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Lecture 1
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What is CALL?

CALL = Computer Assisted/Aided Language Learning.
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For the purposes of this course we take CALL to embrace any computer software that is usable in
some way to help language learners, whether intended for that purpose or not, and whether directly
used by them, or used by someone else to create a conventional material (e.g. a coursebook) which
learners use.
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Though the acronym “CALL” implies a limitation to language learning, we do not, as some do,
distinguish that from computer aided language acquisition (CASLA).
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And we include in our scope language use by learners, and of course language teaching.
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Computer aided language testing (CALT) is often discussed separately from CALL, and for various
reasons will not be much focused on in this course (lack of time and lack of the software!).
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We are also excluding use of computers in AL and ELT research in general (CASLR), and in the
learning of linguistics rather than language (though there is an unclear borderline here, as much
language teaching involves teaching about language, especially grammar, or raising awareness of
language forms, and so resembles simple linguistics).
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There are many other acronyms and terms around with broader scope than CALL, or scope
overlapping with CALL. They refer to areas of theory and research which have implications for CALL

: e.g. CAL, CAI, CBE, TELL, Telematics, HCI, Al, NLP, Corpus Linguistics. On these neighbouring areas
see Chapelle 2001 ch2 and Levy 1997 ch3 and pp77-82.
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CALL 'tasks' include what may be otherwise referred to as games, exercises, activities, materials,
even tests, and just 'ordinary use' of facilities like word processing. Sometimes they are fully
determined by the program, sometimes they are largely in the hands of the teacher or learner using
the software. They may be done in class or at home, etc.
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Thinking about CALL means thinking about many of the same things one considers when thinking

about 'materials’ for language learning/teaching (coursebooks, visual aids like posters or videos, pen

and paper exercises, dictionaries etc.).
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Both involve something physical that teachers and learners use alongside a teaching method,
syllabus etc. in a taught program OR which may be just used independently by the learner. Both have
to be bought (or pirated).
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Both have a tangible form, but at the same time when exploited form part of a less tangible 'task' or
the like. This parallel leads us to the conclusion that there are three main areas of concern (see
Hubbard 1996 in ed. Pennington The Power of CALL for a fuller exposition, attempting to
relate this to the Richards and Rodgers framework for analysing teaching methods):
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1) Development/creation. L.e. the principles and processes of writing software or authoring new
materials within some existing software (Cf. Chapelle 2001 p166ff, and Levy 1997 ch4 onwards (esp.
p104-108), for concepts rather than practicalities). Compare materials development, course book
writing.
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2) Use/implementation. I.e. how teachers use software with their learners (in or out of class,
individually or in groups, for what sort of tasks, integrated with other aspects of the teaching-
learning process or not, etc. etc.)... and how the learners use the software (which may be differently
from how the teacher plans, or indeed entirely independently of school), their processes and
strategies. Compare discussion of the role of materials like coursebooks or tapes in a course,
different 'task types' they can be involved in, learner use of materials like dictionaries or cribs out of
class unknown to the teacher etc... (Levy 1997 Ch4 onwards touches on ideas about Use repeatedly,
esp p100-103; Jones and Fortescue ch14 old but practical)
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ch14 4lee (K15 408)

3) Evaluation. l.e. how to decide what is good or bad software.... including inevitably considering
what is a good or bad use of the software. Compare materials evaluation. (Chapelle 2001 Ch3).
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HISTORY OF CALL
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In terms of the development of hardware, program types, relation to ideas about language learning
and teaching... This is filled out in class. See also Chapelle 2001 ch1 and Levy 1997 ch2 and the online
http://www.history-of-call.org/
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Chapelle 2001 ch1 and Levy 1997 ch2 and the online http://www.history-of-call.org/

- The computer-as-big-as-a-room era. Entire courses like that of PLATO organised at a few
universities. Audio-lingualism.
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- The arrival of the home/school computer (Sinclair, Apple, BBC). CALL tasks as ancillary, and
produced by many small publishers such as WIDA and even teacher enthusiasts. Attempts to fit it in
with the Communicative approach.
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- The era of the powerful PC (and Mac). Professionalisation of software writing but lack of transfer of
much software from earlier platforms.
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http://www.history-of-call.org/

-PC + CD, multimedia. Software out of the hands of teachers, largely audio-lingual in mode. New
attempts at entire courses.
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- The era of the Internet. Teacher as selector. Learner-centred.
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The future: convergence of media and ‘omnimedia’
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- Social networking?
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Lecture2
UUEG Software (Azar Interactive)
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UUEG Software
http://www.azarinteractiveonline.com/tour/
Evaluation of UUEG
~5UUEG
Before beginning the evaluation itself, it is necessary to give a brief description of the
software,
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which is based on Betty Azar's book (2009).
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Due to space restriction, | will only provide an analysis of just one chapter of the book with
intercepted description of the methods used in implementing the software in classroom.
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The analysed chapter is divided into four parts, each focusing on the following tenses: the
present perfect, the present perfect progressive, the past perfect, and the past perfect

progressive.
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Each section includes several quizzes, exercises and one crossword game, and these are
followed by three main tasks covering listening, speaking and reading comprehension
(named by myself). To finish, there is a test that enables students to assess their

achievements.
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Evaluation of UUEG
Analytically speaking, the chapter follows Ur’s framework (1988) for teaching grammar:
presentation, explanation, practice, and test. The chapter starts with a preview of the
tense, comparing it to, and/or contrasting it with, similar tenses —a method that is claimed
to be effective by Walker (1967).
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Learners can either read or listen to the preview before examining a chart that exemplifies

the tense.
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Following this, students are presented with a range of nearly all the typical mechanical
drills, such as gap filling, error recognition, cloze, and multiple choices.
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Some of the quizzes come with animated pictures, and the exercises are represented in a
linear progression —i.e. they become more difficult as the students advance.
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| would consider some of these exercises to be preparatory activities for the main tasks; for
example, exercise 11 (Fig.1) prepares the students for the speaking task in exercise 16
(Fig.2).
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Within the program there are five main buttons located at the top of every page. These are
made up of

‘outline’ (which outlines the whole chapter in detail),

‘report’ (enabling students to check their progress after each step), ‘glossary’, ‘help’ (where
learners find help topics), and

‘contents’.
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Evaluation of UUEG
The listening task suggests that students listen to the recording of an international
student’s experience before answering the corresponding questions. A transcript of the
dialogue is available.
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In the speaking task (Fig.2) there is a 'record and compare' function that enables learners to
listen to a prompt before reiterating the sentences whilst recording their speech.
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This enables them to compare their recordings to those of the model. Transcripts of the
prompts and the model’s words are available, and it is possible to play both of the
recordings again and again.
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The reading task comes in the form of a passage that includes some difficult hyperlinked
words. By clicking on each, there appears a pop-up window that is linked to the glossary
page.
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This displays the word’s meaning along with a list of the other hyperlinked words, thus
allowing students to check the meaning of other vocabulary.
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Multiple-choice comprehension questions follow the passage.
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The above outlines what the software suggests for each task. However, it was | ’s decision
to ask the students to discuss these undertakings in the specially-designed chat rooms,
thereby making each task more communicative.
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| also decided to add further activities to each, and | discussed this idea later on in the
evaluation. In order to motivate the students, | offered bonus marks for those who
participate in the discussion and extra activities.
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Chapelle (2001) evaluation scheme
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For the purpose of this evaluation, it will be useful to begin with an outline of Chapelle’s
Scheme (2001).
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Chapelle argues that CALL evaluation should be carried out using the theories of second
language acquisition.
There are two stages in her scheme: judgmental and empirical.
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In the judgmental stage, Chapelle (2001) analyses the software using two levels: the
program and the teacher.
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In other words, she considers what learning conditions are set out by the software and
what the teacher plans to do with the program respectively.
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According to Chapelle (2001), however, this is not enough. She also addresses the question
of what the learner actually does with the software by conducting an empirical evaluation.
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Whilst she focuses on different questions in each stage, she uses the same criteria in both.
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These criteria are: language learning potential, learner fit, meaning focus, positive impact,
authenticity, and practicality. | shall judge the software by 9nalyzing the tasks using two of
Chapelle's criteria: language learning potential, and learner fit.
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Lecture 3
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software' here can involve any software or programs potentially usable by language
learners in connection with learning/teaching or use of language (esp. EFL/ESL).
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That includes both material claimed as designed for this purpose (‘dedicated’), and that not. The
latter includes both specific programs like adventure games for native speaker children, and
‘generic’ or content free software like email or word processing. It also includes whatever hard
copy support materials, booklet etc.
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any software comes with. See further our Intro.
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is a matter of judging the fitness of something for a particular purpose” (Hutchinson
and Waters 1989: 96). 'Evaluation' therefore implies an activity where something is declared
suitable or not and consequent decisions are to be made or action taken.
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Evaluating something therefore is not the same as researching it,
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though research may be done to find out things which then inform the value judgment and
hopefully make it better. Research on its own may just end up with information, not judgment and
action.
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evaluation of CALL software is similar to 'materials evaluation' generally in language teaching.

Al adda 8 ale JS5 Apalall Bl sl and” Jaglie s JIS Ciline o pall

10




CALL software is often analogous to an individual exercise or task in a book, though some series
of CDROMs constitute entire courses and so are parallel with complete coursebooks.
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The parallel is valuable... up to a point. There are some important differences, however.
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Firstly, a book is not typically dynamic or interactive; a program, by contrast, may not always
present an exercise the same way every time you use it, and can usually give some response to
the user dependent on what they click or type in. That is why CALL programs have often been
seen as replacing a teacher rather than just teaching materials, though that clearly does not fit all
software.
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Secondly, a book is more limited in its media capability. CALL can involve sound as well as
pictures, diagrams and text all in the same package.
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Thirdly, use of written materials has few technological prerequisites: eyes and a desk to put them
on will do. CALL by contrast requires computers, network access etc.
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Fourthly, the language content of material in a coursebook is essentially unalterable, while some
CALL software allows 'authoring': i.e. the teacher can put in his/her own choice of text, words etc.
for the program to make an exercise out of, or whatever. In fact some software, such as a
wordprocessing program, is essentially content-free and is nothing unless someone enters text to
make an exercise, or designates a task for learners to do with it (see next)
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Fifthly, the activities to be done with each section of a coursebook are usually heavily constrained
by the book itself, though there may be some latitude for the teacher to implement exercises in
different ways, and of course skip some material. A CALL program on the other hand may be very
constrained (e.g. a hangman game), or may be almost entirely open in this respect (e.g. email).
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The last two are important for evaluation, as they make it hard to draw a line sometimes between
evaluating the software and evaluating the specific language material a teacher has putin, or a
specific task done with the software which is not determined by the software itself. l.e. the
borderline between evaluating software ‘in itself’ as a material and evaluating some proposed or
imagined use of the software becomes impossible to maintain

g s ppi ) A el ) i G Bl Jaald 2n dla) ol (e Jrnd Ll S| il ) 4y liaga (5 521 (ke
and g Jaaldl) i) (Jia | 4y meali jll J8 (e 4o pSaTl) A0Y el jo Leo alal) o s2dna daga ), Lemiia g alaall A8 odane 4 g3l
Agle Jaliad) Juntiall (o ey gealipll ) sesiall g - jall aladiu¥) (e api 5 Al € 433 ax 87 el

Is one of three key aspects of CALL that need consideration: Creation, Use and
Evaluation
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CALL shares one important thing with teaching materials and tasks in general. All these are
under-evaluated.
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Just as new coursebooks and types of task are constantly being proposed and promoted by their
creators ... and adopted and used... so are CALL programs and activities (Chapelle top of p10).
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What rarely happens is any proper evaluation of the value or effectiveness of any of this.... by
teachers or researchers. Correction: some teachers may well do a lot of evaluation of what they
use... but, if so, it remains within their personal teaching process and is not published.
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Hence we have no idea how much of this goes on, or what evaluation methods and criteria are
used; furthermore, nobody else gets the benefit of the information arising from the evaluation.
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The three key components in CALL evaluation
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Mostly evaluation cannot be done in the abstract. l.e. things are rarely universally good or bad
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With CALL you may feel some programs have features which in NO situation would be any good.
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Possible candidates for ‘universal’ status could be software glitches (e.g. the program crashes
whenever the help icon is clicked) and inaccuracy of language (e.g. multiple choice exercises
where the option counted as correct is actually wrong).
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i e iSIIHowever, a lot is really ‘relative
As Chapelle says (2001 p52): ‘Evaluation of CALL is a situation-specific argument’
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Clearly most features may be good for one type of person, situation etc. but bad for another.

1 AY il agus (K1, A pling¥) 5l GalREY) e 2nly g il adin 0555 Lar gealinll Clien Blle () geaal sl (0n

the kind of vocabulary included, the kind of computer knowledge required to work it.
This is as true of general materials evaluation as of evaluation of CALL specifically. So one
important aspect of evaluation is to establish the specific users (learners and teachers), situation,
purpose etc. etc. that you are evaluating the materials for

ale JS5 i grae KU il o) gal dpeillin 138 ol LS, L ol o glhaall i gaae oK1 8 ol g 53 (38 el s jiall @ g5 Dlia
5 Omalatia( 20n4 a2 i g anill 3 dagall il galdl aa ) 1)) dase IS8 IS el al 4illigy ) 5 paia seaiiia Liay) L3
ala) (e oalall an ah (Al 20aa Co g 2aa paag) (alae
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This means that you cannot really evaluate without also thinking of how the material will be used in
the learning and teaching process. It is quite possible for one and the same program to seem
‘good’ when used one way with a class and 'bad' used another way, or with a different class

un bl saw o Saal (ga  paleill g alail) dilee 3 oalal) aladind sl CaS 8 Sl (g apdill Dlad (S 43l Siny 138 g
DA Ca g sl AN Ay sl aadin Cpa Ui s Ol Opalxiall (e diixe a5l Clua pa g Lo 4y shay aodiiy Ladic

Software and materials evaluation in ELT, then, can be seen as an activity where you match
materials to teaching/learning situations. l.e. there are three things to think about —

A 1 palal) oyl ) gia g e S sall (S g LA ) 5l () (e laie
e Sl Cany oLl 500 Gllia

(a)the nature of the materials/software: describe in detail what it consists of/does (especially if your
account may be read by someone not familiar with the program). As mentioned above, this may
extend to analysing the specific task it is used for/in. ‘It's not so much the program, more what you
do with it’ Jones 1986.

o, L asiy ) eaaal dbidh gl ) dageall Jalat ) g s Lay 1305, (35S e (Lol Cana gl geali ) ) oolall asala(a)

(b) the nature of the T/L situation, the learners and their needs, uses etc.: describe in detail (not
just 'intermediate learners’). Levy 1997 has several somewhat theoretical sections on describing
CALL e.g. p108f, 156f, 173f.

