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Stands for :

Computer Assisted/Aided Language
Learning.

(CALT)
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Computer Aided Language Testing

(CALT) is often discussed separately from
CALL

+«“CALL” implies
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Though the acronym “CALL” implies a
limitation to language learning, we do
not, as some do, distinguish that from
computer aided language acquisition

(CASLA).

¢*There are many other acronyms and
terms around with broader scope
than CALL, or scope overlapping
with CALL. They refer to areas

of theory and research which have
implications for CALL: e.g.

ST el g Bl ke 33927 g0 Cilonllanuan 9 Oyl Y1 o S 210D
% il adlga oM iy " JIS” e Juie Gl B 917187 e
IS 0 51 gt 1 Egd

& CAL, CBE, TELL, Telematics, HCI,
AI, NLP, Corpus Linguistics

CALL 'tasks' include what may
be otherwise referred to
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games, exercises, activities, materials,
even tests, and just 'ordinary use' of
facilities like word processing

Thinking about CALL means
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Thinking about CALL means thinking
about many of the same things one
considers when thinking about 'materials'

for language learning/teaching

(coursebooks, visual aids like posters or
videos, pen and paper exercises,
dictionaries etc.).
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3 Important stages in the
CALL progress:
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I.e. 1-the principles and processes of writing
software or

2- authoring new materials within some
existing software for concepts rather
than practicalities).

3-Compare materials development, course
book writing.

2-Use/implementation.
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1-how teachers use software with their
learners (in or out of class, individually or in
groups, for what sort of tasks, integrated with
other aspects of the teaching-learning process
or not, etc. etc.)...

2- how the learners use the software (which
may be differently from how the teacher
plans, or indeed entirely independently of
school), their processes and strategies.

3-Compare discussion of the role of materials
like coursebooks or tapes in a course,
different 'task types' they can be involved
in, learner use of materials like
dictionaries or cribs out of class unknown
to the teacher etc

3- Evaluation.
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1- how to decide what is good or bad
software

2- Compare materials evaluation.
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History of CALL
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*The computer-as-big-as-a room
era. Entire courses like that of PLATO
organised at a few universities. Audio-
lingualism.

- ¢ The arrival of the home/school
computer (Sinclair, Apple, BBC).

CALL tasks as ancillary, and
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produced by many small
publishers such as WIDA and even
teacher enthusiasts. Attempts to fit
it in with the

Communicative approach.

¢ The era of the powerful PC
(and Mac). Professionalisation of
software writing but lack of
transfer of much software from
earlier platforms.

*PC + CD, multimedia. Software
out of the hands of teachers,
largely audio-lingual in mode.

New attempts at entire courses.

¢ The era of the Internet.
Teacher as selector. Learner-
centred.
- *The future: convergence of
media and ‘omnimedia’

Social networking?
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UUEG Software
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Using & Understanding English
Grammar

UUEG is an example of CALL software , It
mainly facilities learning of
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Grammar &

Structure
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The analysed chapter is divided
into four parts, each focusing on
the following tenses: the present
perfect, the present perfect
progressive, the past perfect, and
the past perfect progressive

Each section includes
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Each section includes several
guizzes, exercises and one
crossword game, and these
are followed by three main
tasks covering listening,
speaking and reading
comprehension To finish,
there is a test that enables
students to assess their
achievements.
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the chapter follows Ur’s
framework (1988) for teaching

grammar: presentation,
explanation, practice, and test.
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The chapter starts with a preview of the
tense, comparing it to, and/or contrasting
it with, similar tenses — a method that is
claimed to be effective by Walker (1967).

4 Language & IT
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Learners can either read or listen to the
preview before examining a chart that
.exemplifies the tense
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Within the program there are five
main buttons located at the
top of every page. These are
made up of ‘outline’ (which
outlines the whole chapter
in detail), ‘report’ (enabling
students to check their
progress after each step),
‘glossary’,  ‘help’  (where
learners find help topics),
and ‘contents’.
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The listening task

suggests that students listen to
the recording of an
international student’s
experience before
answering the
corresponding questions. A
transcript of the dialogue is
available.
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In the speaking task

there is a 'record and compare'
function that enables
learners to listen to a
prompt before reiterating
the sentences whilst
recording their speech. This
enables them to compare
their recordings to those of
the model. Transcripts of the
prompts and the model’s
words are available, and it is
possible to play both of the
recordings again and again.
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The reading task
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window that is linked to the
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 daladlf il )i Y1 auadie (0 word’s meaning along with a list
of the other hyperlinked words,
thus allowing students to check
the meaning of other vocabulary.
Multiple-choice comprehension
questions follow the passage.

