Lecture 1

What is CALL?

CALL = Computer Assisted/Aided Language Learning.
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For the purposes of this course we take CALL to embrace any computer software
that is usable in some way to help language learners, whether intended for that
purpose or not, and whether directly used by them, or used by someone else to
create a conventional material (e.g. a coursebook) which learners use.
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Though the acronym “CALL” implies a limitation to language learning, we do

not, as some do, distinguish that from computer aided language acquisition

(CASLA).
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And we include in our scope language use by learners, and of course language
teaching.
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Computer aided language testing (CALT) is often discussed separately from
CALL, and for various reasons will not be much focused on in this course (lack
of time and lack of the software!).
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We are also excluding use of computers in AL and ELT research in general
(CASLR), and in the learning of linguistics rather than language (though there is
an unclear borderline here, as much language teaching involves teaching about
language, especially grammar, or raising awareness of language forms, and so
resembles simple linguistics).
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There are many other acronyms and terms around with broader scope than
CALL, or scope overlapping with CALL. They refer to areas of theory and
research which have implications for CALL

: e.g. CAL, CAJ, CBE, TELL, Telematics, HCI, Al, NLP, Corpus Linguistics. On these

neighbouring areas see Chapelle 2001 ch2 and Levy 1997 ch3 and pp77-82.
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CALL 'tasks' include what may be otherwise referred to as games, exercises,
activities, materials, even tests, and just 'ordinary use' of facilities like word
processing. Sometimes they are fully determined by the program, sometimes
they are largely in the hands of the teacher or learner using the software. They

may be done in class or at home, etc.
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Thinking about CALL means thinking about many of the same things one
considers when thinking about 'materials' for language learning/teaching
(coursebooks, visual aids like posters or videos, pen and paper exercises,
dictionaries etc.).
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Both involve something physical that teachers and learners use alongside a
teaching method, syllabus etc. in a taught program OR which may be just used
independently by the learner. Both have to be bought (or pirated).
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Both have a tangible form, but at the same time when exploited form part of a
less tangible 'task’ or the like. This parallel leads us to the conclusion that there
are three main areas of concern (see Hubbard 1996 in ed. Pennington The
Power of CALL for a fuller exposition, attempting to relate this to the
Richards and Rodgers framework for analysing teaching methods):
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1) Development/creation. l.e. the principles and processes of writing software
or authoring new materials within some existing software (Cf. Chapelle 2001
p166ff, and Levy 1997 ch4 onwards (esp. p104-108), for concepts rather than
practicalities). Compare materials development, course book writing.
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2) Use/implementation. I.e. how teachers use software with their learners (in
or out of class, individually or in groups, for what sort of tasks, integrated with
other aspects of the teaching-learning process or not, etc. etc.)... and how the
learners use the software (which may be differently from how the teacher
plans, or indeed entirely independently of school), their processes and
strategies. Compare discussion of the role of materials like coursebooks or
tapes in a course, different 'task types' they can be involved in, learner use of
materials like dictionaries or cribs out of class unknown to the teacher etc...
(Levy 1997 Ch4 onwards touches on ideas about Use repeatedly, esp p100-103;
Jones and Fortescue ch14 old but practical)
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... (Levy 1997 Ch4 o) Sie JSi Lgalaiinl Joa S8 L3 cluall) lacliad esp p100-103;
Jones and Fortescue ch14 4dae (S5 40:28)

3) Evaluation. l.e. how to decide what is good or bad software.... including
inevitably considering what is a good or bad use of the software. Compare
materials evaluation. (Chapelle 2001 Ch3).
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HISTORY OF CALL
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In terms of the development of hardware, program types, relation to ideas
about language learning and teaching... This is filled out in class. See also
Chapelle 2001 ch1 and Levy 1997 ch2 and the online http://www.history-of-
call.org/
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. See also Chapelle 2001 chl and Levy 1997 ch2 and the online all
http://www.history-of-call.org/

- The computer-as-big-as-a-room era. Entire courses like that of PLATO
organised at a few universities. Audio-lingualism.
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- The arrival of the home/school computer (Sinclair, Apple, BBC). CALL tasks as
ancillary, and produced by many small publishers such as WIDA and even
teacher enthusiasts. Attempts to fit it in with the Communicative approach.

el L Al 5 s2e Ll CALL ol (o (2 o2 <l e alSins) anpaall / J3iall 55 guaSll Jgumn g
hal il meiall aa it LSy Y glaall, Gruaatiall Gualaall Ss S WIDA Jie Jleall g il e

- The era of the powerful PC (and Mac). Professionalisation of software writing
but lack of transfer of much software from earlier platforms.
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-PC + CD, multimedia. Software out of the hands of teachers, largely audio-
lingual in mode. New attempts at entire courses.
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- The era of the Internet. Teacher as selector. Learner-centred.
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The future: convergence of media and ‘omnimedia’
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- Social networking?
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Lecture2
UUEG Software (Azar Interactive)
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UUEG Software
http://www.azarinteractiveonline.com/tour/
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Evaluation of UUEG
x8UUEG
Before beginning the evaluation itself, it is necessary to give a brief
description of the software,
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which is based on Betty Azar's book (2009).
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Due to space restriction, | will only provide an analysis of just one
chapter of the book with intercepted description of the methods used in
implementing the software in classroom.
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The analysed chapter is divided into four parts, each focusing on the
following tenses: the present perfect, the present perfect progressive,
the past perfect, and the past perfect progressive.
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Each section includes several quizzes, exercises and one crossword
game, and these are followed by three main tasks covering listening,
speaking and reading comprehension (named by myself). To finish, there
is a test that enables students to assess their achievements.
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Evaluation of UUEG
Analytically speaking, the chapter follows Ur’s framework (1988) for
teaching grammar: presentation, explanation, practice, and test. The
chapter starts with a preview of the tense, comparing it to, and/or
contrasting it with, similar tenses —a method that is claimed to be
effective by Walker (1967).
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Learners can either read or listen to the preview before examining a
chart that exemplifies the tense.
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Following this, students are presented with a range of nearly all the
typical mechanical drills, such as gap filling, error recognition, cloze, and
multiple choices.
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Some of the quizzes come with animated pictures, and the exercises are
represented in a linear progression —i.e. they become more difficult as
the students advance.
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| would consider some of these exercises to be preparatory activities for
the main tasks; for example, exercise 11 (Fig.1) prepares the students for

the speaking task in exercise 16 (Fig.2).
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Within the program there are five main buttons located at the top of
every page. These are made up of

‘outline’ (which outlines the whole chapter in detail),

‘report’ (enabling students to check their progress after each step),
‘slossary’, ‘help’ (where learners find help topics), and

‘contents’.
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Evaluation of UUEG

The listening task suggests that students listen to the recording of an
international student’s experience before answering the corresponding
questions. A transcript of the dialogue is available.
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In the speaking task (Fig.2) there is a 'record and compare' function that
enables learners to listen to a prompt before reiterating the sentences
whilst recording their speech.
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This enables them to compare their recordings to those of the model.
Transcripts of the prompts and the model’s words are available, and it is
possible to play both of the recordings again and again.
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The reading task comes in the form of a passage that includes some
difficult hyperlinked words. By clicking on each, there appears a pop-up
window that is linked to the glossary page.
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This displays the word’s meaning along with a list of the other
hyperlinked words, thus allowing students to check the meaning of
other vocabulary.
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Multiple-choice comprehension questions follow the passage.
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The above outlines what the software suggests for each task. However,
it was | ’s decision to ask the students to discuss these undertakings in
the specially-designed chat rooms, thereby making each task more
communicative.
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| also decided to add further activities to each, and | discussed this idea
later on in the evaluation. In order to motivate the students, | offered
bonus marks for those who participate in the discussion and extra
activities.
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Chapelle (2001) evaluation scheme

aneen




axill Jalada (2001) Julss
For the purpose of this evaluation, it will be useful to begin with an
outline of Chapelle’s
Scheme (2001).
Jubi Labaall Ay jall Lo ghadll aa fagi o) bl (g0 ()5S Cogma g cauiil) 138 (a2l
Chapelle argues that CALL evaluation should be carried out using the
theories of second language acquisition.

There are two stages in her scheme: judgmental and empirical.
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In the judgmental stage, Chapelle (2001) analyses the software using
two levels: the program and the teacher.
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In other words, she considers what learning conditions are set out by the
software and what the teacher plans to do with the program
respectively.
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According to Chapelle (2001), however, this is not enough. She also
addresses the question of what the learner actually does with the
software by conducting an empirical evaluation.
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Whilst she focuses on different questions in each stage, she uses the
same criteria in both.
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These criteria are: language learning potential, learner fit, meaning
focus, positive impact, authenticity, and practicality. | shall judge the
software by analysing the tasks using two of Chapelle's criteria: language
learning potential, and learner fit.
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Lecture 3
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software' here can involve any software or programs potentially usable
by language learners in connection with learning/teaching or use of language
(esp. EFL/ESL).

adal) ) alasll Adac 8 Zal alaial Bade (585 () Jaing el s 5 i s s ¥ DS i

ARl alasiin) 8

That includes both material claimed as designed for this purpose (‘dedicated’),
and that not. The latter includes both specific programs like adventure games
for native speaker children, and 'generic' or content free software like email or
word processing. It also includes whatever hard copy support materials,
booklet etc.
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any software comes with. See further our Intro.
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is a matter of judging the fitness of something for a particular
purpose” (Hutchinson and Waters 1989: 96). 'Evaluation’ therefore implies an
activity where something is declared suitable or not and consequent decisions
are to be made or action taken.
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Evaluating something therefore is not the same as researching it,
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though research may be done to find out things which then inform the value
judgment and hopefully make it better. Research on its own may just end up
with information, not judgment and action.
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evaluation of CALL software is similar to 'materials evaluation' generally in
language teaching.
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CALL software is often analogous to an individual exercise or task in a book,
though some series of CDROMSs constitute entire courses and so are parallel
with complete coursebooks.
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The parallel is valuable... up to a point. There are some important differences,
however.
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Firstly, a book is not typically dynamic or interactive; a program, by contrast,
may not always present an exercise the same way every time you use it, and
can usually give some response to the user dependent on what they click or
type in. That is why CALL programs have often been seen as replacing a
teacher rather than just teaching materials, though that clearly does not fit all
software.
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Secondly, a book is more limited in its media capability. CALL can involve
sound as well as pictures, diagrams and text all in the same package.
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Thirdly, use of written materials has few technological prerequisites: eyes and
a desk to put them on will do. CALL by contrast requires computers, network
access etc.
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Fourthly, the language content of material in a coursebook is essentially
unalterable, while some CALL software allows 'authoring': i.e. the teacher can
put in his/her own choice of text, words etc. for the program to make an
exercise out of, or whatever. In fact some software, such as a wordprocessing
program, is essentially content-free and is nothing unless someone enters text
to make an exercise, or designates a task for learners to do with it (see next)
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Fifthly, the activities to be done with each section of a coursebook are usually
heavily constrained by the book itself, though there may be some latitude for
the teacher to implement exercises in different ways, and of course skip some
material. A CALL program on the other hand may be very constrained (e.g. a
hangman game), or may be almost entirely open in this respect (e.g. email).
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The last two are important for evaluation, as they make it hard to draw a line
sometimes between evaluating the software and evaluating the specific
language material a teacher has put in, or a specific task done with the
software which is not determined by the software itself. I.e. the borderline
between evaluating software ‘in itself as a material and evaluating some
proposed or imagined use of the software becomes impossible to maintain
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is one of three key aspects of CALL that need consideration:
Creation, Use and Evaluation
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CALL shares one important thing with teaching materials and tasks in
general. All these are under-evaluated.
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Just as new coursebooks and types of task are constantly being proposed
and promoted by their creators ... and adopted and used... so are CALL
programs and activities (Chapelle top of p10).
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What rarely happens is any proper evaluation of the value or effectiveness of
any of this.... by teachers or researchers. Correction: some teachers may well
do a lot of evaluation of what they use... but, if so, it remains within their
personal teaching process and is not published.
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Hence we have no idea how much of this goes on, or what evaluation
methods and criteria are used; furthermore, nobody else gets the benefit of
the information arising from the evaluation.
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The three key components in CALL evaluation
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Mostly evaluation cannot be done in the abstract. I.e. things are rarely
universally good or bad
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With CALL you may feel some programs have features which in NO situation
would be any good.
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Possible candidates for ‘universal’ status could be software glitches (e.g. the
program crashes whenever the help icon is clicked) and inaccuracy of
language (e.g. multiple choice exercises where the option counted as correct
is actually wrong).
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i e piSIIHowever, a lot is really ‘relative’

As Chapelle says (2001 p52): ‘Evaluation of CALL is a situation-specific
argument’
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Clearly most features may be good for one type of person, situation etc. but
bad for another.
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the kind of vocabulary included, the kind of computer knowledge
required to work it. This is as true of general materials evaluation as of
evaluation of CALL specifically. So one important aspect of evaluation is to
establish the specific users (learners and teachers), situation, purpose etc.
etc. that you are evaluating the materials for

3 gl apillyiia 138 ) LS, Les Jandl sllaall i gua oI o puall g 5 (38 el il jiall g 5 e
i sad) 2 131, dame JS OIS el ol dgillygy 5 5 puim sqsin Lial Lgila ole IS 5 e oS ol
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Andl oy (Al 2daa (oA g 2daa paiag) palaa g Cpalatia( a4 adA0 i g8 sl 8 dagall
ala) e oaldl)

This means that you cannot really evaluate without also thinking of how the
material will be used in the learning and teaching process. It is quite possible
for one and the same program to seem 'good’' when used one way with a
class and 'bad' used another way, or with a different class

e palaill g alaill Aolae 8 odlal) aladiul atis oS 8 5S@l) ) g anl) Slad (KW A3 ey 138
Vs san Ol s Gpaladiall (o diinae dliha 5 Cia aa 5 Lo 48 oy podiy Ladie am el san O Sadll
A Caa aa gl s Al ARy Hhay axdiy (s

Software and materials evaluation in ELT, then, can be seen as an activity
where you match materials to teaching/learning situations. l.e. there are three
things to think about —

ELT @ 3 gall GA\JJ\ r',_us_n
A ) ) iyl ) s e 3 sal) G Py LA 4l () (e Laie
et nSall Caagy o Lol 45305 lla

(a)the nature of the materials/software: describe in detail what it consists
of/does (especially if your account may be read by someone not familiar with
the program). As mentioned above, this may extend to analysing the specific
task it is used for/in. ‘It's not so much the program, more what you do with it’
Jones 1986.

abha gl) ) dagall dalas () s Lay ) 1305, (0 5S a uadilll Caiagll il ) salall dxpida(a)
1986 s 4o daiins 1le s agall i alill 98 agall () Led aadiing Al oaaadll

(b) the nature of the T/L situation, the learners and their needs, uses etc.:
describe in detail (not just ‘intermediate learners’). Levy 1997 has several
somewhat theoretical sections on describing CALL e.g. p108f, 156f, 173f.

