Discourse analysis

mstructor : Dr. Mahmoud Mohamed Ahmed Salman

DEFINITIONS INTRODUCTORY & FIRST LECTURE

1-definitions. It is difficult to give a single definition of discourse analysis.
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2-Discourse analysis will enable to reveal the hidden motivations behind a text or behind
the choice of a particular method of research to interpret that text
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3- Discourse analysis is meant to provide a higher awareness of the hidden motivations in
others and in ourselves, and therefore, enable us to solve concrete problem by making us
ask ontological and epistemological questions.
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4- Though critical thinking about the analysis of texts is as ancient as mankind, discourse
analysis is perceived as the product of postmodern period
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5- Discourse Analysis (DA) is a modern discipline of the social sciences that covers a wide
variety of different sociolinguistic approaches.
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It aims to study and analyse the use of discourse in at least one of the three ways stated

above, and more often than not, all of them at once.
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Analysis of discourse looks not only at the basic level of what is said, but takes into
consideration the surrounding social and historical contexts
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6 - Making the distinction between whether a person is described as a ‘colonization’ or a
‘occupation’ is something DA would look at, whilst considering the implications of each
term.
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To expand, 'occupation' is a term that brings negative connotations of evil and damaging,
whereas 'colonization' has positive connotations of helping others to develop themselves.
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So, one term is looked upon a lot more favourably than the other, and this is what a
Discourse Analyst would consider, as well as looking at the relationship of these terms with
a widely used term.
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. Discourse analysts will look at any given text, and this just means anything that
communicates a message, and particularly, how that message constructs a social reality or
iew of the world
gk‘—ui#d@j\g\hguyjﬂmJMQSAg;gﬁ@\ﬁ\&\3&3c‘;buualg‘iagﬂgw\a.qﬂu
adl gl - allad) 3 a5 o) olalad)

SECOND & THIRD LECTURE

1. Language has a magical property: when we speak or write we craft what we have to say
to /it the situation or context in which we are communicating . But , at the same time, how
we speak or write that very situation or context
Seatial) (anal) 5f i gal) o culiid 4358 3y i La o gl Ciadh SE ) iaa Ladi 14y e i gl 4R
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It seems, then , that we fit our language to a situation or context that our language, in

turn ,helped to create in the first place
Jo¥) aliall B Limal L) A aeluw o9 o1 (Glaal) g) auda ol pa anali LB ) 3 gala o

2.This is rather like the “chicken and egg ”question: Which comes first ?The situation we’re
in (e. g .acommittee meeting ? (Or the language we use (our committee ways of talking

and interacting ?(Is this a “committee meeting ” we are speaking and acting this
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way, or are we speaking and acting this way this is a committee meeting ? After all,
if we did not speak and act in certain ways ,committees could not exist; but then, if
institutions, committees, and committee meetings didn’t already exist, speaking and acting
this way would be nonsense .
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3.Discourses and social languages
Whenever we speak or write, we always and simultaneously construct or build six things or

six areas of “reality:”
A8l g3k 6 gl pLad) 6 by o) Ly Ladla ¢ SS9 AL Latia - dge Laiad)) 4adl) g cuUadld) Judas

1.The meaning and value of aspects of the material world: | enter a plain, square room,
and speak and act in a certain way (e. g .like someone about to run a meeting), and, low and
behold, where | sit becomes the “front” of the room .
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2- Activities :We talk and act in one way and we are engaged in formally opening a
committee meeting; we talk and act in another way and we are engaged in* chit-chat ”before
he official start of the meeting.
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3-Identities and relationships :|talk and act in one way one moment and | am speaking
and acting as “chair” of the committee; the next moment | speak and talk in a different way
and | am speaking and acting as one peer/colleague speaking to another .
Ul g A) Aaal A plaiadl (s S G i) g Ciaaild Lo Adaad B La 48y jhay G a9 Gadatl ¢ cil@ad) g 4 94
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4. Politics (the distribution of social goods : (| talk and act in such a way that a visibly angry
male in a committee meeting (perhaps it’s me!) is “standing his ground on principle,” but a
visibly angry female is “hysterical .
(i g iy A1 (e plainl (b cudale S Ay sy st g i puail; (el clalad) g 5) g
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5.Connections : | talk and act so as to make what | am saying here and now in this
committee meeting about whether we should admit more minority students connected to
or relevant to (or, on the other hand, not connected to or relevant to) what | said last week
about my fears of losing my job given the new government’s turn to the right .
o\‘,.*&.,‘mnqug;\s\@w@%m\gf.5@\\@u3y\wgmg\‘;¢qﬂu&m‘ s gl
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6.Semiotics (what and how different symbol systems and different forms of knowledge

“count : ( ”’I talk and act so as to make the knowledge and language of lawyers relevant
(privileged), or not, over “everyday language” or over “non-lawyerly academic language” in

our committee discussion of facilitating the admission of more minority students .
435 6518 4alh) g 48 jaall Jaad i el g alS) ; plaal) o gt ) — Ad¥al) cilallad) g cad¥al) A ja)dibiasud)
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there are several “tools of inquiry) ”ways of looking at the world of talk and interaction)
hat will help us study how these building tasks are carried out and with what social and
political consequences .
Lo g Al algeal) 3855 (S A 3o (& Ui Los 138 (Cuaadl g Jeldil) alle 3 B 5 jha) Canll <l g3 Bae Sllia
deLia¥) g dpabpuadl ) gal) (A
he tools of inquiry that will be introduced in this chapter are primarily relevant to how we
(together with others) build identities and activities and recognize the identities and
activities that are being built around us
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However ,the tools of inquiry introduced here are most certainly caught up with all the other
building tasks above, as well, as we will see progressively in this book .
G AY! Ayl algall JS aa B ) guana (A LA dadial) &) ga¥)

he tools to be discussed in this chapter are :
coh Jualll) 13 B L BUT ) o ga)

that is, different identities or social positions we enact and

recognize in different settings .
dalida Pl gl A g oS Al Ao Laia) i) gal) g iy g¢d) Calida eligh ; Alal) 4 o)
that is, different styles of language that we use to enact and

recognize different identities in different settings ;different social languages also allow us to
engage in all the other building tasks above (in different ways, building different sorts of
things
delday) clall) Calida pliag) bas B cily g Bae ()9Sl Lgandiin ALl (pa AdliAa Jalad) dllia ;AzelaiaY) 43l
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with a capital “D,” that is, different ways in which we humans integrate
language with non-language “stuff,” such as different ways of thinking, acting, interacting,
valuing, feeling, believing ,and using symbols tools, and objects in the right places and at the

right times
poll (o L) L puall) pl) (ks AR Jia (1 (5 98] sl La gen ARl () gran B QLA (k0 ga 9 ¢ UaAd)
O Ghajg (e (B oLl g 5 ga ) aladin g lalinall ulaal)

so as to enact and recognize different identities and activities, give the material world
certain meanings, distribute social goods in a certain way, make certain sorts of meaningful
connections in our experience, and privilege certain symbol systems and ways of knowing
over others ( i. e .carry out all the building tasks above) .
¢ A 3k Ao ldial) clalal) a6 ¢ Ama e gabal) allal) oy ¢ Adlida diaa cillali g 4y g8 o 9l
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with a capital “C,” that is ,long-running and important themes or motifs
hat have been the focus of a variety of different texts and interactions (in different social
languages and Discourses) through a significant stretch of time and across an array of
institutions .
Cra il g A Laial) cilall) Cilida & cOle Ul 5 (o guall) Cilide £ 550 o S 0 aga £ s ga 5o 3 Addladl)
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Rmooosh: Gwiill salels anl jill aaens Edit By : Susan



