Lecture 1
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What is CALL?

CALL = Computer Assisted/Aided Language Learning.
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For the purposes of this course we take CALL to embrace any computer software
that is usable in some way to help language learners, whether intended for that
purpose or not, and whether directly used by them, or used by someone else to
create a conventional material (e.g. a coursebook) which learners use.
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Though the acronym “CALL” implies a limitation to language learning, we do

not, as some do, distinguish that from computer aided language acquisition

(CASLA).
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And we include in our scope language use by learners, and of course language
teaching.
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Computer aided language testing (CALT) is often discussed separately from
CALL, and for various reasons will not be much focused on in this course (lack
of time and lack of the software!).
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We are also excluding use of computers in AL and ELT research in general
(CASLR), and in the learning of linguistics rather than language (though there is
an unclear borderline here, as much language teaching involves teaching about
language, especially grammar, or raising awareness of language forms, and so
resembles simple linguistics).
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There are many other acronyms and terms around with broader scope than
CALL, or scope overlapping with CALL. They refer to areas of theory and
research which have implications for CALL

: e.g. CAL, CAJ, CBE, TELL, Telematics, HCI, Al, NLP, Corpus Linguistics. On these

neighbouring areas see Chapelle 2001 ch2 and Levy 1997 ch3 and pp77-82.
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CALL 'tasks' include what may be otherwise referred to as games, exercises,
activities, materials, even tests, and just 'ordinary use' of facilities like word
processing. Sometimes they are fully determined by the program, sometimes
they are largely in the hands of the teacher or learner using the software. They

may be done in class or at home, etc.
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Thinking about CALL means thinking about many of the same things one
considers when thinking about 'materials' for language learning/teaching
(coursebooks, visual aids like posters or videos, pen and paper exercises,
dictionaries etc.).
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Both involve something physical that teachers and learners use alongside a
teaching method, syllabus etc. in a taught program OR which may be just used
independently by the learner. Both have to be bought (or pirated).
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Both have a tangible form, but at the same time when exploited form part of a
less tangible 'task’ or the like. This parallel leads us to the conclusion that there
are three main areas of concern (see Hubbard 1996 in ed. Pennington The
Power of CALL for a fuller exposition, attempting to relate this to the
Richards and Rodgers framework for analysing teaching methods):
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1) Development/creation. l.e. the principles and processes of writing software
or authoring new materials within some existing software (Cf. Chapelle 2001
p166ff, and Levy 1997 ch4 onwards (esp. p104-108), for concepts rather than
practicalities). Compare materials development, course book writing.
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2) Use/implementation. I.e. how teachers use software with their learners (in
or out of class, individually or in groups, for what sort of tasks, integrated with
other aspects of the teaching-learning process or not, etc. etc.)... and how the
learners use the software (which may be differently from how the teacher
plans, or indeed entirely independently of school), their processes and
strategies. Compare discussion of the role of materials like coursebooks or
tapes in a course, different 'task types' they can be involved in, learner use of
materials like dictionaries or cribs out of class unknown to the teacher etc...
(Levy 1997 Ch4 onwards touches on ideas about Use repeatedly, esp p100-103;
Jones and Fortescue ch14 old but practical)
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3) Evaluation. l.e. how to decide what is good or bad software.... including
inevitably considering what is a good or bad use of the software. Compare
materials evaluation. (Chapelle 2001 Ch3).
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HISTORY OF CALL
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In terms of the development of hardware, program types, relation to ideas
about language learning and teaching... This is filled out in class. See also
Chapelle 2001 ch1 and Levy 1997 ch2 and the online http://www.history-of-
call.org/
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http://www.history-of-call.org/

- The computer-as-big-as-a-room era. Entire courses like that of PLATO
organised at a few universities. Audio-lingualism.
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- The arrival of the home/school computer (Sinclair, Apple, BBC). CALL tasks as
ancillary, and produced by many small publishers such as WIDA and even
teacher enthusiasts. Attempts to fit it in with the Communicative approach.
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- The era of the powerful PC (and Mac). Professionalisation of software writing
but lack of transfer of much software from earlier platforms.
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-PC + CD, multimedia. Software out of the hands of teachers, largely audio-
lingual in mode. New attempts at entire courses.
Y glaa ¢ agigeall 4alll Jaas 8 5 an ) ¢ paleiall ) (g el ¢ s23xall Wil sl PC + CD
LelaSly )y 50 A Baa

- The era of the Internet. Teacher as selector. Learner-centred.
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The future: convergence of media and ‘omnimedia’
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- Social networking?
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Lecture2
UUEG Software (Azar Interactive)
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UUEG Software
http://www.azarinteractiveonline.com/tour/
Evaluation of UUEG
~8UUEG
Before beginning the evaluation itself, it is necessary to give a brief
description of the software,
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which is based on Betty Azar's book (2009).
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Due to space restriction, | will only provide an analysis of just one
chapter of the book with intercepted description of the methods used in
implementing the software in classroom.
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The analysed chapter is divided into four parts, each focusing on the
following tenses: the present perfect, the present perfect progressive,
the past perfect, and the past perfect progressive.
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Each section includes several quizzes, exercises and one crossword
game, and these are followed by three main tasks covering listening,
speaking and reading comprehension (named by myself). To finish, there
is a test that enables students to assess their achievements.
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Evaluation of UUEG
Analytically speaking, the chapter follows Ur’s framework (1988) for
teaching grammar: presentation, explanation, practice, and test. The
chapter starts with a preview of the tense, comparing it to, and/or
contrasting it with, similar tenses —a method that is claimed to be
effective by Walker (1967).
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Learners can either read or listen to the preview before examining a
chart that exemplifies the tense.
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Following this, students are presented with a range of nearly all the
typical mechanical drills, such as gap filling, error recognition, cloze, and
multiple choices.
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Some of the quizzes come with animated pictures, and the exercises are
represented in a linear progression —i.e. they become more difficult as
the students advance.
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| would consider some of these exercises to be preparatory activities for
the main tasks; for example, exercise 11 (Fig.1) prepares the students for

the speaking task in exercise 16 (Fig.2).
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Within the program there are five main buttons located at the top of
every page. These are made up of
‘outline’ (which outlines the whole chapter in detail),
‘report’ (enabling students to check their progress after each step),
‘slossary’, ‘help’ (where learners find help topics), and
‘contents’.
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Evaluation of UUEG

The listening task suggests that students listen to the recording of an
international student’s experience before answering the corresponding
guestions. A transcript of the dialogue is available.
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In the speaking task (Fig.2) there is a 'record and compare' function that
enables learners to listen to a prompt before reiterating the sentences
whilst recording their speech.
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This enables them to compare their recordings to those of the model.
Transcripts of the prompts and the model’s words are available, and it is
possible to play both of the recordings again and again.
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The reading task comes in the form of a passage that includes some
difficult hyperlinked words. By clicking on each, there appears a pop-up
window that is linked to the glossary page.
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This displays the word’s meaning along with a list of the other
hyperlinked words, thus allowing students to check the meaning of
other vocabulary.
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Multiple-choice comprehension questions follow the passage.
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The above outlines what the software suggests for each task. However,
it was | ’s decision to ask the students to discuss these undertakings in
the specially-designed chat rooms, thereby making each task more
communicative.
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| also decided to add further activities to each, and | discussed this idea
later on in the evaluation. In order to motivate the students, | offered
bonus marks for those who participate in the discussion and extra
activities.
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Chapelle (2001) evaluation scheme
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For the purpose of this evaluation, it will be useful to begin with an
outline of Chapelle’s
Scheme (2001).
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Chapelle argues that CALL evaluation should be carried out using the
theories of second language acquisition.

There are two stages in her scheme: judgmental and empirical.
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In the judgmental stage, Chapelle (2001) analyses the software using
two levels: the program and the teacher.
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In other words, she considers what learning conditions are set out by the
software and what the teacher plans to do with the program
respectively.
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According to Chapelle (2001), however, this is not enough. She also
addresses the question of what the learner actually does with the
software by conducting an empirical evaluation.
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Whilst she focuses on different questions in each stage, she uses the
same criteria in both.
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These criteria are: language learning potential, learner fit, meaning
focus, positive impact, authenticity, and practicality. | shall judge the
software by analysing the tasks using two of Chapelle's criteria: language
learning potential, and learner fit.
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Lecture 3
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software' here can involve any software or programs potentially usable
by language learners in connection with learning/teaching or use of language
(esp. EFL/ESL).
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That includes both material claimed as designed for this purpose (‘dedicated’),
and that not. The latter includes both specific programs like adventure games
for native speaker children, and 'generic' or content free software like email or
word processing. It also includes whatever hard copy support materials,
booklet etc.
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any software comes with. See further our Intro.
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is a matter of judging the fitness of something for a particular
purpose” (Hutchinson and Waters 1989: 96). 'Evaluation’ therefore implies an
activity where something is declared suitable or not and consequent decisions
are to be made or action taken.
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Evaluating something therefore is not the same as researching it,
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though research may be done to find out things which then inform the value
judgment and hopefully make it better. Research on its own may just end up
with information, not judgment and action.
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evaluation of CALL software is similar to 'materials evaluation' generally in
language teaching.
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CALL software is often analogous to an individual exercise or task in a book,
though some series of CDROMSs constitute entire courses and so are parallel
with complete coursebooks.
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The parallel is valuable... up to a point. There are some important differences,
however.

OESEAY) mmy llia el e pe N (e 81 Leaa ) 4ed 53 ) 8l ) Jilall

Firstly, a book is not typically dynamic or interactive; a program, by contrast,
may not always present an exercise the same way every time you use it, and
can usually give some response to the user dependent on what they click or
type in. That is why CALL programs have often been seen as replacing a
teacher rather than just teaching materials, though that clearly does not fit all
software.
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Secondly, a book is more limited in its media capability. CALL can involve
sound as well as pictures, diagrams and text all in the same package.

u‘ OSAA” JLS) . » D‘)},\aﬂ} &_I}.\aj\ e‘.ﬁ;.\.u\( ‘\.&A)\CY\ DJJSS\ J\ M\ & )_\S\ J}m g_;hﬁ\ L\.}L}
ALK 43LS 1 JS gl L;’L\-\M (-\-u)j\} o) pall g Ggall to Jaidy




11

Thirdly, use of written materials has few technological prerequisites: eyes and
a desk to put them on will do. CALL by contrast requires computers, network
access etc.
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Fourthly, the language content of material in a coursebook is essentially
unalterable, while some CALL software allows 'authoring': i.e. the teacher can
put in his/her own choice of text, words etc. for the program to make an
exercise out of, or whatever. In fact some software, such as a wordprocessing
program, is essentially content-free and is nothing unless someone enters text
to make an exercise, or designates a task for learners to do with it (see next)
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Fifthly, the activities to be done with each section of a coursebook are usually
heavily constrained by the book itself, though there may be some latitude for
the teacher to implement exercises in different ways, and of course skip some
material. A CALL program on the other hand may be very constrained (e.g. a
hangman game), or may be almost entirely open in this respect (e.g. email).
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The last two are important for evaluation, as they make it hard to draw a line
sometimes between evaluating the software and evaluating the specific
language material a teacher has put in, or a specific task done with the
software which is not determined by the software itself. I.e. the borderline
between evaluating software ‘in itself as a material and evaluating some
proposed or imagined use of the software becomes impossible to maintain
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is one of three key aspects of CALL that need consideration:
Creation, Use and Evaluation
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CALL shares one important thing with teaching materials and tasks in
general. All these are under-evaluated.
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Just as new coursebooks and types of task are constantly being proposed
and promoted by their creators ... and adopted and used... so are CALL
programs and activities (Chapelle top of p10).
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What rarely happens is any proper evaluation of the value or effectiveness of
any of this.... by teachers or researchers. Correction: some teachers may well
do a lot of evaluation of what they use... but, if so, it remains within their
personal teaching process and is not published.
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Hence we have no idea how much of this goes on, or what evaluation
methods and criteria are used; furthermore, nobody else gets the benefit of
the information arising from the evaluation.
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The three key components in CALL evaluation
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Mostly evaluation cannot be done in the abstract. I.e. things are rarely
universally good or bad
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With CALL you may feel some programs have features which in NO situation
would be any good.
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Possible candidates for ‘universal’ status could be software glitches (e.g. the
program crashes whenever the help icon is clicked) and inaccuracy of
language (e.g. multiple choice exercises where the option counted as correct
is actually wrong).
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i e piSIIHowever, a lot is really ‘relative’

As Chapelle says (2001 p52): ‘Evaluation of CALL is a situation-specific
argument’

ol saasy daa sl el s QIS s Jalds Jsi LS

Clearly most features may be good for one type of person, situation etc. but
bad for another.

M&uuﬁ’ CJ\&LAJY‘}\ uémy\wh\}&j.\xblééu‘j&u.\‘)?b)ﬂ‘ &_113.;44\:\4&\.5 U‘C“A\}ML}‘“
(e AY Al

the kind of vocabulary included, the kind of computer knowledge
required to work it. This is as true of general materials evaluation as of
evaluation of CALL specifically. So one important aspect of evaluation is to
establish the specific users (learners and teachers), situation, purpose etc.
etc. that you are evaluating the materials for

o gal agillyiia 13 0 LS, Lz Jonl) osllaall Jiguan oS oo il g 55, (38 all il jill 5 Skie
il pal) a1 131, 23m (S IS ol ) dpmllign ) 5 pum s Lyl Lilh ol IS4 i e sSIL ol
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ala) (e oaldl)

This means that you cannot really evaluate without also thinking of how the
material will be used in the learning and teaching process. It is quite possible
for one and the same program to seem ‘good’' when used one way with a
class and 'bad' used another way, or with a different class

e palaill g alaill Aolae 8 oalall aladiul atan oS 3 5iSal) () g anl) Dlad (SarY 4d) e e
Vs s2n Ol s Gpalaiall (o diinse 4liha 5l Chia aa 5 Lo 43y oy addiy Ladie am alipll 52y o) Sadll
A Caa aae gl s Al ARy Hhay axdiy (pa

Software and materials evaluation in ELT, then, can be seen as an activity
where you match materials to teaching/learning situations. l.e. there are three
things to think about —

Al ) el ol ) gy e o sall (it Cam BLAS ) Sl o (Saa Ladie
lead Sl Camy Lol A5 Sl

(a)the nature of the materials/software: describe in detail what it consists
of/does (especially if your account may be read by someone not familiar with
the program). As mentioned above, this may extend to analysing the specific
task it is used for/in. ‘It's not so much the program, more what you do with it’
Jones 1986.

Al gl ) dngall Jilat ) g sy Lany P, (55 e lieaiill Cooaglly zalipal) o) salal) dala(a)
VAAT Jisa Ao Jadin 10l 5 aeall U gl 58 agal) G, Ll adiiien ) saasal

(b) the nature of the T/L situation, the learners and their needs, uses etc.:
describe in detail (not just 'intermediate learners'). Levy 1997 has several
somewhat theoretical sections on describing CALL e.g. p108f, 156f, 173f.