Opeleiall 18 ) ol i ll: L pgalatind 5 aglaliindy cpalaiall, J) I pua s dxlo
«156f «p108f Jie CALL “ias o Lo as ) 4 kil Ludl 320 <1997 ole ol ( plan siall
A73F

(c) arating or judgement to make of suitability of one of the above for the
other, with due attention to relevant universal principles of good
teaching/learning; explain how this is going to be done (e.g. introspectively or
empirically - see below) and exute it.

Cpuall aladll § aalatlly adasi jall dalall (galaall alaia¥) o3l an, azy Gl Al oSal) ol Cayiuas
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One may of course do that for just one piece of software at any one time, but
it is often easier to evaluate two or more programs of the same type together.
Comparisons are often revealing. In addition, one may often usefully compare
a CALL activity/program with a non-CALL (pen and paper) counterpart, as has
widely been done in writing research (pen versus word processor).

}\umb);eamdg_u‘ﬁ\wu)&u&uﬂ, &}éiékﬁh\)éﬁu)ﬂuﬂbwuh\e}ﬁgo\@
A )l Ly padlll o gy () (S, @lld ) adla¥l | s jedas Llle 45 jlaall & gill (udi (e Laa S
\_I\A.!‘EI\‘L’L\SL;&\}JSM.\J*AB}ALAS, dE}Qwa)JhcAJ\SLM}\C_AL}).\

Furthermore you can deal with the above three components one of two ways
round

L) ) Ady ylay A3B Sl s38 (e 2a) 5 ae Jala ) (S @lld e 5 5e

()You can think of a specific type of learner, teaching situation, required
activity etc. first and consider whether or not each of a set of materials/each
separate activity in a software package would be suitable or not for that one
case. A teacher in the field is likely to work this way ("Would this suit my
class?"). Itis certainly easier to produce a clearly focussed evaluation that
way. Note: in this course the idea is not just to evaluate CALL for ourselves as
users, but to think further afield of some potential learner user type.

19 Lo oLin Y15 gl o sllne L, arlel i, Cppalaiall (30 230 g 53 3 S () (Saa(i)
aledl) | Al Y g) e () S ilima s AL g Juaiia Bl JS 5) 3 50 degane (e s3le JS S
el 5 i ) Jgas) (o ASUILY € s 4yl 3 andiins (Al Ll iy Jaally o s Ly
Allal) @i S e

(1) You can start with the materials/program and consider what range of
people, situations, ways of being used etc. etc. it would suit and which not.
The courseware 'reviewer' in a journal, and perhaps some of us here as
AL/ELT people not currently teaching any learners directly, may prefer to think
this way. When software comes with claims by its authors of what learners it
is suited to, this can be a way to proceed. (But this can degenerate into letting
what software is available drive what one does rather than the reverse
Chapelle p44)

OsSin &l Al Lgaladiind 3yl g eVl g il Capal 8 5uSal g el ) / ) sall pe i O eliSay
O Y QU AL/ ELT WS L e Glandl Loy 5 cdlae ' L’ dpalail) zaliall Y o daulie
J8 e cldUaal) ae gl ) ol Lexie 46y jhall s2gn S5 o Juadi 38 63 ydle Galediall 5 Lila
Jsai O (e 138 (S15) Ladd el Aas s 055 OF S 138 5 el dauilia o La Cpalaiiall (4 dgnal
(P44 Juls (Sall o Yoy Jady 2a La 3 giall al 81 & jan i 58 La i
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When the evaluation is done

il et Ledie

It is also worth noting that there can be several types of occasion when
evaluation of teaching materials, including CALL, may occur (overlooking
evaluation done while the software is actually under development):

, IS e Ly, il 3 9o il o Ledie Claaliall (e )53 820 @llia () o5 o) (San 4l SAIL uaall e

1) Evaluation of materials prior to purchasing them or creating access to them
for any learners. l.e. as a result of evaluating materials you decide whether to
buy or adopt them or not, for some specific learners. (Direction i usually,
though ii is also possible)

31 gyt S 130y 55 0) go il AaiiS, Cppaleiall (e 5V Lgma Jalail) ) Lgd) 3 (Bany o) gl s
(Loas) (San SUI a2 ) e sale J ¥ olad¥) ) sanall (aalatiall (azdd W o) Lgaadins

2) Evaluation after purchase or otherwise acquiring availability of software, but
before use. Here usually the question is what learners it would suit. So the
consequent action is to use it with/recommend it to these learners not those,
and so on. (Direction ii, or i).

Clinn 10l sa Jlgaadl ) 6Sila Bale U | aladdnl) Jad (S el ) e J ganldl o) oLESEY) ny sl
S olaiY)IASa 5 Cpnalaiall (e d0aa g il ddle 4pa gl ae dalodtul 4 @) o patl) 1AL Cpalaiial)
(DY)

3) Evaluation after the program has been acquired and used with some
learners for a bit. Here the question is whether it was a success and the
action is to use/not use the program again with these or other learners, or to
alter the way it is used in some way. (Direction ii).

Yool laali S 13 Lo 58 a Jlgaall, o jual o 8l Cpaalatiall (azy aa geali jall aladin) g o W) day apail)
omad gl aalatiall (e 023k de gana aa ladna zali pll aladiul sae o) aladiul Ll e 331 o paill
(S olaa¥) Lo ardind Al 4y Hlall

This account is focused more on 1 and 2, since most of us are not teachers
who have just been using CALL with any actual learners, but the same ideas
pervade all three situations. In all of them you decide if the materials are good
or bad, not just what they consist of or 'do’ etc.
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2 01 e 5SS I claall g
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Who evaluates

??ﬁﬁﬂ\%eﬂgﬂ\w

The evaluators we are thinking of here are primarily language teachers,
though of course other people evaluate materials too - curriculum/program
planners, government education departments, reviewers writing for journals,
researchers in applied linguistics...etc.

pasily (3058 G A) Gali) i D a2 ARl dlea (o uild (S a0 Ui aed S8 ) raniial
,all 8 Gemal el S are sSal) aedll 51, Apedail] malicdl gl asae-liag 3 sall
G aindaill iy alll 8 sl

In the realm of CALL, it is especially necessary for teachers to be good at
evaluating. There is a lot of poor material about; publishers are especially
prone to hype; curriculum designers who might evaluate to choose suitable
coursebooks for a course are less likely to extend this activity to CALL,

A gall o AN Gllia | andill A s ) 6355 ) Cpalaall La gad agall () JIS Jis 8
IS A Ll 13a a1l Yladal

so the job is left to the teacher; only a few teachers write their own CALL
software (compared with the number who might write bits and pieces of their
own non-CALL teaching materials) - most rely on professional products
(though remember programs may require or allow some teacher 'authoring’).

Lol gl L saniinny (Al JIS el s aaanaly () 50 58 (ppalrall (o0 JWlill 5, Gpalzall 4S5 yia dagall 038 13
Al A Gla siiall Je () saaizg anllzl)
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LECTURE 4
Judgmental Evaluation

e The judgmental evaluation
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Methods of evaluation (A): Introspective judgmental
evaluation; checklists

There are two broad types of way of actually executing
evaluation studies (A and B here). In many ways A suits
situations 1 and 2 above, B suits situation 3. (CfChapelle 2001
p53).

dra) Hallaild 5 Al il iaSaani (A): axdillullul

1 CYILliByaeal b (LaA and B) ad) silandiilul jadaml Jilu dlie Cpanl sile 5iSUa

. (CfChapelle 2001 P53).3 gaxasll caulsiB «o3lei 2

Introspection means relying on one's own
judgment/experience, and maybe published consensus on what
should be there, what is good or bad, or AL theory.

[ aSall Guiinle dlaic Ylyie eI
&b gheg s sl salacellion Sulirailaalay 5y siialle) SV 55 g5yl

(A1) Evaluation can be done purely individually, subjectively,
globally and introspectively.
St ) Ladle glellaecaa gy ilSiainliaaniili(A)

l.e. the teacher simply looks through the material, or in our case
tries out the program (or just reads the blurb about it in a
catalogue), and comes to an overall intuitive judgment about
whether it would suit their class or what class it would suit.
e llian 5 ATV slagliilliacd sleal galY M ied ol Hlaialadlll
Lo sanaSalul) aggun 35 ge(5) samad yuipiSliie Lgbullasdle 23 jaal Sy 5l)
Ll ilanaledss audimilgliial<IN s

When teachers evaluate in this way it may help in part to try to
place themselves in the role of some type of learner using the
material. When trying out a CALL program it is especially useful
often to make deliberate mistakes to see how the program
responds - e.g. give wrong answers and press the wrong keys
etc.

Laleiallias sians ) psingusilanis s sanadlgins 5o bon Ll Jala Sgsiszaleallogitsie
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e This could be described as the global 'expert judgment' method
of evaluation.

anillia "ol alle&a" allally sl b o<y,
e The evaluator introspects and somehow accesses an
unanalysed notion of some users of the software, an
unanalysed impression of the software, and matches the two
using often inexplicit criteria.
O lebibail dli il eddiine (anad 3 S8 I J s sl jaly 5 A8 oy aiiall Jacay
Aien o Sile Le yulae aladiuly (il ae Billayy el

e (A2) However, to regard evaluation as in any way systematic it

is necessary at the very least to 'unpack’ this armchair approach
a bit.

i IEY Ul ) 5 puialliodd

45, Lallal) aleSaydil e lile éllina o(2)
s sillaziie] Hl Sagialllda,

e The teacher (or anyone else) acting alone as evaluator should
break down the 'overall’ or global judgment into parts.

o) alillaallall 6 1 Jlea Y aSall juSafal€as jiadas (Laladiyl of) alealliles,

e This means (a) looking carefully at different aspects of the
materials separately and (b) thinking of all the relevant

different aspects of the learning situation, learners, potential
use etc. etc.

(<) sanled) salliahdlidas] o dilinfin (1) (inla
LA Lladiu s ppaleiall gealeilAllaiedalia allilalli) i) salleanic <l

e and (c) judging aspects of (a) in respect of (b), broken down
into points. This last in part resembles the process of assessing
‘content validity', often talked about in language testing:

e Jaad a¥ae dhdudlacien (@) Glailesd (1) asadll Cuil o ()
Al jlodbggifianilallle o5 siaallim D"
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e one can check on an achievement test by analysing the aspects
of language tested and comparing them with what the syllabus
or the teaching course before the test covered.

Lk slagiallaalgii jlia sl s alily) saliaiiMaiaduasill i) aal y o jalliSay 2
OLEAY Sty il L)

e Another general principle of language testing also applies here:
it is known that tests with more items are more reliable than
shorter ones, and a set of agree/disagree items circling round
some issue is more reliable than a single one targeting it.

Loaglliadalll jlalie AT ale lase (Budaiy
/ 58 saie 2 sill Ao sana g0 Mgia palVUAAE 6 oo yi<LAS gl iLaad) HLidlild 5 jaalliog]
ledagindiann plicdd o ga YSba SAILdlany J ga ) o388 9o pe,

e So here, the summary of a whole series of introspective
judgments of specific aspects is more reliable than one global
one.

Lalle oas 5 (sliedd i o ST gaBadnan) sald 400 VLA Vet LAl adlacligiia,

e This is where 'checklists' come in. These are written records of
the sort of 'breakdowns' just described. They may be made by
the teacher/evaluator, or adopted from someone else.

sillgia s ' JUae | e silligie i landla MA ST o) 84 a L AU 5ol 30
Aladiidadic] haiall / alzalDlifide giaa SN,

e They at least provide a way of ensuring that important aspects
do not get forgotten and that there is some consistency if the
same person evaluates several things. However,

il shoani¥aalgl saililanalli g 58 YL Lyl
(linn s oLV lodyialle g i md AIUSINELAY L nn Sligg il sgic

¢ the evaluation still remains individual, introspective and
maybe pretty subjective. Checklists generally take the form of
sets of headings to be considered or sets of questions to ask
oneself.
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Jamaadid s il Lay ) g sl 3 kgl
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e They may or may not include a system for weighting different
elements, or adding up a total score in some way.

G _hallan nidllaa Yaa il aileddlon) oledalisal) paliallana yilldUaito iy o ol bl

e Two | know of for CALL are the list of points in Jones and
Fortescue, and a more reasoned and systematic framework by
Odell (in Leech and Candlin).

o 5D gia saanaa ST JUalania g g¢ 58 ) 58 5 i sailalaillicdailin CALL Jieiiila e Ul
(Candlin. 8 yiualla)

e Recently Chapelle has a set of 6 points formed from an SLA
research perspective (2001 p54ff). John Roberts has a much
bigger collection of such checklist used in general materials
evaluation.