Y ale il (e siall Cpalaiall 1 ad) sl Chia gl &) agileladinl g ailaliia) g cpaeid)] J) 3 g g dagh
173F «156f «p108f Jiic CALL <ias e L ax 4 il 2Ll sae

(c) a rating or judgement to make of suitability of one of the above for the other, with due attention
to relevant universal principles of good teaching/learning; explain how this is going to be done
(e.g. introspectively or empirically - see below) and exute it.

;ﬂheﬁ:\uu&scyju.mgﬂ\ A’_ﬁ\} MMMJA\ aalzll Lgd\_.mﬂe\.aiﬁ\ﬂ\ &3l &4, umémummeiﬂ\ o) Caal
2285 5 myad o) Al El)
One may of course do that for just one piece of software at any one time, but it is often easier to
evaluate two or more programs of the same type together. Comparisons are often revealing. In

addition, one may often usefully compare a CALL activity/program with a non-CALL (pen and
paper) counterpart, as has widely been done in writing research (pen versus word processor).

s (3a e 81 ) Cpamali g i Bl (00 0058 LWlle (81, g 6 8 1 anl g gl ) Gl Jas Lo a5y () (Sno
;IS e e o ydai e JIS ol ) el &l Laila (adidll o sy o) (San, D U 4BlaWl | ls el Llle 45 jlaall g il
Y S b el 5 JSE Jeala s LS

Furthermore you can deal with the above three components one of two ways round

(O o) Ay ylay A3BEN L Sl s38 (e 2l 5 pe Jala ) S @l e B Sl
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()You can think of a specific type of learner, teaching situation, required activity etc. first and
consider whether or not each of a set of materials/each separate activity in a software package
would be suitable or not for that one case. A teacher in the field is likely to work this way ("Would
this suit my class?"). It is certainly easier to produce a clearly focussed evaluation that way. Note:
in this course the idea is not just to evaluate CALL for ourselves as users, but to think further afield
of some potential learner user type.

3 g0 Ao gana (e 0dbe JS IS 1) Lasd olaia ¥ W), Al | cgllae Jalds canlat oyl Caalatall (pe 2dna g g8 (S O (Saa(ii)
il o3 ol Ja( Ayl @llis Jaalls s Loy y alaall | alladl Gl Y ) Lilia )5S Cilima s 88U 8 Joadia Tl S
Allal) Glli 8 S a5 puaial 5 sl U o) (pe 2SI € Lia

(1) You can start with the materials/program and consider what range of people, situations, ways
of being used etc. etc. it would suit and which not. The courseware 'reviewer' in a journal, and
perhaps some of us here as AL/ELT people not currently teaching any learners directly, may
prefer to think this way. When software comes with claims by its authors of what learners it is
suited to, this can be a way to proceed. (But this can degenerate into letting what software is
available drive what one does rather than the reverse Chapelle p44)

Lpagleil) aliall Y ol dulio S &) &) Lgaladinl (3 kg ccVlall g o elil) Cagiat 8 uSEll 5 zeal all /00 gall ae fa () iy
Akl edgn SE (g Juadi 38 63 pilaa (paleiall (o LWla g pay Y Gulill AL / ELT WS Ui Lia (lanll Loy y g cdlae i "6l LA
138 oS15) et mall Al s ()5S0 O Sy 138 5 el danlia A Le Gpalaiall (e dpmaal 5 U8 e liUaal) ae geals ) S Lavie
(P44 Juls (Sall e Yoy Jady 2l La 5 giall Gl 81 ol pae i s La i ) Jsai of (S

When the evaluation is done

:ﬁ:\éﬂ\ (i Ladic

It is also worth noting that there can be several types of occasion when evaluation of teaching
materials, including CALL, may occur (overlooking evaluation done while the software is actually
under development):

Jee o ) drand (o)) (Saa, S L ey, sl ) g0 i s Ladie: Clialiall (g g1 530 820 @llia (550 () Saa a8l JSAIL juaall o
(el nd el jll () 5 Lainy Jalis s

1) Evaluation of materials prior to purchasing them or creating access to them for any learners. l.e.
as a result of evaluating materials you decide whether to buy or adopt them or not, for some
specific learners. (Direction i usually, though ii is also possible)

oard Vgl Leaddid gl Lo il S ke ) 85 ) g anfil Aa B Cpalaiall (e (oY Leae Jaladll gl Lgd) i (G 3 gall ansd
(bl (San U a2 ) e 3ale J oW olad¥) ) sanall (aalatiall

2) Evaluation after purchase or otherwise acquiring availability of software, but before use. Here
usually the question is what learners it would suit. So the consequent action is to use it
with/recommend it to these learners not those, and so on. (Direction ii, or i).

G oyt 13, Cppaleiall andbisns 13l 5 ) () 5Ska Bl Un |, 2a50¥) 0 S ealinl) e Jpemall 5l oLiY) say syl
(JsY) 5 SN Sty I 5 Caalatiadl (e 22aa g sl ddde dua i) e aaladin) sa
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3) Evaluation after the program has been acquired and used with some learners for a bit. Here the
question is whether it was a success and the action is to use/not use the program again with these
or other learners, or to alter the way it is used in some way. (Direction ii).

u\jhd;)\l\uw\jye\ lAALIulS \J\LAU}SAL}AJ)}HJ\ a)m:)ﬁﬂu#ﬂd\uaucacab)ﬂ\eh;ﬂu\}d;ﬁ\meusﬂ\
(SN olai¥) L podind Al agy yhall juad o)) Cpalatiall (e e23as de e ga Ja0as gmalil) pladinl pae gl aladsul

This account is focused more on 1 and 2, since most of us are not teachers who have just been
using CALL with any actual learners, but the same ideas pervade all three situations. In all of them
you decide if the materials are good or bad, not just what they consist of or 'do’ etc.

Y ) e SIS 1 laall s ™
‘J\\_A‘)‘)QJL&’_\AA‘;MM\&LAJ\X‘&QA\)SQJSAMQ&UQ’ HM\@JE?%?" \\)idg~w,=,,4\_'ud R U\LA.I
s 5 4555 31 8 Gy, <l o3m ) S

Who evaluates

£8 apiil Ailony o iy 631 (he

The evaluators we are thinking of here are primarily language teachers, though of course other
people evaluate materials too - curriculum/program planners, government education departments,
reviewers writing for journals, researchers in applied linguistics...etc.

el oannamaLingl 3l sl auly () 3a s (Al Gl llin b ae 5 ARl alea (po ulas) S50 a0 Ut agd S5 () payiall
A Al il galll 8 sl 2 adl 8 Cpeal el LS, age sSall kel 551, Azedeill zalial

In the realm of CALL, it is especially necessary for teachers to be good at evaluating. There is a lot
of poor material about; publishers are especially prone to hype; curriculum designers who might
evaluate to choose suitable coursebooks for a course are less likely to extend this activity to

CALL,

Ol Aalatl) aliall cesme 4l o) gall e ASH @llia | andill 8 cpan ) 9860 o) Cpalaall s gad agall (1) IS Jis 8
LIS (8 Laliall 1aa a il Ylaial JBY) aa e sSU a1 dgal pall sl 1 HUA0 ) gy o) (San

so the job is left to the teacher; only a few teachers write their own CALL software (compared with
the number who might write bits and pieces of their own non-CALL teaching materials) - most rely
on professional products (though remember programs may require or allow some teacher
‘authoring’).

e 0 s 4l Lel iy Lo yoniinny i IS gmal g2 mpaca 3 3o 52 Copalaal) (o il 5, Cppalaall 4S5 fia dngal o3 13
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LECTURE 4
Judgmental Evaluation

e The judgmental evaluation

e Methods of evaluation (A): Introspective judgmental evaluation; checklists

e There are two broad types of way of actually executing evaluation studies (A and B
here). In many ways A suits situations 1 and 2 above, B suits situation 3.
(CfChapelle 2001 p53).

Faalpal) Al (S i) aSa aaii (A): sl Calld

Y ) YLD Gl sase #s b (Ua A and B) @)l auii cilul il Jila sl (e gl 5 cle 3 lla
. (CfChapelle 2001 P53).¥ gzl auliiB ode]

¢ Introspection means relying on one's own judgment/experience, and maybe
published consensus on what should be there, what is good or bad, or AL theory.

L callin (5 5Sy o iy Lae Ly )y sdiall o) 5V (381 535 3 al) [ aSall Gt e slaie V) Jixy ikl Jalil
[EBV-CIR IFTRW REN

e (A1) Evaluation can be done purely individually, subjectively, globally and
introspectively.

S ) Lalle g (Ll ting 52 S o of S (AL

¢ |.e. the teacher simply looks through the material, or in our case tries out the
program (or just reads the blurb about it in a catalogue), and comes to an overall
intuitive judgment about whether it would suit their class or what class it would
suit.
oo L (e dlen o a1y f) zaliydl e oAl Jslag Lilla 3l ol gl JMA e Adalisyy Hlay aleal) (4
O Ll (e La &8 ol 238 s o Leald (e G138 Lo U Lo sae Sl M dggany g (5 same 34 8 lld

e When teachers evaluate in this way it may help in part to try to place themselves
in the role of some type of learner using the material. When trying out a CALL
program it is especially useful often to make deliberate mistakes to see how the
program responds - e.g. give wrong answers and press the wrong keys etc.

alxiall (e £ 53 ary 550 (8 agudil e o Aglae ) A ¢ a8 aclus a8 ) A5y k) o3 8 Gpaleall s dic
saaria glladl S ) ) Gla¥) (e S 8 Gals (S0 ade 8 agle (3lhay Ly Jsla Ladie ) 5e aladiul,y
Al o hla aliia e Juaally bl i) elae) Jiall Ja Gle - el Caniog G (5 53

e This could be described as the global 'expert judgment’' method of evaluation.
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e The evaluator introspects and somehow accesses an unanalysed notion of some
users of the software, an unanalysed impression of the software, and matches the
two using often inexplicit criteria.

O e Gy el (g LeLalail ealial) (cadiiven (andd 5 S8 ) Jgeasll (5 AL ) Ay oy oSl Jua
diaa Sl Llle Hulaa aladindy

e (A2) However, to regard evaluation as in any way systematic it is necessary at the
very least to 'unpack’ this armchair approach a bit.

el 138 1eldt 1) J8Y) e g )5 uall (ad dmgia 48y o 8 Jad) s LS apiil) i) e @l aag(Y)
sl s (el ) (o S,

e The teacher (or anyone else) acting alone as evaluator should break down the
‘overall' or global judgment into parts.

3l ol oLl of t an Y1 pSall o i S 03 simy Jamg (AT il gl 5f) ol o e

e This means (a) looking carefully at different aspects of the materials separately
and (b) thinking of all the relevant different aspects of the learning situation,
learners, potential use etc. etc.

Al Aleall il il sall e (o Sl (@) gBas e ol gall (e Adline (il ga 8 Al Cani (1) i 128
& &) LSl aladind 5 ¢Gpalaiall 5 calail) Als (40

¢ and (c) judging aspects of (a) in respect of (b), broken down into points. This last
in part resembles the process of assessing 'content validity', often talked about in
language testing:

dadla andi dglee Andy ¢ ja A AV I A ) dasie () Gl Lag (1) aSatl) il s (7)
Aalll sl b aie st e Wle 5 <" giall

e one can check on an achievement test by analysing the aspects of language tested
and comparing them with what the syllabus or the teaching course before the
test covered.

sl Lgidat i zegiall e L jlia 5 o Laia) Zall) (il ga Jalad OV (e Janastl) LS aa) o o) £ el (K
DLERY) G il

e Another general principle of language testing also applies here: it is known that
tests with more items are more reliable than shorter ones, and a set of
agree/disagree items circling round some issue is more reliable than a single one
targeting it.

e ddisige FST a agull ST ae Ll o G jeall (a4l el Ui Aadl) jlaal) e jaT ale lase (Gukaig
) r A gise HiS) oa (Al ALl (any Jon 52 (3850 2 / (38 50 e 250l Ae sanag ¢ lgie jualY]
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e So here, the summary of a whole series of introspective judgments of specific
aspects is more reliable than one global one.

dalle oaa g (5l (0 48 5 sa ST s Badma il sad 200 58N ASAY) (e ALK Al padle clin s

e This is where 'checklists' come in. These are written records of the sort of
'breakdowns' just described. They may be made by the teacher/evaluator, or
adopted from someone else.

e giae oS8 il adia s 'Jac ) e g sl 138 (e Bladl oda AUS 5 TR0 B 4 S gl ISl sa 12a
Al add e Gadie) g caiall / aleall 38 e,

e They at least provide a way of ensuring that important aspects do not get
forgotten and that there is some consistency if the same person evaluates several
things. However,

o ill S 13 Bl Gy @llia 40l 5 4ie aiiad s Juand ¥ dala il s O Glanal A5 853 JBY) e el
(@l aa s oL (e el 4y 4

e the evaluation still remains individual, introspective and maybe pretty subjective.
Checklists generally take the form of sets of headings to be considered or sets of
questions to ask oneself.

) sbiall e e gana JSG 335 La sale Aaal yall 2l 85 laa add 5 3l ey 50 a8 DI Y sl

e They may or may not include a system for weighting different elements, or adding
up a total score in some way.

Gohll (ars A Al dagill ) Joay Le dilia) ) cilinad) jualinll e il Laldad e W 28 ) 28 L,

e Two | know of for CALL are the list of points in Jones and Fortescue, and a more
reasoned and systematic framework by Odell (in Leech and Candlin).

in Leech) Jsasl Aaud 5 oagia s e ST Ul jiags ¢ oSuiiyhs Jisa Ledje LS Laliill (e dald o
(Candlin.s

o Recently Chapelle has a set of 6 points formed from an SLA research perspective
(2001 p54ff). John Roberts has a much bigger collection of such checklist used in
general materials evaluation.

Ao same 4l G ) Osa( p5AFF). Y0 )) SLA Gl shaie (e IS LS T (e de e 42l Juld | 3 e
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e However, many published checklists strike one as a rather miscellaneous
collection of points or questions, not clearly distinguishing between (a) and (b)
and (c) above, and not obviously exhausting the types of point that should be
considered, or organising them in a motivated way.

C}...A}\).\A.\\JML...»\j\meYm@ﬂath\}uﬁuﬂ‘fd\m\)d\(u\)au,omdd\ sdhc,c\)
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e For teachers, often the checklist-based evaluation just described is the only one
feasible, since it is the one that can be done quickly and easily and before the
materials have been extensively used or even bought. It can be enhanced by
incorporating the views, arrived at in a similar way perhaps, of more than one
person.

CSay s sa sy ‘?gsush\jdy%,m@a}uuwm&;ﬁﬂ;ﬂ\ws,,uuw (Cpalaall Aol
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e |.e. the teacher can get other teachers to do the same sort of evaluation, or read
reviews in journals etc. This makes it less individual, though still introspective and
rather subjective.