FOURTH LECTURE

2.2 Who's and what's

1- When you speak or write anything, you use the resources of English to project yourself as
a certain kind of person, a different kind in different circumstances.
o Crea £ 53 ekl (0 ) gually £ Ladad) (601 4 Salad¥) (e ) gall pladicn) dliSay cp (o (6] ST g AlSTS Laie
Adliie Gig b A Cilida £ gl g add
You also project yourself as engaged in a certain kind of activity, a different kind in different
circumstances. If I have no idea who you are and what you are doing, then | cannot make
sense of what you have said, written, or done. You project a different identity at a formal
dinner party than you do at the family dinner table. And, though these are both dinner, they
are none the less different activities.
@A OS5 Al 1), Adlide Cig B 8 Cilida £ o3 gA g ¢ L& (ha e £ o8 (A IS LS £ L) el Jae | Liay) <)
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The fact that people have differential access to different identities and activities, connected
to different sorts of status and social goods, is a root source of inequality in society.
Intervening in such matters can be a contribution to social justice. Since different identities
and activities are enacted in and through language,
the study of language is integrally connected to matters of equity and justice.
- i shaa g e laia¥) clalal) g clal) £ gt Adas je Adlida cillali g iy ga 4l aa) o) Glad) o) dda
cilida o) Cua g e Laia¥) Adland) 8 aaloy o)) (Saa gall) Gl Jia & JAXI - aaliaall B 3) glcall aal
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2- An oral or written “utterance” has meaning, then, only if and when it communicates a
and a (Wieder and Pratt 1990a). What | mean by a “who” is a A
he “kind of person” one is seeking to be and enact here and now. What | mean by a “what”
is a socially-situated that the utterance helps to constitute.
— dse Laiad)) 4y ged) Ala( (pa) i dali 13ha — (a9 130ag) o 51 130 JaBd na Lgd — 4y giSall o) 43 ghaial) JaLANY)
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3- Lots of interesting complications can set in when we think about identity enacted in and

through language. can be multiple and they need not always be people.

9 38a (5% O OSay (ra, AR A (e paal (Al A5l (B S Ladia s () (e dageal) cilaadl) (ha | 08
Loadd Ladla ¢y 98 ol a LY 40

The President’s Press Secretary can issue an utterance that is, in fact, authored by a speech

writer and authorized (and even claimed) by the President. In this case, the utterance
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communicates a sort of overlapping and compound . The Press Secretary, even if she is
directly quoting the speech writer, must inflect the remark
Lo oi cuaa) J2all) Aat) oda (B ¢ i ) ole ) g GUSY aa) il e J 98 laua) AdSay (il auall i <)
Ash (B S S () a3ISN o 03 A () Y LS (e B pilae AN (i ) o S () g1 ) 98 (ha
uaund 3 Al Gl 490 AL (81809 9 G ) i gua (Shag 098y OS] DS g Ay (Bl (A  pSad) < gea PUA (0
ALY CilsS of (an Si 2) laial) g () ggana 0l DA (Ll Csaa’pal (5 s 1o g
- 14 Discourses and social languages
with her own voice. In turn, the speech writer is both “mimicking” the President’s “voice”
and creating an identity for him. € Sy Gilsl) 23S JlBal) A g5 gy Ao Laialdl) ciladl) g cilidadl)
Agsh 4l (3lan g 9 il
Not just individuals, but also institutions, through the “anonymous” texts and products they
circulate, can author or issue “utterances.” For example, we will see below that the warning

on an aspirin bottle actually communicates multiple . SSwa Lo b uwnd 3 3N Gl
Comall) dala 3 Ao (5 53 Jlia UBLAL QS () (San il Al clatiall 5 sgae ol DA (e L) Cilaaaa'3al
SA((J) daad)

5- An utterance can be authored, authorized by, or issued by a group or a single individual.
a3 8 4s gaa L jaal Al gl g O3 AN aNSY) il oSay

Finally, we can point out that and are not really discrete and separable.

You are you are partly through you are doing and you are doing is partly
recognized for what it is by is doing it. So it is better, in fact, to say that utterances
communicate an integrated, though often multiple or “ heteroglossic,” who-doing-what

DA pe @l g2 @il | Juadidd 4lld o) s dladia Cud «* "" what and whos ) s ¢ WiSay 4lgll) gé
aS e ) 13l Jady e gaia il () J g o)) Jualll) pa 1M g Al G2 (pa DA e &y Adedl Lag AlailS L
A 8 AalSl) g mm dgUadl) Jalalll) g Cpalll g i liza>>>(heteroglossic >—( ) Ll daia 4d) (ye
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LECTURE FIVE

3.2 “Real Indians ”
1- Though | have focused on language, it is important to see that making visible and
recognizable who we are and what we are doing always requires more than language.
Aall) e AS) bty pedal g JS Jadi 1l ciad e ol (81 Aal) e W3S 5 o a4
It requires, as well, that we act, think, value, and interact in ways that together with language
render who we are and what we are doing recognizable to others (and ourselves).
Uiy Jadi fila g Cad (e o i Ul 43l pea (3 by Jo Uik gedasll g ¢ SN g e puald () ¢SS oty ASd
Lyas n AN
In fact, to be a particular who and to pull off a particular what requires that we act, value,
interact, and use language in sync with or in coordination with other people and with various
objects (“props”) in appropriate locations and at appropriate times.
QAN aa Jo Ll aa cpal Jill Aadl) aladi) ) ABLGYL ) ga¥) Gl Gllaly = guda g Jadi Jlag G (e I Y
Guuliall Sall g Guuiliall B o) B Adlidal) iKY 2a g Cp AY)
2- To see this wider notion of language as integrated with “other stuff” (other people,
objects, values, times and places), we will briefly consider Wieder and Pratt’s (1990a, b)
ascinating work on how Native Americans (from a variety of different groups, though no
claim is made that the following is true of all Native American groups) recognize each other
as “really Indian.
o DB Sl ¢ B Y1) ¢ adll) ¢ AY) QalAEN( s AY) saY) &AK@\}AM@\’M&A&J‘ egg.h;\{gj
O58a 3608 agd) o agudany (palial) (S pa¥) L S £ g e J 9 g9 S Jas

” Wieder and Pratt point out that real Indians “refer to persons who are ‘really Indian’ in just
hose words with regularity and standardization” (1990a: 48). Wieder and Pratt’s work will
also make clear how the identities (the whos) we take on are flexibly negotiated in actual
contexts of practice.

el g lalsl) iy Aol ) Adda gaighl Gad&l) ) s o3 ;o A8al) saigh o ) <l g sag I LA
O — Oablial) 3 gigl) Jlia ay << A jlaall Aladl) clBlpdd) & A5 g pay G gl (el o 38T g sl A
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3-The term “real Indian” is, of course, an “insiders’ term.” The fact that it is used by some
Native Americans in enacting their own identity work does not license non- Native
Americans to use the term.
L) S Ala La g b g9y adhaall Aa"insider! ) 4edidic plluas g - Adal) gaigl plhuaa
b i 5 Y O] O e g Jang 1igh agis s (o) Coalea) (i€ saa) ity S (n Aatiins

Aa)adlia)

