy caadll
e Few people study hammers; rather they use them to perform tasks which
they think of, like building a cupboard, and which have dimensions remote
from hammers which the user has to bring a lot of separate expertise to.
A 3A el e s S A aleal) il | ganiind ¢ G laal) dud ol L) e JilE 22e
Aladiall 3580 e SN Gl aadiial) Il 6 el e sages alal Ld
e Similarly, corpus use, like introspection or administering tests or
questionnaires to subjects, is not in itself usually a project in itself.
a8 G caal sal Clilinl ol Ll o ja) o Jalill e cs )5S aladial (Jialls @
Al as e g phall S Losale Al
Rather it is a means to carry out some project in language description,

language teaching or whatever. .
COS U AR sl el Caay A a bl sy dail Ay 4 i e
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e The bulk of the project has to come from the user's prior knowledge of
linguistics, teaching etc.

& ety el gall) aaiiondd Fisaal) 3 aal) o il o on g5 psad) e LSV s al) e

e Therefore in choosing a task you have to think what linguistics you know
most about already, and choose a task accordingly.

sl ¢ Jailly Jom ST o et i) il alll Lo Sis o oy 3 dagall a0 3 Gl o
LSl ad g dagal)

e Those suggested below are mostly descriptive linguistic (vocabulary and
grammar mainly), or involve some pedagogical evaluation or authoring
with a corpus element.

sh (V) aliall 8 ac) gall 5 o iall) Caua sl 4y sad Lgalana & & oLl Ayl clli o
Jbany) paie dgag ae callil) o (5o Al anEl) (any e g ohats

e They should be do-able with the corpus and concordancing resources you
can access this year, though | cannot guarantee anything as what are
available changes by the minute.

O o M cplall 1361 J gm0 3 ) sl s s s s S n ol 3,08 G5 ) iy
Alaal g8 Aabial) ol sl s Le Jie o3 gl ganal o (S Y

e You can of course also think of your own projects in accordance with your
own interest, and to connect with other courses you may be doing (since
almost any course you take in the Department of Language and Linguistics
potentially has a corpus dimension).

go el 5ill gy dalal) dalinall Uy ol dalal) g jliiad) 3 S okl i€y Ll o
Aalll and 8 24l S aadally (ol (e iy La dia) 4o 5S35 38 ) Q) sall e b e
(o35S ¥ agal aldiadl) ey galll

e The following are not fully worked out, and in no particular order. You
have to decide if the relevant corpus is available, and of course get the
search engine to dig out useful information.

Lo 3 oS SN e 8 ol dlile Game i 5 (525 «JalS IS0 ile das o Y @

Bae Gl glras 75 Al Ciagy & jae e Jsand) Jadl Axplay 5 dalic

e Often the instructions you can enter in the search engine will not produce

all and only the information you want.
sl slaall L g JSU i W Cand) & a8 JA O (S ) clagladll 8 LI o
Loy i

1]
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e The trick is to get as close as possible and then sort through the output by
hand for what you need..... and interpret it.
..... s Lad by il 58 OIS (e o (g (S iy il (B Jpanllded 50 o
REIIN TR
e Make good use of your intuitions as a teacher and/or descriptive linguist!
'ggﬂum\jji/jwjﬁéuhwoduhy‘ ®

Suggested Tasks - 4> jilall algall -

How do 'synonyms' differ?
ealias 'clanl yall' (2 o

In class we look briefly at the 'synonyms' sad and unhappy.
syl 5 "lia ' e b Sy il s Al 5 e

You could look at another pair of 'synonyms' like any of those below.

oLl elli (e gl Jia "l " (e JaT 255 ) b o (S Ja e
Read about synonymy in Ullmann, Leech, Zgusta etc. so as to have in mind the
different KINDS of ways in which they may subtly differ.
38 Al Gkl (e dilidg o) ol L e ) o &0 @lla g &l Zgusta ol colalsl (8 <ol il e T58) e

