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How did IT change language?
A2l cilaglaall 48T @ e (A

¢ The changing world of English language teaching
el Ay 3adady) 43l anded alle o

Four examples below show the fundamental changes technology is bringing to ELT even if
these changes may not be seen as "transformative" from the view of the critical analyst or
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from the perspective of the social pragmatist they document the actual conceptual and
practical changes affecting English language teaching.
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because they affect the English language, methods for its study, tasks for language learning,
assessment, and research.
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The following are some examples in which technology has changed in English language
teaching :
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The English language itself is changing ... _5 L5 sy 45 3l y)
The study of language ... 4l 4

Tasks for language learning ... 4 ala3 Jai ¢ algs

New forms of assessments ... azfill Suaa JIa)

Research on learning ... adadll Jsa &igand)
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1- The English language itself is changing :
558 i
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All languages evolve over time as they are used by a variety of speakers with different needs
(Aitchison 2001).
claliaVl Al cfaaiall Calite 8 (e addind gd G gl 5 e ae sl clalll S

As a counter measure to such natural change, standards-setting forces such as dictionaries,
writing, publishing, and broadcasting have succeeded in maintaining some standards and
resistance to change.
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One observer of linguistic trends in English, Graddol, notes that the days of the
standardization through these means may be gone:
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“with increasing use of electronic communication much of the social and cultural effect of
the stability of print has already been lost, along with central gatekeeping agents such as
editors and publishers who maintain consistent, standardized forms of language"
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The following are examples of the English itself is changing as a result of technology :
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1. Netspeak .l 228
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% LOOL = Laughing outlandishly out loud = Jle & guay CSaiia
+¢ BRB = be right back = 2 el
< Google something = Ji s 8 4ic duadl o (&) 456 8

& ... phablet s emoji s selfie Jia Gl (o oy

2. New Inventions syt <l KLY/
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4. language contact. 4zl Juail
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2- The study of language ALl s o
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The study of every level of the linguistic system has changed because of technology.
.Q;Jljﬂ\%)#g)ﬂ\ew\wdﬁumdshbdg\

o At the discourse level, the language of electronic communication creates the impetus
for robust theory to help make sense of new registers with their own conventions.
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e The study of phonology includes methods for speech recognition and synthesis that
have pushed former limits of knowledge.
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e The study of grammar has been affected dramatically by computer-assisted methods
through corpus linguistics,
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which has changed how grammar is studied as well as who can conduct research on English
grammar.

Al Aalll ae) B Jsa gandl ol sa) 4iSa (e (e Slaad 4y gaill ac) gl Al 0 ddS e Al

e Corpus linguists study language in electronically stored texts through the use of
computer programs that search and count grammatical features.
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3-Tasks for language learning 4l auzil 6al¢a
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Technology-mediated L2 learning tasks are discussed more extensively in Chapters 2 and 3,
(Glele) ..e V5. Y diadll (8 gy Cal8 g5 i Sl Aol 5 (5 a3 Al 4l ARl ol algae

but they are introduced here as comprised of two types of tasks that teachers can construct

for their students:

A. Computer-mediated communication (CMC). i sxaSl) ddaui) g3 JLay!

One type of task is developed from software for computer-mediated communication (such

as e- mail or chats)
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B. Learner-computer interaction. clUal) ga siguasll Jold

whereas the other is based on interactions between the learner and the computer (such as
hypermedia listening or “concordancing)
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Computer-mediated communication
CMC 5 gzas!) ddas) g3 Jlualy)

The software for computer-mediated communication, or "CMC" as it is called can allow for
either synchronous or asynchronous communication.
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1. Synchronous means that the communication is taking place in real time,
(D8l ) (Al sl G By Juai) O (ir 5 el 3

so learners might, for example, sit in the computer lab during the course period to read and
respond to each other's messages discussing a story that they have read.
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2. Asynchronous communication allows learners to read/speak and write/hear

electronic messages, which are stored on a server to be produced and accessed any

time,
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so the process of communication can be spread out across hours, days, weeks, or months.
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Other technology-mediated tasks provide controlled opportunities for linguistic input for the
learner and interaction with the computer.
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Interaction occurs as the learner clicks to move forward, or to request additional information

such as word definitions or cultural notes about the input (e.g. hypertext and hypermedia).
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&- New forms of assessments <landill suaat) JISSY)

Technology-based learning tasks have been seen as an exciting opportunity whereas the idea
of developing novel assessment tasks through technology is seen by some as a double-edged
sword.
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For example, teachers and test takers have always questioned the validity of a test of
listening comprehension that requires examinees to listen to lectures and conversations
without any visual cues.
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A listening test delivered by computer can use video or images in the input to examinees,
and therefore increase the authenticity of the input relative to situations in which visual
information is part of the input.
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On the other hand, think of highlighting for reading, or note-taking while listening (not easy)
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5- Research on learning adill Jss & sa

Technology provides a means for capturing a record of the learners’ interactions in
technology-mediated tasks.
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Learner-learner interactions through written communication can be re- corded for teachers to
examine and use in subsequent teaching (e.g., Pellettieri 2000).
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For example, a chat conversation that is conducted in writing is available for examination of
the ideas and language that have been contributed by the participants.

¢ Applied linguistics & CALL (computer assisted language learning)
CALL i gzasl) 330 Luay dall) alad g Afadail) iy gill)
Students need to develop an understanding of fundamental issues and concepts in applied
linguistics.
Lipdaill Gl gall) 8 aaliall 5 Apnlul) Jilal) agd 5 5 shy () odUall 2 liag

Technology-based language teaching and research is not a departure from applied linguistics.
It is a continuation — the 21st century version of what applied linguists do.
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Teachers need to learn to use computer technology for constructing and implementing
materials for teaching and assessing English,
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and they need to engage in innovative teaching and assessments through the use of
technology.
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The potential of technology for language learning
Aal) aglad 8 L ol g3l i)

= Language learning and instruction
LRl g Aall) ales

In keeping with the common wisdom suggesting that if you want to learn English, you
should go live in a place where English is spoken,

OS5 Can e b Giaall Caadi of elide ¢ 2 jalasy) Aadl) alas con )i 13 J s ) ALl daSall ae Lpdilas
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many sites for communication among English learners through computer-mediated
communication on the Internet offer opportunities for conversation with other English
speakers.
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Internet immersion is new, but the more traditional forms of immersion for developing
second language ability find support from many English language teachers.
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In many teachers’ minds today, principles for explaining why immersion is expected to help
develop language ability derive from Krashen’s (1982) idea about the value of

”comprehensible input,” language comprehended without the learner knowing all of the
linguistic forms in the message.
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Surely with all of the material in English on the Internet, any learner can find sufficient
comprehensible input for a kind of virtual immersion.
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If comprehensible input alone were sufficient for L2 development, much of the computer-
using time learners spend might indeed result in L2 development.
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Indeed, results from experience with the immersion principle suggest that learners who are

given a lot of exposure to the target language might develop their ability to comprehend,
particularly the spoken language,
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but this experience is limited in terms of the degree to which it can help the learner to
develop grammatical competence and particularly the ability to produce grammatical
language.
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¢ How can instruction help?
oA el o

Insights from the classroom and materials
<) g g Al ) J geall) pa &) 0

Are there any insights that can be gained from classroom language teaching that might help
to formulate some methodological principles for developing effective on-line learning tasks?

(sl ary delya 8 2l 38l 5 Dl Hal) J gacadll 8 A2l Gy )i (e Lgale J gandl Sy o) 431 @llin Ja
£ Y e Allad ol dlga gy skl Fangial

12




Ailabis 1 dan 3 (7 ) cpa usliaal) + D) Cila ada ) (S AN Suiadlae1a [ il gleal) Ak g dall)

Insights from theory and research
Gigag 9 byplal (e gl

Focusing on cognitive and social processes of classroom learning has directed the
attention of researchers to the classroom episode or learning task as a unit of analysis.

algal ol Al jall daall ) cpfialil) alaial as g 28 dcall adeill L laial¥) g 4580 oY) cilblaad) e 58 51
(ol 3as S aladl

The study of cognitive processes has developed hypotheses related to the need for

learners to comprehend linguistic input and to notice '>gaps between their knowledge and the
target language.
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Motivation is seen as essential for making the cognitive effort to engage the processes of
comprehension, which sometimes requires asking for help, and sometimes results in noticing

a gap in knowledge.
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Gap noticing is also prompted by requiring learners to produce the target language, and it
is enhanced when learners have time to plan their production and when they are offered

correction. age
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The study of social processes comes to similar conclusions, but with emphasis on the

role of the context in which processes occur.

agh o gl dapaal) Al 50 e i) ae 815 ¢ Alilae Cilalininy Jual dpelaia) cilblaad) 4 )
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For example, collaboration between learners is seen as a key to development because of the
scaffolding provided by an interlocutor during task completion.

el ) glaall gty 1T sy ) shail) #Uide 3l e Ol G gglatll ) ks ¢ JEd) das e
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Other social perspectives point to the importance of the context in constructing the identity

of the learner as either a participant with the right to speak, or a marginal person feeling the
need to remain silent.