Opalaiall Lai ) il Coa gl &) | agilaladind 5 agilaliiad g Gpalaiall, J) il g dala
«156f ¢p108f Jie CALL iy o Lo aa (M) B il pladl e 19V ple Ll ((pdan sial
A173F

(c) arating or judgement to make of suitability of one of the above for the
other, with due attention to relevant universal principles of good
teaching/learning; explain how this is going to be done (e.qg. introspectively or
empirically - see below) and exute it.

Ol aledll 5 adailly adass yall dlall (oaliall a1 o3l g, iamay (e Al pSall o) oy
DJ.\S.\B}( L_r\.\‘)ad }\ u_fl\‘)slu\ ,)Aﬂ].leﬂéuk_ﬂ.&c‘}&j
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One may of course do that for just one piece of software at any one time, but
it is often easier to evaluate two or more programs of the same type together.
Comparisons are often revealing. In addition, one may often usefully compare
a CALL activity/program with a non-CALL (pen and paper) counterpart, as has
widely been done in writing research (pen versus word processor).

3 Oanal  aaiti Jes¥) e 05y Wle (K1) g gl (8 daih aal g gealiyl Gl Jany Lo ) 5 68 ) (Sae
L jlae Lily pad 8l o g8 o)) (Sae, el I adlaWl | s edai Wlle 45 jaall g gil) (ud (e lae S
V) AUS 8l g IS5 dals 8 LS IS 5 e ol pe JIS Ll ) eals

Furthermore you can deal with the above three components one of two ways
round

O ) Ay ylay ASEN il Sl 038 (e 35 ae dalai ) (Sae e 5 5Mle

()You can think of a specific type of learner, teaching situation, required
activity etc. first and consider whether or not each of a set of materials/each
separate activity in a software package would be suitable or not for that one
case. A teacher in the field is likely to work this way ("Would this suit my
class?"). It is certainly easier to produce a clearly focussed evaluation that
way. Note: in this course the idea is not just to evaluate CALL for ourselves as
users, but to think further afield of some potential learner user type.

19 Lo oLin Y15 Y gl o sline T, arlel i, Cppalaiall (30 230 g 53 3 S () (Saa(i)
aledl) | Al Y 5) Ladia () S ilima s AL 3 Jeaiia BLa3 JS 5) 3 50 de gane (e s3le JS (S
el 5 i ) Jgas) (o ASUILY € s 4yl 3 o (Al Lal) ey Jaally o s Ly
Allal) @l b S e

(1) You can start with the materials/program and consider what range of
people, situations, ways of being used etc. etc. it would suit and which not.
The courseware 'reviewer' in a journal, and perhaps some of us here as
AL/ELT people not currently teaching any learners directly, may prefer to think
this way. When software comes with claims by its authors of what learners it
is suited to, this can be a way to proceed. (But this can degenerate into letting
what software is available drive what one does rather than the reverse
Chapelle p44)

OsSin &l A&l Lealasiind (3 yha g ccWlall g il Capal 8 5uSal g el ) / 3 sall pa i O SliSay
O Y Gl AL / ELT LS U lia Gand) Loy s cdlae (A ' Lo dpaglail) zaliall Y a) 4lie
J8 (e Dlltaal) e gealiall i Lavie 38 Hhall odey jS& G Junli 38 6 il Galaiall g Lils
Jsati o (S 138 (1) et el Ay ()5S0 O S 138 5 el daudlia o Lo Gpalaiall (g dgnaal 5
(P44 Jabs GSall (e Yoy iy anl Lo 558 il Gal 391 & jme ali 58 Lo 53 )
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When the evaluation is done

ol iy Lavic

It is also worth noting that there can be several types of occasion when
evaluation of teaching materials, including CALL, may occur (overlooking
evaluation done while the software is actually under development):

, OO Ll Ly aaledl) o) ga aiil o Ladie: lisliall (e g g3l Bae @llia 0 5S5 of (S a3l SAIL juoadl (e
(eshall cand el ) o) Laiy Jali ansi e oy ) dacan () (Saa

1) Evaluation of materials prior to purchasing them or creating access to them
for any learners. l.e. as a result of evaluating materials you decide whether to
buy or adopt them or not, for some specific learners. (Direction i usually,
though ii is also possible)

) Ly i€ 3lLe 55 ) o ppifi] 4ngiiS, Cppalaiall (pa (5Y Lgma Jalaill ) Ly (Gansy 3l sall oy
(Liasl (San S a2l e sole Js¥) slati¥) ) sanall Cppalaiall (mnd ¥ ) Leadiiinss

2) Evaluation after purchase or otherwise acquiring availability of software, but
before use. Here usually the question is what learners it would suit. So the
consequent action is to use it with/recommend it to these learners not those,
and so on. (Direction ii, or i).

Clivw 13l sa Jgaadl ) Sila sale U | aladdn) Jad ST emaliopdll e J peand) gl oLE8Y) a2y i)
SO olaiY)IASa o Cnalaiall (e d0na g il dile 4pa il ae daladiul s 33 Ca st 1AL Cpalaial)
(JsY1 )

3) Evaluation after the program has been acquired and used with some
learners for a bit. Here the question is whether it was a success and the
action is to use/not use the program again with these or other learners, or to
alter the way it is used in some way. (Direction ii).

Yool laali S 13 Lo 58 a Jlgaall, o jual o 8l Cpaalatiall (azy aa geali jall aladin) g o W) day apail)

omad gl aalatiall (e s20nk e gana aa ladaa zali pll aladiul sae o) aladiul Ll sa 33 o paill
D) oLV, L addid 3 43y lall
& ¢ - g

This account is focused more on 1 and 2, since most of us are not teachers
who have just been using CALL with any actual learners, but the same ideas
pervade all three situations. In all of them you decide if the materials are good
or bad, not just what they consist of or 'do’ etc.
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YJ\\‘_A::)SS\‘}S‘).J.”QMH.AA
AL ¢ La ¥ 8 Caaal 5o KA i ()] Ul ae JIS Al aladind | shay (paalae Lid Uialana () Lag
Adery o 58 5l 4 giad G L8 Gl y, A o) o M sall S A L) 5 Lgmpan

Who evaluates

9 aail) a5 531 (0

The evaluators we are thinking of here are primarily language teachers,
though of course other people evaluate materials too - curriculum/program
planners, government education departments, reviewers writing for journals,
researchers in applied linguistics...etc.

aaiy (y sa 58 (Al Gl lia A3 ae 5 ARl adea (o ulasl JSE0 a0 Ut agd S5 (Al papiall
;3 al) b Ol all LIS, dga sSall el 511, Apalail) zaliall el g saaman-biny 3 sl
G aindaill by alll 6 sl

In the realm of CALL, it is especially necessary for teachers to be good at
evaluating. There is a lot of poor material about; publishers are especially
prone to hype; curriculum designers who might evaluate to choose suitable
coursebooks for a course are less likely to extend this activity to CALL,

A gall e SI llia | anmill 8 Cpan )93 0S5 o) (palaall ba pad agall (e, IS Jis 8
IS A Ll 13a a1l Yladal

so the job is left to the teacher; only a few teachers write their own CALL
software (compared with the number who might write bits and pieces of their
own non-CALL teaching materials) - most rely on professional products
(though remember programs may require or allow some teacher ‘authoring’).

Ll agnadily Lgd gy Al JIS el o asanaly (a6 Cpalaall o Jalall ) Caalaall 4S5 yia dagall 238 13
A i) Gla siiall Je () sadizg anllzl)

e

LSl
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LECTURE 4
Judgmental Evaluation

e The judgmental evaluation
e Methods of evaluation (A): Introspective judgmental
evaluation; checklists

e There are two broad types of way of actually executing
evaluation studies (A and B here). In many ways A suits
situations 1 and 2 above, B suits situation 3. (CfChapelle 2001
p53).

dral pall Ay ) i) aSa ani (A): anill Callul

e =151 8 (La Aand B) a8l sl anii colul o 2diid Jila sl (e Gl 5 Ol 53 i
. (CfChapelle 2001 P53).¥ sl aulsiB oMef ¥ 5 ) cillall cauls

¢ Introspection means relying on one's own
judgment/experience, and maybe published consensus on what
should be there, what is good or bad, or AL theory.

lae Loy y 5 siiall ol ¥ (38 55 3 0al) [ aSal) iy o slaie V) ny Akl Jalill
BT TP VPG S DRE £ PSR e

e (A1) Evaluation can be done purely individually, subjectively,
globally and introspectively.

e |l.e. the teacher simply looks through the material, or in our case
tries out the program (or just reads the blurb about it in a
catalogue), and comes to an overall intuitive judgment about
whether it would suit their class or what class it would suit.

8 sl) gebind) (e s oAl Jstag Lilla 3 5l cal gall JOA (g Aol laty alaall (g
Lo dsn Lagee oSall ) asgun iy (5, 5mme 380 8 olld (o Lgd Mae dled 255
ol o Lala e Le 488 o A58l o eils e S0

e When teachers evaluate in this way it may help in part to try to
place themselves in the role of some type of learner using the
material. When trying out a CALL program it is especially useful
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often to make deliberate mistakes to see how the program

responds - e.g. give wrong answers and press the wrong keys
etc.

b agmdil puzm gl U glae ) die ¢ 3 8 aclud 38 ) 43, Hhall oda 8 Gpaleall apii dic
JSG dde ga agle (3llay el Jglad Ledie ) g pladiuly alatiall (e g 63 (e 50
e - el Cuaiin oS (5 il Baastia eladl G ) gal) (e ES A Gala

e This could be described as the global 'expert judgment' method
of evaluation.

o) e el pual) S _allall sl iy Sl Caia g oSy,
e The evaluator introspects and somehow accesses an

unanalysed notion of some users of the software, an

unanalysed impression of the software, and matches the two
using often inexplicit criteria.

u.n\.c\_\jzu‘ GALI).\M‘SAMUAX_J o)ﬁé\djmiﬂ dﬁb}‘@)la.\e.\s.d‘dm.\
WUJ&L‘M\; )""L’“?‘ML’U"""\C‘O‘L‘L“} C..AL\).J\

e (A2) However, to regard evaluation as in any way systematic it

is necessary at the very least to 'unpack’ this armchair approach
a bit.

LA‘;LSJJ,)‘A\ wmkg\édﬂ\ﬁwﬁﬂﬂ\‘)m‘&ccJJCAJ(Y)

e The teacher (or anyone else) acting alone as evaluator should
break down the 'overall’ or global judgment into parts.

alladl g dlaa ¥l aSall 5 e S 02 jiay dary (AT Gadid sl f) aleall e cany
¢ oal .

e This means (a) looking carefully at different aspects of the
materials separately and (b) thinking of all the relevant
different aspects of the learning situation, learners, potential
use etc. etc.

aen (e LSE (Q) s3an o ol gall (e ddlide il a8 Agling Candi (1) i 108
& & Ul aladind 5 ¢paleiall 5 caleill Als (e ddliaall Alall ol il sall
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¢ and (c) judging aspects of (a) in respect of (b), broken down
into points. This last in part resembles the process of assessing
‘content validity', often talked about in language testing:

Aolee dady e da 8 a1 e AL ) dandie (@) Glay Lad (1) asSadll Cailsa (7)
ALl JLGA1 b Ba L Le 5 s sinall B dlal

e one can check on an achievement test by analysing the aspects
of language tested and comparing them with what the syllabus
or the teaching course before the test covered.

oo Ll s La it AR il s il DA (g0 Jpeantll LS gl s o 6 pall Sy
J\.\.\;Y\ d.\ﬁ uu“‘)ﬂ\ L L@:\.\LR_I }\ G@_Ld\

e Another general principle of language testing also applies here:
it is known that tests with more items are more reliable than
shorter ones, and a set of agree/disagree items circling round
some issue is more reliable than a single one targeting it.

g}g\):sicﬁa\);a-;\oiqjﬂxwd;L@imwum;\oﬁ;)geu m@?uj
dsx st 38 9e 2 / B8 se e 25l Ao sanas ¢ Ngia paB¥ e Al ign SSI (A
Ledagia oan 5 (5) (00 4 5 90 ST o8 Al Allisall (ary

¢ So here, the summary of a whole series of introspective
judgments of specific aspects is more reliable than one global
one.

&) e A gisa ST g Badae il sl A TV AKAY) (e ALS Alule adle dia s
2\:}.4.“.00.3;‘5.

e This is where 'checklists' come in. These are written records of
the sort of 'breakdowns' just described. They may be made by
the teacher/evaluator, or adopted from someone else.

adia s 'Jac ! (e & il 138 (o CDlall o2 ALUS A5 a3l 8 4 U ) Sl s 1
Al padd e Gadie) gl caiall /aleall Q8 (10 de giae K508 gl

e They at least provide a way of ensuring that important aspects
do not get forgotten and that there is some consistency if the
same person evaluates several things. However,
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iz a4l g die adial g Jaand ¥ Al Gl g o Glasal A g 5365 JAY) e Ll
(@l aay e Lud) (e el 4y 4 (s Bl IS 1) BlusY)

¢ the evaluation still remains individual, introspective and
maybe pretty subjective. Checklists generally take the form of
sets of headings to be considered or sets of questions to ask
oneself.

JS5 335 Le sale dra yall @l 5 Jaa a5 AR Lay y g ¢ (538 ) 3 Y sl
Jelustl ALY (e e sann sl Lgd HLail ey )y glindl (e e sana,

e They may or may not include a system for weighting different
elements, or adding up a total score in some way.

dail) ) Jeay Lo dilia) f cdaliadl) yaliall o il Laldas (paai 3l a8 Ll
Skl pany 8 Adlaay),

e Two | know of for CALL are the list of points in Jones and
Fortescue, and a more reasoned and systematic framework by
Odell (in Leech and Candlin).

ST sl g s oS ysh s Fisa o8 baldill (e Aaild ACALL J (e 0l el Ul
(Candlin. s < el (8) dad sl 8 (e (ongie s Canse

e Recently Chapelle has a set of 6 points formed from an SLA
research perspective (2001 p54ff). John Roberts has a much
bigger collection of such checklist used in general materials
evaluation.

3 gall a8 Laxiiosall dpma pall Al o i ST de gana a0l G 15y O 52(p54FF).
Al

e However, many published checklists strike one as a rather
miscellaneous collection of points or questions, not clearly
distinguishing between (a) and (b) and (c) above, and not
obviously exhausting the types of point that should be
considered, or organising them in a motivated way.
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O )il i) al ) (e gl s 0Bl () 5 () 5 () O 7 sase Saad ¥ AL
&3 52 A8y yhay Lailas o) el el auy ) Adaal)
e For teachers, often the checklist-based evaluation just

described is the only one feasible, since it is the one that can be
done quickly and easily and before the materials have been
extensively used or even bought. It can be enhanced by
incorporating the views, arrived at in a similar way perhaps, of
more than one person.