B lgay alias

Get concordance output from a suitable set of texts.
oo saill (e dudic de gane (o G5l Z1A) e Jpanll o
Give an account of the similarities and differences between the chosen synonyms.
Ul Caal yall s CaMAY) g anill aa gl g il Jac ) @
How much of your analysis is from the corpus, how much from introspection
prompted by the corpus information?
€ 535S o glaall J8 (e Allaall Jalil) (e oS5 ¢ 3y 58 (e Sl Gaalall sl (e oS5 @
You could also refer to entries in dictionaries of synonyms which don't just list them but include
'synonym essays' attempting to explain the differences (e.g. Webster's Dictionary of Synonymes,
or Cassell’s Modern Guide to Synonyms which is available in Colchester Public Library, Trinity
Square, town centre) both as a source of ideas as to what the differences are and something to
criticise.
' e S0 agd 3y e Y ) sl pall e el 81 8 VLAY ) Ladl i o (S Ja e
Claal yall o) Jdall o ecolaal iall (pe sl g (g sald DUia) (5 5l & 5l A glaa CVaAll Caal e
lalie b o) g aa Ao (32l ¢ JandS &l S jall dala cdalad) A0Sal) jiuld £ 8 8 g4 (g3l
SEE e by Al 4 e e HSED ) jaias

2|
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e See also error and usage books like Alexander: Right Word Wrong Word and Heaton
and Turton: Dictionary of Common Errors.
aase :TURTON 5 & s s Lala Al dancn 4alS : ainsl) Jio i€l aladiind g Uad il Leal o
Axilal) cUaly)
e These are for foreign learners.
Lral) Cpalaial 8 028 @
e You could use them as an aid to your own analysis or do a critique - do they
mislead?
C0daill Ja - &L LAl o elldal sac L A S Lgalodinl (S Ja @
e [f you are interested in language teaching you might like to think how you might
select and adapt the corpus lines you find to make an effective synonym
differentiation task for some specific learners you have in mind.
dage 2231 (u g ) oS Jashad (a9 st (S A Sl (8 e 308 Aall) G a3 A Laige S 1Y) e
Jhie V) 8 el sasaa Cpalial) Gandd Caal jall 3y il Allad
e You could also consider synonyms within some specific variety of English (e.g.
academic writing) rather than overall, by choosing a corpus within the BNC, for
example.
caladl e Way (ApapalSYI AUSY (Jia) 4y jalasY) e Ba0aall de gitall il pall ary (8 Lagl Hhsi gl el o
Sia BNC Jaha a5 S JLdl 335k e

Suggested Tasks

e Distinguishing 'confusibles’.
3 yaall @
e There are some well-known 'confusibles' which are similar in sound as well
as meaning (cf dictionaries by Room).
) 68 @\J) xal) SIS g G gall (s Al &;ﬂ\ 435 24l 'confusibles' o cllia o
(Al
e Some of these may also have proscriptions associated with them. See also
the points made about the last task.
w\ JPL_DJJ‘;\S\L\AJ\ La.\\ )LJ\ L@M)ou\JJLMM\L@Ju)%Ma&UAM °
RN
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e Corpus research should help one to sort out what really are the
differences, and whether statements in dictionaries (e.g. usage notes in
Longman Dictionary of Contemporary English or the Oxford Advanced
Learners Dictionary) about how they are used are correct.

b oy et S 1) Lee 5 oclEEAY) L o Lo al aad saelie usiy oS Cigad a0
3 58S] G gald gl Ay 5laiD pealaall lani g) ( sald 3l SR a5 Dia) (panal 58l
Aassna Lgahaiiud 188 Ja (Opalaiall aaiidl)