Gy ) La g ol 8 40850 8 ) canifill (e g sl Gaiy plal) o AT (alas o J geanl) alaeall (S 4
Leas ) (o o] J3) I Y OIS () 5 ednd 8 Ledany 138,

e (A3) Additionally the teacher may enhance the checklist approach, if he/she has

the time and energy......, by doing things that in a loose sense could be called
'research’. By this | mean looking systematically with some analytic techniques
etc.

pldll 8y b e L, Aldal) g o)) agal CilS / IS 13 5 cma pall gl e 38 alaal) Glld ) A3LYL(A3)
&) Ala) il mny e Sy Con elly ioly MCadl e of (S aliid (ine B 4l S

e at aspects under the (a) or (b) head above, not just deciding what they are on an
instant introspective basis.

sl o) Y Gl e agle o Lol 8 sl das g ol 1) oDle ] () S (1) coms csl sl 8
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¢ This may focus more on the (a) side: e.g. linguistic analysis of the structures used
in the content of the program (if it is fixed), checking the frequency level of the
vocabulary against a standard reference list, grading the exercise types that are
incorporated on a recognised scale of task difficulty etc.

131) bl (s sina (8 daadiuall JSLedl (e (s sl dadaill JUall Jas Ao ccailad) (1) 128 e €T S 58
sy Al el g il 5 il ol 5 iy jlaze dra e Aaild e il jiall (e 23 5l (5 gluse (e (@R 5 (AL g
& dagall D graa (e Ly B jira g (Gl e Leal )

¢ This might be called 'materials analysis'. Or it may focus on the (b) side: e.g.
finding out what the syllabus for the current year actually says my learners should
be doing, doing an analysis of learners' needs or interests, finding out what the
school budget actually has available, etc.

alall zegiall Lo 48 e JUial) Jass o rcalad) () Ao 5S35 28 Ll ol " o) sl Qs agle (3lhay () oSy 128
4] Lo 48 yra g cpalaiall mllian sf clalyial dalaty ALl 5 o585 O Gang sl (paleitall 186l 3 8 )
¢ Slad dalie A Haal) A e

e This is in effect 'analysis of the learning/teaching situation'. These are all things
that might appear on a checklist and of course can all alternatively be decided by
the evaluator just "off the top of his/her head".

Say bl s dpma je A8 o jedai 8l i) JS 8 o " il Al / aleil) e 80 30 g8 10a
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e Further, with respect esp. to (c) the suitability judgment itself, these may bear
some 'research’ in the form of reading up what theory, research studies and so
forth have to say.

Lo Be ) Al (S5 8 "Canll' (2any (3883 38 034 5 cdusd aSal) dae D (520 () () ESP. ol sia) o cclld e 553
s O Cany el 50 138 5 Al il all 5 oy plaill

¢ You have a program with certain characteristics and you want to use it with
young learners (as the publishers indeed claim it is suited to be).

OsSE a8l gl cp ) e n WS) laall cpalaiall as anladinl A e i dliaa pallad aa el g el
(L Alia

¢ Instead of just relying on one's own judgment of what is suitable, one can read up
what the collective wisdom of psychologists, educators etc.

ol el (e Lo Leal) AaSall b Lo g SR e jall (S ccnlin sa L oyl oSa o T SLie Y1 e Yy
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e have to say about what the characteristics are of young learners and so what suits
them. Similarly the general wisdom on how to construct multiple choice items
(e.g. in books on testing) may help evaluate the suitability of m/c items in a CALL
package.

el 48 o dale daSal) (8 (Jially 5 gl Ble in g Jlraall Cpaleidd) Gailad o L oo Jadl o cany
Sz AeeDe g2 andt e e bl 08 (LAY e il A JEA o e ) @l jLall sadmie Gilas
CALL.Ax 3~

e Research studies of the way learners use CALL, teaching with CALL etc. may also
be worth looking at, and indeed if a program is supposedly designed to aid
reading, the general wisdom on the teaching of reading and reading strategies,
and so forth.

Gauy Liai) 055 8 13 (1) Loy CALL oo oyl 5 eifin) il p2f (b CALLpaS (B Cpalatiall 26y ko
o) ) Clnsi) il g sel A a8 e dalall AaSall 5 eoel i) sacbunal el yall avaai 23 13) (i ik s o ¢ ylaill
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e However, there is always the danger that supposedly 'general’ research findings
do not actually apply in your situation for some reason.

Lo sl @laizn g 8 @815l A Gk 2y Y Al () (2 il (e ) il o 3 yalae Ladla cllia @13 aa s,

But if you are using the checklist approach there are some key things not to forget:
omis ¥ () gl sV ey lin Spmn sl e a3 S 1) (Sl
e Be explicit about where the list comes from, which existing one is being
used/adapted, and have as many detailed subsections as possible. Make sure
whatever system/list you use covers all three of the (a) (b) and (c) aspects
oo A ALadY) (e el el 5 el / Jadly 83 3 e Aot o ()5 Aailall (g (b ol e Jsa sl 5 oS
il sl (7) 5 (@) () 0o A2 U8 ary aladiind 4l / alas g1 (e S YY) 508 dliaia

e Cover the (a) aspect. A description of detailed aspects of how the program works,
with examples of actual items, screens etc., and what it does (a) has to be
incorporated, since the reader cannot be assumed to be familiar with the
software. If part of what you are evaluating is a particular task that is not part of
the software itself, or some language element supplied by the teacher, make that
clear. But that alone is not an evaluation.

o oAl e cgalinl) Jee LSl luadil) (il gall liia s caa ol 0585 O cang (1) (1) il Ak
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e Cover the (b) aspect.
o (@) culall i,

e Give a full account of (imagined or real) target learners in a situation in a
particular country at a particular level etc. Evaluation for some generalised
'learner’ is not very convincing.

Al &) Cppma (5 sisn (8 (e aly b aaza gl Adagiaa) Cpalsial) (sl ) ALasall) JelSl) e W) elac)
has dxiie Juad Maleiall" aaza and,

e Don't forget (c) i.e. explanation of how each feature of the program (a) does or
doesn't fit (b). This needs to be supported wherever possible by more than your
expert intuition - reference to applied linguistic concepts, research, models etc.
(E.g. Chapelle 2001 pp45-51). This is the crux of evaluation.

Gy G WS et of () zling 138 () g i ¥ sl (1) el (e 8 00 IS 4088 7 i 6l () i ¥
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AnEll 58 s 98 138 ppd5-51), Yoo ) Juls JUW)

e The actual organisation of the writeup of such an evaluation can be done several
ways.
Gb bars AT () (See il 138 (e Sia AUSH Agladl) Aalaial)
e The most popular and sensible probably is to describe (b) fully in advance, and the
relevant research/theory background to (c).
z) o Aall ld Al il sheall 4 ka0 / & gl 5 cladie JalSIL () G s 8 Loy Jsina s A SSYI),
e Then go through a systematic set of (a) points - different aspects of the materials -
giving a clear description of each aspect and the actual evaluation (c) of each in
relation to (b).
Guila JS (e geaal g Gl g glac ) - ol gall ddliaal) (il sal) - Lalds (1) (e dakaiie de gana DA (e A &
) Bl L b S 0 () ol il ).
e Some people use the overt structure of the specific materials themselves as the
(a) basis for proceeding. E.g. instead of having a prior idea of what categories to
look at (e.g. from a published checklist), and using headings such as 'language
content', 'balance of focus on the four skills' etc.,
e Yo JEdl Jos Je _uﬁwﬂuwmi (i)L@_'JL;s;L@_uéAEAM\ 3 all e Sl IS padiiy WUl ey
(6 sina" Jia (pslie aladial g o( i dpma ye 48 (e JAall Ja o) (8 laill le U8 (e a3 S8 0 ga g
@y gt ¥ @l el e 35S 5l ) ae e As)

e they proceed through a list like 'reading passage’, 'cloze exercises' (i.e. things the
programmers present as separate parts of the materials).

(e Aiadio o) 3alS LIV Cana jaall ansi 51) "6 5518 G ladt ¢!y g pall 3o 8 Jie dailE A (e (Sl gl
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e That is in some ways 'easier' but of course instead of the evaluator imposing a
relevant set of categories of things to look at it puts the materials in the driving
seat and may mean that relevant things do not get looked at.

aill $LEY) (e i (e Aball i3 de s asiall (58 (e Yoy gally (K15 g1 3Ll any 8 5 1aa g
Lead ol e Jeasd W ALl @l ) el o nd Lay )5 esalill amia b ) gall auiay 4l 8

e Compare what happens when you visit TESCO without a shopping list of one's
own made in advance, and just uses the shelves of the store as a prompt for what
to buy as one goes round!

Alldas 1S () A s ) Tl anding g cledia ¢ yall (o (§guill 423V (53 TESCO 5k ie Sy La g o)1
ladga i saa) 5 W Jliiely (5 iy o) 13

Methods of evaluation (B): Empirical evaluation
(A anl 1(B) amlil] cull

e Other methods of evaluation generally require much more work, and for the
materials to have been used for some time by learners/in actual classes (compare
situation 3), so they are often firmly fixed in a specific teaching/learning situation
(b). However, they do move away from the purely introspective approach.

A 53 85l el Crariiadd 35 (55 o 2 pall Al cJnl (o S i Lo e sl Cullad (o La e
o sl [ Baanall G paill o e Ll Al ()5S Le Llle GlAY oY ada sl (o )8) Aladl) a6/ (paleilall
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e These are the ones that incorporate activities that are just like those we would
otherwise regard as typical of regular empirical 'research’' - measurement, surveys
etc. l.e. they may entail using questionnaires and interviews, systematically
observing, eliciting 'think-aloud' data from software users, or testing users.

- ") Al Aokall (e Aund sad anly a1 @l e el o G el et 1) @l a o2
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e They may mean doing 'studies' (experimental or not) comparing the success of
one material against another and so forth, or indeed doing 'action research' with
CALL. (See Chapelle, Jamieson and Park 1996 in ed.
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e Pennington The Power of CALL for an overview of types of empirical research
done on CALL classified by the kinds of methods used; and Chapelle 2001 pp66-94
for a more detailed coverage, in relation to CALL tasks of the more communicative
type, and classic SLA research issues looked at in CALL)
) 1 il o Adiadll CALL (Ao 43 alill 4 jail) ¢ gandl #1630 (e dale daal CALL 358 () sininiy
g1 59 ST (g aleall CALL G3lay Lo Slpaii ST ddari o Jpaall pp66-94 Y+ + ) Juld y cdaadinnal)
CALL) (o 4finl) Lladll Jay 480030 SLA dolial il

¢ Inthemselves these 'research’ type activities are non-evaluative, in the sense

considered here (except action research).
(Jandl Esmy pliinly) L Slail) ey el A4 je "Enlll' o 53 Adali¥) o2a Lgudi b

e They are best seen as scientific means of gathering facts and testing hypotheses
which can then either remain as cold statements of fact about what the
effectiveness of the materials is or what people's opinions about them are, or be
exploited for practical ends as part of an evaluation exercise - i.e. to make
decisions like those described at the start.

(e Bl by peaill La) Jlad elld oy oSy ) e pél) LA 5 (33a) paad dale dliu g il Ll a5
O s S dleal) cilile Baiat] Jaiad Of ol cagie Jsa Ll el La sl 52 3 sall ddlad (a0 e J s Adiiall
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Examples are:
Gy e dABY) o
¢ Doing a survey of teachers and/or learners who have used the material and
finding out how they use it, their difficulties, attitudes to the interest and
usefulness of the content, tasks etc. Checklists can come in here again. E.g. one
can base a questionnaire to users around the same set of (a) and (b) points that
might otherwise be the points one asks oneself about in A above.
[}
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e Observing a class using the program, taping and making systematic notes on their
difficulties, actions, strategies, what they say, the teacher's involvement etc. Or
one can ask learners to keep a diary of their reactions.

Slel aYls e sea) o9 Al AL gmall e daagiall UaaSlall ooy Janud g zeali pa aladiuly 458 238) ja
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e Getting the computer to store records of actions performed by learners using a
program and analysing them to infer learner strategies and processes. (E.g.
revisions when wordprocessing, accesses made to an online glossary when
reading). Example in T. Johns 1997 ‘Contexts’ in edWichmann et al Teaching and
Language Corpora (Longman).

gl Leldad s meald j aladiuly Gualaiall Lgaagy Al Ciled a ) o o 330 S el Slea e J saaall
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e The classic research comparison of those using one program with those using
another differing in a small or large way (or no program... just doing non-
computer equivalent tasks) over a period, with before and after tests to check on
how much has been learnt.

5l By Aaliae (5 HA) A g () a2 CpAll S5l ae a5 gl aadied il @l (e LSS G gad) Al
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e If A type and B type evaluation are both done, the connection between the two
needs to be spelt out. If the A evaluation resulted in adoption of the software, did
the B evaluation show that was a good decision?
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LECTURE 5

Sl CALL il dpas yo 440l

v" A Checklist for Judgmental CALL Evaluation

e The beginnings of a CALL checklist follow, inspired mainly by Odell 1986
‘Evaluating CALL software’ in ed.
ed & " CALL Glse y an®™ YAAT a3 ) o) gr Ll Bls giisall CALLY dra pal) Aailsll bl &

e Leech and Candlin Computers in English Language Teaching and Research and John
Roberts’ 1996 article in System 24, but not exactly following either.

A alai) Al aalati g Cusanll (& 55 gnaSll 5 jea) Leadiul Leech and Candlin
dashia Y& 8 3lll adiu) John Roberts’ 1996
Jascally aii Y Lyl (S

¢ This is definitely not meant to be exhaustive. You are invited to add to it, and
subdivide into more detail, especially in the pedagogical area, as you look at actual
software and think of points that aren't covered. It is meant to apply as much to
generic software like the Internet used in some way for CALL as to a dedicated
MMCD.
Jae 8 dalin s (Jualdill (o je A dapusig ad D diLaY e e el ALLS 68 o iy Y STl 13a
s e (f m giall (s \athait o5 o 1 Ll (3 Gl Aladl) gl ) (8 i) Sy LS ey 50 5l
AsaiaisMMCD - WSCALL - Gkl (any (8 axaing cu i) 480l Jie dale gl i e )l

e Remember you can organize an account in various ways — e.g. describe all the (b)
first, then the (a) then finally do (c); or you can make a list of points each of which
deals with (a,b,c) in one.
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e Some side questions | am not sure of the answer to:
rle BRY) e 1Sl Cand g Auilad) ALY any

e How much CALL evaluation can be done using 'universal’ criteria, how much is
inevitably local to particular learners and situations? Chapelle 2001 ch3, from an
SLA perspective, tends to emphasize the former, I, from an ELT perspective, the
latter.
Yoo Juls Salall sV g Gulaad) cpaleiall dae sa oS €1, dpallall ulaally CALL an aladind &5

ELT Lshaie go pa¥1 138 50 el e 2SUl Y Jaay SLA S shaie e 5 <CH3

¢ Should one pay any attention to the claims of the producers of software? Should
one just evaluate the program for one's own purposes regardless? Or should one
separately consider also (i) if the program does what it says it does, and (ii) if what
it says it does is suitable to the target teaching/learning situation? Some suggest
evaluation should have these two stages - External: Relevance to particular needs
of particular learners (e.g. specific level, ESP, syllabus).

s all (el e el (i galipall i e all ity Silmall adie ey Lo ) iy G o all iy

Lyl Jeadie (S8 Lk of ¢ jall 2y ) € Lalall

¢ Oala )

¢ Internal: quality of the work per se in meeting its declared specification/ aims. A
prog. may be unsuitable (alone, or compared with another) EITHER because it is
perfectly good but the wrong level of sophistication, coverage of items etc. for

some class OR because it is just badly made.
A Lgie dilaal) Calaal) [ Ciliial gall 4l & 4813 a8 Jaall 335 1 AN
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e As you try out CALL software: BOTH evaluate the software using the checklist,
whatever comes to your 'expert' mind, and my hints (aimed to make you focus in
more depth on either (a) or (b) elements), AND revise the checklist to become
more comprehensive.
eJand) '3 Al chiady Lo JS ddama jall aladinly el pll andi S 1 CALLGLaw 0 (0 z s AN il gls LS
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v’ Specification (External pre-requisites of the software, consideration of which
usually needs to be prior to any consideration of real pedagogical value. Used to
assess basic practicality of using the software.)