Rmooosh: Gwiill salels anl jill aaens Edit By : Susan



Discourses and social languages 15
4-The problem of “recognition and being recognized” is very consequential and problematic
for Native Americans.
¢ Ol Sy padd Adneadlly A AN Jiat &)Y Al )
While in order to be considered a “real Indian,” one must be able to make some claims to
kinship with others who are recognized as “real Indians,” this by no means settles the matter.
People with such (biological) ties can fail to get recognized as a “real Indian,” and people of
mixed kinship can be so recognized.
dag ) elld ¢l G gabiia 3 998 (1 0 iy dgaesl Adua 41 (980 (O (Ria (Al (58 A paddl) o Gy Ll
993 (i) Lad ¢ 9388 3 gin agdl &Il Ao Jpuand) B () glidy 3B don ol o) Clillad) 993 (ulilld Ladla Al
A gy 1Al AN e ¢ glany Talidal) qandl
5-Being a “real Indian” is not something one can simply be. Rather, it is something that one
becomes in and through the doing of it, that is, in carrying out the actual performance itself.
hough one must have certain kinship ties to get in the “game,” beyond this entry criterion,
here is no being (once and for all) a “real Indian,” rather there is only doing being-or-
becoming-a-“real-Indian.” If one does not continue to “practice” being a “real Indian,” one
ceases to be one

ddi adl) o)) ¢ XS 06 o) Adae PA (e adA) daay (o A ¢ ) o) Lila Gaia ¢S5 &) Mg !
Liia Laia ol o€ A jlaa A ) i) dile g jleal) 138 ) ABLGYL oSt Apudl) A83Mad) Arad) (e a0 o
03l Alliay 0 (Rl (Say Liadh (ud Ala (5208 (4580 ) Anjlan Ao Jard) (81 agila (585 O 8 iSE Y
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Finally, doing being-and-becoming-a-“real-Indian” is not something that one can do all by
oneself. It requires the participation of others. One cannot be a “real Indian” unless one
appropriately recognizes “real Indians” and gets recognized by others as a “real Indian” in the
practices of doing being-and-becoming-a-“real- Indian.” Being a “real Indian” also requires
appropriate accompanying objects (props), times, and places
AS jliia kTl (2 g Auali B (oo Adady O g pall (S (o ol MLBa LAIA™ 4 S A jlaay ) <) i
5 Juang s M ) 50l caudia (S da) i sing ol L " i SR (055 Y O 5 sall ey O AY)
oS (AN Ad 6Ky ALY il jlaa A M s gl Al Cu AY) S8 e i) SieY)
JB g8 daa s adalally >>>>¢SLaY) g Cild gY) g (adle All) 48 Hal) daidlal) Cliilsl) L) qallaliy B8a gaia 4348
6-There are a multitude of ways one can do being-and-becoming-a-“real-Indian.” Some of
these are (following Wieder and Pratt 1990a): “Real Indians” prefer to avoid conversation
with strangers, Native American or otherwise. They cannot be related to one another as
“mere acquaintances,” as some “non-Indians” might put it.
L (L LaIA 4308 ds s Gl Sy (3 Bas dllia
AN ) Ol Sy pa¥le sl AN e Eusall pie Juady Aal) s xigl)
Rmooosh: Gwiill salels anl jill aaens Edit By : Susan




[958 Jid) plany S5 i jlae 3 e o agudany gl () agiSas ¥

So, for “real Indians,” any conversation they do have with a stranger who may turn out to
be a “real Indian” will, in the discovery of the other’s “Indianness,” establish substantial
obligations between the conversational partners just through the mutual
L&) o AY) 3 gigd) LESS) e A8a gaia ) Jgads 193¢l e aa G giiliald) 3 gigll duailly dalaa (sl
ageand Ailly £y 93 g3 Al a5 Apigly Jabial) ) MR (e b oy £3a 30 (o B e clislae
acknowledgment that they are “Indians” and that they are now no longer strangers to one

o

another. In their search for the other’s “real Indianness” and in their display of their own

”

“Indianness,” “real Indians” frequently engage in a distinctive form of verbal sparring. By

correctly responding to and correctly engaging in this sparring, which “Indians” call

“razzing,” each participant further establishes cultural competency in the eyes of the other.
(i Jpan £ 85 b by (Ada) aigl (b aguany dptin (8 Gl NI £l 8 | suad () a9 35 aglly agdl yic |
A2 Sl
Bl (o &y Jall e gy o L JSB () 2 5igd) dpansy (31 Jlanad) 130 (A i JS G gladl) A (g
AY e BB

LECTURE SIX

1-The key to Discourses is “recognition.” If you put language, action, interaction, values,
beliefs, symbols, objects, tools, and places together in such a way that others recognize you
as a particular type of who (identity) engaged in a particular type of what (activity) here and
now, then you have pulled off a Discourse (and thereby continued it through history, if only
for a while longer)..
S g 93 gall 9 Sgadl g Culalinall g adlll g JolEil) g Jadl) g ARl Cuaidag 1) 4d pal) g4 Gladl) Lida
Y g Ua (Bl e gald g g B & LES Z\.m.x\)g,.uau&jssums‘ydﬁ Xy ng,m\gé’u..gsu&\
F QA Ll o il o5
2- It is sometimes helpful to think about social and political issues as if it is not just us
humans who are talking and interacting with each other, but rather, the Discourses we
represent and enact, and for which we are “carriers.” The Discourses we enact existed before
each of us came on the scene and most of them will exist long after we have left the scene.
Discourses, through our words and deeds, carry on conversations with each other through
history, and, in doing so, form human history. Think, for instance, of the long-running and
ever-changing “conversation” in the U.S. and Canada between the Discourses of “being an
Indian” and “being an Anglo” or of the different, but equally long-running “conversation” in
New Zealand between “being a Maori” and “being an Anglo” (or, for that matter, think of the
long-running conversation between “being a British Anglo” and “being an American Anglo”).
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3- Some studies argue the physics experimental physicists “know” is, in large part, not in their
heads. Rather, it is spread out (distributed), inscribed in (and often trapped in) apparatus,

symbolic systems, books, papers, and journals, institutions, habits of bodies, routines of

practice, and other people ( Latour 1987; Traweek 1988).
9 Al 6 AV ¢ aguagy B Cud GIEY) o g 4d) A adll el 3l slale (alo) Jalad il jal) Gany
Sabual glile g clumBa 922 5 (3l 9 S g Ay ey dakii) gl galy LIS (G palaa g (highia ¢ 8 gl

A lan 9 (g
4- The notion of Discourses will be important throughout this book. It is important, therefore,
o make some points clear to avoid some common misunderstandings. Imagine | freeze a
moment of thought, talk, action, or interaction for you, in the way in which a projector can
reeze a piece of film. To make sense of that moment, you have to recognize the identities
and activities involved in it
cagdl) ads (e Sl uing ML dadal g AL (Zany Jaadl aga AdleclSH 138 (VA aga ¢ sSa cilbadld) o ggda
A Alaallly juii S ¢ alh cya A dand g Jadi LaS &l Jo S ) Jab DS 5) 5 58 (ha Alaal il 3 g) dand o S
Mot Al Ll g el sgd) i s

Perhaps, for this frozen moment you can’t do so, so you move the film back and forward
enough until you can make such a recognition judgment. “Oh, now | see,” you say, “it’s a
‘real Indian’ razzing another ‘real Indian’,” or “it’s a radical feminist berating a male for a
crass male remark” or “it’s a laboratory physicist orienting colleagues to a graph” or “it’s a
first-grader in Ms. X’s class starting a sharing time story.”
a2 aal) 2 g8 L e aSal) aduiad a AR ) g alaY) ) ALY @l ) o Y Saanall Adiall) oigd ey
AU SE e o gl ¢ gga g A0 1) Ay geadl) Ll o) (AT Ria g aia iy Aia (gaia 4df) ) (U3 5 )
cha B AV L)) o) (Al e £33 A gr el idia Ad)) o) (And A3adle (Ms X) B g LS L iy
dail))

5- This is what | call “recognition work.” People engage in such work when they try to make
visible to others (and to themselves, as well) who they are and what they are doing
Al 5) Cp AN Ladal g 4a¥) Jaad ¢ Jstad Latie Jas JS (8 &L uldl) (8 mal) Janll) 0 5825 La 13
Oslady 1ila g ab (e (L]
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6- There is another term that it is useful in place of the cumbersome phrase “ whodoing-
what,” at least as far as the language aspects of “who-doing-whats” are concerned
(remembering that language is caught up with “other stuff” in Discourses). This term is
“social language” (Gee 1996: ch. 4; Bakhtin 1986). Each of the who-doing-whats we saw on
the aspirin bottle is linguistically expressed in different “social languages.” All languages, like
English or French, are composed of many (a great many) different social languages. Social

languages are what we learn and what we speak .