e production, produce, product

e continual, continuous

e comprise, compose, consist of, constitute, include

e Future time expression over the years.
G gl saa Jde yued Lsiual) Cd6ll @
e A reported feature of the recent history of English has been the
rise of the use of BE going to... to express future time.
e (340 L BE pladiul 3saia 4y jlaiDU Euaaldl o Ul e O S35 jue ddS e
e You could look at some texts of current English, older writers (e.g.
Dickens) and even Shakespeare to see how often this expression
occurs, and how often it seems to be used in a future time sense
(not just literally to mean 'move towards').
Jia) L SY) S el 2 50 m gams Gimny e 5503 3D o Sy o
s e llle CaS g ¢ pumill 1aa Gang Le Llle (S (553 jansd Ja g o 50
(N oaal sai i Ll e Tl L sl s) BaY e iy 8 Lealadiny
e What characters use it? (Innovations often start socially 'from
below').
(il e' Lelaia) @l S8 ag e Wle ) Slgalasinl Cisal oo e o
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e And perhaps you could look at one or more other means of
conveying future time in the same texts.
Saesall A Gy Jaal (g Al Al g (e ST aaly A lasi o (S i Lay 5 0
Lk (sl
e Note you would need to try and match up styles of text as far as
possible across the years.
Ol e GISY) a8 ail) Lalail (e (Gildaii g A lae ) lias 38 ddaadle @
e Refer also to Quirk et al. or Leech on time and tenses in English.
A 5alaiy) (Al 2ame g B il 5l (g5 AT 5 A8 el ) sl 55 e
e Frequency and a 'lexical syllabus' for learners
Cpalaiall | canzall zeiall' 5 23 il @
e Syllabus makers have often attempted to control the introduction
of vocab items in a language course, and the most popular
criterion has been frequency. l.e. the course introduces new vocab
roughly in order of decreasing frequency in the target language,
based on some count.
OIS alll 550 3 S 6 2 gk Aadia b oSl ) mgiall plica Jsla Lo 1,585
235 85 Ja L& aaall Gloadl 138 (S5 a0y (gf 051 dped Y1 Ll
al) Gmmy ) ol ¢ dall) Caoa
e The most popular count relied on in EFL from the 40s onwards was
Michael West's General Service List of English Words.
o ol S0 3 S40 (g o)) EFL 8 leale dlaie V) duas JSY) a2l S o
Al i) LS e dalall cileadl) A5
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e Recently this idea has received a new lease of life under the
banner of the 'lexical syllabus', and today we have counts based on
far larger corpora than West's 5 million or so.

Lal o gall g ¢" canmall meiall" 43l ) nd BLiall Banas dua j3 3 )Sdl) 024 Cadli ) A5 @

A s gl Sl 5l 8 lee S ST corpora ol e s
e See books by Willis and Lewis, and the COBUILD English Course.
Al B g cmsl g pubig I8 (e S xal ) @
You could take a course book which lists the new words in it, or a
syllabus which provides lists of words to be known by different
levels, and see how far they seem to be selecting and grading in
accord with frequency.
ail 58 a8y (sAll prgiall gl cellly Bagan LS 3 ey (A aadally USH 381 08 S o
Ll s s o) () sy Adline il sivae i (e A8 jaa Sl L) (40
L3 4l g L) (& - i HLisl

You would have to sample the items and check their frequency and

produce a profile.

Apad Sl dndall U5 Lei i g (e Boaill 5 3 sall (e e 33Y @bl Ko @

Or scan them and use the Complete Lexical Tutor online.

i Y e aleaS aaeall JalS aladiind 5 L sia leais 5l @

If not selected by frequency, by what criteria then?

ERIKCRRUHE DN g ) PP REEENR TERA PV TIPN R
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ILanguage & I'C

Lecturel2-NLP-Natural Language Processing

What is NLP?

e Natural Language Processing (NLP)

(NLP) dpmuall alll Aallae o
e Computers use (analyze, understand, generate) natural language
Gppdall ARl (sL33Y) 5 cagdll 5 Jlaill) ogulall a0k o
e A somewhat applied field
Lele i Gl Jae 52 @
e Computational Linguistics (CL)
Apsdall il alll o
e Computational aspects of the human language faculty
Ay ) Aalll 4 3 dleall (il sall o
e More theoretical

4R e 25l e

Why Study NLP?

e Human language interesting & challenging
il g aladia Sl 5 e 4yl 2211 @

e NLP offers insights into language
dall 4805 5 Hha3 208 NLP @
e Language is the medium of the web
Gusll (e by 2 42l @
e Interdisciplinary: Ling, CS, psych, math
Q\zua\_uj\ 46‘.&.}5\ «CS c'b'\:ﬂ ‘Olaaddll o
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e Help in communication
VL) b acly @
e With computers (ASR, TTS)
(TTS <ASR) sisnesll ae @
e With other humans (MT)
(MT) il e o & 2e @
e Ambitious yet practical
‘EA«: C}QLJ\ oY) e
Goals of NLP-wilaa¥y) -
e Scientific Goal
el cargdl e

of linguistic behavior

Identify the computational machinery needed for an agent to exhibit various forms