3y g0 il Aaill el (5 U8 (0S5 of ) Bale ling (o1 b yBaall g e ) o Slinsey o JLAN) Clial sl
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(a) Aspects of software that are usually present and need to be looked at separately for
evaluation:

ol Jeadie (S0 Lgd Hhail) sale) ) Uit 550 s sa (0585 Le sale )l ) (g il sl (1)

e What price (if not free), for multiple or single users? (Bought? Shareware?
Freeware? Licensed? Homemade?)

e s it readily available?

e What hardware platform required (type of computer PC/Macintosh, speed of
processor, amount of memory, type of CD/disk drive, type of graphics screen
capability, printer...)?

Llae $lad jall € Jlae iy TAS it gmal o T6) 3all) Satanl ol (peddiiiee 3asd o(Ulae 0S5 &l o)) el 52 L
(Saall
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9(... Al ¢ pall LG [la g )l (10 g 55 ¢ il & jaaCD /

e What other software needed as prerequisite (e.g. Windows, SoundBlaster,
particular fonts...)?

e Does it have restricted compatibility with operating systems (e.g. Windows NT)
or networks? Does it allow multiple use, backups?

e What management required - i.e. someone's time to set things up and keep
them running properly?

(... dalal) Ja shadll s et guall 5Sa ¢ gaiy s Jia) GBanse o i€ 4 sllaal) (5 AV el il Lo
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(b) Aspects of the teaching/learning situation that are usually present and which are
relevant to deciding if (a) is suitable or not:
Specific school/learners - what do they have or can they afford in the above
categories?
What school resources of staff and expertise are there to get things working and
manage them?
s (1) S 138 Masy dlall ey a3l s 33 5m 50 0555 Lesale 3 aledl] / dpagletl) ANl il g ()
Y ol e
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(c) Does a fit b ? OR What b would a fit?
.... Go through all the a/b points above checking the match.
Can one even begin to consider this program - no point unless one has or can afford the

platform etc?
$ o Gl Bl i §(@) ae Gilhs da (g)
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v" Program design (A lot of these points broadly relate to 'user-friendliness' of the
software, or the ‘computer-user interface’, largely independently of any
pedagogical value, but overlapping a bit)

G e Joati Bl o3a (pe I Il 5 500eSl s dgal sl gmal ) aladid 4 sea) mali ol apans
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(a) Aspects of software that are usually present and need to be looked at separately for
evaluation:

agill Jomiia JSi Lgad ol sale) ) Ui s 53 53 50 (05S5 Le dale 3 gmal ) (g il 2l (1)

v" How is the program loaded and run?
v’ Speed?
falinis 5 mali pall Jreaadi oy 2
e )
v" What typing, deleting, mouse use, clicking buttons and such like basics are
required?
04 slhaall il o8 Jias W) @5 a5 ¢nlall aladind 5 ccadall g LUK o Lo
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v' What is the navigation means (menus, buttons, icons etc.) to jump back, forward,
begin again, see where you are in the program etc? Organisation of component
exercises etc.?

SiSa ol Ay cuan e e @l ) el ) ) QWS (&) <l @l 5 )Y @l sall) Jasll Jilay oo L
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v' What means like Escape/f10/Home etc. to exit program at any point?
fidanl gl & maliall el &) Escape/fl10/Home Jie sixy 13k

v Does the program readily crash or hang when the wrong keys are pressed (e.g.
Break, Escape...)? Or when you click fast with the mouse? Idiot-proof?
S8 zAN ¢ S U Jases o) BhlA milie e Jaaall & Ladie Jhaaty gl de s Jlany zali sl Ja
?ﬁﬂ\w@lﬁ}, € ac yw mglall (548 @l 2

v Does it deal with responses with trailing spaces, mixed cases, numbers when
words are required etc. etc., or consider them 'wrong' or crash?
O L ol ol il Al s leSI caldati Ladie 28 5YT cdiliie Va5 33 ) Clilise ae Jadll 393 ) ae Jalndll Ja
illae 5 "AklA" CuilS

v Does it cope with typos, slight misspellings?
faisila 40| eUadl g dpmadaall elad) ae Jalaiy o8 Ja
v' What output features: Sound, Graphics, Video, Written fonts, Screen layout?
AL .Lula;:\ Akl L)la;j\ ‘j.msl\ cLILA}u‘)j\ ctlij‘al\ C\);‘}[\ Gl e e L
v Presentation? How multimedia is it?
€ 520wkl ailus g1l S € apaill ym yal
v’ Clarity of screen layout — e.g. text size, chunking, margins?

v’ Clarity of icons and their style (cartoon?)?
9o s ) L sbal 5 550 3l = sua g
v’ Can features like sound be switched on and off? Can graphics be skipped when
one doesn't want to wait while they appear, but get on with the task?
Ol JUEEY) a5 Y aal g aie Cile gl ads Sy Ja Sadaiie gai e JE50 0 @ geall e &) e Sy Ja
Filagall 038 e Jpemall s (Sl cla ) sgla

v" What instructions provided - amount of them and the language they are in, and
level of difficulty? (A reflection of how far the software is general purpose versus
targeted on a specific set of learners in a particular class/country/level)

Lalall Gl e U 58 5 zeali ) (sl LlSadl A )P graaall (5 siasa s clgad ) Aadll 5 LginaS - Aol Cllaglacil) Le
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v’ Separate booklet and/or online help about how to work things?
v' Opportunity to print?
thJY\dALMAASdew&_\LSj\LU}J\J‘)LaJQLM

facbll a8

v' Opportunity to save uncompleted tasks or scores under individual ID and carry on

next time?
Al 5 5all 8 ) et 5 (53 8 i yme cand Ll ol ALaiSall e aleall Jaiad dua 8

v" Is content fixed or allowing/requiring to be provided by teacher etc? Authoring
procedures? Or indeed is the software only an authoring language?
A a8l ol calall o) ) Sl e g aleall U (e Leanai Can 5l Callaia / land) o il (5 siaall Ja
fadlil) A2l ais ) el Ll
v Kind of program in computational terms (pattern matching, Al, parsing....)? If on
WWW is it in HTML, Java...?
€. U CHTML 8 58 WWW e 1) 9L Jilall (Al claadl) Aditas) a4 gulal) clallaadll 8zl @ 58

(b) Aspects of the teaching/learning situation that are usually present and which are
relevant to deciding if (a) is suitable or not:
sa (1) S 13 )8 MAsY ALall culd a3l s 33 5m ge (35S0 L sale 3l el / Ayaplaill A} il g (<)
Y ?i —lia

e Specific users - what can they manage, given their prior experience of computers?
What do they find clear and 'friendly'? Are they even familiar with the query
keyboard?

e Specific users - what appeals to them as attractive/important in a program? How
sophisticated are they?

€ 5355 gl 5 023 Y Lo € i gnaall 5 jead 3 AL agd pal ) ki clei s i O agilSels — (pdana (reddiveg
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e Specific users - what instructions can they understand easily (given their
competence in the language the instructions are in). What computer actions do
they know already as against need to be trained to do?
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e What facilities for hard copy and individual scoring are needed by course
requirements?

e Teacher - what time/inclination to author, what expertise at authoring?
593l Clllaia 3k e (g2 8 e de plae Zudl Aald (38 0 L aalall ale

fadlill 85 Al o Lo ccilgall () an il / g Le - aledll

(c) Does a fit b ? OR What b would a fit?

.... Go through all the a/b points above checking the match. E.g.
¢ o Gl 13l 5l 9(@) Gilkai Ja ()
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e Are the program features too poor? too unattractive? sound obtrusive/irrelevant?

... given the experience and expectations of these learners.
Coa o ll 5 5 Al Sl S gl LgdAla Y /U pan € Ll s e € 1n A ) el ll e
Oalaiall oY 8

e Is there so much that is unfamiliar that the students and/or teacher would spend
too much time just mastering the technology, not doing real language work?

ALl s el ol 3SEI EY Jadh i 1) e KU (L) A alaall 1/ 5 OOl e S asa g o) g ga

33




Lecture 6
Chapelle (2001) Evaluation

e The judgmental evaluation

e Language Learning Potential
Aall alas 5 )8

e Chapelle (2001) describes this criterion as the degree of 'beneficial' focus on form that
the software provides to its learners. It corresponds to the following questions: does
the software present students with opportunities to learn the language or just to use it?
To what extent does the software shift the learners' attention towards beneficial focus
on form?

diliy g5 Opalaiall malill ag s Zasaill el o 58 5ill g 'k’ A )aS Jleall 13 i (Yo 0 V) ol
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e Chapelle (1998) also argues that if the input has been made salient it will help with
language learning. UUEG focuses intensively on the forms of the perfect tense.
JSi S UUEG | 4alll alas o ac b Ca g Ll 53U QLAY o) ja) &5 13) 48l Lyl J 585 (1 49A) Jals
Al A ) Jal e ek

e |t promotes input saliency by highlighting these forms and writing them in italicized,

bold letters.
B0k caaly (Jilall Jaal) 8 agd UK 5 JKEY) o8 100 JIA (pe MR dpad) ) i L

e Indeed, previous research has proven such a technique to be very effective (Long &

Robinson 1998).
(VAN Gt g ys sl lan Allad o oS30 A o ARl Gl il 38 5 (Jadlly

e [Furthermore, both the colourful, animated pictures and the quizzes contribute to 'input
enhancement' as termed by Sharwood Smith (1993).
8 (e ale llay LS Lo 5o 5ad" (o L Clilsall 5 AS jadiall 5 daslall ) guall (0 3IS (b celly e 3 520
() 14Y) CwesSharwood

e During the speaking task the focus is entirely on the contracted forms. In the listening
and reading tasks, learners are tested on their comprehension of both the dialogue and
text respectively, with a moderate focus on the forms.
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e Chapelle (2001) and Skehan (1998 in Chapelle 2001) suggest some conditions which
might characterise a task that draws learners' attention to the form. I will focus on two
of them — namely, ‘modified interaction’ and ‘modified input’.

ol cli ) dageal) a8 ) da g ) mmy padiig (Yo o) Jald 8 ) 99A) Skehan 5 (Yo )) duls
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e Similarly, in the speaking task the students ere asked to log into the chat rooms to
compare their pronunciations (after they have compared their recordings with those of
the model).

o 2) el agilat 45 jladl Ao jall e ) Jsdall daaedll QO J8 (e lla Aslalil) dagall & (Jidlg
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e Consequently, the author expected an interactional modification to take place. The
author also devoted a portion of time to focus on irregular and regular verb forms and
their pronunciation, mainly using the verbs in the program.

e Sl B gl e e S Calsall panad LS S 22l Do 15 lass JUa) CulS) (e a8 gy el A
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e |t is obvious that when using UUEG an interactional modification between the
learners and the computer is to be expected, and Chapelle (1998) suggests this to be a
key element in developing a CALL task.
(VA9A) dali s cadsin yal i sl 5 Cppalaiall s Al LS COass JAD) UUEG aladial i 43 geal ) (e s
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e The reading exercise provides a prime example of this theory, as meaning is expected
to be broken down when students are shown the hyperlinked words.
e al ledie Jiul 5 ) e (5S35 () 1 sie Al () LS ol plaill oda e adales Jlie 36 ) all 4 jlas i g3
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e These students were expected to obtain help by clicking on each word to get its
meaning. However, while this element is considered to be one of the strengths of the
software, there is no other way for learners to get help with other words that they
might find difficult.

) xa g laliaa e J paall AN IS e @il 3k e saebuall e agd san 28 giall (e o) GOl oY 54
e baebis o ganll Gualaiall (5 Al dlau g aa 53 Y (galipl) 35 58l Jali (e Jan) 5 paiall 14 yidiny (pa B
Amaa Lgipaag Gl 5 AY) L

e Therefore, in the author’s opinion, a link to an online dictionary was a solution for
this.
Jagd Dla i ) e seldl) ) Tl ¥ LS ccalsall ol G ecllal




e Moreover, learners were given a chance to preview the passage to help them answer
the questions. By consulting the passage, learners were interacting with the computer.
skl 58 YA (e ALY e AlaYl e agiaclud 3l Al dia ji Gpalaiall e celld e 5 e
i saSl) e palaial) Jelis 2 ¢

¢ Interactional modification can also be achieved in the speaking task; when observing
students during their performance of this exercise, it is clear that modifications can
come in the form of repetition requests whilst comparing or checking the transcripts.
O ol sl (e Al o3g] agilal oL oDl 48) je 2ie ¢Aalalill dagall & Ao lail) Guaell B3y o) Ll Sy
o ssaill (e @l A Hlad) ol ) S cllla (S8 8 U o (S clasl)

o If the software were to give a statistic of how many times options such as ‘preview the
passage’, ‘compare’, and ‘transcript’ were accessed, it would give us a real indication
of interactional modification between learners and the computer.