Y (USan 3aa) 5 (5 s Gl il Lgidim 5 A8 bl e anill ()56 L Ll 5 ¢paalaall
(o) Agldie 48y sl il g AN ¢ aill Gl 5 zmad JBA G ) 325 ) (S5 o)l
a5 gadd (e S G,

e |.e. the teacher can get other teachers to do the same sort of
evaluation, or read reviews in journals etc. This makes it less
individual, though still introspective and rather subjective.

A ge) 8 ol canifill e g i) iy aLll G AT Gpalaa (o J paal) aleall (e 6

e (A3) Additionally the teacher may enhance the checklist
approach, if he/she has the time and energy......, by doing
things that in a loose sense could be called 'research’. By this |
mean looking systematically with some analytic techniques etc.

Alal) 5 2 gl) agal CilS [ IS 135 cAama jall med ) jan B alaall Glld ) AdLaYL(A3)
Ay el Mt ans of (S il i 4l ool oL Gl e
G Aal ) ey o ongie IS Cins

e at aspects under the (a) or (b) head above, not just deciding
what they are on an instant introspective basis.

ol e adde L )8 A dasd Gl 5 ol Jl1 oBle () sl (1) cand il sall &
L..g_)jéj\ ) aiay),

e This may focus more on the (a) side: e.g. linguistic analysis of
the structures used in the content of the program (if it is fixed),
checking the frequency level of the vocabulary against a
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standard reference list, grading the exercise types that are
incorporated on a recognised scale of task difficulty etc.

(8 Aeaiinaall JSLll (e g salll Jalail) Q) s o rciladl (1) 11 e jiST K 53 8
L sra (e L G inas Gl e el ) g A cpslall ) il 5 s pall 5 dy jlna
&l dagall

e This might be called 'materials analysis'. Or it may focus on the
(b) side: e.g. finding out what the syllabus for the current year
actually says my learners should be doing, doing an analysis of
learners' needs or interests, finding out what the school budget
actually has available, etc.

Jlall Jars e rilall (@) o 385598 Ll ol o) gl Jalad® agle (sllay () Sy 12a
Jalaty ALl 5y 585 O Camg sl Gpaladiall @815l 8 sty M) alell giall Lo 48 e
Gl ¢Shad dalia A Haal) A e 49l Le 48 jea 5 cpalaiall pllian s Cilalgial

e This is in effect 'analysis of the learning/teaching situation'.
These are all things that might appear on a checklist and of
course can all alternatively be decided by the evaluator just
"off the top of his/her head".

Slo el 38 A LY OS a oda M il Alls / aledl) Qa8 il e 1a
fanl ) b lel (" L i 1a 5 0 (0 Vs canll (S ol s i e Al

e Further, with respect esp. to (c) the suitability judgment itself,
these may bear some 'research’ in the form of reading up what
theory, research studies and so forth have to say.

Uary (385 38 638 g cduadi oSl daeDla (s2a (7)) (S ESP. pl i) ae dlld e 3 SOle
sl O oy el 50 138 5 i) bl all g ey plaill o La e 3l UG 8 "l

e You have a program with certain characteristics and you want
to use it with young learners (as the publishers indeed claim it
is suited to be).

(0S5 O Ll Anlia (& @l 5l1 8 a0l
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¢ Instead of just relying on one's own judgment of what is
suitable, one can read up what the collective wisdom of
psychologists, educators etc.

& el el slle (pa Faclanl

¢ have to say about what the characteristics are of young
learners and so what suits them. Similarly the general wisdom
on how to construct multiple choice items (e.g. in books on
testing) may help evaluate the suitability of m/c items in a
CALL package.

AaSall b (Jially 5 L aganliy 13l i luall Gpalziadl (aibad 4 L e J81 O ang
A8 (oaay) pe sl 8 JE) Jis o) LA Baaetie Glas g ol 4K e dale
CALL,h}gG/eg#\hgmdm&B@cmu

e Research studies of the way learners use CALL, teaching with
CALL etc. may also be worth looking at, and indeed if a
program is supposedly designed to aid reading, the general
wisdom on the teaching of reading and reading strategies, and
so forth.

3l ) Loy CALL g ol 5 ifinall il )3 (8 CALLpRARA (3 cppalaiall 4 5k
Ralal) AaSally ool il Bae Lunal gl ) e o5 13} i s s laill aiany Lol 0055,
cﬂ.\j\}j \JSA} 60&‘\)5“ &_I\A;.u\‘)iu\j b;\)&” U‘“‘.‘!‘)'ﬁ LA;;

e However, there is always the danger that supposedly 'general’
research findings do not actually apply in your situation for
some reason.

s Gkt Ay Y aladl! O G yiall (e i gal il o 3 pkalaia Laila cllia (@l aa g
Lo élauza g b a8 .

But if you are using the checklist approach there are some key things
not to forget:
oY O Aagall [ 5aY) mny lia Lpma el g a2iins i€ 1) (Sl
e Be explicit about where the list comes from, which existing one
is being used/adapted, and have as many detailed subsections
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as possible. Make sure whatever system/list you use covers all
three of the (a) (b) and (c) aspects

el el / Juilly 53 53 g dual i i 521 5 Aalal) (a iy (ol (o Jom Lial 5 05

JS iy aladinl 41 / alas of (e 0SB ISQY1 a8 Aliade Do il ALudY) (e a0l

552 () 5 (<) (§) e 3038

e Cover the (a) aspect. A description of detailed aspects of how
the program works, with examples of actual items, screens
etc., and what it does (a) has to be incorporated, since the
reader cannot be assumed to be familiar with the software. If
part of what you are evaluating is a particular task that is not
part of the software itself, or some language element supplied
by the teacher, make that clear. But that alone is not an
evaluation.

o Jac Sl dbuadill il sall liia s cia ol 585 O g (1) (1) e s
Lo Y ady 13le g @l ) Lo g oLl g edladl) 3 gl (pa ALl pa ¢omali
anli S Lo e s Ja S 1) zalinl we Al n e 6 of g of (S Y

i (e 83 ) sall Aall) jeaie Gy ol cdnsds geali ) (e le S Gl duald daga
assil) Gl oas g I3 (&1 Laal 5 3 s g calaall,

e Cover the (b) aspect.
o (@) culall Ayl

e Give a full account of (imagined or real) target learners in a
situation in a particular country at a particular level etc.
Evaluation for some generalised 'learner' is not very
convincing.

8 Oara 2y A sl 8 gl Cnalaiall (L@aadl 5 Aladl) JelSH lie W) ellac
laa daiie Cunl Malalall" aaza Gard ar@ill &) axe (5 gls,

e Don't forget (c) i.e. explanation of how each feature of the

program (a) does or doesn't fit (b). This needs to be supported
wherever possible by more than your expert intuition -
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reference to applied linguistic concepts, research, models etc.
(E.g. Chapelle 2001 pp45-51). This is the crux of evaluation.

SV ling 138 (@) ae it Y sl (1) el ) (g0 800 IS Sl = 5 (5l () (oneii ¥
alaal N5 il - (alal) sl Guasll e ST Ao g USas @l S LK ac i ¢
Yoo) Jabd QUL Jue o) &l 3l 5 o gandl 5 daddail) 4y 521l pp45-51). 5o s
arill A g

e The actual organisation of the writeup of such an evaluation
can be done several ways.

Gb oy 2T (g (Kan asil) A8 (e s UKD adadl) Aalaiall

e The most popular and sensible probably is to describe (b) fully
in advance, and the relevant research/theory background to (c).

il sheall 3 183/ Esall 5 clasia JulSIL (@) o s o Loy y Jsina s A SY)
) & Al s dlul),

e Then go through a systematic set of (a) points - different
aspects of the materials - giving a clear description of each
aspect and the actual evaluation (c) of each in relation to (b).

Can g elac] - o) gall Aalidall (il gal) - Jalis (T) (1o dalatic de gama VA (o ilaldl)
Q) Blaiy be & JS (e (7) Ardl) andill g cailas S (e gl ).

e Some people use the overt structure of the specific materials
themselves as the (a) basis for proceeding. E.g. instead of
having a prior idea of what categories to look at (e.g. from a
published checklist), and using headings such as 'language
content', 'balance of focus on the four skills' etc.,

Lea mall sl (1) Ll e Lo 3aaaall ol gall (e ile (S8 addling (ulill (any
A8 (e JUiall Jaw o) (8 laill Le U8 (e dnsa 3588 0 g g (e Yy JUall s e
@J‘Y\Q\JQ_A\GA&:)ﬁ)ﬂ\o\y'c'w\g}&"d&w}&e\@b ‘(‘)J.I‘\.:\’.A‘)A
“ﬂjb‘;‘\u}'
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e they proceed through a list like 'reading passage', 'cloze
exercises' (i.e. things the programmers present as separate
parts of the materials).

cLiY e ) A L”gi) "G HS Crlal! (5 yall 3o 3 Jia daild DA (e (3l Ll
3 gall (o Aliaiia 61 3alS),

e That is in some ways 'easier' but of course instead of the
evaluator imposing a relevant set of categories of things to look
at it puts the materials in the driving seat and may mean that
relevant things do not get looked at.

Adall Gl de gena aiall i b (e Yo adalls (815 "Jeu) GBokall any B 58 134
13 g1 o ind Layy s 3ol e 3 o) gall a4l 3 Hlaill L) (e il e
Led il e Joass ¥ ALl

e Compare what happens when you visit TESCO without a
shopping list of one's own made in advance, and just uses the
shelves of the store as a prompt for what to buy as one goes
round!

Ladd andtiin g cledia ¢ pall (e (3 udll A (53 TESCO 5L ) e Chany L ()8
lad a5 32 s W jliicly (5 yidy ol 13kl Adlas 1S () jaall Casd

Methods of evaluation (B): Empirical evaluation
(25 sl 1(B) i) Gl

e Other methods of evaluation generally require much more
work, and for the materials to have been used for some time by
learners/in actual classes (compare situation 3), so they are
often firmly fixed in a specific teaching/learning situation (b).
However, they do move away from the purely introspective
approach.

Craxdin) 38 () 65 Gl ) gall Ll eJaal) S Callai L gae anill Cadld (g Lo
0S5 Le Llle Gl (Y pocagll o )8) Adedll culidall 3 / Cpaleiall 2o g3 8 ) iand
g oo i Y Leld el aay () alail) gl / Baasall G pxil) 8 o e gl A5G
Ay o) ,a1Y)
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e These are the ones that incorporate activities that are just like
those we would otherwise regard as typical of regular empirical
'research' - measurement, surveys etc. l.e. they may entail
using questionnaires and interviews, systematically observing,
eliciting 'think-aloud' data from software users, or testing
users.

Oe Aaad sad andy i S @l e Llad & A Adaiil) et ) @l o o8
alasinl e g shaii 38 Ll cle Mial () &) (ulal) - 'Candl' Ay ol dgalal)
(e (e "Je O pay pSall" clilyl) Bl dalaiie 48] ya g DlaAll g ULty
el LAl o cciliaa )

e They may mean doing 'studies’ (experimental or not)
comparing the success of one material against another and so
forth, or indeed doing 'action research' with CALL. (See
Chapelle, Jamieson and Park 1996 in ed.

138 5 ¢ Al aum Bas) g sale Lo A jlaa (Y sl Ao yaill) 'l ot 4y i O (S

ale &by O smmala (Juld lail CALL. (pe " 2oa Y Gl Jadlly oLl of el 5

Al Y441

e Pennington The Power of CALL for an overview of types of
empirical research done on CALL classified by the kinds of
methods used; and Chapelle 2001 pp66-94 for a more detailed
coverage, in relation to CALL tasks of the more communicative
type, and classic SLA research issues looked at in CALL)

ddiadll CALL e 43 aball 4 il & ganll o) 53l e dale dad CALL 358 () sininiy

S 4kt e Jpaslipp66-94 Yo o) Jalds il cullul) o i Cava
LSS Glagaad) 3 pad Gua s cdalial 5ill 15391 ST (g pleall CALL (3lahy Lash Slpaads
CALL) (o Adisall Llasll

¢ In themselves these 'research’ type activities are non-
evaluative, in the sense considered here (except action
research).
Cgay o liinly) U plail) eay clpepiill LG e "l ¢ g3 AdaiV) oda Lgusdi
(Jasd
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e They are best seen as scientific means of gathering facts and
testing hypotheses which can then either remain as cold
statements of fact about what the effectiveness of the
materials is or what people's opinions about them are, or be
exploited for practical ends as part of an evaluation exercise -
i.e. to make decisions like those described at the start.

L) it lld vy (S Al b il i) 5 (38 pand dale Al Juadl il yint
ol cagie Joa Gl o)l La sl 2 o) sall ddlad (sae Lo Jgn ddiiall (e B2l iy jual
iy Jia cal i 58 33 ) ol - sl A jlas (e 6 3aS dalead) clle Gaiad] Jaius o
Al (8 Lgda s Al

Examples are:

Gy e ABY) s

e Doing a survey of teachers and/or learners who have used the
material and finding out how they use it, their difficulties,
attitudes to the interest and usefulness of the content, tasks
etc. Checklists can come in here again. E.g. one can base a
questionnaire to users around the same set of (a) and (b) points
that might otherwise be the points one asks oneself about in A
above.

38K A8 yaa g A gl ) geadind Al Cpalaid) of /g Cpralaall Ailainl du) ja o) jaly

ail g8 & algall 5 (s sinall B2l 5 dadiaad il sall 5 g sganl g (Al by graall 5 cdaladiinl
Ol G Of o all (S JU) i e s a0 8e L A 6 O (S daal al

¢ yall Jluy i) elly Cadla (585 a8 Al Llad) (Q) 5 (1) de sane ai Jsa (ediiiosall
el (1) (s 4y

e Observing a class using the program, taping and making
systematic notes on their difficulties, actions, strategies, what
they say, the teacher's involvement etc. Or one can ask learners
to keep a diary of their reactions.

Sl sl e dmgiall cillaadlall o i s Jami g zeali s alasiiuly 438 480 4

OSay b Gy 1) La g alaad) @l 30 ¢ o gy Lo s i) i1 5 Cled a5 clgd seal s
celladl 353 ) e il SA) e Walia salaiall Jly o) ¢ jall
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e Getting the computer to store records of actions performed by
learners using a program and analysing them to infer learner
strategies and processes. (E.g. revisions when wordprocessing,
accesses made to an online glossary when reading). Example in
T. Johns 1997 ‘Contexts’ in edWichmann et al Teaching and
Language Corpora (Longman).