UUEG Software gk sl apii 43, b Chapelle argues that CALL evaluation
should be carried out using the
theories of second language
Rl 4 o it ™IS el O il Sy acquisition. (SLA) There are two
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o . and empirical. In the judgmental
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1- the program and
2- the teacher

Sl ol According to Chapelle (2001),
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T . however, this is not enough.
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. she focuses on different
"‘M"‘f ) guestions in each stage, she
'“‘fe!’f"“_df uses the same criteria in

mi"_? both. These criteria are: 1-
rghaallglailly-6 language learning potential,
2-learner fit, 3-meaning
focus,4- positive impact,

5-authenticity, and6- practicality.
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'CALL software'
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'CALL software' here can
involve any
1-software or

2-programs potentially usable by
language learners in connection
with learning/teaching or use of
language (esp. EFL/ESL).

That includes both material claimed as
designed for this purpose
(‘dedicated’'), and that not.

The latter includes both specific
programs like adventure games for
native speaker children, and
'generic' or content free software
like email or word processing. It

also includes whatever hard copy
support materials, booklet etc. any
software comes with. See further
our Intro.
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¢"Evaluation is a matter of judging the
fitness of something for a particular
|c_>ur|:_)ose" (Hutchinson and Waters 1989: 96).
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CALL software and general
teaching materials and tasks - a parallel?
*CALL software is often analogous to an

individual exercise or task in a book,
though some series of COROMs constitute

Language & IT
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entire courses and so are parallel with
complete coursebooks. The parallel is
valuable... up to a point.
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Firstly, a book is not typically dynamic or
interactive; a program, by contrast,
may not always present an exercise
the same way every time you use it,

Secondly, a book is more limited in its

media capability. CALL can involve
sound as well as pictures, diagrams
and text all in the same package.

Thirdly, use of written materials has few

technological prerequisites:

Fourthly, the language content of
material in a coursebook is
essentially unalterable, while some
CALL software allows 'authoring':
i.e. the teacher can put in his/her own
choice of text, words etc. for the program
to make an exercise out of, or whatever.
In fact some software, such as a word
processing program,

Fifthly, the activities to be done with
each section of a coursebook are
usually heavily constrained by the
book itself, though there may be
some latitude for the teacher to
implement exercises in different
ways, and of course skip some
material.

The last two are important for

evaluation, as they make it hard to draw a
line sometimes between evaluating the
software and evaluating the specific language
material a teacher has put in, or a specific
task done with the software which is not

Language & IT
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determined by the software itself. l.e. the
borderline between evaluating software ‘in
itself’ as a material and evaluating some
proposed or imagined use of the software
becomes impossible to maintain.
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The importance of evaluation

Evaluation is one of three key aspects of
CALL that need 1-consideration:
Creation, 2-Use and 3-Evaluation
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The three key components in CALL
evaluation

Mostly evaluation cannot be done in the
abstract. l.e. things are rarely
universally good or bad. As
Chapelle says ‘Evaluation of CALL is
a situation-specific argument’.

there are three things to think about -
(a) the nature of the
materials/software: describe in
detail what it consists of/does
(especially if your account may be
read by someone not familiar with
the program

(b) the nature of the T/L situation, the
learners and their needs, uses etc.:
describe in detail (not just
'intermediate learners

(c) a rating or judgement to make of
suitability of one of the above for
the other, with due attention to
relevant universal principles of
good teaching/learning; explain
how this is going to be done (e.g.
introspectively or empirically
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but it is often easier to evaluate two or
more programs of the same type
together. Comparisons are often
revealing.
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Furthermore you can deal with the
above three components one of
two ways round:

