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Studying the way in which situations produce and reproduce institutions, and are, in turn, sustained by them, is an
important part of discourse analysis .
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All of the elements in the situation network are like connected threads;

usually
n the end, get right back to all the others.
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Let me give some brief examples of how all the aspects in the situation network are integrally intertwined.

Consider a small seminar room with a circular table in it, and blackboard on all sides. The room has a “front” and “back”
when a teacher is standing at the “front” addressing students. What gives the room (a material thing) a “front” and a
“back” (meanings/values) is a socioculturally distinctive activity,

teaching of a certain sort, which some cultures engage in and others do not, an activity realized through socioculturally
distinctive forms of language and certain sorts of sociocultural knowledge, attitudes, and identities.
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Furthermore, the “front”—“back” dimension of the room reflects the traditional political alignments of teachers as
“authorities” and students as subservient. Thus, the room, the activity, the talk, sociocultural identities, and political
relations all mean together, giving and taking meaning from each other.
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Discourse analysis focuses on the thread of language (and related semiotic systems) used in the situation network. Any
piece of language, oral or written, is composed of a set of grammatical cues or clues. that help listeners or readers () to
build six things (in one sense of the word, these six things are interlinked “representations,” that's, “re-presentings”
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| want to stress that utterances are made up of cues or clues as to how to move back and forth between language and
context (situations), not signals of fixed and decontextualized meanings. These cues or clues are part and parcel of what
we called, “grammar one” and “grammar two” ().
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Language, then, always contains cues or clues that guide us (either as interpreters on the scene or as analysts) in the six
sorts of building tasks listed below ().
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These building tasks involve us in using language (and other semiotic systems) to construe the situation network in
certain ways and not others. They are carried out all at once and together. And, they are carried out in negotiation and
collaboration with others in interaction, with due regard for other related oral and written texts and situations we have
encountered before.
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Even when we are silently reading, these building tasks are carried out in negotiation and collaboration with the writer
in various guises such as the “actual writer,” “assumed writer,” and the narrator, as well as in collaboration with other,
related texts we have read, sociocultural knowledge we bring to the text, and discussions we have had with other
people. That is, these building tasks can be seen simultaneously as cognitive achievements, interactional achievements,
and inter-textual achievements.
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--The six building tasks, the tasks through which we use language to construct and/or construe the situation network, at
a given time and place, in a certain way, are:

1. Semiotic building, that is, using cues or clues to assemble situated meanings about what semiotic
(communicative) systems, systems of knowledge, and ways of knowing, are here and now relevant and
activated.

2. World building, that is, using cues or clues to assemble situated meanings about what is here and now (taken as)
“reality,” what is here and now (takenas) present and absent, concrete and abstract, “real” and “unreal,”
probable,possible, and impossible.

3. Activity building, that is, using cues or clues to assemble situated meanings about what activity or activities are
going on, composed of what specificactions.

4. Socioculturally-situated identity and relationship building, that is, using cues or clues to assemble situated
meanings about what identities and relationships are relevant to the interaction, with their concomitant
attitudes, values, ways of feeling, ways of knowing and believing, as well as ways of acting and interacting.

5. Political building, that is, using cues or clues to construct the nature and relevance of various “social goods,”
such as status and power, and anything else taken as a “social good” here and now (e.g. beauty, humor,
verbalness, specialist knowledge, a fancy car, etc.).

6. Connection building, that is, using cues or clues to make assumptions about how the past and future of an
interaction, verbally and non-verbally, are connected to the present moment and to each other — after all,
interactions always have some degree of continuous coherence.



Different grammatical devices contribute differently to these six tasks and many devices contribute to more
than one at the same time. All together these six building tasks spell out the work of the semiotic aspect of the
situation network, with special reference here to language