¢ Al a Al @ LS o) g calldall Ay 9 oLy 8 ddapaall i) dpaal s i 6 AY) Lpelaia¥) haill Cllga
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Enhanced input <28 i jxd

A central concept in cognitive approaches to '*SLA is that learners have the opportunity to
acquire features of the linguistic input that they are exposed to during the course of reading
or listening for meaning.

e Jsanll da jill agoal OOl o s STLA 4l dalll LSy 480 oY) clalginy) i) 4 sedall (o)
cimall g LY gl 3e) il 35 0 oL Ll sea gy 1 Ay salll TN ailiad
Moreover, the likelithood of learners’ acquiring linguistic input increases if their attention is
drawn to salient linguistic features (Robinson 1995; Schmidt 1990; Skehan 1998).
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SLA = Second language acquisition '*
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One way that learners can be directed to notice some aspects of the linguistic input is through
explicit “input enhancement”

205" DA e o Ay sl OBAAAl Gl g (e AdaaBle () BUall daa 5 LIS (e Sy AV Bk (50a)
PN i | I A |

Types of enhanced input expected to be beneficial to learners

Ul sasia () 5S5 (f ad 53 0 ) jaall AL &) 53

Input Enhancement Description
ALl ia gl

Marking a grammatical form on the screen or
phonologically through stress.
Salience k;'i}.al\ adl YA e ji ) e Lﬁ}a-‘h J&al e ddle &as
B
Repeating a grammatical form or lexical phrase
dpeaaa s jlie ol (g JSG ) SS

Making the input understandable to the learner through any
means that gets at the meaning (e.g., images, LI translation,
'*Modification L2 dictionary definitions, simplification)

Saaniil)
el o Jx Al g ol JDA e aleiall A seie CBAM Jaa
(Brpesil) ¢ ardlly (o galdll iy ya5 ¢} Arllly daa il ¢ ) saall ¢ Jia)

Increasing the potential for understanding the input through
addition of plausible, grammatical L2 elaborations to the
Elaboration original text (e.g., defining relative clauses)
Sl
Ll A g 4 a8 Olaadlt Adlia) ue DA agdl LKLY 32 )
which, : 4 s sall <l jlall Gaad - Qi) L) Gaill ) 350
( who, that

Al ISz od il

Al & ja% 7 o) g pall s i o) g 2 il Leie RS LA I s g Lple Janiat e A clile Cuaatnd Wl iy = Modification '°

e oball bt g dmpin fio ) ga 5l Lgnad 4 lady)
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1- Input salience <3aaall 5)

a- Marked input <Ll al g <OBEL) o

Input can be made salient by highlighting the structures that the learners are supposed to
attend to while they are reading the text.

ol el i oLl Codlall L atgy o (st Al Gl Sl 510 DA (e 8k DA Jra (S

This principle does not work so neatly for aural input, but it is possible to stress some aspects

of the input,

42

¢ DA (il ga e e al) Sad) (e oS5 ¢ Al S el duwlly 283y Jaad Y o2e ) o34
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Input without any forms marked:

Rabbits like to eat many different types
of garden flowers, particularly when the
plants are young. People attempt to save
their plants by placing substances in
the garden that the rabbits do not like.
Moth balls, human hair, and marigolds
may help to deter hungry rabbits. How-
ever, the only certain method is a good
fence.

Input with to-complements made
salient:

Rabbits like to eat many different types
of garden flowers, particularly when the
plants are young. People attempt to save
their plants by placing substances in
the garden that the rabbits do not like.
Moth balls, human hair, and marigolds
may help to deter hungry rabbits. How-
ever, the only certain method is a good
fence.

Figure 2.3 Texts with (on the right) and without (on the left) highlighted forms

skekok

P aldle pa g LAY
Salience by marking the input:
ol UL ¢l s ) cladle @l e g sy

(s

LSl (mmy die Giladle Cica g 288 eyl dgall Wl
¢ Jlad) s Tk Adle Ll Ligaay yedas Al

o3 Al input Jaaal) Juay) Jemss Ul

SRS gl ) Tkl oS Sl JIS 52 lia
& aaall Huad o) bold wasall Lallh (aill Jaa
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b- Repetition S g b oe LY

A second way of making input salient is through repetition of the target linguistic forms
because input frequency is among the factors that figures prominently in theories of the
factors that affect noticing of target language input.

Qﬁ&aﬁQ)\AM\J\ﬂQy&JM\:\.UﬂJ\d\Sﬁ“X\J\ﬂd%w@EJJQQMM\M@@\@#\
Adagiaa) Al e @) o) e i S el sad) il yhas a3 jlaall 8 ek ) al sl

The potential of technology for language learning

Click to hear the underlined words. Choose the best answer based on the oIS &Jh o I
text.
Salience by repetition:

Rabbits like to eat many different types Rabbits like

of garden flowers, particularly when the 0 young plants - . . . ; ;
plants are young. People attempt to save 0 Zubstirices DS Gk e Jaaall 51 o= daall 12a &
their plants by placing substances in O marigolds GLalSl any Lial (5l 4l 88 ¢ repetition
the garden that the rabbits do not like. . “ . P . w“ e
Mol?y Balls, human hair;'and marigolds The best way to deter rabbits is with el dgall ‘; lgind lad aum g By ok (oo 30
may help to deter hungry rabbits. How- 0 moth balls 138 5 ¢ dosal g Mial dapa e il pda K3 ) K5
ever, the only certain method is a good 0 marigolds R )l sl Sl e &5
fence. O fences

Figure 2.4 A task prompting vocabulary repetition

2- Input modification <OB4al) Lied

Input modification refers to the provision of an accessible rendition of the L2 input.

L2 Al Gl cMane ) Jsasll JiE o1a] elac) ) eodlanad) Jaed iy

In '"CALL materials, modifications appear as hypertext or hypermedia links that help the
learners to comprehend the input.

)5 5a3ie ailus 5 gl A Janl 55 JS& e 0wl elsi ¢ CALL i spaeS sae sy Al olas <l 5ol
MR agd e Ol el

* modifications can be any form of simplification, repetition, clarification, or L1

translation — anything that an interlocutor does during the course of a conversation to
clarify meaning in order to continue a conversation (Larsen- Freeman & Long 1991).
sl L1 Y Al U dea i) ol ¢ raagill ¢ ) Sl ¢ Japeatil) QST e JS5 o codlantil () 55 o oSy
e Aidlae dial ga Jal (o sinal) o il Dalaall U1 glaall 4 a5y ¢ o8

i saaasl) ae Ly 23l odas =CALL 'Y
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Types of modification J2i £/ 4

48

a- images

) )
0’0 0’0

>

s ¢- L2 definitions

L)

0

Chapter 2

b- L1 translation

* d- Simplification

oyl
) Al daa il
AU dadlly cldy iy

bl

Ly

2 ougay Jpandl) o Jlia

On the weekend, Martha liked to stop
by to see her father at work where she
was greeted by the Dalmatian that lived
at the station. Lunch was served at 12:30
every day so she tried to get there in
time to eat if she could. But last Satur-
day, when lunch was served, Martha was
not there. Her...

On the weekend, Martha liked to stop
by to see her father at work where she
was greeted by the Dalmatian that lived
at the station. Lunch was served at 12:30
every day so she tried to get there in
time to eat if she could. But last Satur-
day, when lunch was served, Martha was
not there. Her...

Figure 2.7 Before (left) and after (right) the learner clicks on a hypermedia link con-

taining an image depicting the word “Dalmatian”

50

D osall
laline (o Al AalS L 5 (5 yull dgall b aill Ul 3 Loxie

4alsll oda e click L&l die 5 ( Dalmatian ) 4lS 4
W\b&@w\l\suaﬂ\éc\gg‘;ﬂ”l@iﬁjﬁﬁﬁ.k
. Adad pall QS e g sill 12 ga

&5 Ledad¥ A Al e baazmy of aletal) ko Lin G
e video w8 ) film ald 5l images Uy 4 Jekn
Badxlla Jailu g Jayl

Hypermedia link

Simplification refers to the modification of a text that changes aspects of the syntax
and vocabulary to make it accessible for the learner.

alaial) Jgliia b Lelaad €ula jiall 5 Alaall oliy il san iy 25 i Jaand ) _yudhs Jaeal)
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Original text:
To tan or not to tan

Two researchers specializing in the psy-
chology of health say they’ve found
a more productive way to wean sun
worshipers from catching some rays.
They’ve proven that when you actually
show people what ultraviolet (UV) ra-
diation is doing to skin, they have a sur-
prisingly high tendency to settle for the

pastier look.