(Who-J 43l il sa Le 3y ,4Y) & (who-doing-what) S juail) ¢Sl 3 sia AT lhuaa dlllia
O JS (elaiay) dall) ) o pllaaall 13 | (cilUadd) b ) gL 3 ) s 42l () SXi) diliedoing-what)
A 5ula ) Jia cilall) JS (e lada) dal) calida 5 @ et o ) dde B W) cad(who-doing-what)
coplSii e g alati La o4 Lo laia¥) dadl) A8lid) Ao laial) Clblll ga (LASY) ) sl (e Al 4 A )

LECTURE 7

2.8 Two grammars
Olbasd

1- Each social language has its own distinctive grammar. However, two different sorts of
grammars are important to social languages, only one of which we ever think to study
formally in school. One grammar is the traditional set of units like nouns, verbs, inflections,
phrases and clauses. These are real enough, though quite inadequately described in
traditional school grammars. Let’s call this “grammar one.”
43ll) )) Apelaial) Gl Glaga 0 g8 (ra pilidia cpe od GUA Led b jraall Lhas g8 Lgd duslalial 4ad JS
Slia 4 (a9 g0 (985 A GlSal) gl agaa Eiaatl cpdl) el s o Lgasiiug Al 43l A Aslaiay)
Al Al e UilBaa) g Wgadiio ) AseLaia) 4adl) (o LA Uall g g Lgadiiond Al 4o laiaY) 43l
e 4d g mall Apdiil) ao) 8 & AV L Aepdall (B ey JS WL | (s 1388 9 Jand) (A Lgaadinad
v (LY 2228 ) Lgnanion Alil) draca ) 3o gBl) 038 9 1113SA g Aladl g ppasdall g i jadl g Jadl)
he other — less studied, but more important — grammar is the “rules” by which grammatical
units like nouns and verbs, phrases and clauses, are used to create patterns which signal or
“index” characteristic whos-doing-whats-within- Discourses. That is, we speakers and writers
design our oral or written utterances to have patterns in them in virtue of which interpreters
can attribute situated identities and specific activities to us and our utterances. We will call
his “grammar two.”
dga0) gal) culan gl) (o) 2aad A Gl g8 1p Ay S aAY) A LgSD LS JB) IS gt o a3 Al sas )
S S L) (o), Ll aay Cpama bl ) Jaad (BIAS Lgaddiiadd Al il e ) Jan Jlad) o) placd &) g
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, Ll ga daali g dd ma dail 541 glu) A (e aadalin Winaad judal) g) JBUY (b Galdd) LSS Ligdds glis
Al sae A Lgnand (((Apadill) Ll sgd Sraad) quslul ) A 5 dagall o2 Al odgd Liile ) o DA Cha .,

ﬁl@:}a\;@w\;ﬂﬂlgﬁﬁl@'ﬁ%ﬂ/‘;é« uwwﬁﬁuw%lww&dﬁw/qq/wdﬁmﬂ‘u/apbllg.u‘,.u‘,.flwwaﬁu/
ﬂSlMUJ:JbJ@ﬂG il lgdida o Ladu
Jia /i ago Jlial/

2- Let me give a couple of examples from Gee of social languages at work, beyond the example of the two different

social languages in the warning on the aspirin bottle, examples Gee has used over the years as particularly clear
instances of different social languages (e.g. Gee 1996). Consider, for instance, the following case of an upper-middle-
class, Anglo-American young woman named “Jane,” in her twenties, who was attending one of the author
(Gee)courses on language and communication

he course was discussing different social languages and, during the discussion, Jane claimed that she herself did not
use different social languages in different contexts, but rather, was consistent from context to context. In fact, to do
otherwise, she said, would be “hypocritical,” a failure to “be oneself.” In order to support her claim that she did not
switch her style of speaking in different contexts and for different conversational partners, Jane decided to record
herself talking to her parents and to her boyfriend. In both cases, she decided to discuss a story the class had discussed
earlier, so as to be sure that, in both contexts, she

as talking about the same thing. In the story, a character named Abigail wants to get across a river to see her true
love, Gregory. A river boat captain (Roger) says he will take her only if she consents to sleep with him. In desperation
o see Gregory, Abigail agrees to do so. But when she arrives and tells Gregory what she has done, he disowns her and
sends her away. There is more to the story, but this is enough for our purposes here. Students in my class had been
asked to rank order the characters in the story from the most offensive to the least. In explaining to her parents why
she thought Gregory was the worst (least moral) character in the story, the young woman said the following:

ell, when | thought about it, | don’t know, it seemed to me that Gregory should be the most offensive. He showed no
understanding for Abigail, when she told him what she was forced to do. He was callous. He was hypocritical, in the
sense that he professed to love her, then acted like that.

Earlier, in her discussion with her boyfriend, in an informal setting, she had also explained why she thought Gregory

was the worst character. In this context she said:

What that guy was, you know, her boyfriend. | should hope, if | ever did that to see you, you would shoot the guy.
He uses her and he says he loves her. Roger never lies, you know what | mean?
It was clear — even to Jane — that she had used two very different forms of language. The differences between Jane’s

llI

two social languages are everywhere apparent in the two texts. To her parents, she carefully hedges her claims (

”n s

don’t know,” “it seemed to me”); to her boyfriend, she makes her claims straight out

o her boyfriend, she uses terms like “guy,” while to her parents she uses more formal terms like “offensive,”

”n u

“understanding,” “callous,” “hypocritical” and “professed.” She also uses more formal sentence structure to her
parents (“it seemed to me that...,” “He showed no understanding for Abigail, when .. .,” “He was hypocritical in the
sense that . ..”) than she does to her boyfriend (“. . . that guy, you know, her boyfriend,” “Roger never lies, you know
hat | mean?”).
Jane repeatedly addresses her boyfriend as “you,” thereby noting his social involvement as a listener, but does not

directly address her parents in this way
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In talking to her boyfriend, she leaves several points to be inferred, points that she spells out more explicitly to her
parents (e.g. her boyfriend must infer that Gregory is being accused of being a hypocrite from the information that

hough Roger is bad, at least he does not lie, which Gregory did in claiming to love Abigail). All in all, Jane appears to
use more “school-like” language to her parents. Her language to them requires less inferencing on their part and
distances them as listeners from social and emotional involvement with what she is saying, while stressing, perhaps,

heir cognitive involvement and their judgment of her and her “intelligence.” Her language to her boyfriend, on the
other hand, stresses social and affective involvement, solidarity, and co-participation in meaning making. This young

oman is making visible and recognizable two different versions of who she is and what she is doing. In one case she is