sl gLl (e diliae JISE] G yad JalaS A U1 dploaad) A0Y) 32a5 @

Engineering Goal

applications

Design, implement, and test systems that process natural languages for practical

Folea) Cliadatll Al il Aalladd alaill LA 5 3% mransl

Applications-cliphil) -

speech processing:
get flight information or
book a hotel over the phone
e Jgeanll 1S dallas
e (338 Jaa gl () jhall el
il

information extraction:
discover names of people
and events they participate
in, from a document
slansl GLES) 1l slaall 2 jaiu
Oy ¢ AS jLaall Cilaall s Lalail)
gl

machine translation:

translate a document

from one human

language into another

(3o diosa Aan 55 ) e il
Al G Baal 5 4y dal

question answering: find answers to

natural language questions in
collection or database

Al Ay bl Je gl il e la
Clily 3208 ol (aide gana (8 dpaplall

a text

(e B @ 52l (e

summarization: generate a short
biography of Noam Chomsky from one or
more news articles

8yl 4513 3y o L) 1 analil)
A 5LAY) eV ST o aal o
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General Themes - dalall gul) gal) -

Ambiguity of Language
Gl i g
Language as a formal system
Rule-based vs. Statistical Methods
Ailaay) s 2o ) gl e aaild cull
The need for efficiency
5ol 38a3 ) Aalall

Ambiguity of languagedall) (i s

Phonetic
ol
[ralt] = write, right, rite
Lexical
el
can = noun, verb, modal
Structural
el
| saw the man with the telescope
Semantic
YAl

dish = physical plate, menu item
All of these make NLP difficult
NLP cxall (e Jaadoda S

Language as a formal system- - aUaic dall -

We can treat parts of language formally
Loy 4all) elasl Jalaill oSy i)
Language = a set of acceptable strings
Define a model to recognize/generate language
Al iy [ Gl yie DU 23 sl iy yai
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Works for different levels of language (phonology, morphology, etc.)
(L& i pall ale (il pal) ale) dalll (e ddlise il sive dal (e Jany
Can use finite-state automata, context-free grammars, etc. to represent
language
) Sl Ay L)) Ly efland) (o AR o) 8 Al gall dana s Y aladiial (S

Rule-based & Statistical Methods
duilaal) g 2o gl Al cullu

Theoretical linguistics captures abstract properties of language
Al e 33 jaae ailiad 4y ylail) il gell) Jaaily
NLP can more or less follow theoretical insights
Aokl sl el 8l 5 ST oSy NLP
Rule-based: model system with linguistic rules
4 galll ac) @l aa (o) gaill alail) spaclall ) saiiil)
Statistical: model system with probabilities of what normally happens
sale oy Lo coYlaial) ae oad g aUai Agilan)
Hybrid models combine the two

) G peall Al # 3l

The need for efficiency 3sWsll (385 ) dalall-

Simply writing down linguistic insights isn’t sufficient to have a working system
Jae ot dllia 5S OF WIS pue 4y gal HISE (4 535 Adalisny
Programs need to run in real-time, i.e., be efficient
e oS5 ) ol o tiall gl 8 Jurfill el yall Ui
There are thousands of grammar rules which might be applied to a sentence
Alaall Leindai Sy 1) 4 saill 2 gl (e VY Sllia
Use insights from computer science
To find the best parse, use chart parsing, a form of dynamic programming
Sl Ayl JISET e ASE ¢ Plad) ansyl Jala aladiin 5 (et Juadl e ) siall
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Language & IT

Lecture 13-NLP

Natural Language Processing

The Problem of Syntactic Analysis

g 5adll Jiladl) b A<

e Assume input sentence S in natural language L

L dmdall 4all) 3 S dleall A (i jisil o

e Assume you have rules (grammar G) that describe syntactic
regularities (patterns or structures) found in sentences of L

G s (ASbed) f a1y 4y gaill Gaul) Caual Al (G sadll) 2e) 8 ol oyl

L & Jdeall

e Given S & G, find syntactic structure of S

S S il ISl e )l s G & S Lhilb

e Such a structure is called a parse tree
sl Jalanll JSaelh 13s Jia oy @

Example 1
S NP VP /S
VP VNP \
VPV
| l
Grammar Parse Tree

ac | gal)