Simplifications:
Should people get a tan?

Two psychology professors said that
they made an important discovery.
They found out how to keep people
away from the sun. The professors show
the people pictures of the effects of the
sun on their skin. Then these people
choose to stay out of the sun.

(by Bridget Bailey, Inside Iowa State, August 30, 2002)

Figure 2.9 An authentic text (left) and a simplified version (right)

: Byly ol e Jlia

: sl

-

Jaa ) Jaa e Ua JUA (e (s ) dgall Gl 3
Oisal) Ml il G ()5S B i 4

Aal jai jedad paill e dazcall (Sadll (e aaic
¢ Allaal) dgal) 8 LS Ol Al 5 Adanise

55 Mg pail) sl (5 5 LS
M\ML\ U“m\h‘ss‘“ﬁ

Simplified version
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3- Input elaboration <2BE1a)) Juady

Input elaboration is intended to help learners gain access to the meaning of the text by adding
grammatical phrases and clauses such as defining appositives, relative clauses, and

restatements.

JLL}MJA;}Q\)\JQ:\ALA}&JL&uaﬂ\@mé}d}m}uuw\ﬁmméjﬂhw\d%ﬁudy
Aelall ale) 5 ¢ 4l gua sall il jluadl s ¢ Jadl ayaai

Original text:
To tan or not to tan

Two researchers specializing in the psy-
chology of health say they’ve found
a more productive way to wean sun
worshipers from catching some rays.
They’ve proven that when you actually
show people what ultraviolet (UV) ra-
diation is doing to skin, they have a sur-
prisingly high tendency to settle for the
pastier look.

Elaborated text:
To get a tan or not to get a tan

Two researchers who specialize in the
psychology of health say they’ve found
a more productive way to wean, or
prevent, sun worshipers from catching
some rays, keeping them away from the

sun. The researchers have proven that
when they actually show people what
ultraviolet (UV) radiation is doing to
skin, the sun lovers have a surprisingly
high tendency to settle for the pastier
look rather than getting a tan.

(by Bridget Bailey, Inside Iowa State, August 30, 2002)

Figure 2.10 Elaborated input (right) developed from an authentic text (left)

T Jaadilf

Ll dlae (u€e 430 Jaad JUa) 12 &

- Alel s Jradt dplee Ll (Jaay ¢ AL
@cﬂ\dﬁ&gs?@\gmuajA);jm
ALl s g g g Saadi JS) i el jelail
(ba sl kil ) oAl @l jle

(o) ale & glaise Ealy ) Jsi of Jad

- elaborated text Jwatall (aill Jd oaas

(... ol ple 3 Lanads Glal) (sl )

the process of elaboration adds to the input in a way that should help to clarify meaning

while maintaining the structural and lexical complexity that provides learners with input for

acquisition.

Sl o Tablad 8 ) i 85 inall e 55 8 2l O Gaag 48 jlay BA Capal (il dlas
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Ciaanll / anddll /313 Y) / LY / Je il
( (™) 5 palaal )
Interaction JeUdl

Throughout the above discussion of enhanced input in CALL, it was impossible to
concentrate solely on the input without raising issues of the manner in which the input is
provided to the learners.

S5 Jeisall e IS ¢ CALL i saeSl) 30 lusay Aalll aled b s 3 el coBlaal) Jsa ddlad) A8l JMa
el i) slac ) L aiy Al cadld) Llad 5 50 (50 colaaal e L

One of the key features of enhanced input in CALL is that it is almost always provided
interactively.

Lot iy U< Qe i Lo 25 ail ga CALL (2 o) aall il dpu )l (ailiadll saa)

The discussion of enhanced input also focused on tasks based on learner-computer
interactions.

Ll e i geSll Ele i e Al slead) e o) jaall A ds8le &3S 5 LS

#@LMJ\QM\&;M\\AJL“Q);JA\ﬁﬂ&@hﬂ\aﬁ\;ﬂ\@ﬁﬁé&u\_}mﬂ v
(@\“.M‘mﬁ 5 ¢ o) g i g ¢ (SAxa &@ﬁc%ﬂ%iﬂa)gﬁﬁ\%ﬁ*hbgﬂ\jw\
e g L e oy i Sl

Interaction in CALL
(CALL s s3asll 30 Lucay 4all) alas ) (3 JoLinl)

These three perspectives on the various forms of interaction provide plenty of suggestions
for CALL pedagogy, some of which have been the object of investigation in research.
¢ CALL 3 il Jgua¥ Clal 581 (g 530 daad Jeliall Adlaall JISEY) Jgn o3 TN Ll Clga
- Csanll 8 A jall Talaal Lgie amy oIS 1

;USAS\LU}@.;.)SHA.L;L

A el 26l 8 e ylai Cilgn 5 Ll 5 (dnge e ) USH 3 ik Cilgn y SO Ll <3 o il e v/
p el (e e 5 e 0 5SE

il o o galali) o Jelii o S5+ intrapersonal oeadl) Jie 8 Jelii o JV)

( interpersonal i saeSll

 GhS apand 3 sl e J20 s Jeliil (e 8 g il e VI U 53S0 (3 o

20




Ailabis 1 dan 3 (7 ) cpa usliaal) + D) Cila ada ) (S AN Suiadlae1a [ il gleal) Ak g dall)

D ok (s Jeli

1- Interpersonal communication ‘
Rl AGY) Ce Jua] sl

The benefits to be obtained through interaction among learners from the three theoretical
perspectives are negotiation of meaning, co-constructing meaning, and prompting learners’
attention to form.

¢ irall Joa GEAH & A ke ) ) gl BB (e DUl (e Je il JMA (e 235l e Jgeand) oy
JSENL Ul alatial 3 L) g ¢ rall pUs A AS L) g

agin Jelii 48 ()5S &) (al Al gl (8 D ) i gaaSlle CBla (g Ada pa ) Gili 48 (IS ) imy V7
S sad S G 0Bl ol o jlie o) Alaa ( 6S5 (G 4S Jlie 5l AalS e J s (HE (B3 sk (e 6] s
. Adyra p2c

- Gasb o Jeld

2- Learner-computer interaction
lll) g i gusall s Jo i

(s i il gl Dl (383 5l daa il o) g alllall 5 53 anel) g Je i ()5S b Va5 v/
el ales il e IS ) e

Production in CALL tasks
Smal) Baslioay 42l alaf alga A& WY

Technology-mediated tasks afford a wide variety of opportunities for producing
comprehensible output or co-constructing meaning.

el ld aa 5 A seie il jaa LY Gl (e e siie de gane L 5l 53S0 Ao 53 %5 3 algal) i g8

iy Ll Jand ¢ ) || S el i iy 555 (i (a Aeni Loy i paneS 3 D pleall iy ) v
Lgie Loy gl 5 L€ 5 (8 0l ol L5 28 o ety Ll ) 45 61 s o s 5 020
(aline Jsa (il oL
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At least three aspects of production theory are useful to consider for CALL pedagogy:
: CALL (i) Jgaal (& paill saie gl 43 JBY) e (il g 4330

First, from a cognitive perspective, the benefits of producing language may be enhanced
when learners have the opportunity to plan before speaking or writing.

A aaaall J lae U da jall ool ~15 Laie Zalll ) ) 8 Cpat 28 ¢ SIaY1 ) shaiall e ¢ Y

s 4l A gall) alas) ) LY 05K )5 panill s ae D g lvie IS 13 iny v

Second, the cognitive view also emphasizes the importance of opportunities to correct
linguistic output, which can be prompted by feedback from others or from self-evaluation.

iy Lgle a3 o (S )5 ¢ Ay sl il Al sl yall el e aady Lagl S1 a1 6l 1) ¢ L
(I anEil G gl o AV e sl Jadll

GAY) L lenaaat e daelin 7)) A 28l g elad¥) mosiaill aa i slhac) agal) (o iy v/
3o Ay gl Alpanl) o) 2L G 5Sy #)) MUIL oly palal) LAY dag o) s (S il

Third, the sociocultural perspective suggests the value of the learners’ use of the help of the

interlocutor to allow for production beyond what the learner could accomplish alone.