PSAFF). 2001) (3 sedl sy aBninll ) SliaialSELIE 6 (paie yanagsallill 13 5
Aol pallogiaritoaadd s jallSlita 1S, Sfe panagsls y5 5 52

e However, many published checklists strike one as a rather
miscellaneous collection of points or questions, not clearly
distinguishing between (a) and (b) and (c) above, and not
obviously exhausting the types of point that should be
considered, or organising them in a motivated way.

a g ey ealind iy ade gildde ganaSoal g1yt piidilldnal yallad) siiaddelleclling g

(@) 5 (2) 5 (1) o
280 9248 Hlailganat glilgad Jhillgpaliddasillioe | gilalitiulaial dliad godle

e For teachers, often the checklist-based evaluation just
described is the only one feasible, since it is the one that can be
done quickly and easily and before the materials have been
extensively used or even bought. It can be enhanced by
incorporating the views, arrived at in a similar way perhaps, of
more than one person.
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e |l.e. the teacher can get other teachers to do the same sort of
evaluation, or read reviews in journals etc. This makes it less
individual, though still introspective and rather subjective.

ol <IN g s alldiaise | B }i%;ﬁu& sillitinalyallsy Halivade aslal geantlale alliCay
Leanlluad & ge ) HELYYI OUIS) gedns Hilele |

e (A3) Additionally the teacher may enhance the checklist
approach, if he/she has the time and energy......, by doing
things that in a loose sense could be called 'research’. By this |
mean looking systematically with some analytic techniques etc.

AL 55 lilS / JSIY sen sl Jrsiale SIBJELAYL(A3)
.l 5 S‘l ”.1‘.5 ' AT i;mmwks:’ j o

3 el
e at aspects under the (a) or (b) head above, not just deciding
what they are on an instant introspective basis.

5 sille ) HEu bl g lasale ) jEdASUEL o el ke ] () S (1) i) salld,

e This may focus more on the (a) side: e.g. linguistic analysis of
the structures used in the content of the program (if it is fixed),
checking the frequency level of the vocabulary against a
standard reference list, grading the exercise types that are
incorporated on a recognised scale of task difficulty etc.

il 28 Sl NS g iy IS IV e 1ol (1) Vigale ST S 8
ey el | 5if gila 5l ey Jlmaiinn jeiadlEncail jiallians Sl siuaiainill g (2ilisgdl3))
Flag el smmial g fino fllidle Lol il

e This might be called 'materials analysis'. Or it may focus on the
(b) side: e.g. finding out what the syllabus for the current year
actually says my learners should be doing, doing an analysis of
learners' needs or interests, finding out what the school budget
actually has available, etc.
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e This is in effect 'analysis of the learning/teaching situation'.
These are all things that might appear on a checklist and of
course can all alternatively be decided by the evaluator just
"off the top of his/her head".

M ol Al / alealBldas 8 5 sl
e lia" hstaiiala ; anlie¥a praealli€omdally dora jedailiide joluinsille LaY S ea s

e Further, with respect esp. to (c) the suitability judgment itself,
these may bear some 'research’ in the form of reading up what
theory, research studies and so forth have to say.

Canll' jan a8 38 gediiaSal) dasDasta (z) ) ESP. ol siabaacellinles sSle
Al Sl 500380 i lulasd 5l gy slaillaalase ) NS

e You have a program with certain characteristics and you want
to use it with young learners (as the publishers indeed claim it
is suited to be).

Jaaalliseriallaogalsaiaie i siimanailaizane S
(00555l gl ki SIS s LS

¢ Instead of just relying on one's own judgment of what is
suitable, one can read up what the collective wisdom of
psychologists, educators etc.

1 gusiille Laleiotae LaaliiaSall Lae SUa e yalliSasecitio salas pallaSanlelaiislaic Yl
i e

¢ have to say about what the characteristics are of young
learners and so what suits them. Similarly the general wisdom
on how to construct multiple choice items (e.g. in books on
testing) may help evaluate the suitability of m/c itemsin a
CALL package.
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e Research studies of the way learners use CALL, teaching with
CALL etc. may also be worth looking at, and indeed if a
program is supposedly designed to aid reading, the general
wisdom on the teaching of reading and reading strategies, and
so forth.

CALL geens 533l e finll sl Hall & CALLplaARM) dialaiallds, Hla
Ble Adlaliiaall gese ) jallac Loaladl jallasaaiaililen yid e ailliatinboals Kuasi|la g
L) 001380 geze ) alllail yiad el il 5

e However, there is always the danger that supposedly 'general’
research findings do not actually apply in your situation for
some reason.

LatanadSxicn gaindl llgiidaianyV alall' (e jidallich salladilind 5 lalaalailaSlia cellies 5,

But if you are using the checklist approach there are some key things
not to forget:
Mgl ) se¥liaz Slidd s jallaglaadiufiiSIAUS] o
e Be explicit about where the list comes from, which existing one
is being used/adapted, and have as many detailed subsections
as possible. Make sure whatever system/list you use covers all
three of the (a) (b) and (c) aspects
/ J2dllsa sa gagaladiidaindll gedailallionlinlial palaal €
J plasliasls Y1l aidise SILALEYiasinlle) leins
Gl sl (7) 5 (@) () AN oz el ildails

e Cover the (a) aspect. A description of detailed aspects of how
the program works, with examples of actual items, screens
etc., and what it does (a) has to be incorporated, since the
reader cannot be assumed to be familiar with the software. If
part of what you are evaluating is a particular task that is not
part of the software itself, or some language element supplied
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by the teacher, make that clear. But that alone is not an
evaluation.

o () () stk

LS gedaladlly gadliedlioleacpali i Mlac A SH L adillyl sallliia gia 5ol Siiliay

b eyl e oSyl yia Ui, DI JAIEY (Jriylila geclidulila
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apillla dn (SINKE Ll (Sl gealaal,

e Cover the (b) aspect.
o (@) il

e Give a full account of (imagined or real) target learners in a
situation in a particular country at a particular level etc.
Evaluation for some generalised ‘learner' is not very
convincing.

(Aaall gialiaial) JalSl) e YleUac)

e Don't forget (c) i.e. explanation of how each feature of the
program (a) does or doesn't fit (b). This needs to be supported
wherever possible by more than your expert intuition -
reference to applied linguistic concepts, research, models etc.
(E.g. Chapelle 2001 pp45-51). This is the crux of evaluation.

() g (1) el _yallias JaalSiiSla 800 (7) iy
- oalad) juatluaaltie jiSHda) gliCaaSINSLalSae ailllaling s
2001 JplilialDiuale) allailad el gaall ged ankailid, sallawliadllls L) pp45-51).

puill ja g salan,

e The actual organisation of the writeup of such an evaluation
can be done several ways.

Gk Baa o () (San skl 138 (e (i ST Auledl) daluial

e The most popular and sensible probably is to describe (b) fully
in advance, and the relevant research/theory background to (c).
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e Then go through a systematic set of (a) points - different
aspects of the materials - giving a clear description of each
aspect and the actual evaluation (c) of each in relation to (b).

- 3 salaliaallul gall - Ll (1) pedaliiiode sanaldlaciols ALa
Q) GBlilalSic (7) Axdllepdill sulalSianal siia sellac)),

e Some people use the overt structure of the specific materials
themselves as the (a) basis for proceeding. E.g. instead of
having a prior idea of what categories to look at (e.g. from a
published checklist), and using headings such as 'language
content', 'balance of focus on the four skills' etc.,

Leatuadlulnd (1) Lealile Lpudipaanally) sallianila1Seariinulillias
AL, Lo
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e they proceed through a list like 'reading passage', 'cloze
exercises' (i.e. things the programmers present as separate
parts of the materials).

L o sl i) 5 5l ¢ 55 sl Sl St
3 sallicdliadiag) 3alK),

e That is in some ways 'easier' but of course instead of the
evaluator imposing a relevant set of categories of things to look
at it puts the materials in the driving seat and may mean that
relevant things do not get looked at.

atallica ji (¥ alluiSl 5 g1 (5 shallian b sal3a
ATYAL AN gy Uil gesaliallaniadal sallacarg il Jaille LEYEaliandl allil¥e sane
L yhilldels

e Compare what happens when you visit TESCO without a
shopping list of one's own made in advance, and just uses the
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shelves of the store as a prompt for what to buy as one goes
round!

TESCO 3k jaimiaaglains )18
A sias) gla e by il lalalUadSs jaalld g8 yladiardtiog gcladias yalliad gudillAaidl oo
lad

Methods of evaluation (B): Empirical evaluation
(rHAlanll 1(B) amillullud

e Other methods of evaluation generally require much more
work, and for the materials to have been used for some time by
learners/in actual classes (compare situation 3), so they are
often firmly fixed in a specific teaching/learning situation (b).
However, they do move away from the purely introspective
approach.

Sallidas) 558 olianaliandind o oiifa) galliicily g aallia yiKILUATLG sazanillallolicla je
/ 833 alluny 5l o g SSHLIASIN (3 a5l JlB) A beililisalls / cppale
el jiinlngiie a3V leHiellinn y () plxillaiasl

e These are the ones that incorporate activities that are just like
those we would otherwise regard as typical of regular empirical
'research’' - measurement, surveys etc. l.e. they may entail
using questionnaires and interviews, systematically observing,
eliciting 'think-aloud' data from software users, or testing
users.

- el Ay ailalallichoad gaienls jiiaie il Kl Ll aisgiilidda S5 lacatiiillKling a 3
el

lilulle | 3 Aalatied @) ya sechDlial) sililuinYlaladtuliley glatiadlgilile atuly)
el L) glecibiag plliandtiaia "Olad goay <l

e They may mean doing 'studies' (experimental or not)
comparing the success of one material against another and so
forth, or indeed doing 'action research' with CALL. (See
Chapelle, Jamieson and Park 1996 in ed.
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e Pennington The Power of CALL for an overview of types of
empirical research done on CALL classified by the kinds of
methods used; and Chapelle 2001 pp66-94 for a more detailed
coverage, in relation to CALL tasks of the more communicative
type, and classic SLA research issues looked at in CALL)

CALL (rgaabidllipn jailli salle ) silicdaledaal CALL 55 sinish
PP66-94 2001 s sedasiivsallillulle | silindiiad

g1 51 yiSliadlgall CALL (3lailasde Spads yiSHlasiila] aall
CALL) S fiadlLladllad SonAUSIUL guall s sedlial il

¢ In themselves these 'research’ type activities are non-
evaluative, in the sense considered here (except action
research).

e They are best seen as scientific means of gathering facts and
testing hypotheses which can then either remain as cold
statements of fact about what the effectiveness of the
materials is or what people's opinions about them are, or be
exploited for practical ends as part of an evaluation exercise -
i.e. to make decisions like those described at the start.

N Sl il i M il L) gl lnan Hsale AL gLndflgdl a5

Examples are:
Sllade ey a5
e Doing a survey of teachers and/or learners who have used the
material and finding out how they use it, their difficulties,

attitudes to the interest and usefulness of the content, tasks
etc. Checklists can come in here again. E.g. one can base a
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qguestionnaire to users around the same set of (a) and (b) points
that might otherwise be the points one asks oneself about in A
above.

[ sialsalliilaginli el jaly

18 Aaliaoli) gall geled seal sl griall easl AT LIA8KHE a3l gall) seadid BNl alaidl) f
AT jaligaaliliCaran jallai) siallalgall g ginallss

(<) 5 (1) Ao sarandil saipariivalliyiulinile HalliCaliaDle

LS l(1) N sasiguiic alYlilalaillCInadAs Kaasilllalasl)

e Observing a class using the program, taping and making
systematic notes on their difficulties, actions, strategies, what
they say, the teacher's involvement etc. Or one can ask learners
to keep a diary of their reactions.

sl pa ¥ seled sl suillily graallale dm g iallilian Bally 5 shinis’ saali jual 1 iLASAE) e
S a8 sl siasil siuY
aellzdla 53 yiadl Saallle UslinialeialVlaile yalliSay S0 saleall

e Getting the computer to store records of actions performed by
learners using a program and analysing them to infer learner
strategies and processes. (E.g. revisions when wordprocessing,
accesses made to an online glossary when reading). Example in
T. Johns 1997 ‘Contexts’ in edWichmann et al Teaching and
Language Corpora (Longman).

A gl paali yualadinlibalaialilen saillile) jaYUiBlawty 35 55 Sl Jlgalal paal
lleal) gliad) yiuYlalziallal

(3 _jillxiats i) puadlallaaallos salidliass il slialleclalSllia e e xia WialSlasla il
s | T, A 'l 1997 3 saedWichmann gsbaall dalllog i g AT
i),

e The classic research comparison of those using one program
with those using another differing in a small or large way (or no
program... just doing non-computer equivalent tasks) over a
period, with before and after tests to check on how much has
been learnt.
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e |f A type and B type evaluation are both done, the connection
between the two needs to be spelt out. If the A evaluation
resulted in adoption of the software, did the B evaluation show
that was a good decision?

gl (8 ) (e )l 483l | Laa DS 1B g ssA g sl 3 )
ol ) jailSBayiil jelaiakiclna yllalaic LAzt

LECTURE 5

Sl CALL aniil dns yo 440l

v A Checklist for Judgmental CALL Evaluation

e The beginnings of a CALL checklist follow, inspired mainly by
Odell 1986 ‘Evaluating CALL software’ in ed.
Glina  andt" 1986 J s Aol g L) Bl giasall CALLA damas jall Aailall byl as

ed 4 "CALL

e Leech and Candlin Computers in English Language Teaching and
Research and John Roberts’ 1996 article in System 24, but not
exactly following either.