Jsa sl a8 1oaill' 5 ¢ laallt ¢adatall saalie! Jla il 5Y) il Hld A (e dlian) el maliall (S 13)
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e Unfortunately, such a feature is not supported by UUEG.
. UUEGUS (5o 5 el 038 Jia dlaic) o ¥ ccandU

v Modified output
Uaeall A

e Chapelle argues that CALL software should have the ability to let students 'notice'
their errors as this would help them to shift to 'a syntactic mode' that aids in
internalizing the new form (1998, p.4).

agiae e 4ilE (e 138 5 agilaal @l il CoUall ! el e 5 jaall gl & oS5 O camny CALL gealiall 138 Julis J 58
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e Borg (1999) also claims that error awareness helps students to ‘'monitor and self-
correct their use of language' (p. 158).
0=)" Al agaladiul A msail) g aa I e Ol sl Uadlly o ) of Liad e (V499) £ ) s
_(\ oA

e In UUEG, the feedback is very appropriate and one of the potential strengths of the
software.
bl Alainall 8 g8l) Ll aal a5 i aa Jaé 353 55 ¢ UUEG

e By pressing the ‘check answer’ button that is found at the bottom of every page that
has exercises, errors are crossed with a red line (or with a red cross if no answer has
been given)

Dby el ,aill (g gt Al Aadia IS (8 il el Aale ) siall a dll 'l sl Al 5 e daraally
(s> sl elac) 2313 jea¥) culiall ae 5f) jealdad ae cUadll
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e Chapelle (1998) also argues that learners should be given the chance to correct their
errors, and in the exercises discussed earlier students were given a second chance to do
just this.

ol 5 8 il g ) g 5l g cagiladl] aaaail da i) Cpalaiall elae | cang Lyl (Y494 s J
A8 el HLall 4l dua 8 Ol i

e |f an error still persists, the computer will eventually display the answer in green.
When the mouse is moved to the corrected answer, it flashes the error in red and the
right answer in green.

A peaal) LaY) ) Guslall Ji5 o Ladie | pead ¥ o5l i) (A Jal) (i e i saSl) o st Lt i) 13)
oY) Gl An il AaY) s a0l Uadll il

e The author believes learners will benefit greatly from this feature. In the case of more
than two errors being made, the computer will advise learners to go back to the
previous charts and check their information.

psimns (Jag Al eUadY) (pe 0l e ST 2 ga 5 Alla 2 3 5nall 038 e | S Cpaleiall dudiny g g aall (5
el slae (ha @Enil 5 A8l claladall L) 5 gally Gpelaiall sy i gaaS)

e The author supports Chapelle's (1998) view that it is advisable to have access to some
online references that can help learners make corrections.
OSar Gl e i) e aal jall pans ) gea sl 058 O Greaiaaal) e 0 (V23A) dibd e gl aey
sl o) ja) e cpalaiall aelad o

e When all of the answers are correct, the software displays a ‘well done' message in red
at the top of the exercise, and changes the answers into the color green.
Aleal) 038 (e s slall & 3l (& pea¥) G Sl il Al Sl (2 jrg el ) daaall GllaY) A8S ) S5 Laaie
1 ol Y A ) s

e The colored feedback is of significance: apart from giving a focus on form, it allows
the computer to take on the occupational role of teacher, as people in this profession
tend to use the color red when making corrections.

D 23k o 5 50l sy 43l (zdsaill e 3 5l ellac) e il Ca jean geal I3 A L) Jadll 35
Clagsaill ¢ jal vie eV o5l alascind ) Jaad digall s 8 Galil) g caleall gl

» The judgmental evaluation

e A further strength of the program is the feedback provided in the test sections (Fig. 6).
(1 JSal) s Al 8 dasiall Jed 393 ) sa gelijall (5 AN 5 8l Lalis (saa)

e By pressing an orange 'e' button that appears next to each error, learners are given an
explanation of each of their mistakes.
aeiaal (e JS 7 3 Cpalaitall el aty Ui S Guilany jeday 51 e il 50 e darall (39 5k e
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e However, in order to imitate the challenging conditions and characteristics of an exam,
the program does not offer learners the chance to correct any errors made during the
test section (unless it is uninstalled then reinstalled again).

el o aaail (paleiall dea il 238y Y el ) olaial) Gaibiad 5 dmaa Cig k2l Jal e @il aa g

(A B e L sale ) o5 Ayl elad) aly ol L) L) aud ol (S5 53

e Unfortunately, there are no notifications of this in either the tests’ rubrics or anywhere
else in the software.
bl A Al gl gl Sl L) G glie e sl 138 (e il jUad) 4 aa 65 Y ccandU

v' Learner fit
liall M\

v" In Chapelle's description (2001), learner fit takes account of both the language level
and its learners’ characteristics.

' L) Cppalaiall Gailiad 5 Aall (o sive 30 IS e V) 5 32k il el (Yo 0 1) b Juls Gy

v" CALL materials must suit the target learners, and accordingly its tasks should be set at

a level that is neither too simple nor too difficult (Skehan in Chapelle 2001).
Vg s Jasas Gl (5 sne G o () o Lgalgeal W85 ¢aagtionall Gaalaiall i CALL 3l e ol () o
(Y)Y duld & Skehan) 4l s

v' UUEG is appropriate in terms of content for learners whose levels range from lower
intermediate to upper intermediate, and it is designed specifically for those who want
to improve their grammar in an innovative way.

Lo siall (368 () das giall ot (5 sisall (e agily sise 7 o)y (pll Cpaleiall (5 ginall im0 danlia 2 UUEG
_E)SSQA@)L;?HLA&\M\m\ﬁwéoﬁﬁﬁwﬂ\éﬂijmwi}‘

v" As for the author’s students, the program is well suited to their needs. The author’s
claim is based on the past evaluation of the original book that has been used for more
than ten years.

e eaball aai ) i) g asall sleal s agilaliia¥ Lalad Caulia zali sl 138 ol ¢ (e daall CoOUall 4pilly Ll
s i e Y daladiind 23 g2 L) sl

v With regards to difficulty and control, the help section claims that there is also an
‘orientation’ page within the program, but the demo version used in this evaluation
does not provide this facility.

DA Y LS5 ealipall an Man " dadia Lial dllia () saclusall s o5 8 planndl 5 45 gall (ol Lo
(38 el il 138 8 Landliuaall Dy el Al




v" Nevertheless, the orientation page equips learners with the information necessary to
operate the program, thus allowing them to have full control over it, which in turn
gives the software more strength.

e Al 3 jhaul agd iy Lao ¢geali yall il 4o 30U il slaally Gpalaiall 35 3 dadiall dpa 55 Gl @13 g

558 ST ealipal) oo s 13 5 clld (o S

v" Indeed, students can move freely from one section to another, record and repeat as
applicable, and modify their recordings whenever necessary.
LalS Bt Jpan 5 eJlad) amiia Cans ) Sl HAT Jaiad aal 5 adaiie (g0 A ja & jall QU (S ¢ Jadlly
Lo padhgls

v" Furthermore, they can record as many times as they wish, as once they click the button
any previous recording will be erased.
(b Jannsi (51 e s 3l (968 80 Baal 95 ye S (oL LaS il e Bae Jast () (S Lgald celld e 5 Dle

v" Research shows that learner control is beneficial. However, giving full control to
novice learners (i.e. those with poor knowledge) might affect them in a negative way
(Clark & Mayer 2003; Hannafin & Hooper 1993 in Lawler-King 2004).

4 yrall ae elli gl Cpiriaall palaiall ALalSl 5 lapull elac) (Blld aa s oide & alaiall 3 ks () G gandl i

(Yoo Al I aY39Y e paea s Hannafin €Y« o ¥ Jalas & S) duli 48 jlay agale i o8 (43 )))

v Whilst the majority of the exercises and their rubrics are clear and set at the correct
level for the author’s students, this cannot be said of those designed for error
recognition.

V13 5 e el Colall msall (5 sl 8 Gz g Al 5 ago Taldl) apdil) z3lei 5 il Hail alirs Of Cpa
adll ol yie W) ) gt Al elli e J& O (S

v Moreover, the author has a view which is consistent with that of Heaton (1991): error
recognition is not an adequate way of helping students to learn.
S Aoy Gl Uadll e ol () e 1 (V99)) (sin ae (B8 Le g 50y ) 4aal g aall Gl cdlld e 5 e
(J:u]\ ‘_;c &._IM‘ pac Losal

v" In the author’s opinion they should be exposed to the correct forms, which in turn
would help them to produce the language correctly themselves.
el ema (K0 A1) 20 e anae by oy s 53 5 dagnia JSIY (g g () raty gl 1

v" Nevertheless, this is only true when considering the first stages of learning; advanced
students, the author believe, need to be able to distinguish between correct and
incorrect forms.

¢ gasall aliie ) (sl il jall (U alxill e 35V ol pall Slie VI Cpeg 3AY) die s Ja 138 5 celld aa g
Ahlal) s dapaaall JIKEY) G aall e pald o 5S5 Gl ) s
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v" the author say this as his students still face problems with the language and still
produce errors, and the author doubted that these particular exercises were easy
enough for them.

o3a Of & asall el g Ui sl ) La g Aalll e JSLiie (st g0 (ol 3 Y A0 sy 138 J sy & 2udll
o Al AL 4d Loy dlg CulS Aalal) o Ll

v" The tasks, like the exercises, are appropriate for teaching language at the level
required. In the listening task, the dialogue is simple and the speakers talk at a suitable
speed.

AlSig Jarss 2 ) sall 5 g laiul) daga (B o sllaall (5 giusall & ARl alail daulie (& by )il e calgall

v" In the reading task, the language used in the passage matches the students’ abilities
perfectly.
Ay JeST e Coldall @l a8 (3 55 adaall & dendinad) Aall) 5 3ol 58l daga

v" The author doubted that they would encounter any difficulties in either of these two
tasks as they already have been exposed to the same materials.
A sall (il Ui o 38 Judlly LagsY Cptagall il (g (51 (8 caclian 430 4 5y (o g 43l g asall SIS

v All in all, the software presents the students with materials that are new to them, and
this enhances second language acquisition (Krashen 1982 in Chapelle et al. 1996).
1982 4l Al LS ) oy 138 5 cagd sl 3agan o8 ) o) sl e DUl (2 gy el yall (S 8 (S
(V397 oAl JuliKrashen )

v" Another issue relevant to learner fit is the level of the program’s appeal to learners. If
it were repetitious and dull, it might generate the unwanted factor of boredom.
Jale Al g5 38 (Alan 53 Se cuilS gl nalaiall el yall Caliiad (5 gl 9 canliall alaiall dlia <uld (5 Al dpad
Jlall e 4 st e e
v" Yet filled with colours, different cartoon characters, animated visuals, games, drag and

drop quizzes, and record and compare exercises, the author considered UUEG to be
very appealing and joyful.

d.;».uj c&b&gw‘@ﬁ‘\}ct._\wi}[\}4:\5);3&\6‘9»:)5\‘)};4 c:\AﬁMM}SJSQ\:\mM 60\)5%“@)\3&:\ u(ﬁ\@;

Aaers laa 4laa (5S5 TUUEG gasd) ks ¢y jlaill (m )l 5

v" Furthermore, the ‘help’ and ‘report’ options make this programme even more

attractive.
:‘-’-’Jlé )—‘Si GAIJJ-\M Jaa t_\SaA g_\\‘)l:\;j\ ")_1‘)53‘ P 1230 Loeall! uu S 4_4‘; Bjk}
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v" Learners can find help and support for the most frequent technical problems
encountered, and there is information at hand about the system requirements and how
to set up the microphone (which is not easy to do).

Jsa 2l Jlite 8 Clla slee @llia 5 cageanl 51 Al Lo spd SV Al JSLEAY ac ol 5 sacbusall o) (ppaleiiall (S
(4 AL ) e s ) (585 ,Sall oo ) A ol il

v" Installation instructions are also available, along with a contact number and an email
address through which it is possible to leave feedback about the software.

@b)ﬂ\dﬁdﬁdd}{)uﬂ‘}u

v" Indeed, it is the author’s intention to set the author’s students some homework, in
which they must write (using the perfect tenses) their own feedback about UUEG,
detailing their experience and opinion of the program

a3V alaail) i ) ama a5l (B Al ) ilaad ) (iansy (e sl QAL vl gl A ga (Jadlly
bl 8 agal s aet pad dealii « UUEGU 5a daalall agithasdle (Alalsl)

v These can then be sent to customer support. The purpose behind this is to overcome
one major drawback of UUEG: the software does not cover the important skill of
writing, and this is of great significance as the author’s students are keen to improve
their skills in this medium.

UUEG: J 4 )l gl gaal e ladl) s o)y e Caagll oBeall acn ) 038 Jlu ) <l 2ay (S
& ol len Gt e G sem a (pedie GO 183 S dpaal 4l 13 5 ALY (g Lagall 3 lal) any Y gl )
BlaY) s

v" In the ‘report’ option, students can monitor their progress from one section to another
within a single chapter.
2l s Jead JAly AT LW and (e di g ) yag 53 a2l deay U (S il LAl b

v" The report shows the learner’s name alongside his or her score in each of these
sections, and after finishing each chapter learners can compare their most recent score
with those gained earlier in the program.

Al 45 jlie (S Jumd JS (e ol my g calud¥) oda (ga IS 3 a0 sl duils ) alaial) ausd 8 g
s g b eyl 8 Sl @l aa | se Gpalaiiall Lgde | glan

v An overall average will then be shown at the end of the course. Characteristics and
controls such as these demonstrate that UUEG makes a provision for self-study.
oSa alany UUEG Of <l s3a Jin oS3 jualic 5 paibiad 3520l 4les A alall o siall (8 jelase IS 2ay
A1l Al jall




LECTURE 7

CALL Applications
CALL Applications

http://privatewww.essex.ac.uk/~scholp/callsched.htm
SOME CALL RESOURCES BELOW ORGANISED BY TASK/MATERIAL TYPE

Business English Hangman
Select one of these available letters:

ABCDEFGHI]IJKLM
NOPORSISTINVWXXY Z
[ Reset Game ][ Exit Game ]
Hangman 1
Home| Grammar Lessons|Vocabulary Lessons|Easier Lessons|Phrasal Verbs|Strong Collocations |Hangman|Contact
AdChoices [> » Play Hangman Game » Hangman » Fun Game » The Game
Top-Ranked Executive MBA
www_hult. edu/EMBA

Tailored for Working Professionals. Weekly & Monthly Option. Learn more  ,ycnoices b

A second hangman with different vocabula

We have lots of other fun activities. Click here to see the choice.

Special thanks to Rick Glusick for this Script

Business English Vocabulary Exercises
HomelGrammar Lessons|Vocabulary Lessons|Easier Lessons[Phrasal Verbs|Strong Collocations|Hangman|Contact

AdChoices [> » Business Phone » Business English » Business Writing » List Business

Business English Vocabulary Exercise List

Business Writing
CorporateTrainingMaterials.com

Soft skills training materials to teach Business Writing skills. AdChoices [>

Abbreviations Cats Jokes put idioms 2 Useful Expressions

o Make or Do? T 1
Adjectives Colours Match The Words Put idioms 3 ful :
All idioms Computers Mind Quantities Useful Expressions
Angry Crime Mone Relationships 2
Answering Requests Dishonest Idioms Y Say Tell etc. What do you do

; : More Colours : A with?