“a dutiful and intelligent daughter having dinner with her proud parents” and in the other case she is “a girl friend

being intimate with her boyfriend.”
(Sl a5 3 S (il S S el Lghams YT (hn Lghomi 58 in ) 1S5 pal SlEH ol sel i sh 5 (3l (6B IS Ulee mam s
e (oalall (ST Caligall ) Lgiadd il sy oS0 aal I ol S (e ) Ll L e (g iy pdiall 8 (5 5 4l yal) adans gial) aialall o
S Ll i Ll 8 aselaial 43] (e S0 20300 o gl ea Casal GG ol ) adlinall e lain ) Jual il el 28l (IS 5 Jaal 5ill 5 4l
S e oilati alS Lganiiiost il s ) aall) S ()5 Lean o) Lgilina ge ol Lgiiilasl 5 Lelal o (DI sl () ) dpelaia ) 4alll (puit p2aius
58 b R el Lyl ae i ) dal ey Al e 386 0 oS (Apelaial 43 (e S aadiiy (1 ) G e dady (e Ol 5, Adlial) i)
s e S aailly | sl iy ot ey bl e sl (i gy s (el (il () Lghaa gy Ly e L ln gaen ey
13 W1 Ly () il Lggle Ja i3 el e LAY Calall 1 L Cigus M (S el (S (ST | (5 58 8 Lemmn B gl und ) ) y) i) L
ol (Alfiass Ao 5 peall (el (5 Al A 85 ) peal) (el (5 R Hndin (55 gl im jal (4 5 dne 2al) il )
e x5 Lgilab (a5 ot ol 55 ) Ja) (pe aledl o Shlal Loy 45 508 (555 8 ) lm s Ll ol (55 i) 5 Lgd 5t
.. 02 gutial) alaiill gl Liagila oo o all 13 (K1 aiaill 4leSs ellia
S ) g sk B in 13U Lol 51 g i 3, g B 1 5ma1 (0m 55 305 Al i | gy o (o2 (e e
OIS | ailiie 4y ud G padl I e 45 i) Ll Jitl agiile | agin Lad | sul) o8 (58 a8l 0¥ (558 8 o) (Jom | soole | Led S8l | s ))
oo (b I8 o i 4] s Lm0l (o 5 pall ATY (3L g Lgra (ol
AL ) i el LgilSe i€ 1 gl G le Lgia auall | laiWla (B )) 1 s (56 58 8 L)y (g 43 i) 5 Lghia e il il e L
Cradiind gl Guad el 431 sl (sl (il Cijle (55 8 (g gmal (0 5S 2) e iy 3Sle S gy, ey 4l sy S 55, Ll
DBl daal 55 0ala 5 4y sie CalS Lghina pa laiy JiS) A e g dan ) S Ll S Lgpall 5 ae Lalal Gidliane (e Lalia) (piad
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LECTURE EIGHT

1-All of us master and control more than one social language. So we switch among them
according to the situation we are in. s lgeddiog e laial 4] e JiS) 8 2S5 ellia Lie JS
4 Sy A il

2.10 Big “C” Conversations: Conversation among Discourses page 47

Now it is time to become clearer about what we mean by “conversation.” The word
“conversation,” as Gee is using it here, can be misleading. We tend to think of conversations
as “just words.” But the sorts of conversations he is talking about involve a lot more than
words; they involve, in fact, Discourses. It is better, perhaps, to call them “Conversations”
with a “big C,” since they are better viewed as (historic) conversations between and among
Discourses, not just among individual people. Think, for instance, as we mentioned above,
of the long-running, historic Conversation between biology and creationism, or between the
Los Angeles police department and Latino street gangs.
Glaladl e dhastin (KT al il o daladd) e dast (l la | adalas Al aiad Lad Ws gua g SIS) oS3 Y
EESEECEN (te
A3 3l clialaall JISE1 81 S 3 jae abalad) b e Y1 ) daed il clialaall (e dhandy 4058 ()
C el e SSI e Jaid ) e ke o
Clisladd) 0sS5 Enn agladl 8 JEidS e IS5 () s aad (e Uin Jumd¥) ey, ciliUadl) Jiad i) 4l
M&Ju

|

S5 gl pl) lilas 5 G sladl o sl Aa 8 5l g ) all Sia

More than people, and more than language, are involved in Conversations.
Al e S g Gl e SS) e & iy cilialall

Ldadl e (L) A3 i 8V e
1. controversy, that is, “sides” we can identify as constituting a debate (Billig 1987);
{(7891 b QA (S5 4l o LiSey "R 5a 134 5 (o
2. values and ways of thinking connected to the debate
AL adasi yall Sail) (3 yha s mdll,
3. the “symbolic” value of objects and institutions that are what we might
call non-verbal participants in the Conversation (Latour 1987).
O g 2l O goud g AS 38 i L e 49 30 ) Dl sl Glad a sall IS AN (lany o @S e | 45 300,
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Let me give you an example of what | am trying to get at here. It is fashionable today for
businesses to announce (in “mission statements”) their “core values” inan attempt to create
a particular company “culture” (Collins and Porras 1994, examples below are from pp. 68—
9). For instance, the announced core values of Johnson & Johnson, a large pharmaceutical
company, include “The company exists to alleviate pain and disease” and “Individual
opportunity and reward based on merit,” as wellas several others.

(OO Y S il ully o gd) Calall e Lia e diany o Jglal L e JIGe S8 2080 G 1 gaan)
L) Al e )"ege g jeai™ Aliadl) g0 7881 el ses il sS( "RAEN" Aald A 5a £LaY A slae b
A0 Ay cOgmi s Al () g g A8 58 e ] Al adll Jaliiy (JUal) Jaw o (. 8-89 a (10 (o ol
o Jlzad M5 landl Galud e sl g 450 58 da 8" 5 "Gl 5 2V Cadal) 53 g e ASA0" A8erl) 4y 50Y)
oAl e 20l

4- A heteroglossic aspirin bottle
(Astdadd) Jalaiy) o) cpudy) £ o35 Walina g dpasi B AalS 538 Cppuad) Al Ao o i) daay L A9

| want now to return to how and are communicated in (keeping in

mind that language alone is rarely enough and is always put together with “other stuff” to

pull off a Discourse). It is time, then, to turn to examples in order to make my points about
more concrete. Consider, then, the warning on my aspirin bottle (Gee

1996), reprinted below (italics and capitals are on the warning):
La 10l as g &al) o) jliadl) 8 JA00 aa( 43l (8 Guu g i ™A™ 9™ Gha™ MlS™ ) Bagall () )

& i ) s Sl g Ladlag (A

B e Jal e Alial ) o gall) ) cdlld dmy gl Gla 31 )QUad) sladily ! " s AT sLudi"whos .
Q1583 1 3la-all) dadly i) J g

Ot seadl) Aala 3y ) clladl) GBS 7 sy Ua(c >> 7888 (a( Aaka ool galy o piadl) (o ¢ s

— oaly gﬁ W jedat

5-Warnings: Children and teenagers should not use this medication for chicken pox or flu
symptoms before a doctor is consulted about Reye Syndrome, a rare but serious illness
reported to be associated with aspirin. Keep this and all drugs out of the reach of children.
In case of accidental overdose, seek professional assistance or contact a poison control
center immediately
dal) J8 13551 Gl el o slall gaal sl all 13 aladiad ade (B sally JERY) Ao quag rel pdal
5- g hajllia gl Jga osliillg
SRBY) Joliia oo tams Aga¥) arang 134 Ao Blall |y paa) e (3815 O < S3g plad Al AU (a se
B il o gand) 48 o 38 pa Jualil gl dpigal) Baslusal) culks dpuda jo 301 ) A o Job Al B

As with any drug, if you are pregnant or nursing a baby, seek the advice of a health
professional before using this product. IT IS ESPECIALLY IMPORTANT NOT TO USE ASPIRIN
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DURING THE LAST 3 MONTHS OF PREGNANCY UNLESS SPECIFICALLY DIRECTED TO DO SO BY
A DOCTOR BECAUSE IT MAY CAUSE PROBLEMS IN THE UNBORN CHILD OR COMPLICATIONS
DURING DELIVERY.
13 aladicd 38 daual) diiga 3 gda Ao Jgaall (Jilal) dadn o gl Jlala i€ 13) o) g3 f aa Jlad) ga Las
Gy aLAN Jaan Lga ga (S al La Jeal) (e gl 3 AT g G nea) Jl pie ald (S agall ey geilal
oY gl L) cildelilaa gl day algy al (5A) d&h&sgadsm%ﬁ&\ hl) J8

6- My interpretation of this text is that there are two in this

warning, and they are interleaved. The first is made up of the following sentences: Children

and teenagers should not use this medication for chicken pox or flu symptoms before a

doctor is consulted about Reye Syndrome, a rare but serious illness reported to be

associated with aspirin. It is especially important not to use aspirin during the last 3 months

of pregnancy unless specifically directed to do so by a doctor because it may cause

problems in the unborn child or complications during delivery.