Al Al aalafi g Cusaall (8 5 50aSl) 3 jeal) Leadiul Leech and Candlin
4ashia 24 4 33 a2iiuljohn Roberts’ 1996

e This is definitely not meant to be exhaustive. You are invited to
add to it, and subdivide into more detail, especially in the
pedagogical area, as you look at actual software and think of
points that aren't covered. It is meant to apply as much to
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generic software like the Internet used in some way for CALL as
to a dedicated MMCD. ‘ ;
SIMALAY soaa cil ALalds (Shilyiay Y aSEILIAA 4
2l Sal) A ladllaal i JSCalaSedy 50 Vs adtoalay s Jualiillion allgandi seal
JIERREITRRER
CALL B8 lallian ndardinats yiy A il alanal jule jaalludigdaiilion jialiag
Aarad MMCD IS

e Remember you can organize an account in various ways - e.g.
describe all the (b) first, then the (a) then finally do (c); or you
can make a list of points each of which deals with (a,b,c) in one.

ol (1) AeY ol (@) araniia slialDlule - AdlAd oyl e latiSiSay S

pan o (zead) aalalrilgialSlaliind ailio e 5l(z)

e Some side questions | am not sure of the answer to:
e e

e How much CALL evaluation can be done using 'universal'
criteria, how much is inevitably local to particular learners and
situations? Chapelle 2001 ch3, from an SLA perspective, tends
to emphasize the former, |, from an ELT perspective, the latter.

a5 Gunlaall aalatiall dae ga oS 9) S dpallall julaalls CALL anl aladin o4 oS
DAY 138 seebullile aSEILIBLAS LA ) shicia 5«CH3 2001 Jls falal)

ELT ) shiaia

e Should one pay any attention to the claims of the producers of
software? Should one just evaluate the program for one's own
purposes regardless? Or should one separately consider also (i)
if the program does what it says it does, and (ii) if what it says it
does is suitable to the target teaching/learning situation? Some
suggest evaluation should have these two stages - External:
Relevance to particular needs of particular learners (e.g. specific
level, ESP, syllabus).

oo bl (arads jllapiie jalliifcibag pllntiege ylallisilile jalliar
LaySlaiial€y ylainle b 04 alalls yallal jei

lady 43 Jsiiladaiindi IS (f)
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¢ Internal: quality of the work per se in meeting its declared
specification/ aims. A prog. may be unsuitable (alone, or
compared with another) EITHER because it is perfectly good but
the wrong level of sophistication, coverage of items etc. for

some class OR because it is just badly made.
A Lcdaledlilaal) / cliial salldulingsldasilen sy o il

sodagilg sy olAaallan IIAILG g giallialgiaat g ) ghailliaibalan giocaide i€l lalaisaaleilill

aiall 4

e As you try out CALL software: BOTH evaluate the software using
the checklist, whatever comes to your 'expert’' mind, and my
hints (aimed to make you focus in more depth on either (a) or
(b) elements), AND revise the checklist to become more

comprehensive.
oy Lo JSedma jallaladinlinals jllanSiBIS 1 CALL GG 2 (10 z g AT il lalalS

s () palicloliae ST gaide S yileallirgiiill 5) elilagali s Jiall syl
Y sad yiSlapaifan jalldailila i g((<)

v’ Specification (External pre-requisites of the software,
consideration of which usually needs to be prior to any
consideration of real pedagogical value. Used to assess basic
practicality of using the software.)

Ciliial sall
Aty o yilldaall e L Sailisalaalianlld ylail gocibae pllile livadas jLal)
(BN PAKE 2 EVR NG > T PV DVY-c1 - DX PR WA |

(a) Aspects of software that are usually present and need to be
looked at separately for evaluation:

fulgd lailizale Lllaliag g5 s gad sSilabalagillnal jalliasi) sall (1)




e What price (if not free), for multiple or single users? (Bought?
Shareware? Freeware? Licensed? Homemade?)

e Is it readily available?

e What hardware platform required (type of computer
PC/Macintosh, speed of processor, amount of memory, type
of CD/disk drive, type of graphics screen capability, printer...)?

fanaal lieriiadan e (UlaaiSalil) ool sale

PC/ i snaSlls jgaliac 53) 4 slhaalls jeadll Lulul) HUailile
CD / g s3SI jlatacmllaallde juu g¢ i3Sl

e What other software needed as prerequisite (e.g. Windows,
SoundBlaster, particular fonts...)?

e Does it have restricted compatibility with operating systems
(e.g. Windows NT) or networks? Does it allow multiple use,
backups?

e What management required - i.e. someone's time to set things
up and keep them running properly?

(... Aalalla hadll e guall yiSac 52 skia) Gausaln iS4 sllaall (5 AV el yillle

NT Uiy slia) Jusdilidalailaasi) sillile 438 Sligi Sla
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(b) Aspects of the teaching/learning situation that are usually
present and which are relevant to deciding if (a) is suitable or not:
Specific school/learners - what do they have or can they afford in
the above categories?
What school resources of staff and expertise are there to get things
working and manage them?

(1) OSI3) 1 BAAYAL Al 3 il 653 s s sSilabalaiillaladll / paplaillliali) sa (1)

Slaliulia sa
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(c) Does a fit b ? OR What b would a fit?
.... Go through all the a/b points above checking the match.
Can one even begin to consider this program - no point unless one

has or can afford the platform etc?
oo ildaslilasif() ae ildaiila ()

3oLl paiiail) g o3l ) o /1 Lol pantDaialalll
Sedliaiall JaailiCa slepalanliSialla saa - ol ulllagd pSailldiaagle jalliSayiia

v" Program design (A lot of these points broadly relate to 'user-
friendliness' of the software, or the ‘computer-user interface’,
largely independently of any pedagogical value, but
overlapping a bit)

Jﬁ}.\.yqﬁ\ edilx.u 2.@4\}}\ G.A\‘),\S\ e\dﬁ:\u\ dw")&ab‘)ﬂm
Jocan ALA ST g6y 3 yagiilie yaSan DLl S al sillaila Latililla dgia ,iKISLA"
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(a) Aspects of software that are usually present and need to be
looked at separately for evaluation:

il adiala g lailisale LILAiaG g3 g e sSilasalaillaal yulliasi sall (1)

v" How is the program loaded and run?
v’ Speed?
Sic yudl
v' What typing, deleting, mouse use, clicking buttons and suchlike
basics are required?
94 slaalliloal e deia 5 51 5 SN 6yl ey sballaladiing gecadall s Aliilale
v' What is the navigation means (menus, buttons, icons etc.) to
jump back, forward, begin again, see where you are in the
program etc? Organisation of component exercises etc.?
(0L 5231 5 )5 31 sail sall) JalDils s le
b ey e manier tealeVUllo | sy
€2l el jrminaylaiifellale saali
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v' What means like Escape/f10/Home etc. to exit program at any
point?
filas il yllele3Y &IEscape/f10/Home Jiarizylila

v Does the program readily crash or hang when the wrong keys
are pressed (e.g. Break, Escape...)? Or when you click fast with
the mouse? Idiot-proof?

z sl Susliabhule ) dhlaa dlialshacallailotisllasdy e juallasimls 50Dl

C ol (e Al 5,0 Aoy (o slalld 5a jaillvie 9.

v Does it deal with responses with trailing spaces, mixed cases,
numbers when words are required etc. etc., or consider them
'wrong' or crash?

llatilaniaald VALY gesai) Jlilanalzdlls 5 jaalalailDa
fallara ) "AllA" CulS il il sleallal) slasl

v Does it cope with typos, slight misspellings?
28,03 ) e Undl geipmadaalleUadYlaalalaty sela
v" What output features: Sound, Graphics, Video, Written fonts,
Screen layout?
v Presentation? How multimedia is it?
faamtallaili ol LSS e aEillin jal
v’ Clarity of screen layout — e.g. text size, chunking, margins?
Cial g gedag b (aillanalliaDsle - 2LEUa At g g

v’ Clarity of icons and their style (cartoon?)?
?(Sp ) Lo shasl 5 3 s gum
v’ Can features like sound be switched on and off? Can graphics
be skipped when one doesn't want to wait while they appear,
but get on with the task?
fagalla dgla] pianllaail sela ) sedaiiad JUREYIA Y oa) gainile gus ylldadiiSay

v" What instructions provided - amount of them and the language
they are in, and level of difficulty? (A reflection of how far the
software is general purpose versus targeted on a specific set of
learners in a particular class/country/level)
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v’ Separate booklet and/or online help about how to work things?
v' Opportunity to print?
¢ iV Jae 488 Joa Jotlie i€ o) i W) jie sl

fheLlka

v' Opportunity to save uncompleted tasks or scores under
individual ID and carry on next time?

Qudw\aﬂu)\wY\ydﬂM \.@J.\;..u.\ )\M\quﬂ:\m)&

v' Is content fixed or allowing/requiring to be provided by teacher
etc? Authoring procedures? Or indeed is the software only an
authoring language?

/ zlanadl Sl ginall Ja
falillallan glaali jll sead) sl it allillile) ja)fla s sabealNlialgariin slullie

v Kind of program in computational terms (pattern matching, Al,
parsing....)? If on WWW is it in HTML, Java...?

A WWW L E(.... dilailAlcdaaildiiac) da gulal) lallaiadll 8 mal ) ¢ 55
... BaHTML

(b) Aspects of the teaching/learning situation that are usually present
and which are relevant to deciding if (a) is suitable or not:
(1) A1) AAATYAL Al g ) 653 5o sai oSilaalagillaladll / LpadaiDAlallii) ga ()
:Salalia 58

e Specific users - what can they manage, given their prior
experience of computers? What do they find clear and
'friendly'? Are they even familiar with the query keyboard?

e Specific users - what appeals to them as attractive/important in
a program? How sophisticated are they?

& Alallegi puall jlaicled 5 panlegilSabi—(paraaiseriivg
¢ sl ilianaiindy jadeagla®’ (535" snml 5 20TVLAE 5 gueaSlls Sga]
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e Specific users - what instructions can they understand easily
(given their competence in the language the instructions are
in). What computer actions do they know already as against
need to be trained to do?
(i Y Haliagie il 1ai) Ao lgie (hsegdy lladaillale - Gpddsaiiediio
¢ il pginlaliialadlly Loy aLAI g ja S il 53 snaeSlile ) jaliale

e What facilities for hard copy and individual scoring are needed
by course requirements?

e Teacher - what time/inclination to author, what expertise at
authoring?

5 galilillaiady yhaic (g3 jilaw de glaadnilialdsE) o ) aalall ale
adlillgs jaallm Lacal sallillea gill / < glila - alell

(c) Does a fit b ? OR What b would a fit?

.... Go through all the a/b points above checking the match. E.g.
¢ @ Gillaalile if() Gikaila ()

JiaDlle 3ol sadlef o) LIRS jumsla )|

e Are the program features too poor? too unattractive? sound
obtrusive/irrelevant? ... given the experience and expectations
of these learners.

. 5 s salllgllia¥ /8 500f Liay) laa 12 € laa 44 el i) jaas
Colaiale Y eialad ) 3 5l Sl

e |Is there so much that is unfamiliar that the students and/or
teacher would spend too much time just mastering the
technology, not doing real language work?

alzall gl / sdllallie € s ga g Cagilall e (g
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Lecture6
Chapelle (2001) Evaluation

e The judgmental evaluation
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e Language Learning Potential
dall) alai 3 )38

e Chapelle (2001) describes this criterion as the degree of 'beneficial’
focus on form that the software provides to its learners. It
corresponds to the following questions: does the software present
students with opportunities to learn the language or just to use it?
To what extent does the software shift the learners' attention
towards beneficial focus on form?

bl sy pasadll Gl o 58 5l 5 adat da joS el 1 Caad (2001) il
3yl s Aadl) alas Ol A Ay el ) 138 Ja cAIl) LGN WSy g 5 Cpnaleiiall
0008l e aiall 38 5l gan Cpnalaitall ol gali yall Jgag (530 sl () Saalasial

e Chapelle (1998) also argues that if the input has been made salient
it will help with language learning. UUEG focuses intensively on
the forms of the perfect tense.

Al aled e ac s Cagan Ll 5 L) QLAY ol el 3130 45l Lal J 585 (1998) Jubs
ALl 2 3y JKGET Je (aia <8 K wUUEG

e It promotes input saliency by highlighting these forms and writing
them in italicized, bold letters.

Capaly (i) Jadll 8 agd AU 5 JIKEY) a2 1l DDA (e A draal ) i gl
30k
¢ Indeed, previous research has proven such a technique to be very
effective (Long & Robinson 1998).
(1998 (ysmiz 55 @ sh) Jam Allad () S Al o2 A8l o) il o8 5 o Jadlly

e Furthermore, both the colourful, animated pictures and the quizzes
contribute to 'input enhancement’ as termed by Sharwood Smith
(1993).

SRSy a3 anlod el 5 48 jatiall 5 4kl ) suall (ha SIS b el e 5 e
(1993) ¢uauSharwoodJs (e 4l (3l LS

e During the speaking task the focus is entirely on the contracted
forms. In the listening and reading tasks, learners are tested on their
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comprehension of both the dialogue and text respectively, with a
moderate focus on the forms.

aiy s esel Jall 5 laiu¥) algall ool o aBlacll JISET e LIS 38 53l o dskalall dagall DA
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Aliaal)

e Chapelle (2001) and Skehan (1998 in Chapelle 2001) suggest some
conditions which might characterise a task that draws learners'
attention to the form. I will focus on two of them — namely,
‘modified interaction’ and ‘modified input’.

dagal) pai B il Ja gy Gy i 5 (2001 Jib 3 1998) Skehan s (2001) Jaks
"y Jelill Jaad -lad s agie ol e S Cagu 3 saill () Gaalaiall sl il
' Aaaadl A

e Similarly, in the speaking task the students ere asked to log into the
chat rooms to compare their pronunciations (after they have
compared their recordings with those of the model).