Because/so that etc. Evening Entertainment Nisberk Sickness Idioms .
Body Feet Success Workpldces

: . x Odd word out :
Business Expressions 1 Fish Talking

: : ¢ Offers and
Business Expressions 2 Foreign Words ;i Telephone Language

. . Suggestions
Business Expressions 3 Get Telephone Language 2

5 D Paradoxes
Business Expressions 4 Hands > Therefore etc.

= : ; Polite Requests -
Business Expressions 5 Happy Idioms Time

% 2 Power
Business Idioms However etc. 74 Travel

: s 2 Pull idioms
Business Vocabulary I'm afraid et Understand

Put idioms
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Colourful Language

Click on the buttons until you find the correct answer

1 I'm afraid the redundancies will hit the office staff hard. We need to reduce the number of collar workers.

NO black
NO green
YES white

[ D |purple

2 We don't have any money left and it looks like we are going to be in the for the next few months.

NO black
NO green
NO white
YES [ D Jred

3 The chemical company is being forced to go . It cannot continue to use so many products that are harmful to the environment.

NO black
YES green
blank
[ D |purple

Various hangman games

www.ManyThings.org
Interesting Things for ESL Students

A Website for Studying English as a Second Language

« You can read a website description at the bottom of this page.

First Time Visitors

« Start with Easy Things for Beginners.

Popular

Vocabulary Lists with Games and Puzzles
Crossword Puzzles

Matching Quizzes

Pronunciation

Daily Listen & Repeat - updated Every Day

Quizzes Based On VOA's Special English Programs
Matching Quizzes

Listen & Read Along

American Stories

Sortable Table Contents - Links to Each Section

Click a column title to sort that column.  Click again to reverse the sort.




44

Animals (Matching)

Animals
Find 1 | Eind 2 | Matching | Eves | Arrows | Pairs | Memory

First, click on a word, then click on the image that you think matches that word.

3 o
|
& \
penguin = /ﬂ

elephant cat

beaver

gorilla

Number of Errors: 0

What is available to you web-site would be limited

AS; (1938 g L pagdip o palaall & sralil a9 W ginlig aBgall glANS g )a85 Al (e JiS) Ay &




Lecture 8

= Corpus Linguistics

e A corpus is a collection of language material, made in some principled way (not
haphazardly), either on tape or written in hard copy (e.g. books, student essays) or in
electronic form. We are concerned only with the last type.

b Jaa 3l (8 Ll (Wl ) L3l 53 Gaolall Gans (S salll ) all (e A gana (e Bke panall
&5 A ge kil Jigh aiy g Y JSE S (Al Y ad) s sl Jie) de gihae G 8 A s

e Such collections are used in many different ways by different people. We are

concerned mainly with use
pladiily aigl Lalal g WUl Calide 8 (e Adliaa g 3ae (3 ey 223000 Cile ganall oda Jiag

1) by linguists to help describe language, and test theories
kil L) 5 Aalll Ciua s 8 sac Lusall () gl ddasd 53 ()
2) by teachers and learners to aid language learning (i.e. a form of CALL).
(CAAL JSil e (S5 6T) 43l alad sac Lisall (pralaiall g cpralaall dad 5y(2

e To perform any electronic corpus-based task directly you need two things - a corpus
and a search engine.
&_ia.ﬂ\ nﬂ)ujcaa.d‘i- uﬁ)nicha_}a)u\_m @MS‘&}MM})&J&A@.A&‘M

e A corpus itself is just text (a form of data), which may have been originally written, or
be transcribed speech.
Osde e S ‘dm‘y\g;gsswseﬁg\} o(llal) d&\wdsu)muaﬂ\ﬁm@;d\

e Corpora are not all stored in the same format (though often they are in the plainest of
DOS or ASCII text), and they may have coded information (tags) added in and out of
the text, to show e.g. who was speaking, the register of the text, or the part of speech
of each word.

Leil s ( ASCHLsf sl e i Tl 0y 585 W el e e 1) (o) JS Gl b 46 38 Ll Canal walandll
sl eaill Jas ety (IS Al S Hleha) cpaill & i s Jals Ciipal 5 (Dledlall) e sheall 3y () 55 38
AS JS S e s

e To use a corpus for any task you have to access it by using a search engine - a
program which generally runs through the text (or a precompiled index to the text) and
broadly does one of two things:

51 il IR (e e gae iay () alill - Cand) o jaa aladinly 4l J e sll chial Aoga (5 ganall pladiny
DOl e haal sl 5 Bl e Jady 5 (Uaill s den i) s




v' USERS OF CORPORA

e Dictionary makers - e.g. to find out how words are actually used, and how often,
and improve dictionary entries
Oend s (aa¥) e KIS 8 S gl ) 8 il alasiind 48,8 4 el Ji) Jass o - o saldll ailia
o sl JAlaa

e Descriptive grammarians - e.g. to improve their descriptions to fit the facts of
actual use of constructions
Sl el alasin¥) aild g culiil Lgdlia sl anal JUall Qo e - (sl Caag

e Stylisticians - e.g. to see what differences there are in how frequently different
authors use certain words
(e el Aine CLalS aladinl) ) S5 (530 (A SV (e cllia Lo ol JUall dos e Stylisticians -

e Sociolinguists - e.g. to see how frequent certain constructions are in conversation
Ldlaall & )yl iy S5 S (o i U s e - (e laia¥) iy gall) sldde

e Computational linguists - e.g. to see if their grammatical parsing programs will
work on naturally occurring language
Al Ak o dertios 4 gadl) Jlail) el ilS 13 (5510 Sliacdy guladl iy sl

e [anguage learning researchers - e.g. to see how often learners with a particular
L1 get something wrong

Bl o5 e Jganll dali ] ge Cpadaiall €l el dde 48 jaad JBall Jpsus e - Aalll 2l ) gialy

e \Writers of teaching syllabuses - e.g. to see how often the passive really occurs in
academic English
aalSY) A Laa G ganll Al o Sile Gla¥) (e 8 8 S (6 0 JE) i e - ) alia 3 QS
SERNESHY
e \Writers of teaching course materials - e.g. to incorporate authentic examples into

their material
@lal) gaa 5 ) Alsal dbial grand Jliall Jyas Ao - Al jall o) gall Gy a6 QS

e Teachers making class tasks, or even learners directly themselves - e.g.
JUal Jss e - aguiily p8le (S8 Gpalaiall s gl ¢ 458 alga Gpaladll Jaa

v" to supply additional clues for context guessing word meaning
Sl ina Gpedill (land ddlal A1)y g1l

v" for guidance on how to use word when writing
AU ie A aladiu) 488 Jsa i) Lo Jpasll
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v" to help prompt self-correction
S il 4 e 520 Lusall

v' for word study
A 2l

v' for 'language awareness' work on grammar
Gl ae) @ e Jaall 42l de g

= History of Corpora
@AM\ @JU

http://privatewww.essex.ac.uk/~scholp/corpintro.htm#hist




LECTURE 9

Corpus Linguistics

v CURRENT GENERAL CORPUS ISSUES
penall e dlla Lliad

e Corpus versus introspection. Is there a separate 'Corpus Linguistics'?
e Let the data speak for itself? (Sinclair)
e [-language versus E-language (Chomsky)
e Missing context, intention, ‘ethnographic’ information. Third person not 1st
person view....(Widdowson) ;
(i) Slgmsii e i il - Laui)
(oS suZiYAall Eie 22N
(O3 3%) oo IV a5 0 Y Gl Gl Yl Y1 e shaall 5 el (3l 3 s
e Corpus can't show what doesn't occur, or all that can occur
e Introspection may be surprised by what does occur
e Areas of language that corpora don’t illumine
e Size of corpus and individual word frequency. How big should it be?

Gaang O oSy e S 5l camy Y le (i je (S ¥ il el
Gany Lo i e Jalill Lalsy 8

aelad) 5 Y Sl dall) lae

% S (588 () (s A il ALK 3 515 el e

e Cost effectiveness - more running words doesn't give more different words
proportionally

e 10-20 hours to process 2000 words of speech (prosodic tagging)

e Just because a population is vast does not mean samples have to be vast to be
representative, as some think... Depends on feature of interest and variability.
Word frequency problem

Lseas DA ST et Y ) Ll e et Ol ST - (ol A lled

prosodic)ledle) 4alS (e 4alS Yo v v dallaal 42 Lu10-20

8 m Slo adiai | andl e WS ddlian ¢ oKl dad 5 () sS5 f can Ciliall ey Y 13 A8l L) Y Lasa
B ) S A, i g 3l

e Static or dynamic (monitor) corpora?

e Sampling and how to be representative e.g. of general English? Any collection of
texts is not a useful (principled) corpus. Problems... ;

€ aalaall (2l ) 5 piia ol 45
33e Call (a saail) (e e sana (s Saladl 4 jalasy) Aol JUal) Joss o dliaa ) 5S35 400S 5 cilial) 23
JSUia (Paall) ey S
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Opportunistic - biased to written, accessible varieties?

Systematic- balanced and representative: a corpus of corpora

Exclude non-standard?

What national varieties?

How far back?

What proportions of varieties?

Speaker/writer factors as well (demographics)? Problem more with written
than spoken (L1 from name?). Addressee

e Then: Random selection?

Pleal) J g sl Sy iliaal 5 Adadll )6 laia - & 3leiaY)
el (e a1 rAlies 5 433l sie ngle
fauasll e At
¢ by alial L
fa92y S
Saliay) i e
Al Gyl (San¥) (3aL] )48 shaiall (e 4 53Sal) e ST A (ASSA A0S i1l Gl Jal gall (S / Al
Tl sie JLial o
e Stratified sampling? What varieties?
e Weighting by how much read or by 'influence'? Expert judgment
e Even genres like ‘academic writing’ are not homogeneous: depend on
subdiscipline (Business and Econs I, Computing and Physics we), genre within
subdiscipline (review, report), even the lecturer being written for
e How to sample each text, and sample size again? Copyright issues

Slalia) Lo $hddall clial) 34
e) Al o) 51 5 gl Adassl 50 5l 3¢) B oS J8 epn il
«JsY'Econs s3_ i subdiscipline (sle i :duilaie Cusd "AaalSY) LS Jia ¢ ) oY) ia
J palae AU 25 Ja g c():aJB'ﬂ\ (ol i) subdiscip]in‘e (d';\q &}.ﬂ\) (o2 ¢L jall g_x\_u\J\
algall (3 Llad €5 AT 5 jo dall PEC cual S Alue AAJ4uS
e Spoken? how natural are speeches, TV etc.?
Fully natural: observer’s paradox and how to be ethical? Permission. Labov’s
tricks
Records of speakers (and addressees and...)
Transcription issues: what to transcribe and who does it (expert or not)
Random sampling again; problem of accents and dialects
Analysis - how to extract useful information automatically?
frequency and its derivatives:
range: over text types
richness of vocab: TTR

felly () Le s 05 33l ¢ aladl) Aapida €0 sal<il)

. Labov’s tricks .gu i 4Bl ¢ 5<5 cal 5 il jal) 48l slelad anla
(5 Juall 5) GpalSiall 3l

(Y S omd) <l Jady ey sl L sgadl) Lliad

Claglll g bl pe AL €5 JAT 5 e A guliall Cilinal) 34

FLAD sadall il slaall 21 A%u) 434S - Julas
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saildda g 20 il
Laig) gl e i
TTR: 4xe &la i
collocational strength: mi and t-score/z score
how to relate go, goes and went? lemmatisation
concordance: the problem of large numbers. Qualitative into quantitative
how to distinguish right from right: pos and other annotation/tagging
how to sort and select from a KWIC listing?
Accessibility to general users - cost, computers etc.
Jine 7/ Jinei t Juar ganll 358
4 peall Cle ganall faad s ady caady hay ;A4S
S e il 35S alae Y1 Al 38 gl
Cladlall / 7 58l e la e 5t POS Bl s o saaall G il 488
¢ KWICARE G (0o JLia¥ly 84S
& sl 3 el adl€ill - ueadiival dule ) Jsaa gl
The above issues all repeat for learner corpora. Further, issues (see ICLE
solutions):
What counts as a learner? Cf ICE
Information about learner language that is not reflected in a learner corpus
What counts as ‘authentic’ for learners? ;
ICLE)d}L ).Lu\) L}L.aﬁ]\ REIR (_,_,JL Bj)\.ﬂ: . ela_\.d\ @A\A&J )\)S.\ L@JS » SJJS.A.A\ L}L.asl\
CF ICEfalaiallS jiizy Lo
M\@M@MY&J\M\M&@M}M
€ oalaiall 'Aagaa! jriey e

Apart from L1, what variables would you want to have documented about the
students and the tasks/setting for any collection of learner material in a corpus?
(Cf Granger 2002 discussion) These all may make a difference

Problem therefore of comparability of such corpora collected by different people
in different countries

Possibility of longitudinal corpora

Contrastive interlanguage analysis

@l paan dal (e dlac Y/ algall s Ol e Ll g8 o 5 S )l il o Lo c LToe kil i ey

UJS&_IJ;SJSaJAdS(MbAY~~Y F‘ﬁ&\))vw‘:ﬁw\ﬁ\ﬁ

L) Caliae 3 ) Ciline (38 (pe Lgman o3 ) asalanall 038 (A il (o IS Sl
okl g A

Ol dadl) Jalas
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e NNS-NS To find errors and over/under use. But issues of:
Comparability of variety
Linguistic imperialism (terms like error, overuse), but problem of learners’ real
wishes and lack of information on ‘international proficient speaker English’
NNS - NNS To distinguish transfer and non-transfer (e.g. developmental) errors.
v' Comparability again
v' Parallel L1 corpus of the learners would be useful
= Computerised error analysis
v Method 1: Think of an error and search for it
v Method 2: Tag all errors in corpus and then search

Al Jilisall (81 alasiud) st/ e el sladl e GsalINNS - NS

de gile 43 i

e e laall (a5 s e ) (e A S5 o(Ll_EY) Uadl) Jie cilalhae) 4 galll 44 5y
i Salac¥) ARl oy sall padeiiall

Uadl (4 sl JEal Juss o) Jaill axe 5 Lelis juail NNS - NNS

Lgﬁi 5 ya ‘\_IJEAM

B 5% (palaiall L1 gane 55 5l

eIl Uaall Jalas

aie Gyl Uadl) 3 <80 LY

Einill o wanall 8 oUadYIAES 2530 Y 4Ry Ll
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Corpus Linguistics

... but not maybe all obtainable by us from corpora we have free access to...
Most of these have fairly obvious use for both descriptive linguists and teachers...
and maybe learners too (and others in the range of users

4] Jsasll 4 ja Ll Wil g0 aadlanall (e dde J geanll agiSay ¥ JSI Ly ST,

e ) o Cpalriall Lay ) L (elrall s ntia gl G srdll e JST e 2a ) eial 5 alasi) Led o2a alaxs