¥l oSy . Al U e matl) 1 B 06 Ilan ¢ glany ) (e il U O ga palll 13gd (g ppeds
B LEiu) Jad 15 6MA) o) (Alall g paadl™ o) gal) 13a aladind ade (pBA) yall g JUkaY) o g 1Al Sand)

i duald diuay pgall (o ¢ Cpppedd) o (88150 O g bl 4SSl g ol (ase 99 ¢ 4a Pla () 8 cuphal)
B 43 Gaal) U8 (e iy LAL Lapuad Lga sa ¢S al La Jaadl g 5RY) gl 3 QIS pmad) laii

BN ol sl clieliaa i day Algy al 52 Jkal) gﬁdswu b

” u. ” u

7- Here things are referred to quite specifically (“children or teenagers,” “this medication,” “chicken pox,” “ flu,”
“Reye Syndrome,” “aspirin,” “last 3 months,” “unborn child,” “delivery”), doctors are called “doctor,” and matters
are treated emphatically (italics, capitals, “should not,” “rare but serious,” “especially important,” “specifically
directed”).

” u

” o« ” o«

8-The second is made up of the following sentences, placed in the middle of the other two:

Keep this and all drugs out of the reach of children. In case of accidental

overdose, seek professional assistance or contact a poison control center

immediately. As with any drug, if you are pregnant or nursing a baby, seek the advice of a health professional before
using this product.

Here things are referred to more generally and

n” o«

9-generically (“this and all drugs,” “any drug,” and “this product,” rather than “this medication” and “aspirin”;
“children” rather than “children and teenagers,” “pregnant” rather than “last 3 months of pregnancy”), doctors are
not mentioned, rather the health profession is referred to more generally (“professional assistance,” “poison control
center,” “health professional”), and matters are treated less stridently with the exception of that “immediately”
(small print, “keep out of reach,” “accidental overdose,” “seek .. . assistance,” “seek advice,” rather than “should

not” and “important not to use”).

” u

10-These two “feel” different. They are authorized and issued by different “voices” to different
purposes and effects. The first speaks with a lawyerly voice responding to specific court cases; the second speaks
with the official voice of a caring, but authoritatively knowledgeable company trying to avoid anyone thinking that
aspirin in particular is a potentially harmful drug. Of course, this second partly contradicts the first.
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By the way, the second on the aspirin bottle used to be the only warning on the bottle (with the
order of the sentences a bit different).

11-This warning, like all utterances, reflects the company it has kept, or, to put the matter another way, it reflects a

history that has given rise to it. In this case, presumably, the new sterner, more direct was added to

the more general and avuncular one because the company got sued over things like Reye Syndrome. The warning on

the aspirin bottle is heteroglossic. That is, it is “double-voiced,” since it interleaves two different

together. Of course, in different cases, this sort of interleaving could be much more intricate, with the two (or more)
more fully integrated, and harder to tease apart.

sy bgdSTg Ol pdnd ) gl 8 Ay I lotny e 2 gl S ] it ) S Lib IS Juar g () (A (L)
Ldd op) 8 lgd ot (DD paddicad) iy o £l S ol A o k-

LECTURE 9 PAGE 55

1- DISCOURSE ANALYSIS

In this chapter, Gee integrates the tools of inquiry we have discussed in the earlier
chapters into an overall model of discourse analysis that stresses the six building tasks
introduced at the opening of Chapter 2. | will also discuss, from the perspective on
discourse analysis taken in this book, the role of transcripts in discourse analysis, what
might constitute an “ideal” discourse analysis, and the nature of validity in discourse
analysis.
) ol e@\&}#g&ﬁ\w&sclﬂwuﬁl&w\ <) 9 JS pads (A a5y Juall) \JAgA
9 pagail))) 099 Rl ity 1 da gﬁdjl.'ﬁ.d\ adl) Julas ) gliia e ALY Juadl) Lﬁaga&u & 83
i) Jalad dadla daphs Alay, lbdll Litia Solad il O Sas gdlla, illadld) Julad & (el
((oaanall Jag ) aany A5 sa g, Llbia ) sSs Gilladl) Julal Jaay sdlla 1))
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2-In this section, Gee summarizes the two types of meaning that he argued,

Al e gle g A gadl Juaill 1 B
A situated meaning is an image or pattern that we assemble “on the spot” as we
communicate in a given context, based on our construal of that context and on our past

experiences
La Gl (2 ) La (i Lo i S0 ic LAY ) by (o) Jaadl) o) 3 gail) o) oy el 5 g2 (BB nall
ARLd) Uy jlasi g Wl o ey,

(Agar 1994; Barsalou 1991, 1992; Clark 1993; Clark 1996; Hofstadter 1997; Kress 1985,
1996; Kress and van Leeuwen 1996). In Chapter 3, | used the example of the following two
utterances: “The coffee spilled, get a mop”; “The coffee spilled, get a broom” (p. 48). In the
irst case, triggered by the word “mop” in the context, you assemble a situated meaning
something like “dark liquid we drink” for “coffee.
O el daias dalS o pliy A8 daian (1 a0 pgrll CuSud) S8 (adld JB ol Slia 1 A g b
ALl £ LadY) e (A Aacaal) aadiio WY Alibu o ggdl)
.3-in the second case, triggered by the word “broom” and your experience of such matters,
ou assemble either a situated meaning something like “grains that we make our coffee
rom” or like “beans from which we grind coffee.” Of course, in a real context, there are
many more signals as how to go about assembling situated meanings for words and
phrases.
Comd g 48La i gaa (48 0L 0 9¢811 o) LAY 1) jaliicd AdiSal) a6 ggdl) conSudd) 381 e (adldi JUB o ol
A8l e Ll AT YY) Adlal) o) AwiSall addiudY dua Aliba
4-Situated meanings don’t simply reside in individual minds; very often they are
between people in and through communicative social interaction (Billig 1987;
Edwards and Potter 1992; Goffman 1981; Goodwin 1990). For example, in Chapter 2, |
used the example of someone in a relationship saying “I think good relationships shouldn’t
take work.” A good part of the conversation following such a remark might very well
involve mutually negotiating (directly, or indirectly through inferencing) what “work” is
going to mean for the people concerned, in this specific context, as well as in the larger
context of their ongoing relationship. Furthermore, as conversations and indeed,
relationships, develop, participants continually revise their situated meanings.
Joldal) g clBlud) JNA (e 0 83 ) ABdBlia ATy ASSY | AN (A3 B Adaloy 33 oY Bale AR el
((Serd) paali &) ¥ o) ABMal) () )) 58y ABay Jas pa La i | Glld o Jlia, Galdl) Gy A LaiaY)
Sibaa g ydipa JSiiy ) Al e L sl ) LEES Cpacaly 38 oyl 138 (i o300 ) ad) Coa i 630
o alisall) Lagidle B pSY) lad) B ISy, daaa JS (lad) 13gy Cpaigal) (ulill Jae dalS Agin Las (
(laal) Jaans gf Annl yay (9o Byl ey (S fidiall Liag) 0f y shals 4815 IS BBl g cilislaal) () LaS Ll
pgal 48 BRI
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5- Words like “work” and “coffee” seem to have more general meanings than are apparent
in the sorts of situated meanings we have discussed so far. This is because words are also
associated with what, in Chapters 3 and 4, | called “cultural models.
A g B g) a8 gall A L i) Al Gl e as ) g Jad) Al Lgd (0562 )9 (S ) Sie lals
A Glaeal) ) LB gal) 5) il s LY glia o) Ah aY) Lgailaa e Lala saa gl AalSl) of (57 )) WAL 83
AAUELY) r lailly cilalSl) ol ) cupny a9, ((Agd 2 S3