(i) You can think of a specific type
of learner, teaching situation,
required activity etc. first and
consider whether or not each
of a set of materials/each
separate activity in a software
package would be suitable or
not for that one case

(ii) You can start with the
materials/program and consider
what range of people, situations,
ways of being used etc. etc. it
would suit and which not.
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When the evaluation is done
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1-Evaluation of materials to
purchasing them or creating access
to them for any learners. l.e. as a
result of evaluating materials you
decide whether to buy or adopt
them or not, for some specific
learners.
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2) Evaluation after purchase or
otherwise acquiring availability of
software, but before use. Here
usually the question is what
learners it would suit. So the
consequent action is to use it
with/recommend it to these
learners not those

Language & IT
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3-Evaluation the program has
been and with some
learners for a bit. Here the
question is whether it was a
success and the action is to
use/not use the program again
with these or other learners, or to
alter the way it is used in some
way.
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Who evaluates

The evaluators we are thinking of here
are primarily 1-language teachers,
though of course other people
evaluate materials too —

2-curriculum/program planners,

3-government education departments,
4-reviewers writing for journals,

5-researchers in applied linguistics...etc.

In the realm of CALL, it is especially
necessary for teachers to be good at
evaluating. There is a lot of poor
material about; publishers are
especially prone to hype;

curriculum designers who might
evaluate to choose suitable
coursebooks for a course are less
likely to extend this activity to CALL,
, S0 the job is left to the teacher

Language & IT
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Methods of evaluation
(A): Introspective judgmental
evaluation; checklists

B-Experimental evaluation

Introspection means relying on one's

own judgment/experience, and
maybe published consensus on what
should be there, what is good or bad,

.or AL theory

There are two broad types of way of
actually executing evaluation

1) Evaluation can be done purely )

individually, subjectively, globally and
introspectively.

l.e. the teacher simply looks through
the material, or in our case tries out
the program (or just reads the blurb

about it in a catalogue),

When teachers evaluate in this way it
may help in part to try to place
themselves in the role of some type of
learner using the material. When
trying out a CALL program it is
especially useful often to make
deliberate mistakes to see how the
program responds - e.g. give wrong
answers and press the wrong keys

.etc
This could be described as the global
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‘expert judgment' method of
.evaluation.

The teacher (or anyone else) acting
alone as evaluator should break
down the 'overall' or global judgment
into parts.

This means

(a) looking carefully at different
aspects of the materials
separately

(b) thinking of all the relevant
different aspects of the learning
situation, learners, potential use
etc. etc.

(c) judging aspects of (a) in respect of
(b), broken down into points.

'checklists' come in. These are written
records of the sort of
‘breakdowns’ just described.

They may be made by the
teacher/evaluator, or adopted
from someone else.

They at least

1-provide a way of ensuring that
important aspects do not get
forgotten

2-that there is some consistency if the
same person evaluates several
things

Recently Chapelle has a set of 6

points formed from an SLA research
perspective, John Roberts has a much bigger
collection of such checklist used in general
materials evaluation.]
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the teacher may enhance the
checklist approach, if he/she has
the time and energy.

, by doing things that in a loose
sense could be called 'research’.

1e.g.

1-linguistic analysis of the structures
used in the content of the
program (if it is fixed),

2-checking the frequency level of the
vocabulary against a standard
reference list,

3-grading the exercise types that are
incorporated on a recognised
scale of task difficulty etc. This
might be

called 'materials analysis'
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But if you are using the checklist
approach there are some key
things not to forget:

1-Be explicit about where the list
comes from,

2-which existing one is being
used/adapted, and

3-have as many detailed subsections
as possible.

4-Make sure whatever system/list you use
covers all three
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(B): Empirical evaluation

require much more work, and for the
materials to have been used for

some time by learners/in actual
classes

they do move away from the purely
introspective approach. These
are the ones that incorporate
activities that are just like those
we would otherwise regard as
typical of regular empirical
'research' - measurement,
surveys etc.