Lo 20 LY (e Sl g Canvial) e Lusal Ul aladiad dpeal ) S e lia¥) ) shaiall iy o GG
02 jhey Al LAl (e

saa gl lldal) IS ol Lasd iy gha g 38l &1 g dsmall ) gal) (3 alaall acbiss il gl (g0 iny v/
LY a1 bk 13

Planning Y/

One of the benefits cited for tasks constructed through computer-mediated communication is
that learners have the opportunity for planning before producing the language.

Ja 2o M dua @l agoal Ml () & i el Al g Juai¥) (e 330 Llgall (e U_a)Si ) sl gaa)
Al L)
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Evaluating language learning 4/ alﬁ Al
CAall ol L o) giSI aladiund Alad andd 4y sty Ui apill Lanla v/

Up to this point, system design has proceeded on the basis of a series of hunches and
guesses.

bzl Y g Clinedl) e dlidis (bl e alail) avenal el ¢ Y1 s

For us to put foreign language tutor design on a firmer basis, we will need to have real tests
of these hunches. . .

o) daiia ol HLa) 1) 2 liad Coges ¢ Culd Gelad e daal 46l Adea zali PIS Ll 4ty
2 o9 xd g S ? SRR el 2
..Ql.'. ..~S‘

The only way to evaluate these various common-sense-based hunches is by detailed
evaluation of the instructional effectiveness of the principles being proposed. (Mac Whinney
1995: 320-322)

(5boall aulal) Adladl o w32 sk 0 (oA Sl SEl) o sacinal) Cilisadill 534 apil B3 5l 48y HLal)

While some developers will probably be satisfied with the idea that software must be
constructed on the basis of intuition alone,

san g uaal) el o S o) g Slasa sl ) BS Cpaiiia | 535S o ainall e 0 shaall Gians o (s (b

many more people would agree with Mac Whinney that detailed evaluation is needed.

But what kind of evaluation?

Conill 138 ¢ 5ila oK1 5 Jeaball il dals Alin b iy elle e (588 ) e SU

0998 2t ) ) il (sl (s anil) 138 (5 o il 5 antill ddee ()5S )y (S5 anll I8 ¢ gila v
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% Making a case for technology bt /s Ja) (o cibss

This interest in research about the effectiveness of using a particular software in teaching is
shared by some language teachers, administrators responsible for budgeting decisions, and
commercial publishers

) g el 5 Ll s je (an A @l i (3l 8 Aiee Ciliaa  aladind dllad Jsa Caanlly Alaia ! 13
28) 3 (O AR 48 G s g )l (A A 2 ) o C > ¢
- Okl G Bl 5 A aall Q) 8 pda gy (il

Gliie Lol L o) 638l Jad (e 42l aalad 8 L o] 5SS aladtin) dolee andlhy 2igh ) ) (uliad Jay v/
g a5l gy (paigall | Lgie Judally i i o) S) ool Uit al (S5 Lay o s b 58 5
L s Sl 8 Jeal g el sall (8 gse 5 Gl saall 5 agudi (s yall

P kel s LAY s Casadl ol ) Bk e lak € il 365k (aS Cula v
By doing research

< Research methodology € sall Liag-ia

How does the researcher decide on a methodology?
¢ dangiall Gl i S

Kern and Warschauer (2000) suggest that research methods are tied to the theoretical
approach of CALL, arguing that three basic approaches to CALL can be identified —
structural, cognitive, and sociocognitive.

35 (Say 4l (plilE ¢ CALL (sl meills ddasi o Gaadll 35k o ) Warschauer s Kern (s JS sl
Aslaial 481,53 5 481005 Al — CALL s snaSll sae bie 4l aalai] pulf cilalgl 4530

the specific methodology is ultimately guided more strongly by the research questions to be
investigated,

¢ L Canall s N Adiall A1) U (e S0 058y Callaall Algs 3 45 58 Baaaall Apngiall
and therefore the problem of setting up the research depends on what those questions are.

ALY elli Lale e adiad Egad) slae) A5 ola L

24




(7 ) cpa usliaal) + D) Cila ada ) (S AN Suiadlae1a [ il gleal) Ak g dall)

< Theory-research links L7 Slayf by,

because the purpose of CALL activities is L2 learning, the most critical questions to be addressed

about CALL are the following:

rod CALL Jsa Lol camy i) Gnaal €)ALY (8 ¢ L2 4000 421l alad g8 CALL Adadil (o (i jall ()Y 15k

s What kind of language does the learner engage in during a CALL activity?
s How good is the language experience in CALL for L2 learning?

(4l ale)

Examples of useful CALL research 51de & gaul {iaf

The examples of research that I find most useful are those that provide some evidence about the

SCALL i spaSll saclisay &alll alad dlae oLl alaiall Loy Jadi 5l ) 42l o8 Lo o
(Lg_xsusdu)?Lz&g&\w\MCALL}M\S&MM\#@@;&\L)J\};qﬁdqﬁu <

W(@u@u)&g\)*

design of the software, the learners’ use of CALL. or the way that the teacher has organized the

25

task.

GOl aladind e i ¢ el ) avaal e AN ary adi Al Gl s saild ST aal 3l GilaY) e QBN (g
algadl alaal) Ly alii A 48kl e gl « CALL S gasaSll 3ae ey 4ad) alail

Three approaches to developing useful research questions about CALL

CALL (e basall find) Alind) aa gl culalgs) 43305

Focus on ... Results

S S il

The software Indicate the most successful software
Sl )

design strategies
Clgaa sl e i) il el (o

The learner Indicate successful strategies for using

altal) software
il yal) aladi daalil) cilbad) Suy) A juds
The task Indicate the best ways to structure
algal) learning tasks

palail) alga £LASY (3 hall JadY puds

Primarily for
J As¥ daaly

Software developers and
lab coordinators
(rheuia g Cilaa ) (5 ) shaal
LA PR ON|]
Teachers and students

Z\.AH‘JM

Teachers

Cialzall
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(Al g Lguadi el yall Ao 5 gudall Jabewy ¢ Lo sgde ol e Ao L ali Gibaad) Jgaadl JNA (e v/
yaad ) Ciagad dndi Qllal) o o gl Coal) Jalay o) ¢ G shaall S8 (e W g bl g Lgdaad ) agd
L i) Ll algal) o ¢ gulal) Giad laloys g ¢ pacladi A1) Aaalil) cilia) Sud) 5 S8 (3 yhall

oS ey Lad (88 g () galaall Ladaay Al 5 ulldall

o) dgde 38 o2 qullald (88 5 Lis o1 360 Adol g0 e i) ALY 2ty s Lad

1- Focus on software _<lbaa o)) o LS il

a. Subtitles for listening '8¢ Liia) dagal 4y siSa cilidila
b. Intelligent feedback for grammar ( zaaall ) 43 5aill 3o g8l 483 Jadl) cila
L Taloall g A gadl) ClAy (alAS (g v

Subtitles for listening 4 laiu) dagal 4, 518 cilpdila 1 Jo¥) &yl £ guaga

One was the study of an interactive listening task for learners of L2 French, in which Borras

and Lafayette (1994) investigated the effectiveness of optional subtitles as a means of

modifying the input.

ol L iy Al ¢ 12 sl S ani ) Al iUl Al s e Laiud aga o (e cilS cibaad Al (g aal
A Juaet] Al o€ Ay JLEAY) Adlal) Adels e CuldY

Apdla gilal lia g &l iy jad gl den S 5 0 ) o) sear a5 Sy JB L jele 5 ) SOlAM Jpaai vV
il LS (3l U (g (e g 4 i) AR IS AL il 3, 5

They compared performance on a speaking task of learners who had used the computer-
assisted video materials with and without subtitle options.

RER(EN Gl LA e & )3;.\.\&\ 3ac L ﬁ.ﬁ,}éﬂ\ Gl gal | Al Og.ﬂ\ Ul dfalaa daga ng 1y J o33

éla.\c.;a}uuu: ?Xﬂ\:\ajuﬂu‘jﬁxuﬂ\ \M‘éﬁuﬂ}@ay\emmyuwmﬂ\cﬁaﬁﬂdb &l\jﬁmﬂy\d&u\ﬁ‘é_‘”u)ﬂ\ PNSJ‘L@-JMJ\A
,3)&}\
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Learners who participated in the subtitle condition had the option of choosing to see subtitles
for the aurally-presented French when they had difficulty in comprehending.

g o5 ) i i) Al Faliaal) LB 5 o) USRI LA gl IS dpdlall Alla 8 15 i) Gl CoUal)
el 34 pea | seal 5 Lonie Lnan
The control group heard the video under exactly the same conditions but without the subtitle
option.
CAalal) Hla s oS Jasally g lia V) (e s gpaadll (oAY) ) 4 lad) de sanal) Canail

Results of the speaking task, which required all learners to address questions about the
content of the video, clearly favored the subtitle condition.