” Cultural models are “storylines,” families of connected images (like a mental movie), or

(informal) “theories” shared by people belonging to specific social or cultural groups

(D’Andrade 1995; D’Andrade and Strauss 1992; Holland and Quinn 1987; Strauss and

Quinn 1997).

ol al B A g ((Ale ald Jia) ddayl jiadl jgall (e cdlile gl (g b)) 1 A 4B 7Ll
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LECTURE 10

) 9 gl AL Laia Cilisin Lo diga gf Cuda g yfga A lgadiiciio ) ClalSl) o) 42 ) Jia agdi ) cuan 4i)aud] 9
A an) 87 o dl) lSalls 4 e S jaa bgy EaD] (i g L) 421 2905 () Jaa Saad] o (L) (o) i A

1-5.2 Reflexivity
When we think about how meaning is situated in actual contexts of use, we quickly face an
important property of language, a property | will call “reflexivity” (Duranti and Goodwin
1992; Hanks 1996; Heritage 1984; Gumperz and Levinson 1996). This is the “magical”
property of language.
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2- We can see this property clearly by considering even so simple a dialogue as: “How are
ya?,” “Fine,” exchanged between colleagues in an office corridor. Why do they use these
words in this situation? Because they take the situation they are in to be but a brief and
mundane encounter between acquaintances, and these are the “appropriate” words to use
in such a situation. But why do they take the situation to be thus? In
part, because they are using just such words, and related behaviors, as they are.
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3-Had the exchange opened with “What’s YOUR problem?,” the situation would have been

construed quite differently.
- Caliia o Y g) o gall () Sa (€ SSGD aa g) € lilSiia Ala )) (g AT Alany agdy Aldaal) L) A gl
Lalas |
As we saw before, we face, then, a chicken and egg question: Which comes
first? The situation or the language? This question reflects an important reciprocity between
language and “reality”: language simultaneously reflects reality (“the way things are”) and
constructs (construes) it to be a certain way.
- i gal) dand Al A Asddiual) clalll & 51)) Yol ) Coe Audanll s Anlaall S i 4 g3 L) (5 3 Lia
aSay ) gead) 13 9 € ARLY) g L gl Y o) Sy (Al ((pdiuaion (1) ALKl AL dany M) g2 L gal) ()
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4- While “reciprocity” would be a good term for this property of language, the more
commonly used term is “reflexivity” (in the sense of language and context being like two
mirrors facing each other and constantly and endlessly reflecting their own images back and [|2 1
forth
between each other).
)) $& Wlaaiad JASY) KA o W) | Adll) B dagae dnald o Jai ((Adalal) )) Ba da Ad e M) B gl A
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5-Language then always simultaneously reflects and constructs the situation or

context in which it is used (hereafter Gee will use the term “situation,” rather than
“context,” because he wants to define it in a particular way). But what do we mean by a
“situation”? Situations, when they involve communicative social interaction, always involve

the following inextricably connected components or aspects (Hymes 1974; Ochs 1996):
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6- A semiotic aspect, that is, the “sign systems,” such as language, gestures,
images, or other symbolic systems (Kress and van Leeuwen 1996), and the forms of

knowledge, that are operative and important here and now. Different sign systems and
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different ways of knowing have, in turn, different implications for what is taken as the

III

“real” world, and what is taken as probable and possible
and impossible, here and now, since it is only through sign systems that we
have access to “reality.”
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7-An activity aspect, that is, the specific social activity or activities in which the participants

are engaging; activities are, in turn, made up of a sequence of actions (Engestrom 1987,
1990; Leont’ev 1978; 1981; Wertsch 1998)
L oSS 3850 )) 098 il gy o g () sasaal) dpsLaia) Adadi¥) o) BLEI A ¢ S Al gl el cuilad)
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A material aspect, that is, the place, time, bodies and objects present during
interaction (Clark 1997; Latour 1991; Levinson 1996).
Joll) sl ) pala aluadil g ciling) g cla 3l g ASall B ¢ 58 138 9 ¢ galall cuilad)

8-A political aspect, that is, the distribution of “social goods” in the interaction, such as,
power, status, and anything else deemed a “social good” by the participants in terms of
their cultural models and Discourses, e.g. beauty, intelligence, “street smarts,” strength,
possessions, race, gender, sexual orientation, etc. (Fairclough 1989, 1992, 1995; Gee 1996;
Luke 1995).
A gl g Alladl g o 8 Jia Jolitl) b Ao laiadl) adliall g ciladil) 355 98 1 (orupaad) cuilad) o) 2nd)
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9-A sociocultural aspect, that is, the personal, social, and cultural knowledge,
feelings, values, identities, and relationships relevant in the interaction,
including, of course, sociocultural knowledge about sign systems, activities,
the material world, and politics, i.e. all the other aspects above (Agar 1994;
Barton and Hamilton 1998; Carbaugh 1996; Gee 1992, 1996; Hanks 1996; John- Steiner,
Panofsky, and Smith 1994; Palmer 1996; Scollon and Scollon 1981; Sperber and Wilson
1989; Toolan 1996).
clillell g ABER) § Asadldll g duslaialll cil gl g allly Gusala) g | 48 pall ag : Slday) AE sl
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10-All these aspects together constitute a system (an interrelated network) within which
each of the components or aspects simultaneously gives meaning to all the others and gets
meaning from them. That is, we have another form of reflexivity here, as well. For a
shorthand, let us call this system the “situation network.”

8 Bl B ey oas o il ) (sSa JS S Al e (A e ASadi ) S ()9S5 dralaa alagd) el S
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11-Situations are never completely novel (indeed, if they were, we wouldn’t
understand them). Rather, they are repeated, with more or less variation, over time (that is,
distinctive configurations or patterns of semiotic resources, activities, things, and political
and sociocultural elements are repeated). Such repetition tends to “ritualize,” “habitualize,”
or “freeze” situations to varying degrees, that is, to cause them to be repeated with less
variation (Douglas 1986).
5 AT aea L ) S Aty I e JIy (age agdl o LD (I3S cuilS 1) cad) o) () Lalal Al g ) ol A i) gal)
e laia¥) 5 dpaalpeall pualindl g e lu¥) g Aladii¥) g ¢ silpapaal] 350 gall cya Jabadl i 5 jpan ciliy oS5 5 S g ¢ g8 (B
A Jaas I SE 138 )ABE " "ritualize chabitualize ™" <58 134 g (Al glita Cila oy CYla Masani" )
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12- Such repetition (e.g. imagine the old style spelling bee or the traditional doctor— nurse—
patient relationship around a hospital bed) is the life blood out of which institutions,