. they may entail using
guestionnaires and interviews,
systematically observing,
eliciting 'think-aloud' data from
software users, or testing users.
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3191 1 gauidiuat el o] 91 / 9 Cpvalaald Zeusnon ol 1
etupuay . Lpolddli dudS 43 a0

A g Jumancid g « g b ! ol i 4 BB pa-2
Olghy2r 18 ¢ Clpaual e duegid S

1 il 2 31 0 (3 3 gl s Jpuand-3
NP PIRETY PICPOPINE LM IRy ([ PIpIvT)
AT i {Fu PV TR s 0

Examples are:

Doing a survey of teachers and/or
learners who have used the
material and finding out 1-1-how
they use it, their difficulties

2-Observing a class using the program,
taping and making systematic notes
on their difficulties, actions, strategies,
what they say, the teacher's
involvement etc.

3-Getting the computer to store records of
actions performed by learners using a
program and analysing them to infer
learner strategies and processes

4-The classic research comparison of those
using one program with those using
another differing in a small or large

Language & IT
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) Rather than using global judgment,
12 (4 oy (i 5 pald (S ¢ o8 Lol aSoud |l (o ¥ one can breakdown this into a
a1 AN checklist
, When the teacher subjectively judges
] AL SRS (st i3 Gl kel oy Lankis an application this is called Expert
5| el o judgment
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1986 Juagi (o bukual 5> gt ¢ J1S o dur 111 4@ Slili— | 3-The beginnings of a CALL checklist
follow, inspired mainly by Odell 1986

+ e el | AL o
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R WS4 Ee Sl ow much CALL evaluation can be
Ciluome ndl i Gl il obacial 81 g 15 pld e Ja-2 done using 'universal’ criteria,

91 ua ! ddlad al l aud 315 41 4wt &3 | 2.Should one pay any attention to the
claims of the producers of software?

Some side questions

3- Should one just evaluate the program
for one's own purposes regardless?
Or should one separately consider
also

(age)
ooyl Ay Ul | Slllalit)) Slaatgt! - | Specification (External pre-requisites of
g A1 ol b i i i o7 i o Bl o the software, consideration of which

o 4 o e Al s i usually needs to be prior to any
bl Al dg heal] Al i, duidd consideration of real pedagogical

value. Used to assess basic

Balall B339 g (55 ) ugulnd | el T Gilg (1) practicality of using the software.)
Al Jadie S (b i | 7 Lixig (a) Aspects of software that are

usually present and need to be

looked at separately for evaluation:
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1-What price (if not free), for multiple or
single users? (Bought? Shareware?
Freeware? Licenced? Homemade?)D

2-Is it readily available?

3-What hardware platform required

1

4-What other software needed as
prerequisite (e.g. Windows,
Soundblaster, particular fonts...)?

1

5-Does it have restricted compatibility
with operating systems (e.g.
Windows NT) or networks!]

6-What management required 2
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Program design

(a) Aspects of software that are usually
present and need to be looked at
separately for evaluation:

1-How is the program loaded and run?
Speed?
2-What typing, deleting, mouse use,

clicking buttons and suchlike basics
are required?

3-What is the navigation means (menus,
buttons, icons etc.) to jump back,
forward, begin again, s

4-What means like Escape/f10/Home etc.
to exit program at any point?

5-Does the program readily crash or hang
when the wrong keys are pressed

6-Does it deal with responses with
trailing spaces

7-Does it cope with typos, slight
misspellings?

Sk 36 i ¥ Ameera
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8-What output features: Sound, Graphics,
Video, Written fonts, Screen layout?
Presentation? How multimedia is it?

9-Clarity of screen layout — e.g. text size,
chunking, margins?

10Clarity of icons and their style
(cartoon?)?
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11-Clarity of icons and their style
(cartoon?)?

12-Can features like sound be switched
on and off?

13- Can graphics be skipped when one
doesn't want to wait while they
appear, but get on with the task?

14-What instructions provided -
15-Opportunity to print?