Ul aliad pral 5 JSE ¢ g2l (5 gina Jsa A J sl Ol pas (e bl il ¢ Aalaall daga il
Adlal)

They concluded that the higher oral communicative performance of the experimental group
suggests that :

:&MQEM%‘M\&M Lﬁ‘fﬁ “S ‘ﬁ;‘ﬁ]&ioié!m)ﬁ&j

“when learning from ’authentic video’ in a multimedia environment, having the opportunity
to see and control subtitles, as opposed to not having that opportunity, results in both better
comprehension and subsequent better use of the foreign language” (Borras & Lafayette
1994: 70).

ae Se o ¢ g aSaill g dpilall dyy y) daa il Aals) ol ¢ Badeiall Tailu o)) Ay A" Gds 500 e alail) i
" Aial) ARl Juadl alasiind L 5 Juadl agd ) 0 ¢ daa il 028 2 5a g
Intelligent feedback for grammar
$aill 3o g8 KA 19 Jadl) cula y ¢ (AN Cuadl

The question was whether a program that offered “intelligent” feedback to learners about
their errors would be found to produce better grammatical performance than that of learners
who had completed the same instruction but without intelligent feedback.

el Cqu@a}ﬂ\wﬁ_\\L}\ oo @Oall " AKAN " Jadll Gl adhy (A b pll 1Y e sa Jaadl OIS
S350y (s (S5 laglaill (s | oLeT ) ) ¢ (e Judadl (5 g

Al o) AN eUad D o gas i s SV 6 gl (& U SA (SR ) eaaall gy iy N1
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During the research, an intelligent version and an unintelligent version of the program were
provided to an experimental and comparison group respectively,

ole TiJlie de sana 5 i at A sana ) el (e BSD i) Akl 5 S ARl a3 ¢ Cand) JA
¢ sl
and the learners who received intelligent feedback about their use of particles performed

significantly better on both posttests and end-of-semester tests than did those students who
had received only an indication of where they had made an error.

LAY e S (8 S Jaadl aa glal QIS T4 @l <) ga0U agaladiind Jsa 4083 Jad 33 ) 15l (Al GOl
U 48 ) 00 ) o) Sl 15 5L (5 g )5k ol ) Ul Gl 3 4 )i Juadl) Al <l Hlaial 5 dpadl

2- Focus on the learners <O&) Lo s il

In the second set of examples, researchers focused on how learners work on software and
tasks.

aleall 5 zal ) e ol Jae 488 e ¢ gialdl S ¢ AliaY) e 40l de ganall

The need to focus on what learners actually do when they participate in CALL tasks is
evident if one considers the potential gaps between the options that the software offers and
those that learners actually use,

DoY) Cea BAAT L 1)) s el CALL algw (8 48 jliall 2ie lad (S35 oDl aleiy e e 5 il dalall

S s Gsfsdys A LAl dpadat alea s LA (e galisal Leadd IV e L3V e G538 0 ny ) v/
( 0)5)3‘_“13\ uijj‘)ﬁj:\.}.ng\ ng‘)lauce:\laﬂ\ e&d@\.@a\m\jug\dy@umu\ o ylial

or between what the teacher intends for learners to do compared to what they actually do
when they work on a task in or out of the classroom.

el DA Jaadll A o Ao daga (8 () shary Ladie Shad 44 glady Loy 5 )lie COUall 4 sl aleall odiaily La oy

}}}}M\})}J\d)}g)w‘ L“-l\)dil.@..}hégﬁr'
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: learners <Ol Ao 388 dfiay Al

a. Looking up words Slaldl) e &)
b. Asking for help 030 buwall ulda

c. Participating in tele-collaboration. 3 ¢e bl & 4S L&)
Overall, she found a relationship between improved comprehension and requests of help.

Gl e ) Sl A e gl shandl 138 ) srelisdll il ) shaall agdll G A8le Caan g 8 ¢ eVl
( Blall (Saa o siall Jlacdl 138 gl i) 13l ale) Y 5 G sadl aded =55 USH 3 saelLsdl)

3- Focus on the learning task . sl slga o s il

Studies examining the learning task have investigated how a learning task was structured to
produce ideal language practice for learners.

AoUall A0l 2y gal el Y et Aage L A€ 8 Cliny ol alga sl S il

. tasks akgall o 38 0 sy Uiy

a. Web-based listening <A e glaiuy)
b. Text chat as rehearsal ¢S Auall) L !l

A. Web-based listening < &) e glaiuy)

Focusing on a Web-based listening task, the first study investigated incidental vocabulary
acquisition .

(8aally ), Ancajall il jaall ClaS) b cing Al o gl A ¢ i) e due Wi daga e S )
3 el B (e Ry Ledaiag ) (50 g lainl) 2 jaa Bada i iy Hal AUl O GBS G iy v
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Table 3.4 Analysis of input modes and success of acquisition for vocabulary :

1 jiall luaiS) zlad g Al z3tad Jula

Mode of presentation Number of modes % of words acquired* 4w Quality of the input for
kel 5.; ) gaf GJM/ i W/ g pdalf acquisition W/ S Lal ra,y.i.’r'
Audio-Videos i g & laiul 1 25 Ok Jall il
Audio — video & written 2 32 Better (58

comprehension questions
Glaiu) Alicd g oaaliia g &Ll
gl

Audio- video & overhead
transparency notes g&laiv) 2 39 Better 8
o pan illiadle il p& g oMbl g

Audio — video & written 3 67 The best JuiY)
comprehension questions &

overhead transparency note
Giladiad) Alicd g o3aLdia g £ Latina)
o geaall cillaadlall gl yd g 4y gisal)

O Bl o jiall LuiS) 30y ) (8 2o Ly dagall Jiiad zdlad ¢ 55 o G Canall 13 il ¢ abead) Jgand) B
& il ¢ Aaalall 8 Lol 53 g padid 30 Gl o Casl) Leadd il de giiall 2 3laills | Glld (pa el
ot 5y seaall UL i)y 5 il sl g LBl o Clagias) Alid 5 alaisall ) jualadd) 4 s28Li4l 5
(ssinal) Qs sll G e
The conclusion was that a Web-based listening activity can facilitate incidental vocabulary
acquisition,

¢ Az el o ial) QL) Jgas o Sy < 8Y) e gLl ddee (o) o dagiill cailS

but that characteristics of the input appear to be related to the likelihood that a word will be
acquired — the more modes of presentation the better, as summarized in Table 3.4.

Jiadl a2 pall (3 a chnla 3 La 130 - A€ (o sS Le Al (f Adlaialy Jags e sasi CAAN ailad (Kl
FoE Jsandl 8 Lanali 5 LS

This finding is consistent with the principle suggested in Chapter 2 that repetition in the
input is beneficial for acquisition of lexical knowledge.

el (5 Apanaall 48 prall CLLSY ahe DA ) ST 0L Y Jeadl) 8 i) Tasa) ae 481 sia dagill o2
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B- Text chat as rehearsal ¢S duall) cila Al

The third study that was focused on tasks investigated a text chat-based task as a means of

increasing students’ willingness to communicate through oral language in the classroom
(Compton 2002)

b Ul A aly ) Al € Al clialaall o aind Haga (8 i algall e Sy ) AN Al )
ol ) Jmdll 8 g ARl e Jo 53l

The data contain clear indications that some of the learners are benefiting from the
opportunity to engage in the text chat before engaging in oral classroom work.

b Al 0 Lpail) il 84S i) Faa b e () sty Ul ey o e daal g JiVa ULl (e
gl Al Hall Juadl) Jlac

This suggests the potential for the text chat used to increase willingness to communicate,
¢ Jal il b i 3al 3} Aseail) A8 ,all aladiind 4K e Ju 138

but at the same time the individual variation indicates the need to carefully consider the
tasks, and the learners’ comments to try to see how the task might be improved.

28 jaa A slaal COUal) et 5 algall 8 Aliny lail) 1) dalall ) dpo jdl) CHBDUAY) 5 i i gl & o SU
Aagall (i 48S

M\ubwwjﬂ\@dpﬂ\dﬁhmﬂ\uu&@\ﬁ&mu@um‘muom\.&ucﬁujﬁ\ v
ki 5 ol saald) Ul (cand 40 58l CENAY) (amy lae | aguaiily agii (e 2 548 Ll e

Akeskok
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((i)ﬁﬂhﬂ\)

Investigating learners’ use of technology

L ol oiSill COUl) aladid) B &gy

The previous chapters pointed toward the need to better understand technology as it comes
into play for English language learning and teaching.