A ) A0, iy Y Al il U 8 (ye bl 8L Lagal 3 e Jially
(a5l (e el aa ag®BDlaand ) o) ) (aldllegilal

e Consequently, the author expected an interactional modification to
take place. The author also devoted a portion of time to focus on
irregular and regular verb forms and their pronunciation, mainly
using the verbs in the program.

le S Calsall panad LS lSa 22l Ao 185 clast JWA) (il (e a8 5y ol dagis
Al Ll @l 5 ¢ glaill g dpalall s dpallaill ye JladY) JIKET e 58 5l 8 gl e
bl 8 JledY)

e Itis obvious that when using UUEG an interactional modification
between the learners and the computer is to be expected, and
Chapelle (1998) suggests this to be a key element in developing a
CALL task.

ol i gnaaSll 5 Gpaliall (g Ade &5 O JLal UUEG aladiul die 48] sual ol (e
. CALLAcgn sk (g Lnss 5 | jpuaie (55 138 o ) 50 (1998) Julis ¢l 5ia
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e The reading exercise provides a prime example of this theory, as
meaning is expected to be broken down when students are shown
the hyperlinked words.

5 sSe OS5 O adsia Alaall Gl LS kil s e adalis JUie e ll A jlaa i
O e i) Bl ¥ el e o Ledie Jiul

e These students were expected to obtain help by clicking on each
word to get its meaning. However, while this element is considered
to be one of the strengths of the software, there is no other way for
learners to get help with other words that they might find difficult.

A S e il sl e sacbudl o agl g g siall (g o) SO eY 5 5
6&AL\\).\M$BJSML\£.ILJA\JA\JM\\&Mu&é“ﬂjﬁcﬂjLAL\MLAQJM
Asra L sang G 6 AY) Gl pasaclue e Jpanll fpadaiall (5 al dlusg aa 8 Y

e Therefore, in the author’s opinion, a link to an online dictionary
was a solution for this.

Jagd Sla i i) e salal) ) el ) LS ccalsall gl b ecllal

e Moreover, learners were given a chance to preview the passage to
help them answer the questions. By consulting the passage,
learners were interacting with the computer.

ALY e Alay) o agiselad 5l Ailaal fa i Gpalaiall Cinia el e 3 Ne
el e Cppalaiall Jeli a3y sl 558 JNA (e

¢ Interactional modification can also be achieved in the speaking
task; when observing students during their performance of this
exercise, it is clear that modifications can come in the form of
repetition requests whilst comparing or checking the transcripts.

s3¢] agilal L (Ol 48 yo ie ¢dslalill dagall 3 Aelail) Juaell (33ay o) Lyl Sy
gaail) of 45 jlaall ol ) <8 el JSE A U ) Sy @Bl () aal sl (el cdlanll
e saill (e

e |f the software were to give a statistic of how many times options
such as ‘preview the passage’, ‘compare’, and ‘transcript’ were
accessed, it would give us a real indication of interactional
modification between learners and the computer.
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e Unfortunately, such a feature is not supported by UUEG.
UUEGUS (10 5 all 028 Jie dldic ) oy ¥ ccandl]
v Modified output
Uasall A
e Chapelle argues that CALL software should have the ability to let

students 'notice’ their errors as this would help them to shift to 'a
syntactic mode' that aids in internalizing the new form (1998, p.4).

aeitaal o il COUall ' el e 5 al agal 55 o oy CALL i) 1aa Juls J
a3 gaill Clagial 8 aeld "Asaill g " A Joail e agisebie aili (o 138 5
P.4). <1998)

e Borg (1999) also claims that error awareness helps students to
'monitor and self-correct their use of language' (p. 158).

I il 5 aa I e ol e luy Uadlly o ol () Lagl 22 (1999) § 52
(158 =) dall agalasiil

e In UUEG, the feedback is very appropriate and one of the potential
strengths of the software.

el ) Alaiaall 3 gl ol aaf 4 5 caslie aa Jad 393 )5 « UUEG A

e By pressing the ‘check answer’ button that is found at the bottom
of every page that has exercises, errors are crossed with a red line
(or with a red cross if no answer has been given)

Gl dniia IS 3 ol ¢ all agle ) giall S5 ) 'l gall sl 5 e Laaaally
sl slac) 2313 yaal) culiall ae sf) seal i ae cldl) a5 ey ,aill (5 gind
(S

e Chapelle (1998) also argues that learners should be given the

chance to correct their errors, and in the exercises discussed earlier
students were given a second chance to do just this.
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o If an error still persists, the computer will eventually display the
answer in green. When the mouse is moved to the corrected
answer, it flashes the error in red and the right answer in green.

Ji by Ledie | pud¥) o L 4l & dall o ge 550l i dUasdl il 13)
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e The author believes learners will benefit greatly from this feature.
In the case of more than two errors being made, the computer will
advise learners to go back to the previous charts and check their
information.

Oe Gl (e ST asa s Alla (8 el 038 (e | S Cppalaiall iy g paall (5 s
a5 Al cdaladall ) 82 5l Cpalatiall prais yi sl o st (J35 ) UadY)
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e The author supports Chapelle's (1998) view that it is advisable to
have access to some online references that can help learners make
corrections.

el (s ) Jsea o) 0 5Ss (F uenisall (e 0L (1998) il (2 e gasa) ey
lasaill ol ja) e pualeiall aclis of oSy Al o i) e

e When all of the answers are correct, the software displays a ‘well
done' message in red at the top of the exercise, and changes the
answers into the color green.

& aa ) sl el Al 1) e galipall ddaganall CllaY) 4S5 S5 Laxie
padY) Ol 4 sa¥) et s dlead) a2 (e (s slall ¢ 3l

e The colored feedback is of significance: apart from giving a focus
on form, it allows the computer to take on the occupational role of
teacher, as people in this profession tend to use the color red when
making corrections.

e 48 (zasalll e 38 il ellac) g Hhaill Cieay tdaal I3 & slall Jadll 250
el sl aladiiad ) Jaa digall 028 8 ) 5 calrall gall ) sall 330 o 53 gaeSl
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= The judgmental evaluation

o A further strength of the program is the feedback provided in the
test sections (Fig. 6).

(6 IS L) ALdl 8 desiall Jad 09 ) sa gealipll (5 AY) 5 6l Ll gaa)

e By pressing an orange 'e' button that appears next to each error,
learners are given an explanation of each of their mistakes.

Opalaiall elac) oty dlad JS cailay eday 3 'e! (Ll 50 e Jasaall 3y 5k e
peildaal e UK~ 5

e However, in order to imitate the challenging conditions and
characteristics of an exam, the program does not offer learners the
chance to correct any errors made during the test section (unless it
Is uninstalled then reinstalled again).

doa il a3y Y bl ladell Gailiad g duma ik 0l Jal e el aa g
L Bale ) o 4t olal) oy ol La) LAY and oL (5 55 U] (5 mmaall (ppalaiall
(AT 3

e Unfortunately, there are no notifications of this in either the tests’
rubrics or anywhere else in the software.

AT S gl bl ol laa) Gglie e sl 8 13 el jlad) Al 2 65 Y i
bl

v’ Learner fit
Cansliall alaiall

v" In Chapelle's description (2001), learner fit takes account of both
the language level and its learners’ characteristics.

Ll (5 e e IS eV 8 2l i) alxid) ((2001) o8 Jebis Caay 8
' Gaalxidl ailiad
v CALL materials must suit the target learners, and accordingly its

tasks should be set at a level that is neither too simple nor too
difficult (Skehan in Chapelle 2001).
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G5 sie Cad oy O Cany Lgmlgal 88 5 ¢ bagionall Gpalaiall pe CALL 9 50 candii Gl cany
(2001 Juls ASkehan)iidlaa ¥ 5 laa Jags Gl

v' UUEG is appropriate in terms of content for learners whose levels
range from lower intermediate to upper intermediate, and it is
designed specifically for those who want to improve their grammar
In an innovative way.

a5 shall (1 agil s 7 s B (Al Caalatiall (g giaall Cua e dailia 2 UUEG

v' As for the author’s students, the program is well suited to their
needs. The author’s claim is based on the past evaluation of the
original book that has been used for more than ten years.

gl sleal s agilaliin Lalai canlia zaliyall 138 () ¢ e sl (aUall ually Ll
s e e SSY Aaladiul & o) L1 QU e paalall apis ) Tl

v With regards to difficulty and control, the help section claims that
there is also an 'orientation’' page within the program, but the demo
version used in this evaluation does not provide this facility.

Gasia a5l dadia Lal @llin Gl sacluall aud ey 6 jlad) g 4 graall (ady Lo
(38 el il 138 8 Landliinall Dy ol Al jh o35 Y il g caliyall

v" Nevertheless, the orientation page equips learners with the
information necessary to operate the program, thus allowing them
to have full control over it, which in turn gives the software more
strength.

e ity Lae ezmali ) Joandial 4 U e glaally (paalatiall 2 g 3 Andiall daa o3 8 ¢l xa g
_E}gﬁi@\j)ﬁ\&xﬁa)jq KV 6&3w).\5\é&&&\3)¥@\
v" Indeed, students can move freely from one section to another,

record and repeat as applicable, and modify their recordings
whenever necessary.

Lo ) IS LS agiBliad Jaams
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v' Furthermore, they can record as many times as they wish, as once
they click the button any previous recording will be erased.

ezwjj\@é)gs\m\ﬂfswwusufmMoio&awp‘é&s&sp@}

v" Research shows that learner control is beneficial. However, giving
full control to novice learners (i.e. those with poor knowledge)
might affect them in a negative way (Clark & Mayer 2003;
Hannafin& Hooper 1993 in Lawler-King 2004).

Ol Gpalaiall ALSH 3 jlagd) elac ) clld aa s odsia (A alxiall 3yl O Eosal i s
s S ks 48y play agale 55 38 (A A8 paall e ol 5)
(2004 &l i 41993 ale 58 sHannafins2003

v Whilst the majority of the exercises and their rubrics are clear and
set at the correct level for the author’s students, this cannot be said
of those designed for error recognition.

zanall (5 siuall A Cinia s danal 5 ags Lalad) anill o 3lai s by Hail) alaee o s
Lhaally ol yie W) ) Cangs il @l e Jy () oS Y 138 5 ¢ pae daall Ul

v" Moreover, the author has a view which is consistent with that of
Heaton (1991): error recognition is not an adequate way of helping
students to learn.

e Sl O 5 1(1991) 05t e (i Lo 52 5405 4l ol (lé celly e 3 3le
alil) e Ol sac el 4818 A g gl Ual)

v" In the author’s opinion they should be exposed to the correct
forms, which in turn would help them to produce the language
correctly themselves.

d\cu‘ulse.mr_hmojjmgﬂ\j A JIKEY UA)wu\Gu.u&J.mS\ LS\JGA
v" Nevertheless, this is only true when considering the first stages of

learning; advanced students, the author believe, need to be able to
distinguish between correct and incorrect forms.
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O aleill (e (V) Jal yall eV (e 32V die onia Lo 138 g celld aa g
dapaall JEY) G ) e 50l8 (S5 o )zl ¢ gasdl e ) dlal) el )
Aaklall

v" the author say this as his students still face problems with the
language and still produce errors, and the author doubted that these
particular exercises were easy enough for them.

cslad Y it ) 5 Lo g Aalll e JSLEa () se) 2 sl 3 Y 4l Jibay 138 J 6 g 2udl)
e Al L) 4 Ly Al il alal) o slaill oda o & auall el
3 ; D) JE 29

v’ The tasks, like the exercises, are appropriate for teaching language
at the level required. In the listening task, the dialogue is simple
and the speakers talk at a suitable speed.

g LY g 8 . slaall (s sinall (8 Al ada] duulin o el il i calgal
Aslic de oy Gl &S Las sa ) sall

v" In the reading task, the language used in the passage matches the
students’ abilities perfectly.

Ay JaST e ol il a8 (58 55 adaall 8 daddiall Aall) g c3e) 53l daga

v The author doubted that they would encounter any difficulties in
either of these two tasks as they already have been exposed to the
same materials.

Lica o 28 Jadlly Lagd (tagall ila (e sl (8 e laa A da) 5y (o gl ¢l IS

v All in all, the software presents the students with materials that are
new to them, and this enhances second language acquisition
(Krashen 1982 in Chapelle et al. 1996).

Dm0 5 caed Al B o Al ) sall xe QO i yag gmali ) SIS
(1996 0sa0 5 Jxli1982Krashen )astll dxlll (il

v" Another issue relevant to learner fit is the level of the program’s
appeal to learners. If it were repetitious and dull, it might generate
the unwanted factor of boredom.

58 ilS o) Cpralaiall peals yull il (5 gie s Canliall alxiall Ala culd (5 AT Ay
Jall Ga it 58 e e dale ol 55 8 Alaa g
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v" Yet filled with colours, different cartoon characters, animated
visuals, games, drag and drop quizzes, and record and compare
exercises, the author considered UUEG to be very appealing and
joyful.

133 U3 55 o UUEG gasedl Slai ecpn bl s (i85 s scnlislandl 30
A

v" Furthermore, the ‘help’ and ‘report” options make this programme
even more attractive.

Agila ST zalill 138 Cilea cl LAl 'y 53 5 Bac bl Gl el e 5 e

v" Learners can find help and support for the most frequent technical
problems encountered, and there is information at hand about the
system requirements and how to set up the microphone (which is
not easy to do).

Gllia g cageal 55 Al Lo ol VI A JSLEAY ae a5 3o Lol slagl Cpnaleiall oKy
el e Gl () 0585 pSaall dlac ) 4dS 5 allaill lllate Jga 2l Jsliie 8 il slas
(42 plal)

v" Installation instructions are also available, along with a contact
number and an email address through which it is possible to leave
feedback about the software.

bl g b a5 55 o Sl (e A

s A a5l o) sie DA Jlat) dae pa caia ) s (liagl 348 gia i) Cilaglas

v' Indeed, it is the author’s intention to set the author’s students some
homework, in which they must write (using the perfect tenses) their
own feedback about UUEG, detailing their experience and opinion
of the program

O g ad sl 3 el ) claal sl (any Gaeaadd) QU Jasal o sl A ga ¢Jadlly
a2l )3 agiiyad Jaaldt ¢ UUEGU sa doalall agitlan e (ALl e 3V aladinly) | 5,
T

v" These can then be sent to customer support. The purpose behind

this is to overcome one major drawback of UUEG: the software
does not cover the important skill of writing, and this is of great
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significance as the author’s students are keen to improve their
skills in this medium.