16-Opportunity to save uncompleted
tasks or scores

17-Is content fixed or allowing/requiring
to be provided by teacher etc

18-Kind of program in computational
terms

Language & IT
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elaield oy 8 g il 7 g Chapelle (2001) describes this
) ) o criterion as the degree of

‘beneficial' focus on form that
the software provides to its
learners.

bl Sl g slgnal

(01 33yl 53 JU-a0 a0 13] il Liaai Sl Jataie | Chapelle (1998) also argues that if
Bl ada5 S i the input has been made salient
= it will help with language
(e S Sy Ty pudon ¥ g gl aluiliad 35 3 ¢ learning. UUEG focuses
o) Lo S (30 G130 989 . §liadl e W SIS intensively on the forms of the
 Saoen « Ale > b LSy JISE Y sl e perfect tense. It promotes input
saliency by highlighting these
forms and writing them in
italicized, bold letters.
& fgh) fuer Alad Al alia Jlhe Ayl SLxI 83T | previous research has proven such a
g g -2 Kiglt) ypall T 30 IS TSN . (gaias) technique to be very effective
. penis vpe o p m . wege e (Long & Robinson )1998).
uag LTSN 5200 ‘?Muwm‘{ 345;“} Furthermore, both the
S 990 colourful, animated pictures
and the quizzes contribute to
'input enhancement' as termed
by Sharwood Smith (1993).D

dhadinl| 41 slail! | Language Learning Potential
Z el (ke JolS S8 S Aoy Exil] Ao s W51 @ | During the speaking task the focus
e B lasity is entirely on the contracted
(oA Cppadal ik ¢35yl g Leialf algo 2@ forms.
.air e . X . | In the listening and reading tasks,
(Ao Jualt 548 51 20 4 IS ol yaidly fgonll agagd & § 1as
. learners are tested on their
Juad! comprehension of both the
dialogue and text respectively,
with a moderate focus on the
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forms..]

Chapelle & Skehan suggest some
conditions which might
characterise a task that draws
learners' attention to the form.
1-‘modified interaction’ and -2-
‘modified input”.]
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in the speaking task the students are
asked to log into the chat rooms
to compare their pronunciations
(after they have compared their
recordings with those of the
model).

the author expected an interactional
modification to take place. The
author also devoted a portion
of time to focus on irregular and
regular verb forms and their
pronunciation,.

Chapelle ,suggests this to be a key
element in developing a CALL
task.

he reading exercise provides a prime
example of this theory, as
meaning is expected to be
broken down when students are
shown the hyperlinked words. ]
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Modified output

Chapelle argues that CALL software
should have the ability to let
students 'notice' their errors as
this would help them to shift to
'a syntactic mode' that aids in
internalizing the new form

Borg (1999) also claims also claims
that error awareness helps
students to 'monitor and self-
correct their use of language'

Language & IT

Sk 36 i ¥ Ameera




I talin 98 Jal1 393 ¢ g 31 1 o olukiia! B
7l Aleiont 59 L G (g

In UUEG, the feedback is very
appropriate and one of the
potential strengths of the
software. |
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Chapelle also argues that learners
should be given the chance to
correct their errors, and in the
exercises discussed earlier
students were given a second
chance to do just this.

. In the case of more than two errors
being made, the computer will
advise learners to go back to
the previous charts and check
their information.

The author supports Chapelle's view
that it is advisable to have
access to some online
references that can help
learners make corrections.

When all of the answers are correct,
the software displays a 'well done'
message in red at the top of the
exercise, and changes the answers
into the colour green.

. The coloured feedback is of
significance: apart from giving a
focus on form, it allows the
computer to take on the
occupational role of teacher, as
people in this profession tend to use
the colour red when making
corrections

Rl akall Ao L (G0 Ll 2-

Learner fit
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In Chapelle's description (2001),
learner fit takes account of both
1-the language level and its

2-learners’ characteristics. CALL
materials must suit the target
learners, and accordingly its
tasks should be set at a level
that is neither too simple nor
too difficult (Skehan in Chapelle
2001).

UUEG is appropriate in terms of
content for learners whose
levels range from lower
intermediate to upper
intermediate, and it is designed
specifically for those who want
to improve their grammar in an
innovative way.
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Learner fit

With regards to difficulty and
control, the help section claims
that there is also an
‘orientation’ page within the
program

the orientation page equips
learners with the information
necessary to operate the
program, thus allowing them to
have full control over it

Cigond! (i
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Learner fit

Research shows that learner control
is beneficial.

However, giving full control to novice
learners (i.e. those with poor
knowledge) might affect them
in a negative way .