§ Aad) Jalal)
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More Complex Sentences

v" | can fish.
v | saw the elephant in my pajamas.
e These sentences exhibit ambiguity

ol yedan Jaall 34 @
e Computers will have to find the acceptable or most likely
meaning(s).
(S) Jaina 5l Jgiie re o Jim Signasl) o

Meaning from a Parse Tree

| can fish. S
We want to understand /
Who does what? NP

VP

the canner is me, the action is ‘ \

canning, and the thing canned is /

fish. Pronoun \/ NP
| |

e.g. Canning(ME, Fish Stuff) |
This is a logic representation of | can N
meaning |

el Jalaia (JiaS sa 13a fish

e \We can do this by
Gooh e el L3l LiSey o
e associating meanings with lexical items in the tree
OM\@M\ HM\@@M\L{) °
e then using rules to figure out what the S as a whole means
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Meaning from a Parse Tree (Details)

Let’s augment the [subj: *1
grammar with S pred *2
feature constraints / obj: *3]
NP vP [pred:*2
*1[sem: ME .
S > NP VP [ ] / \9“'% 3]
<5 subj>=<NP> Pronoun _
<S>=<VP> | ‘rr TP 3[sem: g:;l;ﬂ
I can N
VP> V NP *2:[pred: Canning] |
<VP>=<\V> fish

<VP gbj>=<NP>

e - -
Grammar Induction

e Start with a tree bank = collection of parsed sentences
e\S;Y\d:\McA;:oM\LﬂMQA\M °
e Extract grammar rules corresponding to parse trees, estimating the
probability of the grammar rule based on its frequency
e aing i) sacld Jlaial pafig ¢ Hladl) Jaladl Alee 4y gl ac) gill 21 ja00 o
Laaa yi

P(A->pB | A) = Count(A->p) / Count(A)
You then have a probabilistic grammar, derived from a corpus of
parse trees

D) Jalail s 0 68 (e il 5 o Jaia¥) il e clal o
How does this grammar compare to grammars created by human
Intuition?

SOty s Lalasl ) ae) gall ol saal) 138 (oS o
How do you get the corpus?

U‘J-’Jﬁsuj“‘d“n-’uz‘s o

Y deaall
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Lecturel4-Revision
e What does CALL stand for?

¢ CALL 4o atii Ak o
e Case application language learning
Computer assisted language learning
Communication aided language learning
Cable assessment language learning
e Three important stages in the CALL process. These are
CALL il 3 dala Jal e & o
e Development/ usage/ evaluation
Purchase/assessment/selling out
Trail/ evaluation/replacement
Trail/ evaluation/ usage
e Thinking about Designing CALL materials is the same like
thinking of

oSal) Jie 4udi oo CALL e preai A Sl o
e Designing a car
Designing a house
Designing textbooks
Designing clothes
e The history of CALL goes back to

& 252 CALL &l o
e The era of Dinosaurs
The era of Ice Age
The era of Powerful Macs and PCs
The era of stones
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e UUEG 1s an example of CALL software. It mainly
facilitates learning
alail) Ll Jguny 488 CALL el e Jbie 2 UUEG o
e Meaning of words
Part of speech
Synonyms
Grammar and structures
e Chapelle (2001) argues that CALL evaluation should
be carried out using
2235 CALL ¢ ) (aamasl (Yo o)) daold Jalsy @
o SLA theories
FLA theories
First LA theories
Third LA theroies
e There are two stages in Chapelle’s (2001) evaluation.
These are

oy (Yeu)) A Juldlandi Uls e clla o
e Usage and evaluation
Implementation and assessment
Judgmental and empirical
Subjective and objective
e CALL software can be defined as
WS CALL gl 25 (Say @
e Any potential software usable by language learners in
connection with learning
Any software available in the market accessible to all
Any anti-virus software that is free or shareware
Any multimedia software that 1s free or shareware
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Evaluation can be defined as

canill Ciy ja3 Sy @

Using an application for learning purposes

Judging the price of an application

Deciding on the fitness of something to certain purposes
Assigning the availability of an application

A corpus is

B sIS e

Stored information
Stored images and videos

Stored collection of language data
Stored files and folders

Y il