) o clatl) s @l o)y e gl oDleall acd ) oda Jlu ) Glld aay Sy
5_mS Apaal 4l 138 5 AU (g0 dagall 3leal) (aiy ¥ el IUUEG: J At Il gl
Bla¥l e A agdl jlee Grund o g aa (o2 OIS

v" In the ‘report’ option, students can monitor their progress from one
section to another within a single chapter.

g Juad Jals JAT ) add e ad g ) yag gl paiil) aia ) GOl (S el jlal)

v" The report shows the learner’s name alongside his or her score in
each of these sections, and after finishing each chapter learners can
compare their most recent score with those gained earlier in the
program.

IS (e sl dey g a1 o8 (pe IS A Aty gl anila ) aleiad) ansl 830 G g
8 el 8 il el e | A se Gnaleiall Lgle | gloan ) Aaiil) 35 i Sy Jacd
Gl L

v An overall average will then be shown at the end of the course.
Characteristics and controls such as these demonstrate that UUEG
makes a provision for self-study.

O i 38 Jin aSad jualic g Gailiad 3 ol Ales b alad) T giall 8 jedans Gl ey g
A1l A Hall oSs Al UUEG

Lecture 8
= Corpus Linguistics

e A corpus is a collection of language material, made in some
principled way (not haphazardly), either on tape or written in hard
copy (e.g. books, student essays) or in electronic form. We are
concerned only with the last type.




49

o) s 50 Gkl (amy & S ) g gall) o) sall (e de sana (e B lie penll
sl (Bl Yl s okl (Jia) de sahae goas 34 5iSa gl Jay a8 Ll (W)
&5 oAl e kil g sy (A5 K JSS

e Such collections are used in many different ways by different
people. We are concerned mainly with use

1) by linguists to help describe language, and test theories
k_ﬂ:\)la.d‘ JL\:\A‘J cazll) @A}éomwwﬂ\&u\y(l
2) by teachers and learners to aid language learning (i.e. a form of
CALL).

(CAAL Jsil e IS5 (6f) 42l aled sac Lusall (pralriiall g Cpaalrall dai 5o(2

e To perform any electronic corpus-based task directly you need two
things - a corpus and a search engine.

u&j\nﬂ)ujcaad‘i-ug)nicbua)u\_m M\é}mﬂ@})ﬁngiw

e A corpus itself is just text (a form of data), which may have been
originally written, or be transcribed speech.

05 sl eJaall A S 6 38 5 o(bibd) JSET (e JS5) Ladh aill g8 4 panall

s ldad

e Corpora are not all stored in the same format (though often they are
in the plainest of DOS or ASCII text), and they may have coded
information (tags) added in and out of the text, to show e.g. who
was speaking, the register of the text, or the part of speech of each
word.

e i dal 0S5 Le Ll a pe I o) JSBI Gl 8 5 J5e LS ol aalanall
oaill z kA s Jal gl 5 (Cladtall) il slaall 5 i () 585 38 el 5 ( ASCH sf o5
Al IS S g sl i) Ja ehany (IS o3 Sl

e To use a corpus for any task you have to access it by using a
search engine - a program which generally runs through the text
(or a precompiled index to the text) and broadly does one of two
things:
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Siay A zaliyall - Canll & jaa alasiinly gl Jgea sl Glial daga 5V panall alasiny
O haal g a5 S e Jady 5 (Gaill Bie das yiall dise sl) gaill JIA (e La gac
i al

v" USERS OF CORPORA

e Dictionary makers - e.g. to find out how words are actually
used, and how often, and improve dictionary entries

S 8 S5 cadl gl 8 Sl aladind 48K 48 pral Ul Qs e - G saldl) 2ilia
G 3aldl) J31ae Cppneni g o la Y e

e Descriptive grammarians - e.g. to improve their descriptions to
fit the facts of actual use of constructions

Sl el Alasina¥) aild 5 canlil) Lgdlia sl Cppenil QL) Jas e - gaill Cia

e Stylisticians - e.g. to see what differences there are in how
frequently different authors use certain words

aladinl ) S5 sae & A (e b L g )il JEL Jas LAnStyIistiCians -
A e el s SIS

e Sociolinguists - e.g. to see how frequent certain constructions
are in conversation

alaall 2 )l Giamy S5 S (A QB i e - e laia¥) il alll slale

e Computational linguists - e.g. to see if their grammatical
parsing programs will work on naturally occurring language

Al Al o deriios 4 gail) Jalail) el 5 ilS 13 (5 510 Dlia-dy gulall iy sl

e Language learning researchers - e.g. to see how often learners
with a particular L1 get something wrong

Janll ali 1 ae Opaleiall ol yall dae 2 jaad Jial) Jone e - sl ales | sl
s ool e

e \Writers of teaching syllabuses - e.g. to see how often the passive
really occurs in academic English
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Al Sile a¥) e S 8 a5 Al QU Jas e - G il alia 8 S
4 5alao¥) AV 8 s &gl

e \Writers of teaching course materials - e.g. to incorporate
authentic examples into their material

@l gz s ) Alsal Alal el JUid) s e = A ) o) gl (g 5 8 S

e Teachers making class tasks, or even learners directly
themselves - e.g.

JEdll i e - gl e OS5 Galatial in ¢ 23 dlga Cppalaall Jan
v" to supply additional clues for context guessing word meaning
B e (ppeidl e L) 1af 6 50
v" for guidance on how to use word when writing
AL e 4Kl alasiind 39S Jea i) e J sl
v" to help prompt self-correction

S il da ga 8 BacLsall
v' for word study
LS A !
v' for 'language awareness' work on grammar

Aalll sl 8 e Jeall Zalll de 3"

= History of Corpora
@AL.AAS\ @)\3

http://privatewww.essex.ac.uk/~scholp/corpintro.htm#hist

LECTURE 9

Corpus Linguistics
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v

CURRENT GENERAL CORPUS ISSUES
cenallale 4lls Lload
Corpus versus introspection. Is there a separate 'Corpus
Linguistics'?
Let the data speak for itself? (Sinclair)
[-language versus E-language (Chomsky)
Missing context, intention, ‘ethnographic’ information. Third
person not 1st person view....(Widdowson) ;
ol salll wana IS Glia Ja Jelil) Jlianane
(IS Slemidi e Caaai il Land
(sSosa s alll Eia Zal]-

DOV add o Y Gl add Al je g il slaall g caadl) ¢ Bl 5 5880

(Osms)
Corpus can't show what doesn't occur, or all that can occur
Introspection may be surprised by what does occur
Areas of language that corpora don’t illumine
Size of corpus and individual word frequency. How big should
it be? ; ‘ ‘
Eaany of Say e IS ediany ¥ Lo (mse (S Y 4l anal
Citns e U (e Jeltl (2l 8
gelaall 5 Y ) AR Y L
5 _mS 685 ) iy A Hdll AalS 23 i g sl aas
Cost effectiveness - more running words doesn't give more
different words proportionally
10-20 hours to process 2000 words of speech (prosodic
tagging)
Just because a population is vast does not mean samples have
to be vast to be representative, as some think... Depends on
feature of interest and variability. Word frequency problem
Lt WA ST Jaad Y ) el e Jaaei oLl ST - CallSil) 4 llad
prosodic)<ledle) 4l (10 4alS 2000 Aallal 42 Lu10-20

O LS cAliae & oS8 drd 5 () 5S5 0 Gamy gl ey Y 138 Adalll) Sl (Y Lo

A ) S5 RSl 8 5 g e 2ainl  (nd
Static or dynamic (monitor) corpora?
Sampling and how to be representative e.g. of general English?
Any collection of texts is not a useful (principled) corpus.
Problems... ;
?@AM\ (M\J) B e gl Ald

O Ao sane (sl Saladl 4 palasy) Al JUall Jass e dlias () 5S5 488 5 i) 23]

wndSLie ((P2all) o2 5S Bade Cosll G el
Opportunistic - biased to written, accessible varieties?




53

Systematic- balanced and representative: a corpus of corpora
Exclude non-standard?
What national varieties?
How far back?
What proportions of varieties?
Speaker/writer factors as well (demographics)? Problem
more with written than spoken (L1 from name?). Addressee
e Then: Random selection? ;
el Jsma sl Sy alinal 5 cdpladl) ) 3 jladia - 4y 5l
el (e a1 rAlies 5 433l sl dngle
Sl e alasinl
¢ by Galial L
fa52 s
falial) s
L1 )48 shaiall (pa 4 5Sall o ST AN (ARSI A0S i) G Jal all Y / Sl
Al Jus ) (Sans) (1
f e JLial 2o

e Stratified sampling? What varieties?

e Weighting by how much read or by 'influence'? Expert
judgment

e Even genres like ‘academic writing’ are not homogeneous:
depend on subdiscipline (Business and Econs/, Computing
and Physics we), genre within subdiscipline (review, report),
even the lecturer being written for

e How to sample each text, and sample size again? Copyright
issues

faliayl L fagdall culipell 2]
e) Al ol )1 3 gaill Adassl 5y sl 86l B aS J8 s il
s adlisubdiscipline (e s duilaie Cusl "daalSY) LUK Jia o) ) s
«ual_xiuYlsubdiscipline (Jah g sl 5 (s b il s sl (JsY)Econs s
o J sl Al a s (A
algall (3a Lzl €5 Al 3 je dial) aan g ¢t JS Ciline 3A) 48S
e Spoken? how natural are speeches, TV etc.?
e Fully natural: observer’s paradox and how to be ethical?
Permission. Labov’s tricks
e Records of speakers (and addressees and...)
e Transcription issues: what to transcribe and who does it
(expert or not)
e Random sampling again; problem of accents and dialects
e Analysis - how to extract useful information automatically?
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e frequency and its derivatives:
e range: over text types
e richness of vocab: TTR
felld () Leg 05 33l ¢ aladl) Aapda €0 sal<ial)
. Labov’s tricks .z i 8T (585 a5 () yall 48 jlia slalad ks
(5 dusall 5) GalSiall Cla
(Y 5 omd) <l Jady (as G5l e saail] Ll
Claglll g L pe Ak 65 HAT 5 e A guliall Cilinall 34
LG 5a8all e glaall ) jaiu) 18 - Jlas
+aild5a g 20 il
Laig) gl e i
TTR: 4k Cla e
e collocational strength: mi and t-score/z score
e how to relate go, goes and went? lemmatisation
e concordance: the problem of large numbers. Qualitative into
quantitative
e how to distinguish right from right: pos and other
annotation/tagging
e how to sort and select from a KWIC listing?
e Accessibility to general users - cost, computers etc.
JnniZ, | Jomnit Jsor el 58
dd yall Gle ganall Sl g cady el day ) 48S
S ) e il 5 sl Sae ) A 1 380 5l
SlaMall / = 5l (g s e 52 POS Gl s ol saall G naal) 4
¢ KWICAE (i (3o JLEAY1 5 58 48
& sl 3 el €l - peadiivall dule ) Jsea sl
e The above issues all repeat for learner corpora. Further, issues
(see ICLE solutions):
e What counts as a learner? Cf ICE
¢ Information about learner language that is not reflected in a
learner corpus
What counts as ‘authentic’ for learners? ‘
d}LJ.Lu\)l_ab.asJ\ ey e oj)«.c_(da_ml\ @AM_)\JSJ LS o3le | 5 sSAall Liladl)
ICLE):
CF ICEfalaiallS jiizy Lo
(J:u.d\ ‘_gwiuydﬂ\elud\wucuu}h
u*da_mﬂ PRI "o L

e Apart from L1, what variables would you want to have
documented about the students and the tasks/setting for any
collection of learner material in a corpus? (Cf Granger 2002
discussion) These all may make a difference
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e Problem therefore of comparability of such corpora collected
by different people in different countries
e Possibility of longitudinal corpora
¢ (Contrastive interlanguage analysis
/ pleall s R e Ledi g () &y 55 i€ Al <l il o Le e L1oe bl G jean
38538 JS (Al 2002 sadl s aa)) Saene b alaiall 3l ga sl gen Jal e dlac )
18 )8 Caaas
alida A Ul calite J8 (e lgman o3 Al alaal) 038 (45 jlaall (e ASL) SN
Cylalad)
el 4] sha 1<)
Ol oy ARdl) Jalss
e NNS-NS To find errors and over/under
use. Butissues of:
e Comparability of variety
e Linguistic imperialism (terms like error, overuse), but problem
of learners’ real wishes and lack of information on
‘international proficient speaker English’
e NNS - NNS To distinguish transfer and non-transfer (e.g.
developmental) errors.
v’ Comparability again
v' Parallel L1 corpus of the learners
would be useful
= Computerised error analysis
v Method 1: Think of an error and search
for it
v’ Method 2: Tag all errors in corpus and
then search

AU Jilesal) K1 alaaiul) s / (e el s elaal e G INNS - NS

de gile 43 )\ie

palti s dbia il e UG (815 ¢(dalaY) (adll Jie cilallaas) 4y salll 40 )
' ey Aall s sal) paleiall' e e sladll

ol (L satill Qi) Japws (le) Jitl p2e 5 L6l 5INNS - NNS

GAI B e 45 laAl)

suda 055y Gelaiall L1 gene 651 5l

92810 Uadl) Jilas

ade Gl g Uadll 3 8811 )

Gl 5 wanall L3 sUaaYI DS 353 2 A3y hal
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Corpus Linguistics

e ... but not maybe all obtainable by us from corpora we have
free access to...

e Most of these have fairly obvious use for both descriptive
linguists and teachers... and maybe learners too (and others in
the range of users

AdY oa gl jalnallithu pepalaallioglal sasll agiSay ¥ JSI Loy S,
lanisabeialiley ys L Calealls (aian gl llalSilads dla il pal a3 illela dgalone
Jpeiicalliche senadly 2 s)

e Frequencies of individual words across varieties: certain and
sure
3 e gAima ;qtmiﬁ;@)ﬂumssmm)ﬁ\
e Characteristics of varieties and individual authors: frequencies
overall; TTRs
TTRs¢ALalillilan il il gall siliallailad
e Details of meaning of vocabulary items and collocation:

qualitative details of synonyms

e sad-unhappy; mutual information for money and flatly
AT AR DY A E T R
e Homonym and sense frequencies: lookout
o yally ¢y srll o 55 dsilaall
e Lexical grammar: verbs used with that clauses
e Grammar: uses of with
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Use of words with a heavy pragmatic dimension: flipping, right
Gl gecnlal) ALl Lol an U BLaISILG A4

Lexical phrases: You know what | mean...