Whilst the majority of the exercises
and their rubrics are clear and

Language & IT
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set at the correct level for the
author’s students

A
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The tasks,

like the exercises, are appropriate for

teaching language at the level
required.

4y gl Eidni g lauan slg2elly o p Ll dage 2 | I the listening task, the dialogue is

-

.Mﬂm
(@Uad 5laat! Aaladll b Aeddadiuad! JAL (55l 401 dage B
A AR QLTSI 3y 19 Lo i Slad Gif yuld

simple and the speakers talk at
a suitable speed.

In the reading task, the language

used in the passage matches
the students’ abilities perfectly.
and this enhances second
language acquisition (Krashen
1982 in Chapelle et al. 1996).
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3-A corpus

is a collection of language material,
made in some principled way (not
haphazardly), either on tape or
written in hard copy (e.g. books,
student essays) or in electronic
form.

Such collections are used in many
different ways by different people.

1) by linguists to help describe
language, and test theories

2) by teachers and learners to aid
language learning (i.e. a form of
CALL).

To perform any electronic corpus-based
task directly you need two things -
a corpus and a search engine.

To use a corpus for any task you have to
access it by using a search engine -
a program which generally runs
through the text (or a precompiled
index to the text)

A $ et Led ! | gacindind (! 0 (0
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USERS OF CORPORA

1-Dictionary makers - e.g. to find out
how words are actually used, and how
often, and improve dictionary entries

Language & IT
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2- Descriptive grammarians - e.g. to
improve their descriptions to fit the
facts of actual use of constructions

3-Stylisticians - e.g. to see what
differences there are in how
frequently different authors use
certain words

4-Social linguists - e.g. to see how
frequent certain constructions are in
conversation

-5-Computational linguists - e.g. to
see if their grammatical parsing
programs will work on naturally
occurring language

6- Language learning researchers - e.g.
to see how often learners with a
particular L1 get something wrong

7- Writers of teaching syllabuses - e.g.
to see how often the passive really
occurs in academic English

8-Writers of teaching course materials

- e.g. to incorporate authentic
examples into their material

9-Teachers of making class tasks, or
even learners directly themselves -
e.g.
Supply additional clues for context
guessing word meaning

for guidance on how to use word
when writing

to help prompt self-correction

word study
'language awareness' work on
grammar

Language & IT
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CURRENT GENERAL CORPUS

ISSUES

. Is there a separate 'Corpus
Linguistics'? ]

Let the data speak for itself?
(Sinclair)D

I-language versus E-language
(Chomsky)D

Missing context, intention,
‘ethnographic’ information.

Third person not 1St person
view....(Widdowson)D

Corpus can't show what doesn't
occur!]

— -
Sl gl S A Bl o) i
1 Ao § 4031 gk duongekd

Opportunistic - biased to written,
accessible varieties?

Systematic- ]

Exclude non-standard? D

1

Q8 KR ¢ S Ladel duade e § Al
al

Spoken? how natural are
speeches, TV etc.?

1

ARSI - (el (beadiuad! | gt e Sea! -
3 o Lag cimalgndlg

Accessibility to general users —
cost, computers etc.

]
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SOME INSIGHTS OBTAINABLE
FROM CORPORA

1-General English ]

1Frequencies of individual words across
varieties: certain and sure

2Characteristics of varieties and individual
authors: frequencies overall; TTRs

3Details of meaning of vocabulary items
and collocation

4Homonym and sense frequencies:
Translation
Frequency of translation equivalences

Learner Language

Error and performance analysis D
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What is the purpose of the
investigation? More language
research, or more
pedagogical?

1-describe an aspect of language or

2- compare different styles,
authors etc. l.e.
3-more exploratory research.

4-to check on a proposed 'rule' or
past finding or a theory-based
prediction in some area of
language study. l.e. more
hypothesis testing research.