Frequencies of individual words across varieties: certain and sure
838 5a 5 Al silical yie 450 jall LK) (e calaa 3l
Characteristics of varieties and individual authors: frequencies overall; TTRs
TTRs ALl clan il il gall g Caliall ailad
Details of meaning of vocabulary items and collocation: qualitative details of
synonyms

sad-unhappy; mutual information for money and flatly
el ISty 5 JLall i e sbeal) Jolic (pasms - o on
Homonym and sense frequencies: lookout
o el s e dll Chlad i g Al
Lexical grammar: verbs used with that clauses
L il ae deddivsall Jlad : oanzall sl
Grammar: uses of with
g iy g il
Use of words with a heavy pragmatic dimension: flipping, right
Gl 5 eculiil) ALED  Laall adl il LK aladin

Lexical phrases: You know what | mean...
Loavie] e Cagad il -daaasadl Gl bl

v’ Frequency of translation equivalences

dan yill DY alea & 20 ) //Aes 53
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v Error and performance analysis information from teacher-made mini-corpora of
their learners' language
Lesalaio dad 35 jraadl gualaall giia (e Gpalaall (e 610 Cila sles Jalati 5 cUadY|
v' Ditto from large corpora of learner language
M\M@o)\.\ﬁ\ @M\wd.wus
v’ Frequency of types of lexical error
Lpanzall eV &) gl & 2 il

v’ Research on error correctability by dictionaries
el 5l Adan) 5 pall 5 Undlll 40lSa) (e canll

It is possible classify most corpus projects, or generate new ones, as combinations of

choices from these main dimensions (for any given language, assumed to be English
here):

Gl / dage panall Aalall &1 539

(L G ubady) ARl o sS) Rigma GR) 6V i) 5 s sLEl 5l cqanall g bbie SESI Ciieal (Saall (e

At I 2l 038 e LAl (e Ao gana

e from normal native speaker adults today. Then it could be spoken or written,
standard or non-standard, UK or US or..., from everyday language or the specialist

register of newspapers or poetry or academic prose or...etc.
saaiall ASlaall @l pe ol Ay jleral) ¢ Sl 48 ghaiall (Saall (e ad Akl ARl LS 4 gl xdall e
L&YY N gl il o Canall (e dcaradiall c el o A gl sla) A1l e o sl Basall LY I

A

from the past. Literary or not...
...‘}f }i ‘ﬁdi .‘-,’.A.bw‘ C)A

from foreign language learners
Lia¥) Gl alaia e
e from normal native speaker children

from speakers with language disabilities (e.g. aphasics)
(‘aphasics JBall Jow o) d8le Yl (5 93 daly cpioatiall (e

53




54

e vocabulary/lexis
e grammar/syntax
e sounds, intonation
e spelling, punctuation
e text/discourse/rhetorical structure
e pragmatics
<l Haa / Gl il
alas / (5 gl
2 gaill 5 ol g
s il Ciledle 5 £y
Ayl Al / Sl /
ilee) Ll
e Spoken? how natural are speeches, TV etc.?
Sy 1 Ly & s A 5 ccaladll Fapals R4S € Caaaial
e Fully natural: observer’s paradox and how to be ethical? Permission. Labov’s tricks
Labov’s Jis gy SADIAT () 65 (S g i) jal) (il el 2l
e Records of speakers (and addressees and...)
(oo st 5) (nalSiall (e O3
e Transcription issues: what to transcribe and who does it (expert or not)
(Y sl ad) QB Jady a0 s 13e sl Lol
e Random sampling again; problem of accents and dialects
Cilaglll g sl Ak ¢ 5 AT 5 ye A1) gliall Cilisal) A4
e Analysis - how to extract useful information automatically?
FLALD 3adall il slaall 21 A%u) 488 - Julas
e frequency and its derivatives:
e range: over text types
e richness of vocab: TTR
45815 ¢ 22 il
oaill G5 )il 152
30 sally inall Janll (B 8 1S 58 61 i
e collocational strength: mi and t-score/z score
e how to relate go, goes and went? Lemmatisation
mi and t-score/z score : collocational .5
48 uall e ganall faad sl ey Loy ) 44

e concordance: the problem of large numbers. Qualitative into quantitative
el Jala due gl 3 Sl dlac Y1 Al ¢+ 38) gl
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e how to distinguish right from right: pos and other annotation/tagging
Glalall / apnia gl Gulatl) (e Wyt 9 POS: Bl 5 ) gaall (g el 48
e how to sort and select from a KWIC listing?
¢ KWICAE (e Jlidl 5 5 84S
e Accessibility to general users — cost, computers etc.
&5 sl 3 jeal cadl€il) - paddiivuall dale 4l ga g Al se
v

= to describe an aspect of language or compare different styles, authors etc. l.e.
more exploratory research.
ALY il (e 3 el A il all cddling Jalail 43 jlaa ol Aall) il o (e Lils Gl )
= to check on a proposed 'rule' or past finding or a theory-based prediction in some
area of language study. l.e. more hypothesis testing research.
Al A ol haliall (aey &4y ) sasieall sl ol ducalall ($iEal) i da i) Bacldll e liakad
sad) Ui A i ST gl
= to test out a parser that some computational linguists have designed
= to help create language syllabuses or teaching materials
Lpaglaill o) sall ol Aalll alio 318 e sacliall
= to help evaluate syllabuses or teaching materials
Lpaglaill o) gall sl raliall i d 5ac Lusall
= to use or evaluate corpus work as a class task (i.e. a form of CALL)
CALL)JSEl (o S5 sf) Akl daga s jliicly (5o )5S Jas ansi 5l alasiuy
= to help write a dictionary or grammar book
sl QUSH gl L salall US4 Bac Lsall
= to help evaluate a dictionary or grammar book etc.
sl QUSH gl salal) api 8 Bac Lisall
v

e more concordance-type information - examples of occurrences of things in context
to analyse. l.e. qualitative
e gl ol amaal) Ll Jidad 8 Claa¥) ) sal (e ALl - e slrall & 53 (e (3815300 (e 2y 3
e more frequency information about words or whatever. |.e. quantitative
el T S L gl Sl g 3 53l e slaa (0 2 3
e Most of the combinations implied above are possible to some extent with existing

corpora. However, they are not all available to us here.
Lia Lepan U dalie Casd g8 cclld pa g 33 g sall aaalaall pe La 2 ) (Sae 4 o2ke ] diaa CluS il alasa
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LECTURE 11
BNC and suggested tasks
da yidall aleall s BNC
v" What is BNC?
http://www.natcorp.ox.ac.uk/
v The British National Corpus (BNC) is a 100 million word collection of samples of
language from a wide range of sources, designed to represent a
wide cross-section of British English from the later part of the 20th century, both
spoken and written. The latest edition is the BNC XML Edition, released in 2007.
Oe A shaiall g 4o il Al (e e &S aale Vv e Ao gana 0o ke (& (BNC) Allan ol duibagl) (o0 ) S
GV e V) e 3all (e Ailay 4 daiy) ARl (e Ay A8 Jiel) deeas dliadll (e daul 5 de sena
YeoVale & jaa Al BNC XMLAsL o 3 4V dashall | 44U 5 asd th Y
e The written part of the BNC (90%) includes, for example, extracts from regional and
national newspapers, specialist periodicals and journals for all ages and interests,

academic books and popular fiction, published and unpublished letters and

memoranda, school and university essays, among many other kinds of text.
Faadtall il sl chila gl FoadiY) Comaall (e lilatia cJlall Jaams e ) 7 (90Jaiis BNC cse o siSall ¢ 3l
ol HSaall g il 5y sitiall e 93 ) siiall ¢ amll JLad) 5 ApaplSY) Sl g cclalaia ¥l slac V) paaad Mol
oaill e s A &\yiwyﬁ\wweﬁu\;bjma‘ﬁw\}

e The spoken part (10%) consists of orthographic transcriptions of unscripted informal
conversations (recorded by volunteers selected from different age, region and social
classes in a demographically balanced way) and spoken language collected in different
contexts, ranging from formal business or government meetings to radio shows and
phone-ins.

o Ll (e shie 08 (po ) Ala all Apas 1 e Clialaall (a Atlagd) il sa (30 0 s 5 (1) +) oSl ¢ 5l

Bl 3 Lgman &5 Al ASaall Dbl 5 (L1 e saa 45 ) gie A8 yhay A Laian ) coliadal g dakaiall g ¢ jlec ) Calida (1

ALY Al 5 Ae 13Y) zal e sSall e Lata) ol s 1) Jlae W) G 7 o)y Aalisg

= Suggested Tasks

dayiall Hlgal

da yisall CORPUS pleall (o

e The important thing to realise of course is that corpora and search engines primarily
constitute tools or research methods, rather than areas of enquiry in themselves.

Gaiadll SVl (e Yoy cCanll zalia sl ol ol Lulal (S5 Canlll IS ja  aaalaall O 52 aadally @l s () agall ¢ 20

Ll as 8

e Few people study hammers; rather they use them to perform tasks which they think

of, like building a cupboard, and which have dimensions remote from hammers

which the user has to bring a lot of separate expertise to.
a5 il 33 oLty Jie 05 Sy () alall 2l L pandiiany | S (Sall e el Dl 5k () o J8 20
. Aliadiall 3 yad) (e SN (328 andtial) gal Sl (3 jUaall e By
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e Similarly, corpus use, like introspection or administering tests or questionnaires to
subjects, is not in itself usually a project in itself.
&0 g el 058 e sale Lgild any il cauial sal iyt ol il ol pa) 5 Jalil) Jie easa )5S alasiad (Jially
Ald aa
e Rather it is a means to carry out some project in language description, language
teaching or whatever.
OS U ARl alll Caa g 8w jliiall (g Sl Ay 58
e The bulk of the project has to come from the user's prior knowledge of linguistics,
teaching etc.
Al asdeill 5 oy sall Apsall addiosall 4 yea (e Sl o oy g 5 el (e SV ¢ 3l
e Therefore in choosing a task you have to think what linguistics you know most about
already, and choose a task accordingly.
(A8 5 Aagall Hlis) 5 eJailly Led s JIS) oyl a5, il galll oo Le S5 O oy Aagall lsial) A Gl
e Those suggested below are mostly descriptive linguistic (vocabulary and grammar
mainly), or involve some pedagogical evaluation or authoring with a corpus element.
65 apElll g e sk ol ((UsY) aliall 8 ae ) gill g il jiall) dha s Ay sad Lgadina 3 8 bl da yiial) ells
3OS paie 3sa s ae il
e They should be do-able with the corpus and concordancing resources you can access
this year, though I cannot guarantee anything as what is available changes by the
minute.
el O gl ¥ 0 (e gl e calall 138 4] sea sl) Sy 5 a5 5S A s s 3 ) 50 ga 4 ol e | j0lE () oS3
Aa8ally Ol sl (e lie 9 Le o o 5 6
e You can of course also think of your own projects in accordance with your own
interest, and to connect with other courses you may be doing (since almost any
course you take in the Department of Language and Linguistics potentially has a
corpus dimension).
G e b L di) Ly Ll i 5 AT 50 ae Juai¥) 5 clallnal (a5 olay jlia 8 5uSail) Loayl adally Sli€ay
(o058 2 Ll (585 O Jing il galll g Al a3 24 iS5 50
e The following are not fully worked out, and in no particular order.
el e g (JalS I Ll dee o Y
¢ You have to decide if the is available, and of course get the search
engine to dig out useful information.
Bie o glae JLEEY Einy & jae e Jpeand) Jall dapday s lie Aeall <l (asa 8 OIS 13} e of dlile
e Often the instructions you can enter in the search engine will not produce all and
only the information you want. The trick is to get as close as possible, and then sort
through the output by hand for what you need..... and interpret it. Make good use of
your intuitions as a teacher and/or descriptive linguist!
dcad a Ly Al Clesbeall S Jaid oin Y ) @l a3 Ja o Sy 3 claglall o8 Gla¥) (e IS
ouaall e BN Gl s L zlaS Lal s @l 58 SIS (e o s ¢ SR a8 A R il e J paal]
lsfaas g5l 5l /5 oS palall
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v" How do 'synonyms' differ?
¢ 1l el Calias Cas
v" In class we look briefly at the 'synonyms' sad and unhappy. You could look at another
pair of 'synonyms' like any of those below.
e sl Jie "l yall" e ATz g5 A ok o e da s e 5 G da 'laal el Sl jlan a9 35l b
olaaf el
v" Read about synonymy in Ullmann, Leech, Zgusta etc. so as to have in mind the
different KINDS of ways in which they may subtly differ.
Boleay calias 8 ) (5 k) (e dalide o) i Glaad) 8 o S lla g &) Zgusta ¢ hiba (gl sl 3l il e @il 8
v' Get concordance output from a suitable set of texts. Give an account of the
similarities and differences between the chosen synonymes.
) yial) o AN g andl) 4;335 Glua bl Gapaill e dulie Ao gana (e 88l zloAl e Jsanll
FPREN|
e How much of your analysis is from the corpus, how much from introspection
prompted by the corpus information?
0053058 Cila sl (ge wilay Jalill (e oS 5 ¢ g ) oS (0 58 AldaT (40 oS
¢ You could also refer to entries in dictionaries of synonyms which don't just list them
but include 'synonym essays' attempting to explain the differences
A glae "800 o YRS s (ST g Lad s G Y N Culdal pall (e el g8l 8 VAW ) Ll i o oS Ja
" “ ) CBSEAY ~ il
e (e.g. Webster's Dictionary of Synonyms, or_Cassell's Modern Guide to Synonyms
which is available in Colchester Public Library, Trinity Square, town centre) both as a
source of ideas as to what the differences are and something to criticise.
& G cdalal) ASall jill € 8 8 gl (3] culda) jall Enaad) Julal) S ecdal yiall e siea s (mogeld JEA Jaa )
saY) G 5 UMY A L Jsa JISE ) jaaa b el o) s aa e (JulS A 3S ja ¢ psSa
e See also error and usage books like Alexander: Right Word Wrong Word and Heaton
and Turton: Dictionary of Common Errors.
eaiY) aaasTURTON: 5 o5t g Alalall a5 dspnall 3K 50unkl Jie i€l Jleniod 5 sUadY) Layl il
a25L3])

e These are for foreign learners. You could use them as an aid to your own analysis or
do a critique - do they mislead?
fose i an Ja - aaily clald o) elldail sac Lue dlu oS Lgalaiiin) Sy Ja caila¥) Cpaleiall 8 o2
e If you are interested in language teaching you might like to think how you might
select and adapt the corpus lines you find to make an effective synonym
differentiation task for some specific learners you have in mind.
D Allad dagall Jran 205 (558 el CanSig daat Sy 2SSl (8 e 5 08 ARlll G )i 8 Laige S 1Y)
kie ) 8 ehal o gaaall Caalatiall (axad ool yall
e You could also consider synonyms within some specific variety of English (e.g.
academic writing) rather than overall, by choosing a corpus within the BNC, for
example.
ALl (e Way (Ll SY) AN (Jla) A salac) Gl (e Lipeal) de giiall il jiall (any A Lagl Sl o oSy da
JUall Qaw Je ¢ BNCJa a8 JUA) Byl e