Frequency of translation equivalences
dan yi
daa Y alaaday il

Error and performance analysis information from teacher-made
mini-corpora of their learners' language
Lepaleiotalis 3 jruadll aulaallziaiciaeallioslhY) e shealiad sellaay)
Ditto from large corpora of learner language
Frequency of types of lexical error
W\c&;‘ﬁb\ygﬂm)ﬂ\
Research on error correctability by dictionaries
el sdlldda) giaall ¢ UaadliilCaliniagl)

It is possible classify most corpus projects, or generate new ones, as
combinations of choices from these main dimensions (for any given
language, assumed to be English here):

Do L) gl panallay i By Cariati€aalliod

At Hlalea Ve dgiail jlallice sane (Landy uladY el Sildipmadal Sl yidy)

e from normal native speaker adults today. Then it could be

spoken or written, standard or non-standard, UK or US or...,
from everyday language or the specialist register of newspapers

or poetry or academic prose or...etc.
SSaall aai AplaYIal LS o sl apdallic
STty ol glsanialliloalicnliall e sy jhaallei g€ 518 gaiall
& A SV f il ol el lisallicdiaadialliDliaud) i sallsbatidatio.
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from the past. Literary or not...
LY sl i
from foreign language learners
from normal native speaker children
Ll Jlby) alayhallic

from speakers with language disabilities (e.g. aphasics)
( aphasics JiaDbsde ) ddle YU 3b dalifiaiallic

vocabulary/lexis
grammar/syntax
sounds, intonation
spelling, punctuation
text/discourse/rhetorical structure
pragmatics
Cla yia / Cla Haal)
alas / (5 9l
2 gaill 53 gyl
o illiladle seSlay)
dptlaallinll / clladll / (el
aglec ] Lyl
Spoken? how natural are speeches, TV etc.?
llIa 53 g 3001 geladl) Aapdaind S Chaaiall
Fully natural: observer’s paradox and how to be ethical?
Permission. Labov’s tricks
Labov'sdis .zes a4 iNAls KiaS 5l jalliailss lalabizgla
Records of speakers (and addressees and...)
(... 55t 5) OaelSialliaiDladl
Transcription issues: what to transcribe and who does it (expert
or not)
(Y5l omd) lliladsia g3 sl ila spnilillad
Random sampling again; problem of accents and dialects
Cilall) SUKUAIC G g AT Heditl sl lliliel) AL

Analysis - how to extract useful information automatically?
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LA ytallila shealla) JaiuliisS - Qs
e frequency and its derivatives:
e range: over text types
e richness of vocab: TTR
a8 gan yill
ol sic il 15
) sallnsimalDlaallsy )3 1S gdel 53
e collocational strength: mi and t-score/z score
e how to relate go, goes and went? Lemmatisation
mi and t-score/z score : collocationals s
8 puallile panallfind yaeca dibas S
e concordance: the problem of large numbers. Qualitative into
guantitative
DA e ¢l 3 yulialac YIS - 381 63l
e how to distinguish right from right: pos and other
annotation/tagging
Sladlall / agun silidailliols e 5 POS: 3 s sl Sasailid S
e how to sort and select from a KWIC listing?
¢ KWICAwiE L) 5 ) j#adsS
e Accessibility to general users — cost, computers etc.
5 gmaaSlls gaeadlSill - Cpardiivallialanll 4l a4l s
v

= to describe an aspect of language or compare different styles,
authors etc. l.e. more exploratory research.

ALY adliany Jall sl allcdibiaalalaifds jlie slalilil paialiladia ol

= to check on a proposed 'rule' or past finding or a theory-based

prediction in some area of language study. l.e. more hypothesis

testing research.

3ac )" Szl

Aslla) jalalaliallas vidy jlatillsaiiil) suitl) gldalall@itaal) gfaa i)

s gad) Ll 5 il
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= to test out a parser that some computational linguists have
designed
= to help create language syllabuses or teaching materials
Loaalailla) gal) sialilaa liadlanle sac Lol
= to help evaluate syllabuses or teaching materials
Lpadeill) sall glaaliall apiidsac Ll
= to use or evaluate corpus work as a class task (i.e. a form of
CALL)
CALL)JSalialCayl) dslalidagan jltic b g1 ) sSlamanii slaladiiny
= to help write a dictionary or grammar book
& saalLUSH gl salallA NS iz e Lusall
= to help evaluate a dictionary or grammar book etc.
s sl U sl galallayigis e Ll
v

e more concordance-type information - examples of occurrences of
things in context to analyse. l.e. qualitative
Ao il malilgilon Julat@ilanll ) saliedlial - e shealle siiadil silliay,
e more frequencyinformation about words or whatever. l.e.
guantitative
AaSILl ST SULAISTY g 23 jiliLa slaaien; ha
e Most of the combinations implied above are possible to some
extent with existing corpora. However, they are not all available
to us here.
5293 sallasalaalladlornlli€onsea Sl A iacaily sillalana
Lale aaliBaliciunhiedcsliaea

LECTURE 11
BNC and suggested tasks
da yiaall aleall s BNC
v' What is BNC?

http://www.natcorp.ox.ac.uk/
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v' The British National Corpus (BNC) is a 100 million word
collection of samples of language from a wide
range of sources, designed to represent a wide cross-section of
British English from the later part of the 20th century, both
spoken and written. The latest edition is the BNC XML Edition,
released in 2007.

o Glie 4LIS (5de 100 (0 Ao same 02 3ok (A (BNC) 4yl ddagll usa )5S
ALl (e sl 5 Ay 5 Sl Fanms ¢ pdleaal] (o dand 5 de gena (o 48 shaiall 4y gl Al
dadal) a5 A  dashall | AUS 5 Basd (th20 QU e a6 el (g Ayl 4 ulasy)

2007 ale & yua Al <BNC XML

e The written part of the BNC (90%) includes, for example, extracts
from regional and national newspapers, specialist periodicals and
journals for all ages and interests, academic books and popular
fiction, published and unpublished letters and memoranda, school
and university essays, among many other kinds of text.

e liY) Conall (e cilabatia (JUall Qs e ) 7 (90daii s BNC (e o si€all ¢ 3all
Juadl 5 4y il 5 cclalaia¥l s jlae Y1 asead el 5 daradiall ey ) sall gkl
e aall G (ga cWBMJuuYM\j sL_i\)SJAS\jJJL&)S\BJM\ e 5By gliiall c‘_s_uu.d\

o=l e Al g5

e The spoken part(10%) consists of orthographic transcriptions of
unscripted informal conversations (recorded by volunteers
selected from different age, region and social classes in a
demographically balanced way) and spoken language collected in
different contexts, ranging from formal business or government
meetings to radio shows and phone-ins.

O Gl A pall dans )l e Glalaall e dilagd) lsae (10 O 5S05 (710) Saall 2 32l
1) sie Ay Hlay doelaia¥) claal) g dahaiall 5 ¢ jlacY) Calidg (pe by jlia) e ghaic Ja

sl a1 Jlas W) (g 7 o) 53 cAdliae Bl 8 Lgran o3 ) ASaall 22l 5 (L1 2 sano
ALy Auiiled) 5 e 13Y) el ) e Sl e Laial

= Suggested Tasks

dayiall Hlgal

da yiaall CORPUS algell (o

e The important thing to realise of course is that corpora and

search engines primarily constitute tools or research methods,
rather than areas of enquiry in themselves.

zalie 5l sl Ll JS&5 anl) lS jaas alaall o 58 aally @y () agall ¢l

Leld an 8 sl ¥lae (e Yy cdanil)
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e Few people study hammers; rather they use them to perform
tasks which they think of, like building a cupboard, and which
have dimensions remote from hammers which the user has to
bring a lot of separate expertise to.

Jia 60588 A aleall 285 Lh et | 9lS GuSall o ddd pall (3 5k il o il 220
CAladiall 3yl e 5SH Saiat) aadiivall ool 8 jUaall (e Bage dleal Led )5 ) A oL

e Similarly, corpus use, like introspection or administering tests or
questionnaires to subjects, is not in itself usually a project in
itself.

Ll 2y o ¢ apdal gl i) 5 <l L) o) o) b Jalil) e cusay oS alasiind (Sl
_43\53;&&5)3’.&5\ OsSe Ladale

e Rather it is a means to carry out some project in language
description, language teaching or whatever.

STl ARl e dalll oy (A g sliial) Gans 2l Al 58 o

e The bulk of the project has to come from the user's prior
knowledge of linguistics, teaching etc.

Al i) 5 el sall Asall ariiusal) 28 yra (e Sl O cany g s el (e SV 6 3l

e Therefore in choosing a task you have to think what linguistics
you know most about already, and choose a task accordingly.

Jialy Jaily Wedsa S Cayas Tilas, iy sall o Lo SE (f oy egall L) b Gl
1A 6 Lagal

e Those suggested below are mostly descriptive linguistic
(vocabulary and grammar mainly), or involve some pedagogical
evaluation or authoring with a corpus element.

sk g (Y Aaa) L ac) sl 5 il jiall) ddia Ay il Lgalina & o oLl da yial) lls
D508 eaie ga g ae il ol (g5 i il Gany e

e They should be do-able with the corpus and concordancing
resources you can access this year, though I cannot guarantee
anything as what is available changes by the minute.

ol Al e calall 18 4] J g gll SliSay 5 (u g0 oS A yed g 2 ) g0 ae 4u pldll e 108 () S5

Aagally ol ) (e Ui 8 Le s o sl Gaal () kel Y o (1

¢ You can of course also think of your own projects in accordance

with your own interest, and to connect with other courses you

may be doing (since almost any course you take in the

Department of Language and Linguistics potentially has a corpus
dimension).

pLl) iCay (5 AT Sl )50 g JaiVl 5 eclallimal 5 clay jliia B Sall La)l wodally eliSay

(0520 5SS Sia il sall Aalllendddalings ) sulia) siledic) ey

e The following are not fully worked out, and in no particular order.
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e i B 909 e JalS S Ll dae s Y
¢ You have to decide if the is available, and of course
get the search engine to dig out useful information.
Gy & jae Sle Jsmanll Jall dapday 5 clie Aball @y usays€ S 1) e 8 o clile
BSada Cila glaa JLEEY
e Often the instructions you can enter in the search engine will not
produce all and only the information you want. The trick is to get
as close as possible, and then sort through the output by hand for
what you need.... and interpret it. Make good use of your
intuitions as a teacher and/or descriptive linguist!
Cila slaall S Jadh it Y Canill o jaa (B JA O S A ciladatl 8 s e S A
2y @l 58 YA G o pas ¢ ASAY) L8 iy s e Jpeanll dens o ey 5 il
lsbas 55 sl /5 pu S paldll (sl e saldin) Gy iy pliag W]
v" How do 'synonyms’ differ?
¢ 1clan) it Calias Cas
v In class we look briefly at the 'synonyms' sad and unhappy. You
could look at another pair of 'synonyms' like any of those below.
A7) G b O (S b ame e 5 (s i allh 8 Slagly s adg sl
oLl el e gi Jie "claal yall" (e
v" Read about synonymy in Ullmann, Leech, Zgusta etc. so as to
have in mind the different KINDS of ways in which they may
subtly differ.
(e Adline o1 il laald) 8 oS @l g &) Zgusta ¢ b colalgl 8 caal il e o B
5 _leas Caliad & ) (3 ,kal)
v" Get concordance output from a suitable set of texts. Give an
account of the similarities and differences between the chosen
synonymes.
adll aagly Clua hel  agpaill (e dlie desaan g0 G 21 A o Jpanl)
SOl sl yiall e CaDEAYT
e How much of your analysis is from the corpus, how much from
introspection prompted by the corpus information?
€500 58 o sla (e @dlay Jalill (e oS5 €05 oS (o 0 bl (10 oS
e You could also refer to entries in dictionaries of synonyms which
don't just list them but include 'synonym essays' attempting to
explain the differences
Sl W a5 Y Al Gl el (e Gl @l (& VLAY ) Laadl el o oSy o
CHEAY) 7 53 A glae 'H8)) e YEL Jai

e (e.g. Webster's Dictionary of Synonyms, orCassell’'s Modern Guide

to Synonyms which is available in Colchester Public Library,
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Trinity Square, town centre) both as a source of ideas as to what
the differences are and something to criticise.
G ash iy i) palliaadl Qi ol ccildal il (pe iy eseld JUa) das o)
pame b jliely elpm an Gl (JulS Aiae S e 0 S gl cialall A0Sl finnl €
osaY) AlEn) p ClBEAY) A L Jea K
e See also error and usage books like Alexander: Right Word Wrong
Word and Heaton and Turton: Dictionary of Common Errors.
O g Al A 5 dagaall 2SN el Jie i€l Jlarind 5 eUadlY) Leagl lal
A=l ¢aa¥) aa2<TURTON: 3
e These are for foreign learners. You could use them as an aid to
your own analysis or do a critique - do they mislead?
an Ja - olEl el ol ellla saclise Al oS Lgalaiiind Sy Ja caila¥) Cpaleiall L 022
oo dda

e If you are interested in language teaching you might like to think
how you might select and adapt the corpus lines you find to make
an effective synonym differentiation task for some specific
learners you have in mind.