A i) A a5 oy 5eY) Bl Lasie a5l 550 Juiadl agd ) dalad) ) ) J gedll & LS
One approach to understanding technology use is to carefully observe learners at work.

Adling aglas oL Ml 281 ya o L o) S aladlin) agdl (3 5kl (saal

After all, what could be more informative for software developers than the moment-by-
moment description of how learners chose or failed to choose sections of the material or help

options,

e ol SLod) A4l (5 AV sliddaad aghia y (ge el (5 shaal 323l ST (0 5<5 O (S (s2l) La ¢ 13 JS ary
¢ pacluall @l LAl 5 cillasall g 5 8l O sl

how they responded to questions, and the length of time they spent on various parts of a
multimedia environment.
Baasiall il gl Ay (e dilida o) a8 L gzl A Bl 5 ¢ ALY e ) sla) (B

What could be better for a teacher than to be able to observe, reflect on, and respond to the
language that learners engaged in during an on-line discussion.

QM\L@J&“\&J\M@@?\J&MJMJ@\&Tﬁtso,swiwcs@&asiwswiusq@mu}
C iy e Al o

€8 1S (e lal 4 Ja aSle il 15k aals v/
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s Technology-related process data
L g oISy dleialf cilalarlf Cilily

® e

The process data that constitute the observable record of learners’ work on CALL tasks
have been called “working style data — consistent, observable behavior displayed by students

as they worked on [computer-based] L2 tasks™

— "andl sl il et CALL algw (o8 Ol Jand 4 salal) cdpall (S5 3 5 cillaadl iy
" ismesll e saaieall] L2 40t Axdll g e aglee ol Ml 5 jeday cullig da sale el slus a

GOl Lo a8 o a3l il ) pa ) aen (e 58 gaaS) (e 43 5330 (55 3y 5 e Cllaall by v

Such records might include the following sequences of interaction:
+ Ole ) %) aalul) el Lﬁjﬁaﬂ 28 Ml sl (Jia

production of an error and receipt of intelligent feedback, a request for and receipt of
translation, a linguistic production and a self-correction.

¢ (o ) i€) o salll LY 5 ¢ Aan il a5 b g ¢ (LS manad) ) BSA Jadl) 3535 @Sl 5 Und jlacal

A il

These types of sequences can be carried out through language or through a combination of
language and mouse clicks; they can be enacted through computer-human interactions or
through human-human interactions.

uiu&gd\}‘ij\u\)m} Quﬁwdhw)iwdv&wgﬁuiMﬂw\L}A&‘yﬁy\b&
L el el e o 55 el g laa) G Edle el JYA e jaal

% Implementing process research <bdall Sgadl e) a)

In all cases, the researcher needs to ask for participants’ permission to use their data, in
accordance with professional guidelines for working with research participants.

Aigall Axa 51l (5alae ae (B Lay ¢ pgilily alasinsY (S jliiall 488 e callay () il #ling ¢ OV ares
) 8 S jliall ae Jeall
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Notation for the data <Ulal) g

The process data I discuss in this chapter need to be conceptualized as a sequential record of

observable behavior.

Sar 5 & shll dalia S Ll e Ly g oy o ) zlin Jadll 1388 LBl Sl cililaal) iy )
.,.!~ )\A

Each unit of behavior, called a move, can consist of either language or behavior, and can be

performed by either the learners or the computer.

S Al U e la ks Sy ¢ S sla ol Rad e ) oS8 O % ¢ o) ja) (e ¢ S glud) Chlas g e Vs g S
A gl

Description <lidead) clily ciwa g

Several such methodologies have been suggested and illustrated through research on CALL,
1n particular, interaction analysis, discourse analysis, and conversation analysis.

Jelial) Qs ¢ ageadlldas o5« CALL (o8 Cinall JYA (0 Lgaain 555 Loal 581 o5 llingiall o3 (e sl
.:\SJM‘ d,-.dé:‘} &_ILEAJ\ d#}

1- Interaction analysis Sl Julad

Interaction analysis is used to document the particular moves that the learner makes while

working with technology. eee

L sl iSIL Jand) oL Calldall g a sy ) Aualaldl e ) a3 5l Jeliil) Jilas andling

The descriptive research question addressed through interaction analysis was “How
frequently do learners consult the internal glossary (where they simply click on built-in
hyperlinks),

I annll U B Ll ) S5 00 L s el Jidat O34 (e Al 5 o5 o3 a ) il s S
G(M. Y \‘ww ”\&L\LELUJ\}”L:JL:\LMU}JM&_\P)

sagase A 5. AT Cladial aglin g asiiall uiiy 00 s gall Jasl g5l e glan s ja oS Jiny) v
(CRESTRE P

o8 IS celal JS ¢ oshad JS0 RS a S iy T
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and how frequently do they consult the external bilingual dictionary (where they must copy
and paste or type words into an on- line dictionary)?”

stwyu‘;awﬁmusj(w 5 g agale iy Cun) o Al Al U5 G salil) 5 L) ) SE 520 Ly
"oy

Wess ... Al gise FA ) paides fige Osian e @l gl aadall o g2 3 0 50 oS (i v/
(4an el o) o) Jigfdan 5 (8 Lgan jii - g ) allai g dndia (e o jlie ol

%k skok

2- Discourse analysis 22 clhil) Jusai

Discourse analysis can refer to a number of different analytic perspectives,
¢ Al Aldasll Hladll Cilea g o 20 ) bl Judas jads o oK

but what they should share is a functional description of the linguistic choices and moves

that the participants make to construct a text.

ol o 35S Uil ey g gy 3 sy g il U il gl Com ) i of s Le (S

Focusing on learners’ use of syntax, Kern (1995) noted students’ lack of concern for
correctness, consistent with what had been found outside the classroom,

J;Ju@ds\jﬂbc@&aﬂbuM\Ew\emé\OﬁHc Lﬁ)*-d\ ¢l gM\e\m\sk_);&)ﬂLU
c‘éa»\Jﬂ\dmﬂ\CJli

but on the other hand that learners participated enthusiastically relative to their oral
classroom participation.

Aaghal) U gaadly agiS sl ) Aot ey Gl L ¢ (AT Aals (g (S

5ad@ Ja g grammer yal 58l syntax il ae ) g8l Ul el LAl o lilaal) ub\.uu&uﬁ v
A sll) asdiall AS LWL D 45 Hlaa 5 4 gl e gl ol o) (0 pged] eUadY) Glaaaty

j}jﬂ)h\}@)@}ﬁ@&}@ﬁuaiﬂ\e)s}hL._\Lbi.“n‘
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3- Conversation analysis 23 Ldlaall Julai

conversation analysis attempts to capture the language users’ utterances and intentions and
describe how the language 1n discourse is used to accomplish communicative intent.

Cogl 3y il 5 Zall alasid A Coom g Aol adiine dealia s IS il Einlaall Jilas Jslay
. sl sl

Gl bl Gis s AN & gaia gan 4 g oy slsla g (pxe (U ¢ guia g0 agaae Lo Lal 8 pai (2 e Jimy ) v/
(... 4sladdlee Lol s Cuny b sariind LU 4yl

for example, discovered the conversational routines that the learners used to accomplish
openings, closings, topic shifts, and cohesion,

CLaAally Al ey O lpasdind 1 Lalie Y1 A st il el GLES Ji) o e

Celulail) o sl pe oyt sl oelgdl 5l g s se ol L) die aadig ) ol jladl S v
2 aalig Bl smge (DL ali lin ¢ lelial S0 o8 e Cantilised Jae Cuna 138 Cilldall J 4 oS

A & g e

Interpretation < i)
Slalead) clily il o) AaDAd) ey < padil)

a process which involves interpretation of the data in a way that makes them meaningful and
useful for research.

sl Bk s e I Lglaat Ay ylay UL iyl e o

O3S 71 A s 4nlgd) e (e danll LedDIA e | ganiingy () agiSiay dglend) il () sy Loy ixy v/
skl Sl ons

a. Inferences about capacities .Ml e Gl

b. Inferences about tasks. aled) (e clalun

Gl sl e b ali) o AS ikl LS 5 WIS o Uadl) Cadlay Faladll YT
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a. Inferences about capacities </ & <laliliu/

Inferences about learners’ capacities are made from process data when researchers draw
conclusions concerning what the learner knows about the target language including its rules
for use and their processes and strategies for using the language.