Ay Gpalaiall Lpasy (Al le) a ) s (333 S el Slea e J gl
LY Lelilat g dli v die JUall Jiw Ao cilaaanll) cilleal) g Sliadl ) alaiall
Jra (3e) ) die i Y] e Glallaiaall osald ) Gl Al 280l cclalS) dallas
8 JUall T, 8 'l 199V 35 sa edWichmann gaebaall s il 535 5530 5
i),

e The classic research comparison of those using one program
with those using another differing in a small or large way (or no
program... just doing non-computer equivalent tasks) over a
period, with before and after tests to check on how much has
been learnt.

g g O it (Al S 51 ae aa) 5 el padiies Gl @l (e LSS & gand) 4 )l
(ismasll ye ABlas plear alilll 3 jaa | zali g (sl 5l) 3 S ol 5 paia dilida (5 A
aaled i gAll jlate (pe (38l Ol LEAY) 22y s U g 3l (20 o

e If A type and B type evaluation are both done, the connection
between the two needs to be spelt out. If the A evaluation
resulted in adoption of the software, did the B evaluation show
that was a good decision?

pifi e i 1) Ahagdll (& ) (g Jay 1) A83ke ¢ LaaDIS 5 B g 515A & sl o3 10
Sl 1) 8 S B axi () jedad &l ccibina yall alaic] 8 A
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LECTURE 5

Sl CALL il dps yo 440l

v" A Checklist for Judgmental CALL Evaluation

o The beginnings of a CALL checklist follow, inspired mainly by
Odell 1986 ‘Evaluating CALL software’ in ed.
Cilina s ap® VAAT Ui 5) Adans) 5 Ll 5la giusall CALLA Fman yall Al iy s

ed " CALL

e Leech and Candlin Computers in English Language Teaching and
Research and John Roberts’ 1996 article in System 24, but not
exactly following either.

A sl i) Al aalati g sl (& 53 gaaSll 5 jea) Laadiul Leech and Candlin
dashie Y¢ 833l a0diu) John Roberts’ 1996

e This is definitely not meant to be exhaustive. You are invited to
add to it, and subdivide into more detail, especially in the
pedagogical area, as you look at actual software and think of
points that aren't covered. It is meant to apply as much to
generic software like the Internet used in some way for CALL as
to a dedicated MMCD.

O 2 e o) A g cad Gl ALY gene cul Alld ()55 o g Y AUl s

Lol &yl g Al el ) 8 sl Sli€ay LS ey 50 i) Jlae d Aualiy g ol
s Y ASad (e Ao gy e 5l iy Gl (o (o Jihall (o s gt 3 o
AaiadsMMCD 4 WSCALL A Gkl (fany (8 aadins

e Remember you can organize an account in various ways — e.g.
describe all the (b) first, then the (a) then finally do (c); or you
can make a list of points each of which deals with (a,b,c) in one.

& (1) & Vsl (@) s iy JUal Jiw e - ddlide (3l Gl aalaii GliSey S
o o (7 e o) pa dalay Lie JS Lol (e Al apali SliSay i ¢(z) 1al




32

e Some side questions | am not sure of the answer to:
sl LRY) e 1Sl cand g Ailad) ALY ang

e How much CALL evaluation can be done using 'universal’
criteria, how much is inevitably local to particular learners and
situations? Chapelle 2001 ch3, from an SLA perspective, tends
to emphasize the former, |, from an ELT perspective, the latter.

sV 5 Galad) Cpalaid) dae sa oS €1, Fallall jlaall CALL agi aladind &5 (o
DAY 138 g ¢l e aSlll ) daas SLA shie e 5 «CH3 Yo o) dald S
ELT Lshie (g

e Should one pay any attention to the claims of the producers of
software? Should one just evaluate the program for one's own
purposes regardless? Or should one separately consider also (i)
if the program does what it says it does, and (ii) if what it says it
does is suitable to the target teaching/learning situation? Some
suggest evaluation should have these two stages - External:
Relevance to particular needs of particular learners (e.g. specific
level, ESP, syllabus).

Al ary il ani o jall gty filina i) adie ey L ) il G o pall oy
Lyl Jeadie JS Sl () ¢ jall sy o € 4alal) ¢l al 2 e

¢ alady 450 Jsi Lo Jrs el S 1) ()
Lgmmy € alaill Alls / el Cingd Conslia oo alady a3l Jsiy Lo 13 (SUN) 5 (i)
® Ol pall il andl aiy W oy

(e

¢ Internal: quality of the work per se in meeting its declared
specification/ aims. A prog. may be unsuitable (alone, or
compared with another) EITHER because it is perfectly good but
the wrong level of sophistication, coverage of items etc. for
some class OR because it is just badly made.
A Lgie dileal) Calaal) / Ciliial sall Al & 4313 aa 8 Jasdl 3300 1 AN
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Sle OS5 Ll 3a Ll s W) (AT e 4)lia Sl claas ) dailia pe (<508 £ 5 5
s Lo LSy o Al Gand elld ) Lag 3 i) (pe giisdari g ¢ shaill (e (el (5 g
gall
e Asyou try out CALL software: BOTH evaluate the software using
the checklist, whatever comes to your 'expert' mind, and my
hints (aimed to make you focus in more depth on either (a) or
(b) elements), AND revise the checklist to become more
comprehensive.
W liee ST sai e S 5 llen ) Ciagd i 5) lilagaliy e Jinll ' 5l dlias,
N sad Sl raail dppa yall L) iy o(() s (1) sl

v’ Specification (External pre-requisites of the software,
consideration of which usually needs to be prior to any
consideration of real pedagogical value. Used to assess basic
practicality of using the software.)

di 058 of (Al sale Zliny @Al A kil g el ) Cile ey dga jlall) ciliial sall
(bl o Al dlaal) 2l dandiaal) Agdal) 4y 5 il dadll liic)

(a) Aspects of software that are usually present and need to be
looked at separately for evaluation:
Jaaidin JS Lgd haill 3ol ) ) zliad s 33 s ge (3583 LaBale ) zeal Ll (e il sl ()
:pnill

e What price (if not free), for multiple or single users? (Bought?
Shareware? Freeware? Licensed? Homemade?)

e Is it readily available?

e What hardware platform required (type of computer
PC/Macintosh, speed of processor, amount of memory, type
of CD/disk drive, type of graphics screen capability, printer...)?

ey T3S jLia gral gy So 10 Tanaal ol (padiiivea saad (Ulas (S0 ol o) a1 58 e
(Saall dalas fad jall € Jlas

7l sgans Aalia o Ua
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e What other software needed as prerequisite (e.g. Windows,
SoundBlaster, particular fonts...)?

e Does it have restricted compatibility with operating systems
(e.g. Windows NT) or networks? Does it allow multiple use,
backups?

¢ What management required - i.e. someone's time to set things
up and keep them running properly?

Aalal) dn gl ot gl i€ ¢ 532k s i) Gaana Ja S A st (5 AV gl Ll L
f(...

cemn Ja (A o NT s s Jia) Jaseill) dadail e 3815 e 408 ) ellia 55 Ja
¢ a5 cosmal pladinyl

Sy Jandl 5 Ly a1y cLiV) dlaeY sl ol ci g Jie — ddkaiall 5 Y1 Lo
Srnia

(b) Aspects of the teaching/learning situation that are usually
present and which are relevant to deciding if (a) is suitable or not:
Specific school/learners - what do they have or can they afford in
the above categories?
What school resources of staff and expertise are there to get things
working and manage them?
Ma3Y dlall il a3l 580 s 0583 e bale i) aladl] / dpagletl) ANA) il g ()
Y ol alia s () Q1Y) )8
Solef 5 sShall il 8 alea agiSay sl agaal 13l - Cpalaiall / diga 4y
leiylal s Alalall cLsY) e Jsanll an g8 Ja i sall ) i g 30 50 ds y0e 8 L
(c) Does a fit b ? OR What b would a fit?
.... Go through all the a/b points above checking the match.
Can one even begin to consider this program - no point unless one

has or can afford the platform etc?
$ o Gl e 1 §() e @ilhs b ()
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3l (e (Gaaill 5 oMol o /1 Lali s DA (e Al

O OSay sl agal aal S5 al Lo (ssaa Y - i) 138 & Sl 8 Tay of o yall Sy s
?é"‘ .x‘j -

v" Program design (A lot of these points broadly relate to 'user-
friendliness' of the software, or the ‘computer-user interface’,
largely independently of any pedagogical value, but
overlapping a bit)

034 (e ).\.\SM Sl )J}-LLASM el;.u.u.n ‘\.@A‘j}\ GA\).\M e\A;:u.u\ M}@""‘") ca\_a).d\ e.m.mﬁ
Aalaie (S5 5 5 Aed (gl e S aa () Jie U ¢ sl 5 i e Juai Jalil)

(a) Aspects of software that are usually present and need to be
looked at separately for evaluation:
aaiia (S0 g il sale) ) 2 liad s 335 g0 055 La 3ale 3 gmal all (e il sl (1)

v" How is the program loaded and run?
v’ Speed?
Caliai ol all Jaen 2y (S
fie )
v" What typing, deleting, mouse use, clicking buttons and such like
basics are required?
Glanlu) o3 Jia g 5l Y1 Bsd a5 ¢ slall alasiind 5 ccadall s AU o L
40 gl
v' What is the navigation means (menus, buttons, icons etc.) to
jump back, forward, begin again, see where you are in the
program etc? Organisation of component exercises etc.?
Oe e el ) cel sl () Ol (il i g Sl 00 a0 all) Jasl) il s o L
&) bl jemie aalaii lld ) Loy gl ) 3 lila 0l 43 caa

v" What means like Escape/f10/Home etc. to exit program at any
point?
fidanl gl & el Y &) Escape/f10/Home Jie (siny 13l
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v Does the program readily crash or hang when the wrong keys
are pressed (e.g. Break, Escape...)? Or when you click fast with
the mouse? Idiot-proof?

Ul Jas Ao ) Lhla mpilie e Jazazal) oy Ledie Jlaady 5l de sy Jlany gl ) Ja
el e A, € Ao o aslal) (358 L) ie 5l €(LL z Al ¢ S

v Does it deal with responses with trailing spaces, mixed cases,
numbers when words are required etc. etc., or consider them
'wrong' or crash?

LS allats Ladie a8 Y1 cdliliie a5 3231 ) Clilise pe Jadll 2535 ae Jaladll Ja
fllare ) "LA" CilS Gl b kil i Al A&l

v Does it cope with typos, slight misspellings?
v" What output features: Sound, Graphics, Video, Written fonts,
Screen layout?
v Presentation? How multimedia is it?
¢ 53kl Jailus 511 A8 € apiil) i yal
v’ Clarity of screen layout — e.g. text size, chunking, margins?

v’ Clarity of icons and their style (cartoon?)?
?(Sp ) Ll 5 5 sal) 2 sams
v’ Can features like sound be switched on and off? Can graphics
be skipped when one doesn't want to wait while they appear,
but get on with the task?
) g die Cla gl el Sy Ja Sadatie gad e J855 O @ geall e &) e Sy Ja
flagall oda o Jsanll ae (815 cla ) seda aad LTV 4y 50 Y

v" What instructions provided - amount of them and the language
they are in, and level of difficulty? (A reflection of how far the
software is general purpose versus targeted on a specific set of
learners in a particular class/country/level)

bl (sl LlSail A )84 small (5 siuna 5 el ) Al 5 LgiaaS - dodiall Cilagladill Lo
ans Lo cpaleial (e 303as A sann o Aiagiuad) Jilie deladl Gl 2 S0 s g
(sl [ AL} / &) ya g
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v’ Separate booklet and/or online help about how to work things?
v' Opportunity to print?
¢ LY Jae 488 Jga Joiie i€ ) i i) yie sac b

¢helbal doa 3

v' Opportunity to save uncompleted tasks or scores under
individual ID and carry on next time?

TR 5 pall Ll jaiu¥) 5 (538 Coyma cand Leladt o) ALaiSal) pe algall Jainl dia

v' Is content fixed or allowing/requiring to be provided by teacher
etc? Authoring procedures? Or indeed is the software only an
authoring language?

el ) S e 5 alzall 8 (e Lganaii cand 1) allaia / Lasdl )l (5 sinall Ja
Uil Zall as o) ol ) g a8 gl d o Sl

v Kind of program in computational terms (pattern matching, Al,
parsing....)? If on WWW is it in HTML, Java...?

WWW e 13 (... Jalasll cAl eJacall azgum) A pulal) Ailallaiagll = G.A\),d\ & 5
£ UL cHTML & 5o

(b) Aspects of the teaching/learning situation that are usually present
and which are relevant to deciding if (a) is suitable or not:
MA3Y Alall cld a5 80 5m 50 (65 L sale i) aleil) / daglaill S} il g ()
Yl i g (1) 1Y) ) 8

e Specific users - what can they manage, given their prior
experience of computers? What do they find clear and
'friendly'? Are they even familiar with the query keyboard?

e Specific users - what appeals to them as attractive/important in
a program? How sophisticated are they?

Y Lo € i galll 5 jeal (b ARl o il 1kt dlglis i Of agdSely — (e (eddinse
¢ Jlsndl milia pe a0 e an Ja € 54" eual 5 oaa

S € Y1/ Qi) IS aalipl) 138 agds 53 L - (ddaa (ppeddivee

$ai 5 ) shay

e Specific users - what instructions can they understand easily
(given their competence in the language the instructions are
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in). What computer actions do they know already as against
need to be trained to do?
u‘;e@qguﬁ\p)d}w@uwwmgw\@u-wmwm
agiala Jilie Jadlly Lo bl (58 g 1508 Al j5gaasl Gl jal L (ol Y
¢ il

e What facilities for hard copy and individual scoring are needed
by course requirements?
e Teacher - what time/inclination to author, what expertise at

authoring?
%52l cildlaia (3 b e (538 Jamss e slae ol dald 31 je L 4alal) ale

falill 85 Al o Lo cclpall () an il / ) La - aledll

(c) Does a fit b ? OR What b would a fit?

.... Go through all the a/b points above checking the match. E.g.
¢ o Gl 13 5l 9() Gilkai o ()

OB Jase e 8ol (e (38l g o3lef ) Llad) A8 je ciladl)

e Are the program features too poor? too unattractive? sound
obtrusive/irrelevant? ... given the experience and expectations
of these learners.

o S sl L Ala ¥ /0 5 € Ll Glis e € s 3y el O e
Oalziall e 58 (e il gil) 3 all ) jlas

e |Is there so much that is unfamiliar that the students and/or
teacher would spend too much time just mastering the
technology, not doing real language work?

QY dasé i 1) e I (3l 8 el 51/ 5 DUl e S dsa g il e (g
a4 Jlaely oLl a5 cln 155
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Lecture 6
Chapelle (2001) Evaluation

e The judgmental evaluation
e Language Learning Potential

asﬂ\?hjzjﬁ

e Chapelle (2001) describes this criterion as the degree of 'beneficial’
focus on form that the software provides to its learners. It
corresponds to the following questions: does the software present
students with opportunities to learn the language or just to use it?
To what extent does the software shift the learners' attention
towards beneficial focus on form?