2 (s sS daghad oSl a3 Sy (S Sl 8 5 8 Aall) G a8 Laige S 1)
Dbie Y 8 ebhal 0 ganall Caalatiall (azad o) jall el Allad dagall Jas

e You could also consider synonyms within some specific variety of
English (e.g. academic writing) rather than overall, by choosing a
corpus within the BNC, for example.

RIS Jie) A sala) AR (e Al e piiall S Jial) imny 3 Ll B of oSy
L) Jiss e« BNCa2 (s sS JLia) Gasla e dlalall (e Yoy (dpaaSY)

v' Distinguishing 'confusable’.
"Clliiall" juad

e There are some well-known 'confusable’ which are similar in
sound as well as meaning (of dictionaries by Room).

Gy Casel i) aaly) Faall Gy gpuall b aplim il dd g jeall' Culgiliiall 'y Sllia
(Jall

e Some of these may also have proscriptions associated with them.

See also the points made about the last task.
dagall Jsa a5 A il Loagl il Lo Adai yal) ) shasall Liaf Led ()5S 38 038 iy
3y

e Corpus research should help one to sort out what really are the
differences, and whether statements in dictionaries (e.g. usage
notes in Longman Dictionary of Contemporary English or the
Oxford Advanced Learners Dictionary) about how they are used
are correct.
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& lay il CulS 1)) Ly DAY lia a Lo 58 (ase ) sS Egay aal sae b iy
3 5auS 5l 4 5l jealaall laad sl sald 8 ) S3a aladind JE) dass o) el 53
Anaaa Lealadinl 28K Jaa ((Opalatiall (o gald pasial)
v’ production, produce, product
v' continual, continuous
v’ comprise, compose, consist of, constitute, include
Cilatiall g echlatiiall sy
e ¢ paiuna
i ¢« JS ¢(ge 0 sS 5 el sy e Jadl
e Future time expression over the years.
Ol e o Jaall €53 )l
v A reported feature of the recent history of English has been the
rise of the use of BE goingto.. to express future time.
oo ol U candy of alasil g a1 4 alady) ARN Caanll g il e S35 je A
sl 8 )
¢ You could look at some texts of current English, older writers (e.g.
Dickens) and even Shakespeare to see how often this expression
occurs, and how often it seems to be used in a future time sense
(not just literally to mean 'move towards").
(S Jie) QUSH o) Al A 5t e g peall) Gy e bk AL O (S da
GaY Gy A Laladiny Llle son oSy il Naa Llle sy (oS (o il Hnuls s
(o padl et g e Lakd Ll sl 5) gl
e What characters use it? (Innovations often start socially 'from
below'). And perhaps you could look at one or more other means
of conveying future time in the same texts.
b o)) aekis allad g (1dauY) e’ Lelaial @l SRV o L W 5) § Laasiinall CajaY) L
L gl (8 Jiianall G i gl Jail (5 Al Ay (e ST 5l saal5 B
¢ Note you would need to try and match up styles of text as far as
possible across the years.
Ol e SeY) 538 (il Jalaif 8 (3l s Al glae ) £ ling 6 JaaY
e Refer also to Quirk et al. or Leech on time and tenses in English.
Al ARl 8 A W) 5 aasd) gl Lkl ) sl 8 jaee ddea I Lyl
v" Frequency and a 'lexical syllabus' for learners
Onalatiall ranaall eia’ g 23 il
v' Syllabus makers have often attempted to control the introduction
of vocab items in a language course, and the most popular
criterion has been frequency.
DY bl S5 Al 5 50 (8 S 05 A b aSal) ) gl gl Jsla La | S
ERPIER e
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v' le. the course introduces new vocab roughly in order of
decreasing frequency in the target language, based on some
count.

sl Qs ) ol caagd) Aadl) 8 oo i) JalE Jal e e s (S 58 GBlsa) 138 a3

v" The most popular count relied on in EFL from the 40s onwards
was Michael West's General Service List of English Words.

Glaadll 438 e o all IS (IS S 40 e ¢lxtl EFL 4dde dlaie V) &5 A Y1 aaall IS
Al LK Al e alal)

v Recently this idea has received a new lease of life under the
banner of the 'lexical syllabus', and today we have counts based
on far larger corpora than West's 5 million or so. See books by
Willis and Lewis, and the COBUILD English Course.

e adl qulwzd\} Miaanal) e Ay cant 3lall sajas da )3 3 )SEl) sda ali | jA 5
sty pulis 0 e S aal 5 b sai o Gadle 5 sl i Lee G ST el Gl
COBUILD.A dai¥) 451l 5 53

v" You could take a course book which lists the new words in it, or a

syllabus which provides lists of words to be known by different
levels, and see how far they seem to be selecting and grading in

accord with frequency.
LSl a2 8wty o mgiall 5felld 8 sann Ll 3 jy (o3 adally UKD 3al a8 i
o B (B iy JLER L sam sae ol G s Adline il siise I (e A5 jae S
L3 il
v You would have to sample the items and check their frequency
and produce a profile. Or scan them and use the Compleat Lexical

Tutor online.

Lisn Lause 5l Auaddll dasall Uy Ll S5 Gxal jay 3 sall G Cilie 22Y Zlias
i Y e aleal) dasaal) Sl S aladsial

v If not selected by frequency, by what criteria then?
Felld aay julaall Loy ¢ 20 il 6 5 apaa oy &1 13)

NLP Natural Language Processing

gpanl) 1yl daa ) oo Lo
(NLP)asmslal sl dallae

e Computers use (analyze, understand, generate) natural language
Lol Zall) (A 55 cagd s Jilad) 3 50aS 5 gl pading




o A somewhat applied field Computational Linguistics
(CL)
(CL) 2a () Adaall Ay sulad) bl i

e Computational aspects of the human language faculty
4l Al A4S (e dlisad) il sl
e More theoretical
aobidl e 3 5
Cignaal) 4 salll daa ) abesi 13La)
v" Human language interesting & challenging
@il 5 alaia B 5 e 3y uil) 22l
v" NLP offers insights into language
Lol 480 3 yla0 2085 dpanll 3 alll Ao )
v’ Language is the medium of the web
o YA e Ay (4 431
v" Interdisciplinary: Ling, CS, psych, math
laualy 1 uaiil) (CS gl 1 lianadl)
v" Help in communication
GYlaiV) Jlas 3 sac lue
v" With computers (ASR, TTS)
(TTS ¢ ASR ) sisaeS)l 8 3l e
v" With other humans (MT)
(MT) sl (e e aa

v" Ambitious yet practical

anll 4 gall) Ayl Cilaad

el Cangl

¢ ldentify the computational machinery needed for an agent to exhibit
various forms of linguistic behavior .

(55l Ll e Aalite QST i e S a3 Aol 209 a3
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v

igll Cangll
e Design, implement, and test systems that process natural languages
for practical applications .
Aglend) ciliplaill Lpmgall Clalll dled ) LAY Al g 25 5 arasa
= Applications

ikl
v get flight information or book a hotel over the
phone . ‘ ‘
Lilgl) ye Golil] sl 3 jand) of edls Gl gles e Jpasd] 22U dalles
v - discover names of people and events they

participate in, from a document .
disall o 6dS jliial] Cilan Y1y alSiS Y ¢ Lol GLEIS) Cilo gles ) yiins]
v translate a document
from one human language into another .
A A 5n 1 Dy py A o e Lan 7 AAY) e il
v find answers to natural language questions in a
text collection or database .

il 5205 of i de gana 8 dumplall Ball) ALy Slla) e sinll (g e LlaY)

generate a short biography of Noam

Chomsky from one or more news articles

A LAY VB STl sy Suse siia sels 8 5 _ppeal A1 5l oL :anils

dalal) audal gall
v" Ambiguity of Language
v’ Language as a formal system
v Rule-based vs. Statistical Methods
v" The need for efficiency
Glll (st
iy AU A1)

Lilasy) Jilis dac) @ e dalE cullld
5ol as ) dalall
e Ambiguity of language
Aall) (ya gal
v" Phonetic
[ralt] = write, right, rite

oo sib g (8all 5 Al =[ralt]

v' Lexical
can = noun, verb, modal




L e cad ol = (Sa
v' Structural
| saw the man with the telescope

A
Sl aa o
v" Semantic
dish = physical plate, menu item
== All of these makeNLP difficult
gyl

ww‘%@‘@)ﬂ\dmo&ds

iy AU A1)
e We can treat parts of language formally
Liany Aalll (g ol sl llas o (S
e Language = a set of acceptable strings
U giall Jeall (e de gana = dall
e Define a model to recognize/generate language
Glll a5/ <l e V) 3 sad iy pas
e Works for different levels of language
Al (g Adline il gia Jal (g Josy
e (phonology, morphology, etc.)
(&)« pall ale (i gl Ale)
e Can use finite-state automata, context-free
Gland) el (A sall 3 sasall g AV AlasinY) (Say
e grammars, etc. to represent language
Ll e @y ) ey ¢ gaill ac) 58

LilaaY g 2c) sl Ao dailE ]
v" Theoretical linguistics captures abstract
3 yaal) anat 4y Hlail) Gl gall)
v' properties of language
aalll jallad
v NLP can more or less follow theoretical insights
A ylaill lal s Jal ol ST (S dppaanl) 4 gall) dna )




v Rule-based: model system with linguistic rules
Al ae ) 8l ae o saill pUaill BaclEl Gulad e
v’ Statistical: model system with probabilities of what normally happens
sale Chany Lo YLaia) g a3 saill allaill (4 ilas)
v Hybrid models combine the two
(el O pend daa Z3l

5oLl (3das ) dalal)

e Simply writing down linguistic insights isn't
sufficient to have a working system
el ks @llin (o O (A Y 4 salll LSS (0 55 ddalisy
e Programs need to run in real-time, i.e., be efficient
Aad 065 Of g ¢ adal) i gl 8 Jaands ) s mal
e There are thousands of grammar rules which might be applied to a
sentence
Alaall Lgaphi Sy Al 4 saill ae ) @l e YY) Sl
e Use insights from computer science _
i suaSl) ?)k’ %) JLSAS]\ e\dil.u\
e To find the best parse, use chart parsing, a form of dynamic
programming
ASaalipal) Asapal) JISET o IS ¢ Sl a1 Jilas alasind (Jolad Jumil e giall

LECTURE 13

NLP Natural Language Processing

Al Al e Zpseanl) &y il Ayl

e The Problem of Syntactic Analysis
sl cOladl) b A

e Assume input sentence S in natural language L
Liephlldalll &S dlaaiBlane a i
e Assume you have rules (grammarG) that
Ali (G sadll) o) g8 clal (0 yids
e describe syntactic regularities (patterns or
structures) found in sentences of L
Lo den (8 caaas (S sl Jalail) 4 gail) 2l Y] Coag
e Given S & G, find syntactic structure of S Such a structure is called a

parse tree
Jalad s ad ISl 18 ey S A gsni JSa e Hiall 5 ¢ S & Gk
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Example 1

S- NP VP NP> |
NP = he
VP - VNP V> slept
VP>V V - ate
V = drinks
Grammar

e More Complex Sentences

v | can fish.
v | saw the elephant in my pajamas

v" These sentences exhibit

—%
3

/N

4
—

slept

Parse Tree

Jagat ST Jaal)

REDWAY PV
alie 3 Jadll el

v" Computers will have to find the acceptable or most likely meaning(s).

sl Jand Jaall o2a

() Yiaial SV ol Jsiial) mall o i Cogar i 0S5 gl

e Meaning from a Parse Tree

I can fish.
We want to understand

Who does what?

the canner is me, the action is
canning, and the thing canned
is fish.

e.g. canning (me, fish Stuff )

This is a logic representation of meaning

We can do this by
e associating meanings with lexical items in the

tree *

NP/S\VP
A
|

Pronoun
I

I

can
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e then using rules to figure out what the S as a
whole means*

Qs (e ing 138

pedi o 2y oA

e J2sy (e

Janll 58 3¢ ga Qlaall

bzl c«gﬁd\} cculail)

Sladd) sa

(el JS1 ¢ ) Cadad) QU Jaans e
xall Blaie Jiiad oa 138
*B)M‘_,’J‘\_\Ml\ HM\@@M\EJ
FALalS Al oS S Lo 48 pral ae) 68 aladiuly o

e Meaning from a Parse Tree (Details)
v’ Let's augment the
v/ grammar with
v' feature constraints
(Jralaill) Jalail) 3yl (ge Sam 138

(e u 3 bsed
it
2528l B e
[subj: *1

S- NP VP s pred: *2
<S subj> =<NP>  obj: *3]
<S>=<VP> . NP : vP [pred: *2

1[sem: ME] 1 ol obj: *3]

VP> VNP AL V/ .'I"P *3[sem: Fish
<VP> = <V> I | [ Stuff]
<VP obj> =<NP> ! ol N

*2:[pred: Canning] |
fish
v" Grammar Induction
v’ Start with a = collection of parsed

sentences

v’ Extract grammar rules corresponding to parse
trees, estimating the probability of the grammar
rule based on its frequency
@ saill o) Y|
alail alSa) pan = 3 ol @by pa i
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Balas Jlaial a8 5 (Jilaill e Allaall 4 sail) ac) g8l ) Al
Loy i e aaiay 31 gaill

v P(A —B| A) = Count(A —f) / Count(A)

v" You then have a , derived from a of

parse trees

How does this grammar compare to grammars
created by human intuition?

How do you get the corpus?

P(A—B|A)=22c(A—B)/ 2= (A)
Dl e s S O Baaiusall 5 ¢ Jlaia¥) sadl) e el
Jalal
oyl Guandl bl ) sl se ) giea gaill 1045 e CaS
Tos) 58 Slo duani as
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