4 yay Loy (3lati il () sialil) i Latie cilleall cilily (e DUl 58 Jga colalisinY) (adatiul L4
Aall alaiu) die agibas) jiu) 5 agililec 5 Lealadin) 2o @ Glld b Lo ddagiuall 2all) (e lUal)

For example, if the process data in Figure 4.4 were instances of dictionary checking in an
electronic text, the capacities responsible might be a mental lexicon lacking the particular
words that were checked.

S el (e sald (A Siny bl e B jle (e Y) £t o) pall 8 Glleal) ULy CulS 1Y) ¢ Dl
R PRENEIP A |- LR BN | GH PN PR SR | FeX R L3 [PE N T SR R " Y WON I I

(nma ol (A dbme QS e @l jaill aae e cilleal) Sl JOIA (a5 gaaSH U ot Ll gl Lia 3 sl v
Oe ) Aalead) @lli |5 jal g2l Ml 2ae (e U pudy Ladie i ) Lgrilaa ) Ltan 55 e anall ol (e
Liia LIS o34 48 paal iy COUall oY el ol ()5 33l o Sl e gt Wild (Jelal) Jidas JDA

b. Inferences about tasks plg-<l (& Slalific)

The second type of interpretation CALL researchers often wish to make concerns how the
task influences learners’ interaction.

e gl A, LAY 88 b ey Lo Le CALL b ol o i ol e 301 g 5

electronic discussion can be a good environment for fostering use of more formal and
complex language

Olie dansd g 4l i) 32l jiny odine 431) | oﬁ:.oj@u))::\s‘:\ﬂe\dﬁu\ﬁ)ﬂﬁdﬁ@d)ﬁﬁ@jﬂﬁ?\ﬁ&@
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((e) s}au\D

Advancing applied linguistics
Ailanl) iy gadl) bl
L2 learning tasks 45Ul 4all) alat alga

The study of L2 learning tasks 4l 4all) alai alga 4l 4o

Applied linguists investigating L2 acquisition and teaching conduct research attempting to
reveal how and why instruction contributes to development of L2 ability.
ol 13 5 (ol e Catl ey 12 A Aalll i) 5 Gy 58 @l sl Jsa Uiy Alatl) 35l elde G,
L2 Al Aall 85l glat b 4 il

Over the past twenty years an increasingly promising approach to instructional activities and
research methods has focused on tasks that learners engage in rather than methods that
teachers teach.

el e IS 38 Gl il s Lpagdedl)l LD ae ) gl gl Gl ¢ dpalall (g pliad) il gl (520 e
- O sabaall Ly U 3 kall el e Yy DUl L o 5Ly 3 Ll

tasks must have goals, and that they are carried out through participants’ engagement in

goal-oriented behavior that relies at least in part on language.

e aing 53 g Caagl) eai gan 58 sla 8 (S jidiall @l ) DA e oy @lld g ¢ Calaad algall ) 56 ol cang
Ca Al laa¥) Joa alil) 138 jeaide S () agie callal & (paa ald saaldy Gl Ol (e calkal S v/
Al sl (ed ) (el drpay UKD e ago a8 o) g4 ellie 8 cangdl Sy alall 8
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Task evaluation plgal) ands

Three approaches have been used for evaluation of such tasks (-1outcomes, -2 instances of

negotiation of meaning, and -3 three dimensions of proficiency)

A oY el Jsa (il a1 ¢ Al Alanall 1) ) algall o3 il ol A3 aladial
( IEN :\:ﬂm‘
1- Outcomes 4silgl) Alaaall
The first is to assess the learning outcomes of learners who have worked on the tasks ( the

results of using the task and how it helped learners learn).
e @l el (oS 5 dagall aladiul =il ) algall e ) slae e aDUall dpaledll o lanall ayii 4 J5Y)
(3
2- Negotiation of meaning  sixall 9> (ilAd)
The second approach looks for instances of negotiation of meaning in the language of task

participants.

Aagall 8 (S lial) a1 b iaal) g G s 8 G Al Ay L)

The sequence of drawing the learner’s attention to a linguistic gap, and then resolving the
problem is taken as evidence that input has had the opportunity to be acquired.

Lot D adl o e Sl s RICEN o« (455 ke o8 ping ) 5t 550 1) Ll o a5 15 )

.« e

CJial) & Jamdl IS5 Ly jA3 5 Ledagat alus g I3 (S LalS g5 oy Lo I e LaSY) Jgn 5385 WS Jiny v/

3- Three dimensions of proficiency 3sUsll 450G May)

A third approach for evaluating language tasks is through the criteria of ac- curacy,
complexity, and fluency .

ABal) 5 adeil) 5 Aol julae JUA (g b A sill) aleal) ayiil A5 3y

Skehan argues that the goal of task-based instruction should be for learners to develop an
effective balance between fluency and accuracy and to become able to increase the

complexity of their linguistic production

On Jlad 03 58 aam ol Gl g OOl Jal (e g8 algall e aainall addaill (e Cang) o 5Ss of cam GplSa J s
(Sl iy 5 423 4 deady Ui 26l g gumsa ) (5 93l agalii) adat 30l ) o a0l | paaay Ol 5 48a) 5 AU
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= L2 task description Ll 42l alga cda g

Regardless of the method of evaluation for tasks, the objective of L2 task research is to describe
tasks in such a way that teachers and researchers can choose and develop tasks that can be expected

to produce the desired results when they are used in research studies or in class.

Gl (8 48 oy pleall Ciias] s 12 4B ARl olad alen Cigag (o oagll (8 ¢ pleal) i A8yl e il sy
LGl b gl Ganll il aaaiad Ladie 5 gayal) it sl Lgie 1 5% o (S il aleall quin g5 JLial (e sl

Categories ¢« Features
Q! :I * 4 ‘ :! -
Code complexity
(Aol = 2 ) ARl adali sta

Cognitive complexity:
SN Adadl) gaa

1) Cognitive Familiarity
S Ay

2) Cognitive processing
4s) 5y Alaald)

Communicative stress
syl agal
a. Time pressure
a3l agad)
b. Scale
i
c. Modality
s

3

d. Stakes
Gldlsa o) 30 e

e. Control

psal

40

S algall pailad cu Jsa
Definition
il s
Syntactic and lexical complexity/ load and variety

(tmgeal oyl 5 51l gl 4 gm0 ) 85801 g o gl / g gl g (annall aginl

The complexity of the topical content
(sboall oo O o) e ania ol g dagall & siage db i) (S g gall (5 siaal) el

Familiarity of topic, discourse genre, and task
L dagall 5 HUaall & 535 dagall £ gam 50 Ja ) dageall g ¢ llail) £ 55 ¢ £ g gally alaly)
(pede 22> 9o g By y2a

Information organization, amount of '"computation" required
Clarity and sufficiency of given information
SUarall Cila glaall S g = a9 9 Axslhaal) 1" Cililual) A g ¢ Cila glaall aali
( Aagall ai Gl ghadll g Sllaal) 230 Jiay )

Degree of pressure in communication
:Jlaiy) & agall 4

How quickly the task must be done
olbal) Lagal) Jlad) de ju s 2a

The number of participants and length of texts
wagalll Jsh g (nS ldal) 230
The speaking/writing vs. reading/listening contrasts
ELaia) / Be) Jall gl Jilia 4SS / Eaaail) & glis
(& sl 5 06) 58 ol 4S5 Caal (e o e a Jb dagal) Cisiaal)

How important it is to complete the task correctly
IV (sSs 7) laall (55 ol Jine 48 13 iny ) gaua JSd dagall JlaS) et s2a
(=
Amount of influence participants have on the task
Jie degall (8 aSailly Ul s Aagall Ja (iny ) dagall B S jldial) gl i) das
(deeal) alaY o) ol sl ALl 5f unal i) aladin) 4y yn abglac | 4l

L g gall) ABUKY) g 4 galll daLiuall oA Abailly 3 gualal) 3 AB3adla
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Three stages of task based language learning : algall o daiaall dall) asletl Ja jo 4530

134 Chapter 5

Task condition: Task features: Task condition:

pre-task activity ¢ Code complexity post-task activity
¢ Cognitive complexity
¢ Communicative stress

—>

Figure 5.1 A three-part task process

a number of operational issues need to be resolved to move forward.

L aall leda gy AN Apbalal) Jilaal) (e 22 cllia

One is the need to take into account individual differences in the analysis of task-generated
language.

aleall e Il Gl Jdas 8450 @ (558l e Y Gae 3aY) ) Aalall s Was]
A second issue is how to empirically evaluate overall task difficulty.
Aala) algall il gmaal o i o) ja) 488 o4 40U Al

A third issue is the need to take into account not only the features of the task itself but also
the “conditions under which the tasks are done” (Skehan & Foster 2001: 198).