3 yaal ol Aalll et DUall dim ji anhy gl ) 138 Ja 4000 ALY QMG 58 5 Cpaliall
00l e aiall 38 5l gan pnaleitall ol el yall Jsag (530 sl () Saalasial

e Chapelle (1998) also argues that if the input has been made salient
it will help with language learning. UUEG focuses intensively on
the forms of the perfect tense.

AR aled o ool Cagus el 555l QLAY o el a3 130 4l Ll J 55 (V49A) Juls
ALK A Y Jal e ke K5 K 3 UUEG

e |t promotes input saliency by highlighting these forms and writing
them in italicized, bold letters.

o aly (i) Jaall 8 agd AUl 5 JIKEY) o2 1l DDA (e A Al ) i gl
350k
¢ Indeed, previous research has proven such a technique to be very
effective (Long & Robinson 1998).
(VAN sy g 5 adsl) lan Alled () oSl Al o2 Ad L) o) il 38 g ¢ Jadlly
e Furthermore, both the colourful, animated pictures and the quizzes

contribute to 'input enhancement' as termed by Sharwood Smith
(1993).
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() 39Y) Cuews Sharwood Jé (s 4gle (3l LS

e During the speaking task the focus is entirely on the contracted
forms. In the listening and reading tasks, learners are tested on their
comprehension of both the dialogue and text respectively, with a
moderate focus on the forms.

aiy g ebel il 5 o e algall glal A sledll ST e LIS 58 5l oy Aslalil) dagal) SO
Alxiaal)

e Chapelle (2001) and Skehan (1998 in Chapelle 2001) suggest some
conditions which might characterise a task that draws learners'
attention to the form. I will focus on two of them — namely,
‘modified interaction’ and ‘modified input’.

et 8 il da g pdl) ommy pudig (Yo o) Juld A Y99A) Skehan 5 (Y +)) duls
Jaaat! Lea 5 agia cpiil e S g Cagu 23 sl ) cpnalatiall oli) cdli ) degall
' Alaeal) DR T G Jeladl)

e Similarly, in the speaking task the students ere asked to log into the
chat rooms to compare their pronunciations (after they have
compared their recordings with those of the model).

A ) 20, i Y Al il U 8 Cpe bl 4GB Lagal 3 e Jially
(A5 (e @l aa agiBDlaaid ()& o) 2y) Galdl) agila

e Consequently, the author expected an interactional modification to
take place. The author also devoted a portion of time to focus on
irregular and regular verb forms and their pronunciation, mainly
using the verbs in the program.

le o Cilsall Ganad LS (S 2l A de a5 st Jlas) Sl (e a8 g3y (A Ayt
ARy Ll Gl 5 ¢ (3lail) 5 Aalall y dpallaill e Jladd) JISET e 58 jill gl g
kil 8 Jlasy!

e Itis obvious that when using UUEG an interactional modification
between the learners and the computer is to be expected, and
Chapelle (1998) suggests this to be a key element in developing a
CALL task.
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ol i snaSll 5 Gpaliall g Ade W65 O JLa) UUEG aladiul die 43 sual o)l (e
. CALLAcgn sk (g Ly | puaie (555 1308 0 () a3 (V394 iy e i

e The reading exercise provides a prime example of this theory, as
meaning is expected to be broken down when students are shown
the hyperlinked words.

Byl (5S35 () adgia el o) LSl laill s e adalus JUie Be) 3l A jlas i g
O e i) Bl ¥ el e o Leie Jiul

e These students were expected to obtain help by clicking on each
word to get its meaning. However, while this element is considered
to be one of the strengths of the software, there is no other way for
learners to get help with other words that they might find difficult.

Al JS Ao jail) 5y )l e sacbual) e agd gan a8 giall (e (o) @3l Y 58 4
‘Fb)ﬂ\&b)ﬂ‘k@w\h\}ﬂ.\d\\MH%@‘&J@JLQL\M‘ALJ}.AAH
Asra L san G 6 AY) Gl pasaclue e Jpanll cpadaiall (5 Al dl s a8 Y

e Therefore, in the author’s opinion, a link to an online dictionary
was a solution for this.

Jagd Sla i i) e saldl) ) Ll )Y IS il gall 615 el

e Moreover, learners were given a chance to preview the passage to
help them answer the questions. By consulting the passage,
learners were interacting with the computer.

ALY e ) e agiaclad 5N Aiad a i Cpalaiall Cinie ol e 5 0
el e Cppalaiall Jeli a3y sl 55 JDA (e

¢ Interactional modification can also be achieved in the speaking
task; when observing students during their performance of this
exercise, it is clear that modifications can come in the form of
repetition requests whilst comparing or checking the transcripts.

s3¢] agilal ¢l Ol 48) ja die sAakll) dagall b e lill Juaedl) Baay o Liagl (Say
saal ol 4 )il il ) S8 cillla IS8 A Sl o oSay clbasdll () el gl (pad dlaall
e saill (e
¢ If the software were to give a statistic of how many times options
such as ‘preview the passage’, ‘compare’, and ‘transcript’ were
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accessed, it would give us a real indication of interactional
modification between learners and the computer.

5 AR adaiall Baalia! Jie 8 V)l A 48S e dglian) el galiyll (IS 13)
Sl Gaalatiall G Jpaxill Ale Wl L | 5 5e Lisdary 4ld ) J gasa sl o3 'l
e Unfortunately, such a feature is not supported by UUEG.
. UUEGUS (5 5 el 028 Jia dlaic) o3 ¥ ccandl
v Modified output
Uarall A
e Chapelle argues that CALL software should have the ability to let

students 'notice’ their errors as this would help them to shift to 'a
syntactic mode' that aids in internalizing the new form (1998, p.4).

peitaal o il COUall ' el e 8 al agal 055 o caay CALL geabind) s Juls J
Baadl 23 pail) el 8 ae L "ay il ja 5" ) J il e agiae e 43l (e 138
P.4). (V33A)

e Borg (1999) also claims that error awareness helps students to
'monitor and self-correct their use of language' (p. 158).

I il 5 aa I e Coldall seluy Uadlly o ) G Ll o2y (V999) § 50
(VoA pa)" Axdl agalasiiul

e In UUEG, the feedback is very appropriate and one of the potential
strengths of the software.

bl Alaiaall 8 58l Ll aal 4 5 caslie aa Jad 350 55 ¢ UUEG

e By pressing the ‘check answer’ button that is found at the bottom
of every page that has exercises, errors are crossed with a red line
(or with a red cross if no answer has been given)

Gl Aniia S 3 el ¢ jall dadde el 2 A 'l saldl jlaalt 5 e Jaxaally
sl elac) 2313 jeall caliall aa ) seal lad aa eUad) jslai s ey il (g gins
(s>
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e Chapelle (1998) also argues that learners should be given the
chance to correct their errors, and in the exercises discussed earlier
students were given a second chance to do just this.

iy il 8 cagilladl moaaail da ) Cpaleiall elae ) cang Lial (Y49A) s J
add el AUl 2l da jd Ul prie Byl iy & Cad 3

o If an error still persists, the computer will eventually display the
answer in green. When the mouse is moved to the corrected
answer, it flashes the error in red and the right answer in green.

Ji by Ledie | pzad¥) o5l 4l & Jall e 53 e i dadll il 13)
0L Aasaall LaY s sea ) ()l Uadll cilian 5 ey geaal) Ala¥) ) sl

e The author believes learners will benefit greatly from this feature.
In the case of more than two errors being made, the computer will
advise learners to go back to the previous charts and check their
information.

O Ol e ST ga g A 5 el 038 (e 1S (Cpnalaiiall audiy G gasall (5 0
i) g dalul) Glaladall ) 52 sally Gpalaiall praiy 5 ganaSll o st (335 il oUasY)
ol slxa (4

e The author supports Chapelle's (1998) view that it is advisable to
have access to some online references that can help learners make
corrections.

el all Gany A Jsea sl 05 O mninsall g 0l (V39A) Jil G e gasall pey
Sasaaill o) ja) e Cpalaiall selud of (Sa (A a5 e

e When all of the answers are correct, the software displays a 'well
done' message in red at the top of the exercise, and changes the
answers into the color green.

s ) sl el Al 1 (e ey el all daaall GllaY) 4SS5 Leaie
adY) sl ) Al a5 caleall 038 (e (5 slall ¢ 32l

e The colored feedback is of significance: apart from giving a focus
on form, it allows the computer to take on the occupational role of
teacher, as people in this profession tend to use the color red when
making corrections.
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e 48 (zasalll e 38 il elac) g Hhaill Cijeay tdgaal cald A5 skall Jadll 250
e ol alasiinl ) daad Lgall oda 8 Gl 5 caleall gl sall 22l () 5 gaaaSU
u\aﬂmﬂ\c\ﬁ\;\c

= The judgmental evaluation

e A further strength of the program is the feedback provided in the
test sections (Fig. 6).

(1 ISal) LAY ALl dadiall Jad o ) sa aliyall (6 5aY) 5l Ll gaa)

e By pressing an orange 'e' button that appears next to each error,
learners are given an explanation of each of their mistakes.

Opaliall glac ) oy dlad IS Cailany jeday 31 fe! &l )5 e laxaall (33 5k e
el e (K1~ 5

e However, in order to imitate the challenging conditions and
characteristics of an exam, the program does not offer learners the
chance to correct any errors made during the test section (unless it
Is uninstalled then reinstalled again).

doa il a3y Y el ) ¢ latal) Gailiad g duma ik 2l Jal e @lld pas
L Bale ) a3 4t o lal) ol Le) LAY and oL (S5 35 Ul (gl epmaal] (palaiall
(soAl5a

e Unfortunately, there are no notifications of this in either the tests’
rubrics or anywhere else in the software.

b AT S gl gl ol Laa) Gglie e sl 8 13 el jlaa) A a5 Y i
el

v’ Learner fit
Cliall alaiall

v" In Chapelle's description (2001), learner fit takes account of both
the language level and its learners’ characteristics.

ARl (5 siusa (3 DS eV 8 3al auia) alatiall (Y0 o)) 8 dald Caua g b
Ll palriall ailiad
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v' CALL materials must suit the target learners, and accordingly its
tasks should be set at a level that is neither too simple nor too
difficult (Skehan in Chapelle 2001).

G5 sie (a0 Cany Lgmlal 88 5 ¢ bagionall Gpalaiall pa CALL 9 0 candsii Gl cany
(Y ) s 8 Skehan) Alall caa Y las Jagesy (ad

v' UUEG is appropriate in terms of content for learners whose levels
range from lower intermediate to upper intermediate, and it is
designed specifically for those who want to improve their grammar
In an innovative way.

Cand (5 ghall (o agih sise = o) b Al Cpalatall (g giaall Cua e daulia e UUEG
o) @ et 8 O sty Cpdll Sl Lanad deaae Ll 5 cdass giall (358 ) Jas siall
5_Sise A3y ylay ago alal) 42l

v' As for the author’s students, the program is well suited to their
needs. The author’s claim is based on the past evaluation of the
original book that has been used for more than ten years.

gl sleal s agilaliin Laai canlia el yall 138 () ¢ e asall oMUl dailly Ll
Wl i e e SSY Aaladin o3 o3 La¥) G (e alall i ) Dol

v With regards to difficulty and control, the help section claims that
there is also an 'orientation’ page within the program, but the demo
version used in this evaluation does not provide this facility.

O "aa gl A Loadf ellia Qimmwﬁég% 3 ol g 4y grall ady Laid
(38 al) andil) 128 o8 Aandiiiaal) Ay jail) ASial) 8 58 63 Y LeiST g comali all

v" Nevertheless, the orientation page equips learners with the
information necessary to operate the program, thus allowing them
to have full control over it, which in turn gives the software more
strength.

e catis Lo el Joatl o 50U il sl (el 333 Aol dim 5 0 el g
B ST i yall ary oy s 13 5 el e ST e AL 5yl

v" Indeed, students can move freely from one section to another,
record and repeat as applicable, and modify their recordings
whenever necessary.
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v" Furthermore, they can record as many times as they wish, as once
they click the button any previous recording will be erased.

v" Research shows that learner control is beneficial. However, giving
full control to novice learners (i.e. those with poor knowledge)
might affect them in a negative way (Clark & Mayer 2003;
Hannafin & Hooper 1993 in Lawler-King 2004).

Uil Gpalaiall ALlSH 3 jlad) elae | (el aa s odia (& alxiall 3yl O Eosal i
Hannafin Y« + ¥ e s & OS) 4o 45 jlay agde i o8 (4l 4 el aa lli )
FARRERE MBI PPERE L AP

v Whilst the majority of the exercises and their rubrics are clear and
set at the correct level for the author’s students, this cannot be said
of those designed for error recognition.

mall 6 sl 8 Circa g daiial 5 ago Aaldd) ol >3l g iy aill alare of a8
- < 9 5 pe ) ralas g ) =
sl ol yie W) ) Caags Gl @l e J o S Y 138 5 ¢ ae daall (Ul

v" Moreover, the author has a view which is consistent with that of
Heaton (1991): error recognition is not an adequate way of helping
students to learn.

e Gl O et (V33Y) 05t e B Lo 8 s d05) 4l pasdl (ld el e 3 0le
Al e Cntall sac Ll 488 Al g (ud Unll

v" In the author’s opinion they should be exposed to the correct
forms, which in turn would help them to produce the language
correctly themselves.

d\cu‘ulse.mr_hmojjmgﬂ\j A JIKEY UA)wu\Gu.u&J.mS\ LS\J&
v" Nevertheless, this is only true when considering the first stages of

learning; advanced students, the author believe, need to be able to
distinguish between correct and incorrect forms.
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O aleill (e (AW Jal pall eV (e 32V die munia Jadd 138 5 celld aa g
dagaall JISEY) o Suall e jad 5 5 ol ) zliad ¢ g sl sliie ] dlall il all
Asklall

v the author say this as his students still face problems with the
language and still produce errors, and the author doubted that these
particular exercises were easy enough for them.

celadY) i ) La g dall) ae JSLie () sgan) 59 (sl 3 Y 4dla Jdeay 18 58 gl
e Al AL 48 Loy Al il dalall o bl ada () o auall el
: : o Sl d 5]

v’ The tasks, like the exercises, are appropriate for teaching language
at the level required. In the listening task, the dialogue is simple
and the speakers talk at a suitable speed.

Asalic de oy il &S das sa )l sall

v" In the reading task, the language used in the passage matches the
students’ abilities perfectly.

Ay JaST e Gl ) a8 (58 55 adaall 8 daadisall Aalll 5 (3ol 5l daga S

v The author doubted that they would encounter any difficulties in
either of these two tasks as they already have been exposed to the
same materials.