5-to test out a parser that some
computational linguists have
designed ]

6-to help create language syllabuses or teaching
materials

7-to help evaluate syllabuses or teaching
materials

8- use or evaluate corpus work as a class task
9- help write a dictionary or grammar book
10 -help evaluate a dictionary or grammar book

1
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-3 What is BNC?
The British National Corpus

(BNC)

isa 100 million_word
collection of samples of
written and spoken language
from a wide range of
sources, designed to
represent a wide cross-
section of British English,
both spoken and written,
from the late twentieth

century
http:/ /www.natcorp.ox.ac.uk
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The important thing to realise of
course is that corpora and
search engines primarily
constitute tools or research
methods, rather than areas of
enquiry in themselves. ]
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-5 How do 'synonyms’ differ?

In class we look briefly at the
'synonyms'.

Read about synonymy in Ullmann,
Leech, Zgusta etc. so as to
have in mind the different
KINDS of ways in which they
may subtly differ.

Get concordance output from a
suitable set of texts.

Give an account of the similarities
and differences between the
chosen synonymes.

Language & IT
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-6 Distinguishing 'confusibles’.

There are some well-known
'‘confusibles' which are similar
in sound as well as meaning

Some of these may also have
proscriptions associated with
them.

Corpus research should help one to
1-sort out what really are the
differences,

and 2-whether statements in
dictionaries (e.g. usage notes
in Longman Dictionary of
Contemporary English or the
Oxford Advanced Learners
Dictionary) about how they
are used are correct.
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Future time expression over the
years.

A reported feature of the recent history of
English has been the rise of the use of BE
going to.. to express future time. You
could look at some texts of current
English, older writers (e.g. Dickens) and
even Shakespeare to see how often this
expression occurs, and how often it seems
to be used in a future time sense (not just
literally to mean 'move towards'

Frequency and a 'lexical syllabus'
for learners

Syllabus makers have often attempted to
control the introduction of vocab
items in a language course, and the
most popular criterion has been
frequency. l.e. the course introduces
new vocab roughly in order of
decreasing frequency in the target
language,

The most popular count relied on
in EFL from the 40s onwards
was Michael West's General
Service List of English Words.
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What is NLP
Natural Language Processing
(NLP)
Computers use (analyze,
understand, generate) natural
language
A somewhat applied field
Computational Linguistics (CL)
Computational aspects of the
human language faculty
More theoretical
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- Why Study NLP

Human language interesting &
challenging

1-NLP offers insights into
language

2-Language is the medium of the web
Interdisciplinary: Ling, CS (Spell
Check ), psych, math

-3-Help in communication

With computers (ASR, TTS)
4-With other humans
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Goals of NLP

1-Scientific Goal

Identify the computational
machinery needed for an
agent to exhibit various
forms of linguistic behavior
2-Engineering Goal
Design, implement, and
test systems that process
natural languages for
practical applications

At ¢ @ audadd!
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Applications-

@speech processing:
@information extraction
©machine translation

Oquestion answering
s @summarization
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Ambiguity of language
¢ b oS il g -1Pho.net|c
o 2-Lexical
hpadl- -3Structural
il yadf- -4Semantic
. All of these make NLP —
s L . ppr
’ difficult
all als

Aualad) OLRUY At las Jos wiiad 102 Ao

sy LSS Al Language as a formal system
()

G y AR 50 513271 2o Jolalld UdSeaw We can treat parts of language
formally

Rule-based & Statistical Methods

“ e o 5 el hedad Theoretical linguistics captures
duila> 31 3,lall g3 | dadasdf abstract properties of language

A paddue gailad s (o gt A pladd) QgAY NLP can more or less follow
" e e e e theoretical insights
Ry 69,1 A 13 354 7 O gl AL el (S

35S o el The need for efficiency

o0 QY I 0D Aad (983 31 T« Aaddl 86 A pel pdf JuddiS ww | Programs need to run in real-time,
. . . i.e., be efficient

Aol le Lo (S (! dugonid el gt There are thousands of

grammar rules which might be
applied to a sentence
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The Problem of Syntactic Analysis
Assume input sentence S in natural
language L
Assume you have rules (grammar G)
that describe syntactic regularities
(patterns or structures) found in
sentences of L
Given S & G, find syntactic structure
of S
Such a structure is called a parse tree
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More Complex Sentences-

| can fish.

| saw the elephant in my pajamas.
These sentences exhibit ambiguity
Computers will have to find the

acceptable or most likely meaning(s).