such as distinctive types of schools, hospitals, businesses, industries, government agencies,
political parties, street gangs, academic disciplines, colleges or college classrooms, and so
on and so forth through a nearly endless list, are created. Institutions, in turn, create forces
(e.g. laws, disciplinary procedures, apprenticeships, etc.) that ensure the repetition and
ritualization of the situations that sustain them. Studying the way in which situations
produce and reproduce institutions, and are, in turn, sustained by them, is an important
part of discourse
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1.All these aspects together constitute a (an interrelated network) within which each
of the components or aspects simultaneously gives meaning to all the others and gets
meaning from them. That is, we have another form of reflexivity here, as well. For a
shorthand, let us call this system the “situation network.” Situations are never completely
novel (indeed, if they were, we wouldn’t understand them).
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2.Rather, they are repeated, with more or less variation, over time (that is, distinctive
configurations or patterns of semiotic resources, activities, things, and political and
sociocultural elements are repeated). Such repetition tends to “ritualize,” “habitualize,” or
“freeze” situations to varying degrees, that is, to cause them to be repeated with less
variation (Douglas 1986).
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3-Such repetition (e.g. imagine the old style spelling bee or the traditional doctor— nurse—
patient relationship around a hospital bed) is the life blood out of which , such as
distinctive types of schools, hospitals, businesses, industries, government agencies, political
parties, street gangs, academic disciplines, colleges or college classrooms, and so on and so
forth through a nearly endless list, are created. Institutions, in turn, create forces (e.g. laws,
disciplinary procedures, apprenticeships, etc.) that ensure the repetition and ritualization of
the situations that sustain them.
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4-Studying the way in which situations produce and reproduce institutions, and are, in turn,
sustained by them, is an important part of discourse analysis (Bernstein 1996; Bourdieu
1985; Foucault 1973, 1977; Gee, Hull, and Lankshear 1996; Lynch and Bogen 1996). All of
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the elements in the situation network are like connected threads; if you pull on one you get
all the others. Though discourse analysis usually focuses on the language (semiotic) aspect,
it can start from any of these aspects of a situation and will, in the end, get right back to all
the others.
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----- 5- Let me give some brief examples of how all the aspects in the situation network are
integrally intertwined.
Consider a small seminar room with a circular table in it, and blackboard on all sides. The
room has a “front” and “back” when a teacher is standing at the “front” addressing
students. What gives the room (a material thing) a “front” and a “back” (meanings/values)
is a socioculturally distinctive activity, teaching of a certain sort, which some cultures
engage in and others do not, an activity realized through socioculturally distinctive forms of

language and certain sorts of sociocultural
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knowledge, attitudes, and identities. Furthermore, the “front”—"“back” dimension of
the room reflects the traditional political alighnments of teachers as “authorities”
and students as subservient. Thus, the room, the activity, the talk, sociocultural
identities, and political relations all mean together, giving and taking meaning from
each other.
Lpalped) Clillail) 43 & ana (S "R & YAl Gl e B dle g il gl g i) gal) g Ad pa
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LECTURE 12
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1. Words like “work” and “coffee” seem to have more general meanings than are apparent in the sorts of situated
meanings we have discussed so far. This is because words are also associated with what, in Chapters 3 and 4, | called
“cultural models.” Cultural models are “storylines,” families of connected images (like a mental movie), or (informal)
“theories” shared by people belonging to specific social or cultural groups (D’Andrade 1995; D’Andrade and Strauss
1992; Holland and Quinn 1987;

Strauss and Quinn 1997).

2-Cultural models “explain,” relative to the standards of the group, why words have the various situated meanings
they do and fuel their ability to grow more. Cultural models are usually not completely stored in any one person’s
head. Rather, they are distributed across the different sorts of “expertise” and viewpoints found in the group
(Hutchins 1995; Shore 1996), much like a plot to a story or pieces of a puzzle that different people have different bits
of and which they can potentially share in order to mutually develop the “big picture.”

3- The cultural model connected to “coffee,” for example, is, for some of us, something like: berries are picked
(somewhere? from some sort of plant?) and then prepared (how?) as beans or grain to be made later into a drink, as
well as into flavorings (how?) for other foods. Different types of coffee, drunk in different ways, have different social
and cultural implications, for example, in terms of status. This is about all of the model | know, the rest of it (I trust) is
distributed elsewhere in the society should | need it.

4-Cultural models link to each other in complex ways to create bigger and bigger storylines. Such linked networks of
cultural models help organize the thinking and social practices of sociocultural groups. For example, taking a more
consequential example than “coffee,” as we saw in Chapter 4, some people use a cultural model for raising young
children that runs something like this (Harkness, Super, and Keefer 1992): Children are born dependent on their
parents and then they go through various stages during which they often engage in disruptive behaviors in pursuit of
their growing desire for independence.

5-This cultural model, which integrates models for children, child-rearing, stages, development, and independence,
as well as others, helps parents explain their children’s behavior in terms of a value the group holds (e.g.
independence). It is continually revised and developed (consciously and unconsciously) in interaction with others in
the group, as well as through exposure to various books and other media.

6.children differently (Philipsen 1975): for example, as beings who start out as too unsocialized and whose disruptive

behaviors are not so much signs of their growing desire for independence as they are signals of their need for greater
socialization within the family, i.e. for less independence (less “selfishness”).
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LECTURE 13

1-5.4 Six building tasks

Discourse analysis focuses on the thread of language (and related semiotic systems)

used in the situation network. Any piece of language, oral or written, is composed

of a set of grammatical (Gumperz 1982) that help listeners or readers (in
negotiation and collaboration with others in an interaction) to six things (in one sense

of the word, these six thmgs are interlinked "representations," that is. "re-presentings").
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2- | want to stress that utterances are made up of cues or clues as to how to move back and
forth between language and context (situations). not
signals of fixed and decontextualized meanings. These cues or clues are part and

parcel of what we called, in Chapter 2, grammar one" and "grammar two" (p. 29).
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Language, then, always contains cues or clues that guide us (either as interpreters
on the scene or as analysts) in the six sorts of building tasks listed below (these
were briefly discussed in Chapter 2).
£l L A (Cillaal) g Aalaad) Ao Coraa jiaS La) Uiadi i Al ALl g Ko ) gall o Laila (g giad o) cAadl
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3- These building tasks involve us in using language (and other semiotic systems) to
construe the situation network in certain ways and not others. They are carried out all at
once and together. And, they are carried out in negotiation and collaboration with others in
interaction, with due regard for other related oral and written texts and situations we have
encountered before.
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4-Even when we are silently reading, these building tasks are carried out in negotiation and
collaboration with the writer in various guises such as the "actual writer," "assumed writer,"
and the narrator, as well as in collaboration with other, related texts we have read,
sociocultural knowledge we bring to the text, and discussions we have had with other
people. That is, these building tasks can be seen simultaneously as cognitive achievements,
interactional achievements, and inter-textual achievements.
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LECTURE 14
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1. , that is, using cues or clues to assemble situated meanings about what
semiotic (communicative) systems, systems of knowledge. and
ways of knowing, are here and now relevant and activated.

2. World building. that is, using cues or clues to assemble situated meanings

about what is here and now (taken as) "reality," what is here and now (taken
as) present and absent, concrete and abstract, 'real' and "unreal," probable,
possible, and impossible.

3. , that is, using cues or clues to assemble situated meanings
about what activity or activities are going on, composed of what specific
actions.

4. Socioculturally-situated identity and relationship building, that is, using
cues or clues to assemble situated meanings about what identities and
relationships are relevant to the interaction, with their concomitant attitudes,
values, ways of feeling, ways of knowing and believing, as well as ways of
acting and interacting.

5. Political budding, that is, using cues or clues to construct the nature and
relevance of various "social goods," such as status and power, and anything
else taken as a "social good" here and now (e.g. beauty, humor, verbalness,
specialist knowledge, a fancy car, etc.).

6. Connection building, that is, using cues or clues to make assumptions about

how the past and future of an interaction, verbally and non-verbally, are connected to the
present moment and to each other — after all, interactions

always have some degree of continuous coherence.

Different grammatical devices contribute differently to these six tasks and many devices
contribute to more than one at the same time. All together these six building tasks spell out
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the work of the semiotic aspect of the situation network, with special reference here to
language.

Best wishes for all

Designer Susan ¥
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