Lica o 38 Jadlly Lagd (priegall ila (e (1 (8 caeliaa 4 4a) 5y Co g il g aall K

v All in all, the software presents the students with materials that are
new to them, and this enhances second language acquisition
(Krashen 1982 in Chapelle et al. 1996).

BBLY \JA} c?@JMba%\h‘;{a ‘_;d\ J\}d\ &A&_\M\ UA_)’-’C“L’)"M «JS) Lgdﬁ\
(V397 (a0 Jali 1982 Krashen ) 4t dalll il

v" Another issue relevant to learner fit is the level of the program’s
appeal to learners. If it were repetitious and dull, it might generate
the unwanted factor of boredom.

58 ilS o) Cpnalaiall el yull il (5 gl s Canliall alxiall Alia culd (5 AT dpad
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v" Yet filled with colours, different cartoon characters, animated
visuals, games, drag and drop quizzes, and record and compare
exercises, the author considered UUEG to be very appealing and
joyful.

(¥ g AS jaiiall o guyll ) s il Dy 5 HS Cluadid o) ) pe Sl GV s
ha Llds 0SS GTUUEG gasall s ecpball G (o8 s Javan s ecilibunall 33
A

v" Furthermore, the ‘help’ and ‘report’ options make this programme
even more attractive.

Apila ST el 13 Caban LAYy 8 Baelaall b edlld e 5 50l

v" Learners can find help and support for the most frequent technical
problems encountered, and there is information at hand about the
system requirements and how to set up the microphone (which is
not easy to do).

Glia 5 caggal 51 A Lo sl Y Ayl JSLEAY ac all 5 ac Ll Slagl (ppaleiiall Sy
el e Gl (Al 0585 Saall dlae ) a5 allaill bl Jga 2l Jsliie (8 il slas
(42 pLal)

v" Installation instructions are also available, along with a contact
number and an email address through which it is possible to leave
feedback about the software.

s SIY) 3 ) O sie A5 JuaiVl aae e caia ) L byl 558 i Capiil) Cilaglas
bl Jsa 250y & i ) (Saall (e (52

v" Indeed, it is the author’s intention to set the author’s students some
homework, in which they must write (using the perfect tenses) their
own feedback about UUEG, detailing their experience and opinion
of the program

O i ad sl el ) a5l (any e ) QU Jasal g sl 4 a ¢Jadlly
a5 aginyad Jaaldt ¢ UUEGU sa oalall agilanSla (LIS dia 3V aladinly) |5
il

v" These can then be sent to customer support. The purpose behind

this is to overcome one major drawback of UUEG: the software
does not cover the important skill of writing, and this is of great
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significance as the author’s students are keen to improve their
skills in this medium.

) e Glatl) s @lld el jg e cangdl oDlaall acd ) oda Jlu ) Glld day Sy
5_mS Apaal 4l 138 5 AU (e Aagall 3 leal) oty Y i JIUUEG: J Al gl
1 o3 3 gl Jlen s e (o smmisn (e die U 1S

v" In the ‘report’ option, students can monitor their progress from one
section to another within a single chapter.

2al g Jaad JAla AT ) and (g0 485 jan g3 pail) aia ) @Al (R Caalall LAl

v" The report shows the learner’s name alongside his or her score in
each of these sections, and after finishing each chapter learners can
compare their most recent score with those gained earlier in the
program.

JS (e elgiV) amy g Al o2 (e IS 8 A p0 ol dsila ) aleitad) ad o 5810
8 il 8 Al el aa | se (Cpalaiall Lale | ghoan 3l daiil) &5 jlie Sy Jucad
(Gl L

v An overall average will then be shown at the end of the course.
Characteristics and controls such as these demonstrate that UUEG
makes a provision for self-study.

O i 3 Jin aSad jualic g ailiad 5 ) sall dled L aladl Jas giall 8 jedans Gl ey g
A1l A all oSs 4l UUEG
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Lecture 8
= Corpus Linguistics

e A corpus is a collection of language material, made in some
principled way (not haphazardly), either on tape or written in hard
copy (e.g. books, student essays) or in electronic form. We are
concerned only with the last type.

o)) ol 53 ol (any (A S g gl A sall (e de sane o B ke gaall
sl (Al Vel 5 Sl Jie) de ghae Fou 8 4y 5iSa ) day a8 Ll o(Wl e
&5 A aehalh Qg oy g ) JS4
e Such collections are used in many different ways by different
people. We are concerned mainly with use

;e\dilu\_g
1) by linguists to help describe language, and test theories
ki) sl 5 dalll Caua g 8 sac luall (g2l ddas) 5o ()
2) by teachers and learners to aid language learning (i.e. a form of
CALL).
(CAAL Jal (e IS5 (6l) Aadl) alas ac Lusall (palaiall 5 (palzall ddassl 53(2

e To perform any electronic corpus-based task directly you need two
things - a corpus and a search engine.

ol & jaa g panall T o0 gal ZlnS 5 pilae panall ) 2t 4 6 i) daga (ol il

e A corpus itself is just text (a form of data), which may have been
originally written, or be transcribed speech.
O3S sl cJaal) A S G5 38 5 o(@libnd) QWSS e JS5) L aill 58 4nds panall

e Corpora are not all stored in the same format (though often they are
in the plainest of DOS or ASCII text), and they may have coded
information (tags) added in and out of the text, to show e.g. who
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was speaking, the register of the text, or the part of speech of each
word.
e o danad 8 S Le Ll e pe ) o) S G B A5 53 LS Canad ksl
(oaill 7 Ja 5 Jal gl g (Gledlall) il sleall 3 50 & 585 8 gl 5 ( ASCIH 51 sl

e To use a corpus for any task you have to access it by using a
search engine - a program which generally runs through the text
(or a precompiled index to the text) and broadly does one of two
things:

Sy 530 il - Canl oy 2ol ) gl ol s (59 anall o
SEBTY

v' USERS OF CORPORA

e Dictionary makers - e.g. to find out how words are actually
used, and how often, and improve dictionary entries

DES Sy ¢l 8 IS aladind Ba A jaal Qi Jasns e - s paldll pailia
oo el J2ae et s o al) o

e Descriptive grammarians - e.g. to improve their descriptions to
fit the facts of actual use of constructions

aS) il el alasin V) aild s conliil Ledloa sl Canadl JUall Qo e - (sl Caiag

e Stylisticians - e.g. to see what differences there are in how
frequently different authors use certain words

pladiul ) S5 (gaa A AN (e @l L s A JEall Juw Je Stylisticians -
il e dal Bl LIS

e Sociolinguists - e.g. to see how frequent certain constructions
are in conversation

Aalaall (B sl il (g S5 s 651 Al das e - e laial) ail sl clle
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e Computational linguists - e.g. to see if their grammatical
parsing programs will work on naturally occurring language

Aalll Ak o Jaxtios 2 gatl) Jalaill el s ilS 1) (551l SNia-dy sulall iy sl

e [anguage learning researchers - e.g. to see how often learners
with a particular L1 get something wrong

Jsaall dals L] g cppaleiall el yall aae 3 jaad Qi Jasee e - a0l o3 | gialy
Bl e e

e \Writers of teaching syllabuses - e.g. to see how often the passive
really occurs in academic English

dale o sSile Gla¥l e S (8 oS g i JBal) Jaas (e - Gl malia 8 QUS
4 5aladV) dpaalSY) 8 s ¢ gaal)

e \Writers of teaching course materials - e.g. to incorporate
authentic examples into their material

@) aa g ) Alsal dbial grand JUall Juaws Ao - Al 5all o) sl (g i 8 QS

e Teachers making class tasks, or even learners directly
themselves - e.g.

JEall Jas o - pensily e IS5 Gpalaiall s ol ¢ 28l g (palaall Jaa
v' to supply additional clues for context guessing word meaning
AN e (el (3land Aila) A1) yud il
v" for guidance on how to use word when writing
AU die Al aladind 46S Jon il ) Lo J gaanll
v" to help prompt self-correction
S i) 4 go 8 Bac Ll
v' for word study
LS A !
v' for 'language awareness' work on grammar

Aalll sl 8 e Jeall Zalll de "
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History of Corpora

@AM\ @JU

http://privatewww.essex.ac.uk/~scholp/corpintro.htm#hist

v

LECTURE 9

Corpus Linguistics
CURRENT GENERAL CORPUS ISSUES
el dale 4lls load
Corpus versus introspection. Is there a separate 'Corpus
Linguistics'?
Let the data speak for itself? (Sinclair)
[-language versus E-language (Chomsky)
Missing context, intention, ‘ethnographic’ information. Third
person not 1st person view....(Widdowson) ‘
€1l gall) pane’ SO llia Ja Jalil) Ui gana
(IS Slemdi e Caaai cililull Land
(sSosa se)Aalll Eiia Zal]-

LAY a6 Y Gl [add ) e @Y e slaall g caadll ¢ 3lod) 3 gida

(05 s)
Corpus can't show what doesn't occur, or all that can occur
Introspection may be surprised by what does occur
Areas of language that corpora don’t illumine
Size of corpus and individual word frequency. How big should
it be? ; ; ;
Gy o oK e JS o ediany Y e e (Sar Y 4l ganal
Gy Lo i e Jalill Laley 8
el 5 Y i Aal Yl
8 _mS 685 ) iy A3 Al AalS 23 i g sl aas
Cost effectiveness - more running words doesn't give more
different words proportionally
10-20 hours to process 2000 words of speech (prosodic
tagging)
Just because a population is vast does not mean samples have
to be vast to be representative, as some think... Depends on

feature of interest and variability. Word frequency problem
Laeas DA ST et Y Al Ll e et IS ST - o\l A llad
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prosodic)<iledle ) 4alS (e 4alS Yo v v dalladl 42110-20

Obay LS A () 5S31 dr 5 0 55 () amy iligmll ey W 138 Adaldl (S Y L

Al ) S8 AISae | (alid 5 3200 8 e o adiad || Gamall

e Static or dynamic (monitor) corpora?

e Sampling and how to be representative e.g. of general English?
Any collection of texts is not a useful (principled) corpus.
Problems... ;

?@.A\;.A\ (.L.a\)) B e gl Al

w@)mg\ Shala) 4 jalasy) Aall) Q) Jise e dliae () 65 308 5 Ciliaml) 34

wndSLEe ((Fall) (s 1) S Bie Cadl sl

Opportunistic - biased to written, accessible varieties?

Systematic- balanced and representative: a corpus of corpora

Exclude non-standard?

What national varieties?

How far back?

What proportions of varieties?

Speaker/writer factors as well (demographics)? Problem

more with written than spoken (L1 from name?). Addressee

e Then: Random selection?
Pleal) J g sll Sy iliaal 5 dadadll )8 jlaia - 4, 5leiaY)
el (e a1 rAlien s 433l sl dingle
fhaulall pe aleaial
¢ by alial L
292y S
e alial) i Lo
L1 )8 shiall (e 4o 5i€all o ST AN €SS AuS 5ill) QS Jal gal) oY / QKA
Al Ju el (TanY) (1
f sdie JLnal oo

e Stratified sampling? What varieties?

e Weighting by how much read or by 'influence'? Expert
judgment

e Even genres like ‘academic writing’ are not homogeneous:
depend on subdiscipline (Business and Econs I, Computing
and Physics we), genre within subdiscipline (review, report),
even the lecturer being written for

e How to sample each text, and sample size again? Copyright
issues

Slalia) Lo $Addall il 34
e) Al ol )1 93 gl Adassl 5y 5l Be) B aS J8 epa il
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3 il subdiscipline (le Mixd duilaio Cad " SV LUK Jia g ) V) s
«ual_xiwY) subdiscipline (Jals g sill 5 (0 oLl s Sludall «J sY¥Econs

; I aalane 4US oy i ¢80
il sall B Llal €5 A1 3 e diall paa 5 (il JS Glie 34 44
Spoken? how natural are speeches, TV etc.?
Fully natural: observer’s paradox and how to be ethical?
Permission. Labov’s tricks
Records of speakers (and addressees and...)
Transcription issues: what to transcribe and who does it
(expert or not)
Random sampling again; problem of accents and dialects
Analysis - how to extract useful information automatically?
frequency and its derivatives:
range: over text types
richness of vocab: TTR
Ty () La g s 38 ¢ abadl) dnda €0 salSial)
. Labov’s tricks .z sl 48T () 585 (a5l all 48 lia Ll ana
(5 Jusall ) palSiall o as
(Y sl mad) Glld Jady e g oo sl La s el Lilizad
Cilaglll g Ll (e A €5 KA1 5 e A siall Cilinall 2]
FLALD 3adall il slaall 21 A%u) 4388 - Julas
silE g A.J)ﬂ\
Luaiplsil ye s
TTR: 4xe Gl jia
collocational strength: mi and t-score/z score
how to relate go, goes and went? lemmatisation
concordance: the problem of large numbers. Qualitative into
quantitative
how to distinguish right from right: pos and other
annotation/tagging
how to sort and select from a KWIC listing?
Accessibility to general users - cost, computers etc.