v' Distinguishing 'confusable’.
"l liiall" aad
e There are some well-known 'confusable’ which are similar in sound as well as
meaning (of dictionaries by Room).
(Jlaall W 5 sl sl anl ) (Finall SIS 5 gl 8 a0l 3l 4 5 paall’ Clgliial) ' pinny lia
e Some of these may also have proscriptions associated with them. See also the points
made about the last task.
B dagall Joa )5 Al il Liayl sl gy Adagi yall &) sdanall Liaf Led () 55 38 028 (yoany
e Corpus research should help one to sort out what really are the differences, and
whether statements in dictionaries (e.g. usage notes in Longman Dictionary of
Contemporary English or the Oxford Advanced Learners Dictionary) about how they
are used are correct.
JGA\J,,..“‘;;) ol gl (8 il patl) CulS 1) Lee g o DlBAY) s oo Lo JoA1 (ega ) oS Gigan sl Baclue (o
Lealain) 48S Jon ( Cpalaiall (o gald adiiall 3y 5iusl 5l 4 daiy) ealeall lanisl Gosald & <l SOl aladin
dama

v' production, produce, product
v’ continual, continuous
v comprise, compose, consist of, constitute, include
Gladiall g ecladiall g oY)
e ¢ paiuna
el ¢S5 (e 58 5 il el
e Future time expression over the years.
Ol e (o Jaall €53 jle
v A reported feature of the recent history of English has been the rise of the use of BE
going to.. to express future time.
el 8 gl e puall | N cndy OF aladiial g 1) 4 SaladY) Al Cunall g Ul (e < jS33 e Al
e You could look at some texts of current English, older writers (e.g. Dickens) and even
Shakespeare to see how often this expression occurs, and how often it seems to be
used in a future time sense (not just literally to mean 'move towards').
S LAl elh iy (50 Jie) QUSH ) A 4 s e (e geail) Gy e 3ok Gl O (Sey Ja
(o & aill et g e a8 L e Gl g) S snidll BaY Gy 8 Lealadin¥ Ll pay cag ¢ puadll 138 Lle Cuaay
e What characters use it? (Innovations often start socially 'from below'). And perhaps
you could look at one or more other means of conveying future time in the same
texts.
iy e ST gl aal g 8 s of ki @llal g ("dand) e e laia) <l JSEY) Tas La LLE 5) € Laadinsall Co a1 L
Namis G gl 8 Jindl 801 il 55
¢ Note you would need to try and match up styles of text as far as possible across the
years.
Ol e OSeY) 538 el il b (3 A lae ) £ lind 8 JaaY
e Refer also to Quirk et al. or Leech on time and tenses in English.
Al ARl 8 A W) g oasall gl L Lkl L) 5l 8 e dda ) ey




v Frequency and a 'lexical syllabus' for learners
Onalatiall ranaall eia! g 23 il
v' Syllabus makers have often attempted to control the introduction of vocab items in a
language course, and the most popular criterion has been frequency.
A il ded ISV ) S ‘M\E)}Aggsjéq);h&gei;ﬂ\GJ‘\@_'LA\&LLAJJIALA\):\SSJ
v" Le. the course introduces new vocab roughly in order of decreasing frequency in the
target language, based on some count.
sl Qe ) ol ccaagd) Aadl) 8 oo i) JalE Jal e sai s (S 68 GBlsa) 138 a8
v The most popular count relied on in EFL from the 40s onwards was Michael West's
General Service List of English Words.
LS Aails (e daladl clanall 438 (e o padl JSe OIS S €4 (e e lail EFL 4dde dlaie V) o deds Y1 0l oIS
A Y
v Recently this idea has received a new lease of life under the banner of the 'lexical
syllabus', and today we have counts based on far larger corpora than West's 5 million
or so. See books by Willis and Lewis, and the COBUILD English Course.
Lae S ST asalaall (bl e agill Ll o sall 5 ¢"Aanaall ggia &) ) s Blall Bagan daa 135 K4 028 ki |44 5e
COBUILD. & i) Aall) 5 ) 95 ¢ sl s (il s J (e Sl 5 @lld sai o it © il &
v You could take a course book which lists the new words in it, or a syllabus which
provides lists of words to be known by different levels, and see how far they seem to
be selecting and grading in accord with frequency.
J8 e Ay pra (oS3 LIS (e 21 8 a8 (1) gl S «dld 8 Banas Gl 0 ju (A audally ) REQGRR LIV
235 e L 8 s LA Ll s e gl ) (i diline il s
v You would have to sample the items and check their frequency and produce a profile.
Or scan them and use the Compleat Lexical Tutor online.
anaall Cililia S a3l 5 L gein Leanne o) Apaddl) dsdiall ZUiil5 Ll S5 Aaa e 3 sall (e e 3AY lias
i Y e alel)

v If not selected by frequency, by what criteria then?
Felld aay julaall Loy ¢ 20 il W6 5 apaa oy &1 13)
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NLP Natural Language Processing

Cigpmall i alll Ane il o L
(NLP)iaphall cilalll dallas

Computers use (analyze, understand, generate) natural language
ausndall a2lll (Adgis «ppdy Jud=) yiguoSll 85p>] i

A somewhat applied field Computational Linguistics (CL)
(CL)Le an ) Aol 4y gudal) ool Jas

Computational aspects of the human language faculty
& il delll s o aulinzdl Colg=ll
More theoretical
Lohill e 2 3e
Siananl) 4y galll daa ) alaii 3Ll
Human language interesting & challenging
@il 5 alaia D 5 e 4y il 42111
NLP offers insights into language
Gl 485 5 jas 208 duanl) 4 galll Ayl
Language is the medium of the web
i Y A e Ay o ARl
Interdisciplinary: Ling, CS, psych, math
Claazaly )l ¢ adil) (CS ¢l rbianaisl)
Help in communication
GYlai¥) Jlae i 3ac b
With computers (ASR, TTS)
(TTS ¢ ASR ) si sl 8 3l oo
With other humans (MT)
(MT) ol (e 0 e pa
Ambitious yet practical




Tnanl) 4 alll Aoyl Calaad

aladl Cangll
¢ Identify the computational machinery needed for an agent to exhibit various forms of
linguistic behavior .
(ol gLl (e Ailine JISET (i yad U 51 A 3D dlnd) 03 aas
v
gl Cangl)
e Design, implement, and test systems that process natural languages for practical

applications .
Aolead) clipdaill g gal) Clalll llad 1) LAY ala g 285 5 arasal
= Applications

iyl
v get flight information or book a hotel over the phone .
gl e Galisl) aaT 6 jandl 5l dla ] Cilo slea e S pand) 2SN dnlles
v - discover names of people and events they participate in, from a
document .

dieall (po 6dS jldal] Colan Y15 alSiS Y o Law] CLETS) o plea o) jii
v translate a document from one human
language into another . 4
A (A saa] 5 A o i (o dieae dan 7 AV das il
v find answers to natural language questions in a text collection or
database . 4
L libull 5ac 8 4f aide sene 8 mphl) Lill) iy Clla) Ao sied) (s Ao la Y
generate a short biography of Noam Chomsky from one or
more news articles .
A Lay) eVl FST gl aal g Sasa s a ge b A3 jaad 451301 5 o) (L) 1 panals

dalal) audal gall
v" Ambiguity of Language
v' Language as a formal system
v Rule-based vs. Statistical Methods
v" The need for efficiency
Alll (o ga
iy LIS Aall

iglasy) Jilie b ae) 8 e dals L
5ol 383 ) Aalal)
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e Ambiguity of language
v" Phonetic
[ralt] = write, right, rite

s siha g c@all 5 Al =[ralt]

v' Lexical
can = noun, verb, modal

Lo e cJad ol = (Say
v’ Structural
| saw the man with the telescope
LSl
Sl aa o
v' Semantic
dish = physical plate, menu item
== All of these make NLP difficult
ayal
Laldl) paic (il Aastin = (i
Trn Jascanll 4 galll e pall Jeadioda S

o AL 421)
e We can treat parts of language formally
Laans )y A2l (e ol Jad llas (o Sy (s
e Language = a set of acceptable strings
U gl Jaal) (e de gana = 42l
e Define a model to recognize/generate language
Glll a5/ <l e V) 3 s iy pas
e Works for different levels of language
Al (g Adline il gia Jal (g Jasy
¢ (phonology, morphology, etc.)
()« puall ale () pal) Ale)
e Can use finite-state automata, context-free
GBland) (e (A A gall 3 gasall 5 AV alasin) oSay
e grammars, etc. to represent language
Gl Jiad @y ) g ¢ gaill 2 68
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LilaaY g 2ol sl Ao dailE ]
v" Theoretical linguistics captures abstract
3 yaal) anat 4y Hlail) il gall)
v' properties of language
v NLP can more or less follow theoretical insights
Al i o B S S (s Rpnmal B il e
v" Rule-based: model system with linguistic rules
A gl ae ) 8l ae o saill pUaill Baclal) Gulad e
v’ Statistical: model system with probabilities of what normally happens
sale Chany e Y laial g a3 saill allaill (A 5las)
v" Hybrid models combine the two
(el O gend diaa Z3l

5ol 3aias ) dalal)

e Simply writing down linguistic insights isn't sufficient to have a
working system
Josdl plbs Il ey Ul (saSu V agelll IS8Vl ugas @bl
e Programs need to run in real-time, i.e., be efficient
ad 0 o5 of gl ¢ Rdal) gl 8 Jials ) s el
e There are thousands of grammar rules which might be applied to a sentence
alozl) i Sy il @g=il aclgsll o VI s

Use insights from computer science

e To find the best parse, use chart parsing, a form of dynamic programming

&,Soliyad] @seo,dl JSLil co MSLw osilid] powy)l Jul=i plaziwl (Judss Jadl (sle gl




LECTURE 13

NLP Natural Language Processing

alal) AL Aallae Fsanl) &y ol dna

The Problem of Syntactic Analysis
L sl Coladl) b A

Assume input sentence S in natural language L
L anbll 23l 84S dlas COAM (b
Assume you have rules (grammar G) that
Ali (G saill) 2o 58 chal (o i
describe syntactic regularities (patterns or structures) found in
sentences of L
L 00 don 3 iany (S 5l Jalaif) &y sl 1Y) iy
Given S & G, find syntactic structure of S Such a structure is called a parse tree
Jalai s jad JGell 18 e S (A sni JSa e Hdiall 5 ¢ S & Gk

Example 1
S
S=> NP VP :gj Le 7 \
VP
VP> VNP V = slept T
VP2V V- ate
V = drinks he v
|
slept
Grammar Parse Tree
More Complex Sentences
laias ST Jaal)
v | can fish.
v | saw the elephant in my pajamas
Al gl

(salia (& Jadll el
v" These sentences exhibit
v Computers will have to find the acceptable or most likely meaning(s).
U saxd) Jaad Jaall o3
(é) Yiaia) ‘).\SY\ }\ J gaal) ‘;\’.A\L;s ‘)mu}u‘)ﬁ}:u&\’é‘)@\
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e Meaning from a Parse Tree
I can fish.
We want to understand

Who does what?
the canner is me, the action is
canning, and the thing canned
is fish.
e.g. canning (me, fish Stuff )

This is a logic representation of meaning

We can do this by

e associating meanings with lexical items in the tree *

Z 0\

NP VP

AR

Prollloun v NP
| |
I can N
I

fish

e then using rules to figure out what the S as a whole means*

e Meaning from a Parse Tree (Details)

v’ Let's augment the
v/ grammar with
v’ feature constraints

S—> NP VP
<S subj> =<NP> _
S>=<VP
e *4[sem: ME] TP
VP V NP Pronoun
<VP> = <V> |

<VP obj> =<NP>

/

[subj: *1
s pred: *2

~obj: *3]

Jalaill 3l (e (A 13a
a3 2 i o

e J2ty (e

Jazll sa c@}zq&d\
Claall o Al 5 ecudall

Sladl oa

(el JSI ¢ ) cadedl) QU Jaaas e
xall Glaie Qi oa 138

Gaob e el Hladl) LS
*a‘)a.muﬁw\ )Al_ud\cnu_a\.xd\h‘)
*ALIS Al 5SS L ddyaal 2o 8 Aladinly o

(Jraléill) Julaill 3 jals (pa a4 g
(e Lsed
& g™

252810 3 e

‘vp [pred: 2

/

/

Vv
|

can

. obj: *3]

NP *3[sem: Fish

|

*2:[pred: Canning] |

fish

Stuff]




67

ANERN

AN

Grammar Induction
Start with a = collection of parsed sentences

Extract grammar rules corresponding to parse trees, estimating the
probability of the grammar rule based on its frequency

LS}A-‘M c«bﬁiu‘)]\

M\e&\@;zoﬂ\gﬂuc&bﬁ

ol iy (53 sail) salans Jlaial iy ¢Jidatll e AL & paill ac) i) £ At
Laaa

P(A —B| A) = Count(A —B) / Count(A)

You then have a , derived from a of parse trees
How does this grammar compare to grammars created by human
intuition?

How do you get the corpus?
P(A—-B[A)=22(A—p)/2x=(A)
il Ll o asa S O Baaiusall 5 ¢ Jaia¥) sail) e el
o) aandl Ll ) pail) ac) 8 ae gaill 138 45 jlie (oS
TS Gl dani s
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Case application language learning
Computer assisted language learning
Communication aided language learning
Cable assessment language learning

Three important stages in the CALL process. These are
Development / usage / evaluation

Purchase / assessment / selling out

Trail/ evaluation/replacement

Trail/ evaluation/ usage

Thinking about Designing CALL materials is the same like thinking of
Designing a car

Designing a house

Designing textbooks

Designing clothes

The history of CALL goes back to
The era of Dinosaurs

The era of Ice Age

The era of Powerful Macs and PCs

The era of stones

UUEG is an example of CALL software. It mainly facilitates learning
Meaning of words

Part of speech

Synonyms

Grammar and structures

Chapelle (2001) argues that CALL evaluation should be carried out using
SLA theories

FLA theories

First LA theories

Third LA theroies

Usage and evaluation
Implementation and assessment
Judgmental and empirical
Subjective and objective




Any potential software usable by language learners in connection with leaming
Any software available in the market accessible to all

Any anti-virus software that is free or shareware

Any multimedia software that is free or shareware

Using an application for learning purposes

Judging the price of an application

Deciding on the fitness of something to certain purposes
Assigning the availability of an application

Stored information

Stored images and videos

Stored collection of language data
Stored files and folders

BEST WISHES FOR ALL

L ccaSile s gl (e Uiguai Y
P aneen

susan
shorokee
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