P el pabiall po ati lagy® Jid o Ul 2l LdSay
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Meaning from a Parse Tree

We can do this by
associating meanings ¢
with lexical items in the
tree

then usingrulesto

L 5 0 sl 0 B =3l

BES-4 (WRESA PR P HE NN E {JEMEY
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tree bank = collection of parsed
sentences

1-Extract grammar rules
corresponding to parse trees,
2-estimating the probability of
the grammar rule based on its
frequency

© | SEE YOU wiks (3o & giive o9 ¥ Al s
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1-What does CALL stand for? [ s gsd i J:.zﬂlp g~
Case application language learning
Computer assisted language learning
Communication aided language learning
Cable assessment language learning

o gulbond 3 Lt AR ol

-2Three important stages in the CALL process. These are

Development/ usage/ evaluation .
Purchase/assessment/selling out s oo s s g g1 0 35 2
Trail/ evaluation/replacement

Trail/ evaluation/ usage Al / aNoiaud) / gl

3-Thinking about Designing CALL materials is the same like thinkina of

Designing a car SN e s g J1S 394 sl 8y 13
Designing a house I
Designing textbooks .
Designing clothes

e 38 el

R _—
4-The history of CALL goes back to [ e (AT °3HD4

The era of Dinosaurs ) ) ‘
The era of Ice Age IRy WK RV g
The era of Powerful Macs and PCs ol

The era of stones

5-UUEG is an example of CALL software. It mainly facilitates learning

Meaning of words Ja A uden 1 A g ety atuiiat [ 5
Part of speech [ 6 e e bl NS0
Synonyms e o alasl JlS el e
Grammar and structures

Gt g gl
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6-Chapelle (2001) argues that CALL evaluation should be carried out using
SLA theories ,
FLA theories Ol i A0l IS ol 5365 2001 yuiiial 6
First LA theories

IR
Third LA theroies Al G853

[ At s St

7-There are two stages in Chapelle’s (2001) evaluation. These are

Usage and evaluation ‘2001414&%3‘*“&3‘;;{:»,»3%&
Implementation and assessment 1 )
Judgmental and empirical flay

Subjective and objective

’@ﬂ!gxﬁtu

-8CALL software can be defined as

Any potential software usable by language learners in connection with learning

Any software available in the market accessible to all [ sy 18 iy 15 5 30 8
Any anti-virus software that is free or shareware

Any multimedia software that is free or shareware Oreadaitf B (o Lol ot Seam Aaiono el o 51

Al g Jladi o Aall

1

9-Evaluation can be defined as S._gé,a;gs.gﬁgm[b

Using an application for learning purposes ] T 1B Lo 5 TSl i 313 35
Judging the price of an application i

Deciding on the fithess of something to certain purposes i

Assigning the availability of an application

§ d sttt [ 110
10-A corpus is ] AL Dl (0 4 pue A gawe
Stored information
Stored images and videos
Stored collection of language data
Stored files and folders

[ 8 3 atouts 3 oSt
] A gt gl 31a8) 30 s s 30 551
g3 palond! b Ui 53,3809
A corpus itself is just text (a form of data )

o gl (OOl SIS0 (0 JSh) a3 )220 (o L) pesa bnt
data ¢i materials
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Computer Assisted/Aided
Language Learning.

AR adal 51k bt / gl 5k e

Computer Aided Language
Testing

g ki Loy 4L 5L

Computer Aided Second
Language Acquisition
TS [} AP PR s [ T O P

Computer-Assisted Second
Language Research

EYWES L XSOy T HI R PSP

Arithmetic logic
(L5 gt
Applied Linguistic
(Lugid ) Dl Sl

Personal Computer

abdil g

Compact Disc

bgrall o pall

Second Language Acquisition
p [ TR {
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English as Foreign Language
Audier) AalS G x| did

English as Second Language
P iy LY FRAIPATPH

English Language Teaching
A e ¥ ARyt

Using & Understanding English

UUEG Software Grammar
[EY) (PN PV PRIt SME P19

British National Corpus
a7 Ao gl puive v

Natural Language Processing
duasudal! 2l Aot lao
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