Jisnd 7/ st dper peal) 358

48 peall Cle senall faad s caady ccady Loy ;448

S ) e sl B s alae ) A ;381 5l

Gladlall / = il e W e 5 POS G3ally @l geall (G aaill 488

¢ KWICARE G (e ST 5 5 8 488

& i saas 8 Sgad cadlill - pesdiall dale ) J gea sl
The above issues all repeat for learner corpora. Further, issues

(see ICLE solutions):

What counts as a learner? Cf ICE
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e Information about learner language that is not reflected in a
learner corpus
¢ What counts as ‘authentic’ for learners? ;

d)&;)h\)b\.mﬂ\ uﬂb&r_'&jﬂs .M\@A\;AJ\)Q L@JSO)L\EJ}SM\QL'AB\
ICLE):
CF ICEfalxiallS jizy La
M\@M@MYGJ\M\M&;\M}M
u*da.mﬂ LIS "o La

e Apart from L1, what variables would you want to have
documented about the students and the tasks/setting for any
collection of learner material in a corpus? (Cf Granger 2002
discussion) These all may make a difference

e Problem therefore of comparability of such corpora collected
by different people in different countries

e Possibility of longitudinal corpora

¢ (Contrastive interlanguage analysis

/ algall s Ol e L@Sﬂdi%}@s&d\a\w\@uiLlwﬁ\qﬂj
o2 JS (Lslia Yo o ¥ ail a aal ) Saane b aleiall 50 (ol pen Jal (e ey
18 )8 Caaas 8
il b il Caling 38 (e Lgman o3 il aalanall o3y 0 i) (g 2SR Gl
olald)
gl A 5l A
OOl (G Aalll Jalas
e NNS-NS To find errors and over/under
use. But issues of:
e Comparability of variety
e Linguistic imperialism (terms like error, overuse), but problem
of learners’ real wishes and lack of information on
‘international proficient speaker English’
e NNS-NNS To distinguish transfer and non-transfer (e.g.
developmental) errors.
v Comparability again
v" Parallel L1 corpus of the learners
would be useful
» Computerised error analysis
v Method 1: Think of an error and search
for it
v Method 2: Tag all errors in corpus and
then search

A Jilsal) () aladiu) cnd / e el g eladl oo G dINNS - NS
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de siia 43 )\ia

ol s Aia il 5 (e AER (815 ((alaY) (Uadll Jio clallans) 4y salll 40 )
" Sl ARl iy sl Gaaliall’ e e ladll

eladl (A satill JUiall Juss o) Jaill axe 5 Ll&5 3uail NNS - NNS

A3 e A )

s3de 05S Galaiall LT gana g 315l

el Undd) s

aie Caa) g Uadl) 3 S8 0) gLy

Eandl 5 panal) b eUadYIAHS 355 1Y 4y Lal

LECTURE 10
Corpus Linguistics

Corpus Linguistics

e ... but not maybe all obtainable by us from corpora we have
free access to...

e Most of these have fairly obvious use for both descriptive
linguists and teachers... and maybe learners too (and others in
the range of users

A J ga sl Ay a Lol Lithass) g0 aalaall (e dnle J guanll agiSas W S Ly oS,
Loy . Opaledlly Cdiadll Gusalll o JS1 e aa ) ial 5 aladial (el o alazs
il (e de gana (B la j ) Jaa Calaiial)

e Frequencies of individual words across varieties: certain and
sure
338 5 g Aama rilical e 450 58l LK e cilaa )
e Characteristics of varieties and individual authors: frequencies
overall; TTRs
TTRsALalal) cfan 51l - il 5l g CaliaY) ailiad
e Details of meaning of vocabulary items and collocation:
qualitative details of synonyms

el el b A il Jaeali aanill 5 pualinll g il jiall Jine g Jualddl




e sad-unhappy; mutual information for money and flatly
el JS 5 Jlall Jilae e slaall Jalie (uat - 0 3a
e Homonym and sense frequencies: lookout
Lo yalls o eadll Chlaa )i g Ailaal)
e Lexical grammar: verbs used with that clauses
L5 5l pe deadivall Jadl) : anaall gl
e Grammar: uses of with
g i g il
e Use of words with a heavy pragmatic dimension: flipping, right
Gl 5 el LGN Laall dall 1 Ll alasi

e Lexical phrases: You know what | mean...

v Frequency of translation equivalences
dan i
dan yill GYalea & 20 i)

v’ Error and performance analysis information from teacher-made
mini-corpora of their learners' language
Leaalaio 43] L83 puaddl aalaall gioa (e Cpalaall (o £1aY) Cla gl Jalat g sUadY!
v’ Ditto from large corpora of learner language
?lx.m]\d\.duja).uﬁ\ @A\AAS\UAOMLAS
v Frequency of types of lexical error
v Research on error correctability by dictionaries
el 53l Aol 5 pall 5 Uadll 40lSa) e anll

It is possible classify most corpus projects, or generate new ones, as

combinations of choices from these main dimensions (for any given
language, assumed to be English here):

Giaill / dage panall dalall g1 53Y)

OsSEl dima Aad (Y (i) 5 s L) ) cranall a sl HS) il (Saall (e

el b1 038 (e ) LAY (e Ao sana (L Ay kel Aall




e from normal native speaker adults today. Then it could be
spoken or written, standard or non-standard, UK or US or...,
from everyday language or the specialist register of newspapers
or poetry or academic prose or...etc.

2 sh il i Sl 5l 38 il (Sadll (e oAbt ARU) LS sl anilal e
) o) A sl Bl Aad (pe ¢ ol Baniall LY SN o sasiall ASlaall (gl
&L eSS el Canall (e daadiall

e from the past. Literary or not...
LY Q;_;ﬂ (alall
e from foreign language learners
LonalV) ARl et (he
e from normal native speaker children
L) JkY) A agadall (g
e from speakers with language disabilities (e.g. aphasics)
( aphasics Jal d.s_u qu:) 431.::‘2\ L_,S}S azxly Cfantall Cye

e vocabulary/lexis
e grammar/syntax
e sounds, intonation
e spelling, punctuation
e text/discourse/rhetorical structure
e pragmatics
il Hia / Dl Hial)
alas / (5 gl
2 saill g & ua)
e.e).d\ ClaSle 5 e AY)
duthadl) Al / Gldadll / aill
ilec yll
e Spoken? how natural are speeches, TV etc.?
felld A Las (s 38l 5 cadadldl dapla 488 Cadaial)
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e Fully natural: observer’s paradox and how to be ethical?
Permission. Labov’s tricks
Labov's Jis gy SAEDIAT () 585 a5 i) jall (i el 2l
e Records of speakers (and addressees and...)
(oo Orsbie ) CpalSiall (e Sl
e Transcription issues: what to transcribe and who does it (expert
or not)
(Y s oma) @l ey (a5 & 93y 13e sl Lliad
e Random sampling again; problem of accents and dialects
Claglll g bkl s €5 Hal 5 pe A0 glall Ciligal) 34
e Analysis - how to extract useful information automatically?
SLAED sl il slaal) ) i) L8 - Jila
frequency and its derivatives:
range: over text types
richness of vocab: TTR
:a5lE15 ¢ 20 il
o=ill G5 gl sil isae
30 sally gl Jasll 3y 3 1S )
collocational strength: mi and t-score/z score
how to relate go, goes and went? Lemmatisation
mi and t-score/z score : collocational 5.
48 peall Cle ganall faad sl crdy Loy ) 44
concordance: the problem of large numbers. Qualitative into
guantitative
Ll Jala dae gl 3kl alae ) A - 381 6l
how to distinguish right from right: pos and other
annotation/tagging
Gladlall / apnia gl Gulatl) (e W ye 9 POS: Bl 5 o saall G Suaill 488
how to sort and select from a KWIC listing?
¢ KWICALIE (e jlial 5 5 84S
Accessibility to general users — cost, computers etc.
F i saas 8 gl cadlSil - pendiial dale I 4l sea s A g
v




61

= to describe an aspect of language or compare different styles,
authors etc. l.e. more exploratory research.
Goadl e el A cpilgall cdiline Lalail 4 jlae 5f Gl Gl s (e Lils Caa ]
Aaslasany)
= to check on a proposed 'rule' or past finding or a theory-based
prediction in some area of language study. l.e. more hypothesis
testing research.
s A 4k ) sasiuall sl sl dualall @ilead) o) ds i) saclal e liiekad
osandl Slial) i ST ol Aadll A )l shalial)
= to test out a parser that some computational linguists have
designed
ey Liad dpliad) oy galll ey Jlae HLEAY
= to help create language syllabuses or teaching materials
Toaalail) o) gall f 21 zalia A e 3ac Ll
= to help evaluate syllabuses or teaching materials
Lpagleil) o) gall ol raliall i 4 sac sl
= to use or evaluate corpus work as a class task (i.e. a form of
CALL)
CALL) IS (1o IS (5l Aladal) daga o jlie s (s sS Jae anll ) pladiny
= to help write a dictionary or grammar book
sl QUSH gl s sl LS 8 3ac Lusall
= to help evaluate a dictionary or grammar book etc.
sl QUSH gl salil) apis 8 Bac Lisall
v

e more concordance-type information - examples of occurrences of
things in context to analyse. l.e. qualitative
sl zmmaal) Ll Jilas 8 sl ) gal (e ALl - Claslrall & 55 (e (38151 (0 2 30
4 5l
e more frequency information about words or whatever. l.e.
guantitative
Lasl g1 S L ol Sl g 23 53l e slaa (30 2 3
e Most of the combinations implied above are possible to some
extent with existing corpora. However, they are not all available
to us here.
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e eclld aag 33 g sall madlaall pa Lo aa ) (Saa o4 oo dpiaa CiluS i) alaxs
L Laes Ul dalia Cad

LECTURE 11
BNC and suggested tasks
da yisall aleall s BNC
v" What is BNC?
http://www.natcorp.ox.ac.uk/

v' The British National Corpus (BNC) is a 100 million word
collection of samples of language from a wide
range of sources, designed to represent a wide cross-section of
British English from the later part of the 20th century, both
spoken and written. The latest edition is the BNC XML Edition,
released in 2007.

Glll e Glipe Al G gple Vo v e de semn e 3ke (& (BNC) 4y sl dda ol (50 ) S
Gl e Al g Ang i Al decan ¢ aladdl (e dal 5 Ao gana (e 48 ghiall 4o ¢Sl
Al a5 A Akl ALK 5 Vasd th Y e (il e A1 6 Sl (g Aty ) 4y lasy)

JeVale 4 jua Al BNC XML

e The written part of the BNC (90%) includes, for example, extracts
from regional and national newspapers, specialist periodicals and
journals for all ages and interests, academic books and popular
fiction, published and unpublished letters and memoranda, school
and university essays, among many other kinds of text.

eyl Canaall (e cilalaiia (JUiall Jas e <) 7 (90dadis BNC (0 55l ¢ 3all
Juadl 5 4y Sl 5 cclalaia¥) 5 jlae Y asaad COlaall 5 anadiall ey ) sall gkl 5
e aal) G (e cdaals A yae SV g el SAal) g Jil 3 ) plinall yue 55 ) gliiall ¢ )

ol ge Al g5

e The spoken part (10%) consists of orthographic transcriptions of
unscripted informal conversations (recorded by volunteers
selected from different age, region and social classes in a
demographically balanced way) and spoken language collected in
different contexts, ranging from formal business or government
meetings to radio shows and phone-ins.

o il Alat el dpans ) e cilialaall (e Ailagl) il sae (e 0 505 (1) +) Sl ¢ 3l
) sie Ay ylay duelaia) cilighall 5 dadaiall 5 ¢ jlec ) Calidn (e by HLEA) e glaia (i

sl Ayl Jlae Y1 (g 7 o) 53 cAdline Bl 8 Lgran o3 ) ASaall 22l 5 (LI e s
Al Al 5 e 13Y) el all e sSall e Laial
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= Suggested Tasks

da i) aleal
da il CORPUS pleell (any
e The important thing to realise of course is that corpora and
search engines primarily constitute tools or research methods,
rather than areas of enquiry in themselves.
zalie 5 lsal Ll JSi Candl @S jaa s aaalaall o s aakally @y o agall ¢l
Ll an 8 Bl Ylae (e Yy caal
e Few people study hammers; rather they use them to perform
tasks which they think of, like building a cupboard, and which
have dimensions remote from hammers which the user has to
bring a lot of separate expertise to.
Jie 05 S A aleall 25l Lh gaadinn | 9lS GuSall o pall § kil o Ll 220
3ol e SN Gadl aadiudl o) G G oaall g Bam aladd L Sl DA el
AN
e Similarly, corpus use, like introspection or administering tests or
questionnaires to subjects, is not in itself usually a project in
itself.
Ll aay Caadd ¢apdal gl Uil 5l ol Ll ol o) s Jalill i sy sS alasiind (Jially
_43\3:;‘;&}).&@5\ O5Se Lsale
e Rather it is a means to carry out some project in language
description, language teaching or whatever.
STl ARl et dalll Coa g (A bl Gians 2l Ay 58
e The bulk of the project has to come from the user's prior
knowledge of linguistics, teaching etc.
Al asdedll 5 ol sadl el aadioall 48 yra (e b o oy g s el e SV 6 3l
e Therefore in choosing a task you have to think what linguistics
you know most about already, and choose a task accordingly.
DAL s «Jailly Ledga SIS iyt Iy, i salll 4 Lo S8 O sy degall sl 3 el
REINAFPPOVIN|
e Those suggested below are mostly descriptive linguistic
(vocabulary and grammar mainly), or involve some pedagogical
evaluation or authoring with a corpus element.
@shii g (Y1 Aaa) L ac ) sl 5 o jaall) dhea g A gad Lgalina & 4 olial da yial) ells
D518 e 3ga g we Al (g g0 il il any e
e They should be do-able with the corpus and concordancing
resources you can access this year, though I cannot guarantee
anything as what is available changes by the minute.




al Al e calall 18 4] J g gll iy 5 (pn 50 68 A yed g 2 ) g0 ae 4n pldll e 108 () S5
A8l ) i) e rlie 9 e i o 8 gl Ganal O aakaial Y (0 e
¢ You can of course also think of your own projects in accordance
with your own interest, and to connect with other courses you
may be doing (since almost any course you take in the
Department of Language and Linguistics potentially has a corpus
dimension).
Aldl) iSay 5 AT )50 e Juai¥l s clallinal g clay i S Sl Liay) aodally SliSa
3y Ll 5S5 Of aing il galll g Al and 3 23l oS 5550 6l e Ul L ) L
(oS
e The following are not fully worked out, and in no particular order.
e a8 e JalS J Ll dee o Y
¢ You have to decide if the is available, and of course
get the search engine to dig out useful information.
Giny e o Jpeanll Jall daphass ol daall 3 Gusa S O 13 L8 of elile
B ila glaa JLiiy
e Often the instructions you can enter in the search engine will not
produce all and only the information you want. The trick is to get
as close as possible, and then sort through the output by hand for
what you need.... and interpret it. Make good use of your
intuitions as a teacher and/or descriptive linguist!
o slaall IS dadd i Yl & o 8 Ja of (S 3 lagdail) 8 Gla¥) e IS
Al ) 58 IS (e a8 e ¢ GISY) Ay 8 il e Jsanlldeas a0 Ly 5
lobias 552 sl /5 0a S palall (uaad) e saliia) @l iy zlias Ll
v How do 'synonyms' differ?
¢ 'ldd) el alids Cas
v" In class we look briefly at the 'synonyms' sad and unhappy. You
could look at another pair of 'synonyms' like any of those below.
Az G obn gl oSa ds dms e 5 goia Tl i b jlagly Sl e g5l A
Lolial el e Lﬂgi Jia "l el e
v" Read about synonymy in Ullmann, Leech, Zgusta etc. so as to
have in mind the different KINDS of ways in which they may
subtly differ.
Oe Adliie gl il luall 8 0 &0 Glldg &) Zgusta ¢ bl el sl & ool ll e el
Bolgar alins 8 Al (3 hll
v" Get concordance output from a suitable set of texts. Give an
account of the similarities and differences between the chosen
synonymes.

64



http://privatewww.essex.ac.uk/~scholp/corpintro.htm

65

il angls Clea el agaill (e dlie de sene (e G5 ZA) e Jganl)
Sl iyl yiall oy CaDEAYT
e How much of your analysis is from the corpus, how much from
introspection prompted by the corpus information?
$ 058 e sl (o @dlay Jalill (e oS5 e 52y 58 (1 58 bt (40 oS
e You could also refer to entries in dictionaries of synonyms which
don't just list them but include 'synonym essays' attempting to
explain the differences
O o o Y ) clasl jall (e el il 8 cVASY) ) Ll i o oSy da
CUERY 7l A slae 483 pe VUGS Jai
e (e.g. Webster's Dictionary of Synonyms, or_Cassell’'s Modern
Guide to Synonyms which is available in Colchester Public
Library, Trinity Square, town centre) both as a source of ideas as
to what the differences are and something to criticise.
b st Ay clanl pall Cuaall Jidall o () yiadl e iy e seld JE) o o)
rae bliel ol g an o (JulS e 38 je oS SlEN cAalall A0Sall yinll S
s Y D 5 CUDEAY) A L Jsa S

e See also error and usage books like Alexander: Right Word Wrong

Word and Heaton and Turton: Dictionary of Common Errors.
Osba 5 Al AN 5 daaall 2K anekl) Jie QiSH Jlaaiad g sUadY) Ll kil
AL ¢Uad¥) a2 TURTON:
e These are for foreign learners. You could use them as an aid to

your own analysis or do a critique - do they mislead?
A Ja - alnly clald o) clllanl 3ac Lise Ao oS Lgaladtinl Sy Ja t.u\;‘j\u.\dx_mﬂgé oM
oo dia

e If you are interested in language teaching you might like to think
how you might select and adapt the corpus lines you find to make
an effective synonym differentiation task for some specific
learners you have in mind.

35 G558 dashad oS5 st Sy (S Sl e i 8 AR (g p 8 g S 1)

e bl s ganall paleiall madd Caal yall Gl Allad dagal) Jra

¢ You could also consider synonyms within some specific variety of

English (e.g. academic writing) rather than overall, by choosing a
corpus within the BNC, for example.

LU Jie) A 5alady) Bl (e Al de siiall iy yiall (any (& el ks o) oSay da

JEd) Jaaw Ao« BNCAaI esa S Jia) Gash e dlalill (e Yoy (AaalSY)

v' Distinguishing 'confusable’.

"lealdiall"
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e There are some well-known 'confusable' which are similar in
sound as well as meaning (of dictionaries by Room).
1 5 Cpanel il aaly) aall G5 Chpuall b aglim il 48y jeall' Culgiliiall 'y Sllia
(Jall
e Some of these may also have proscriptions associated with them.
See also the points made about the last task.
dagall Jsa a5 A Blaall Laagl plail ey Adai jall ) shanall Liadl Led (555 28 o2 (yamy
RPN
e Corpus research should help one to sort out what really are the
differences, and whether statements in dictionaries (e.g. usage
notes in Longman Dictionary of Contemporary English or the
Oxford Advanced Learners Dictionary) about how they are used
are correct.
s Sl patl) CilS 1Y) Lee 5 olBEAY) s & Lo H 8l (ega )y sS G aa) Bac bl oy
35Sl 4 laiy) jealaall Glani sl gl il Sl aladiiad Jiall Qs o) el 53l
Aaaia lgaladinl 488 Jsa (Opaliall (i sald il
v’ production, produce, product
v" continual, continuous
v/ comprise, compose, consist of, constitute, include
Glatiall g ecilatiall g o LY
B
Jaddih ¢ JS (e (ST 5 ol ¢Jads
e Future time expression over the years.
Ol e (o daiall €53 jle
v A reported feature of the recent history of English has been the
rise of the use of BE going to.. to express future time.
o ol ) Gl o aladi) g ) A sl Al Cuaall Ul e S5 8 e Al
il 8 < )

¢ You could look at some texts of current English, older writers (e.g.

Dickens) and even Shakespeare to see how often this expression
occurs, and how often it seems to be used in a future time sense

(not just literally to mean 'move towards").
(S Jia) Sl a8 cidlal) & 5aiy) e (el (e e 5k Gl o) oSy b
GaY Gy 8 lealadin Llle gayn (S5 il 1 Llle Giang S 6 i S s
(5 il e gl e o Uy il 5) ) sal
e What characters use it? (Innovations often start socially 'from
below'). And perhaps you could look at one or more other means

of conveying future time in the same texts.
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b o) ek ellal g ("dawd) Ge' Lelaial <l S0V fag Lo WLe 5) § daadiinall CojaY) L
L gl 8 Jfianall G i gl Jail (5 AT Aoy (0 ST 5l Baal 5 B
¢ Note you would need to try and match up styles of text as far as
possible across the years.
Ol e SY) a8 il Lalasl 8 glda g A slac ) a3 JasY
e Refer also to Quirk et al. or Leech on time and tenses in English.
A lasy) ) a dia Y15 aanall i gl o Lalall U 5l 5 jpee e ) L) iy
v" Frequency and a 'lexical syllabus' for learners
Onalatiall Yannall eia’ g2 il
v’ Syllabus makers have often attempted to control the introduction
of vocab items in a language course, and the most popular
criterion has been frequency.
DY) ) S5 Al 550 B S 8 3 5 Fadie 8 oSl ) rgiall plica Jsla La | ,8S
ERPIERIE
v' Le. the course introduces new vocab roughly in order of
decreasing frequency in the target language, based on some
count.
sl Gany ) ol ccaagd) Aadl) 8 oo ) Jali Jal e sai dpan (S 68 (Blsa) 138 a3
v" The most popular count relied on in EFL from the 40s onwards
was Michael West's General Service List of English Words.
Glaadll 438 e apadl IS IS S €4 (e elail EFL 4dde alaie V) &5 A Y1 el S
Al GlaIST) 4038 (e dalall
v Recently this idea has received a new lease of life under the
banner of the 'lexical syllabus', and today we have counts based
on far larger corpora than West's 5 million or so. See books by

Willis and Lewis, and the COBUILD English Course.
e aeill Wl a gl g Mienaal) meia” Al st Blhall Baas dua ji 5 ySall sda ali | A e
comsls ulis I e S aal ) @ld gal ol pBle © Coall (A Lee G ST malaall il
COBUILD.A jalaa¥ 42lll 3 5504

v" You could take a course book which lists the new words in it, or a

syllabus which provides lists of words to be known by different
levels, and see how far they seem to be selecting and grading in

accord with frequency.
LK (a2l g8 2y (g2l grgiall sl el 8 Baan LK 3 juy 5 aadally CUKY 241 38 cusS
e G B s LR Ll s s3e gl ) s dlite il glun J (g A5 e oS3
L3 il
v" You would have to sample the items and check their frequency
and produce a profile. Or scan them and use the Compleat Lexical

Tutor online.
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Lign lganwe ol Apaddll dadiall Uily Wl S5 dxal jeg o sall (e e 32Y Zliag
i Y1 e aleal) dasaal) bl S aladiu)

v' If not selected by frequency, by what criteria then?
Selld aay julaall Loy ¢ 20 il W6 5 apaa o3y &1 1)

NLP Natural Language Processing

fasanll 4 alll Al o L
(NLP)daahl) cilalll dalies
o Computers use (analyze, understand, generate) natural language
danlall Zall) (2l 35 cagd s Julad) 3 5aaasll 5 jeal padind
e A somewhat applied field Computational Linguistics
(CL)
(CL)te 2 ) daaall 4y gulad) sl Jas
e Computational aspects of the human language faculty
Al Al A4S (e dliaad) il sl
e More theoretical
Aokl e 3 e
Cauanl) I galll Aaa ol alaii 3]
v' Human language interesting & challenging
Lﬂgd;ﬂ\ 9 (-aLo:\A MU 3 yaia A ydnll A2l
v NLP offers insights into language
Al 486 3 ot paf dpaall 4 galll dna )
v' Language is the medium of the web
G YA e Ay (4 Asl
v" Interdisciplinary: Ling, CS, psych, math
Szl (i) (CS aid s lbaaal)
v' Help in communication
Y laiy! dLAA ‘53 pac lua
v" With computers (ASR, TTS)
(TTS ¢ ASR ) si saaSll 3 jeal e
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v

v With other humans (MT)

(MT) ) (0 08 ae
v' Ambitious yet practical

alall Cangll
¢ Identify the computational machinery needed for an agent to exhibit
various forms of linguistic behavior .
(5l & gLl (e dalide JISET m yad S 5l A 3B dlaad) 201 paas
v
eigl) Cangl
e Design, implement, and test systems that process natural languages
for practical applications .
Aleal) clipdatll Agmgdall ULl ellad ) LEAY) alai g D65 5 aranald
= Applications

Sl
v get flight information or book a hotel over the
phone . '
Liilgl] e (5oLl as) 6 jasdl of édls ) Cile gles Ao Jpand) 2 2S) dadles
v - discover names of people and events they

participate in, from a document . _ _
diesall (po 6dS el Elan Y1 g alSiS Y ¢ Lol GLESS) Lo ples ] i
v translate a document
from one human language into another .
A ) san) g D i i) (po ditse dan T Y] daa il
v find answers to natural language questions in a
text collection or database .
L libull 5ac 8 4f aide sene 8 dmphl Lilll iy Clla) e sied) : ) p Ao dla Y
generate a short biography of Noam
Chomsky from one or more news articles

Ao LAY V) ST gl aal g Sae s a 5ol 85yl A1 5 ) oL 1 audl

dalal) audal gall
v" Ambiguity of Language
v’ Language as a formal system
v Rule-based vs. Statistical Methods
v" The need for efficiency
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s AL 4211)
Ailaay) dilie o) @ e daild gl
3Ll Gy ) dalall
e Ambiguity of language
v" Phonetic
[ralt] = write, right, rite

oo siba g (3all 5 Al =[ralt]

v' Lexical
can = noun, verb, modal

b5 pie ¢ aul = (Say
v" Structural
| saw the man with the telescope
I
Sl e Jay
v Semantic
dish = physical plate, menu item
== All of these make NLP difficult
aya
Aldll yaie dole dagin = (b
Jamaa dgnand) 4 gall) Ao il Jaadioda S

ams ) A 421l)
e We can treat parts of language formally
Lam ) Aalll (e o) Jal llas o (S o
e Language = a set of acceptable strings
U gidl Jaall (e de sane = 42l
e Define a model to recognize/generate language
Glll ad 55/ al e V) 73 sl iy pa
e Works for different levels of language
Al (pe Adlide il gise Jal o Jery




e (phonology, morphology, etc.)
(& il ale () gl Ale)
e Can use finite-state automata, context-free
GBland) (e (A @ gall 3 gasall 5 IV Alasil) oSy
e grammars, etc. to represent language
Al Jiadl @l D) La g« sl ae )

LilaaY g 2ol sl e dailE ]
v’ Theoretical linguistics captures abstract
3 yaal) anat 4y el gall)
v’ properties of language
v" NLP can more or less follow theoretical insights
Akl IS8l s JB ol ST (S0 dppacaall 4 gall) dsa il
v" Rule-based: model system with linguistic rules
A gl ae ) 8l ae o gl alail) sac ) el e
v' Statistical: model system with probabilities of what normally happens
sale hasy La Y LaTA & @J}«.\S\ eLL..'J\ :\_“uLA;\
v Hybrid models combine the two
(el O gend daa Z 3l

5ol 3aias ) dalal)

e Simply writing down linguistic insights isn't
sufficient to have a working system
el ks @llin o o o (A Y 4 sadll LSS (0 55 ddalisy
e Programs need to run in real-time, i.e., be efficient
e There are thousands of grammar rules which might be applied to a
sentence
Alaall Lgudat (S Al 4y sail) ae ) g8l (e YY) llia
e Use insights from computer science
SisaSl asle ca HSEY alasiud
e To find the best parse, use chart parsing, a form of dynamic
programming
ASaaligal) dae ) QST (e IS ¢ Al sl il aladi) (Jilas Juzadl e ) giall
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LECTURE 13

NLP Natural Language Processing

alal) AL Aallae Fsanl) &y ol dna

The Problem of Syntactic Analysis
A sadl) cdlail) s Al

Assume input sentence S in natural language L
L Aapdall 4all) 4 S dlea CMAN (i il
Assume you have rules (grammar G) that
Ali (G saill) 2o 58 chal (o i
describe syntactic regularities (patterns or
structures) found in sentences of L
L e Jan & an s (JShn sl Jalail) 4 gl 2l ) Coa
Given S & G, find syntactic structure of S Such a structure is called a

parse tree
Jalai s ol el 1 ey S A s JS o )il ¢ S & Gk

Example 1

S
S= NP VP NP - | / \

NP = he VP
VP2V V- ate
V = drinks he v
|
slept
Grammar Parse Tree
e More Complex Sentences
ladat ST Jaal)
v | can fish.
v | saw the elephant in my pajamas
el adaid

(sabie & dall e
v" These sentences exhibit
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v Computers will have to find the acceptable or most likely meaning(s).
U sand) Jaad Jaall o2a
() Yiain) Y1 5l Jsiall imall Ao ind g 55 530aS) 5 g

e Meaning from a Parse Tree

I can fish. Np/s\vp
/N

We want to understand

Who does what? |
the canner is me, the action is Pronoun
I

canning, and the thing canned
is fish. [}

e.g. canning (me, fish Stuff )
This is a logic representation of meaning

We can do this by
e associating meanings with lexical items in the
tree *

e then using rules to figure out what the S as a
whole means*

el 5 ol (pa i 138

pedi o 2y o

e Jady (1o

Jandl g2 5 ¢ d 5o ladll

laall ¢ J31 5 eculatl)

Sladl oa

(Al JS) ¢ ) Gabedl) JEall Jas e
ezl Blaie i oa 138

Gaob oo @l oLl ke
*a‘);.».u‘;w\ )mhﬂ\&n@bud\.k.\)
*ALalS Al o€ S e A yaal 2o 8 aladily o

e Meaning from a Parse Tree (Details)
v’ Let's augment the
v/ grammar with
v" feature constraints
(da.@uﬂ\)d:\u\sﬁjw@qm}
(e Lged
& s

3 58l) 3 jra

Vv NP
' |
can N
I

fish




[subj: *1

S 9 NP VP S pred: *2
<S subj> =<NP> ~ obj: *3]
<S>=<VP> NP “vp [pred: *2
t1lsel"l"|: ME] | by Obj: .31
| 4 e
VP> VNP AL v NP *3[sem: Fish
<VP> = <\> l i | Stuff)
<VP obj> =<NP> ! can N
*2:[pred: Canning] |
fish
v' Grammar Induction
v’ Start with a = collection of parsed
sentences
v’ Extract grammar rules corresponding to parse
trees, estimating the probability of the grammar
rule based on its frequency
Ls;:-\l\ gl yaiuY)
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v P(A —B| A) = Count(A —B) / Count(A)

v" You then have a , derived from a of
parse trees

v How does this grammar compare to grammars
created by human intuition?

v" How do you get the corpus?

P(A—B|A)=22(A—B)/ 2= (A)
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