5355 ) oyl Wl (S Lo plgall ailimdld o il JLiie V) g 339 ) dalall oo 230E) ALl
1aleall Lgin

“Conditions” here refers to what the learner does before and after the task that may affect
the way the task features are operationalized during task performance.

e1al oL algall O e Jundi 48y 5k Mo 555 8 ) 5 dagall ey 5 J calldall alady Lo ) Lia Mg plallt s
o)
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The study of L2 learning tasks
AL 43l andas alga Al g

<» Why TBLT? ¢ algall lo adinal) dall) anlat addiied |3lal

TBLT = Task-based language teaching =  aleall o izl A2l ailas

TBLT: is an approach which offers students opportunities to actively engage in communication in
order to achieve a goal or complete a task.

Fege JLS) 5 o (3aia3 ol e ) 3 el 48 5Ll b OUall gy el 5o

In TBLT, students use language in tasks to improve their language skills.
A salll agi Jlge Cpmen] aleall 8 Zalll DUl aadivy « TBLT aleall e aainall Zalll olas 3

s TBLT piie Wla) (e ) lbansd) L L

1- Relevant to learners’ real-life language needs. s siad bl 4 sith cialinyt, diteis 4/

ety 388 ¢ $lanall 53l Aali (po DUl labaialy 33 Y 4l Aol 5ol (J gl alana Janll 5 sud v/
B¢ @y W les ol o) o) sl sl acUaall i mi ¢ e sll Lilalialy 4l 283e Y 138 o) CiSUA)
el sladl (8 Saeluy e b aadY

el ) il adat Calaaly CoOUall cilaliiad Jay j 568 TBLT aleall o aainall Aalll ada) dpuailly Lol

O el (e alla) 28 Dliad ¢ algall 8 Auxdl 1) 5l dga sall Bliadl Aad gediion Y dua il agual (O ()

Sl il o Ay (D Lag 3l lall pumn 3 S ol 55 o) 8 5SX damy 550 5l candall Nl )50 sam

. i) ) slal) Ay Blais algall 3 playing roles J)sa¥) caald 131 ¢

2- Tasks are motivating. &jdss alg-all o/

I3 aa dage context Al o)) Ablud) ol jualaall 3 U S3 LSS aa it g Ul (s 93 (pe 23 5 algall v/
pee it ) g marginal (iege 430 llall 28 136 ¢ QlWall determine the identity 42 9e was3 8
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3- Tasks allow focus on form/meaning. vy JS& Ao S ill peiii slgall o/

W e s 5. cing ¢« ed 4 V) JKEI 5 Bal sl 5 (G gualle 4y gall) JKEY) Ul ada L ae i lgall v/
- lrall 5 il a2y el Callall agled 6 ac s LS

4- L2 language production is less stressful . 3bg] Jif 4l dilh gLii) o
AU ol Tas 4y sy 331l o)
Z A gm ARl 0 gu ey Vs almall () pacin Jash b Ll A 5l J gaadl) 8 Ul ¢ Jaal) o gl v
. stressful 1aS a5 Ua 5l ye ol i jsaall o acUaall o) s ¢ Lpadl ) sleall 3 Jocdll
less 1abeal Bl () sSau s opil Aliag @lld () Kand algall Gaskh e s e Juadll 8 I3 e 131 oS
C e g ool 2 yae el s L (pad 0 5ail) 138 o)) aley aaendl O stressful

5- Learner-Centered bl Jsa jsaaii lgif

leall (a5 Fagally o 582 0 allall (g oy 5 ¢ s abeiall ) el g sy ailall e g 5ill 138 7
T sis 75 O pleall gan a8 OIS (e s ¢ alaall e lale 58 5ill S 288 Gl (& Giasy S LS
oleall s3a (31 yh e Awdiy aalel) 31 e g8 allalla (1 Lale
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s Before we can move forward in TBLT, a number of operational issues need to be resolved
LudLddil) coSdiall (e Jad glind « TBLT plgel! Ao Lainals M/P.L«JGJ Ladh aall (1 OSali f o

1- There is a need to take into account individual differences in the analysis of task-generated

language.
aleall e 2l Zall Jalas sie Ao i) 55 al slel el dala dllia |

O e 35l o cang 43 (ol ¢ b e (e Juad) (O @l ¢ DUl Cl 508y B 5 5 Glligh axi v
DAY o34 Ble) g CancaY)

2- How to empirically evaluate the overall task difficulty?

(Ln Lo it iny ) 8 L pa aleall b g Jana ol oy S - 2
s siusall e Ll (g ST Lgani Cony SIS ¢ Al Lelig s () 5 AT 5 dpnm dagall 038 O (5 s Ol (mnid v/
., aadlall A3

3- We need to take into account the conditions under which the tasks are done.
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Task Phases 4egal Sa) 0
i) e algeal) (ke Jal e ¥ i

134 Chapter 5

Task condition: Task features: Task condition:

pre-taskactivity | | ¢ Code complexity | post-task activity
* Cognitive complexity
¢ Communicative stress

Figure 5.1 A three-part task process

1- Task condition : pre-task activity . dagall Jaile ddad) ; dagall Al
2- Task features : dagdl Jailias
e Code complexity s sl 2aail)

e Cognitive complexity (S| oY) sl
e Communictive stress 4dbayy) 3241

3- Task condition : post-task activity . Aegall dle 1adil ; degall Als

sk 3Gy dda yal)
Pre-task phase : 4ag) Judls Ua 1o

Prepares learners to perform the task linguistically and cognitively.
LS 5 Gsal degad) o1aY OOl 6 gh

E.g. doing a similar task, providing a model answer, or providing planning opportunities
before the task.

Jagall J Audalads pa jh slae) i ¢ 23 i Al slac) ¢ 4giliie dagay aLsIS ;e
o R A e ¢

shin o)) Jal (e Aand sai Ala) atellac) sl ¢ Lale o yaill Apuld) dagall dgilie daga agalans o LSy 51 v/
agadil Alacy 5 Sl SN 8 ) 5 dua il aaelac) gl ¢ an Lo 4nilud) dagally oLl die (g3 shad i
- Aagally oLl
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< Examples of pre-task activities : dagall Ji8la dhaiiy Al4|

Speaking activity.: Lolsa Sy sad
= Students are introduced to the idea of balloon debate.
i) AsBla 8 S e il iy 5 oy
Oe Crre 30 Jany (sl 138 0 Gl ¢ eladl (8 ey ) sl dpesiile sl sl e 4 Sac Jlia 128 v/
GOS8 Lo G dlaiall & HA 4y aada) e g o) @ glhaall g ¢ ag\ﬁ‘;m&@ie@dﬁu@&&%
Jala 5yl 5 sale day Jals Oslll) Jadia JATy Sl JATy )5S aaaal | o (5 5 o)) sl (i)
((oSall Jaalis (pady aeld g0l ) cpuall 8 S
= Balloon debate + focus on modal verbs (If X, you might die)
(Cagad 288 ¢ X 1Y) Agdapdd) Jladl) e 38 Al 4 ¢ elld) AddLi
G ¢ Jraiall (858 ¢ anall (358 ) alaially (0 s sall GaladY) aaey Cile gana ) Ml andy v/

O b 4e senall Jiaall Gadidll o ga s dpanl o Eaanilly (5358 IS o a8 Gag ¢ (& L. (Sl
- b ... modal verbs 4uaill Jledl! aladiuly

(A a5 2Ll ol 8 Gael 5 AL 5 Y you migh die Osisady SUaiall Jay 8 iy {f 13))

IKCRMN U (oelidal s At A8y yha (5 8 Y 5 O sl Jandia (Y (58 9 288 g 1))
Lealasind 3k s modals 4xda y3l) JuadY) GOl ailad o8 dagall 038 (e Caagll () gl <1

= Balloon debate + focus on ideas (giving each student ideas that s/he can use. (Rod Ellis)

(el ASSay LS8 Gulda JS sl ) JUSEY) do 58 i) + ¢ olld) A8l
- Ul L ac s 55 ,SAN a5l Jlall 5 dac lall HISEY) (e el (Ol 29 v/

. salall 5 pualaall d Jsaall L85 a sal) leall (ailiad e degall da Gy ) 5iSal o6 @lld ey
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Focus on language (form) or meaning ? (—z<l o/ JSI ) 4Gl Ao S 4l
L2 learners find it difficult to attend to both.
((inalls IS ) | Lo ) O sman O (8 A sma A A5l s 1o 2

il s JSEI (e J8 ) L) 4oty o) e (msn Liams e Joa) 53 Laic v/
(o 55 5ol Jud¥) sed, ing, s, 4e ) I8 s 4k il Qi) g ad sall s cilal€ = JS)

A alai) RN alaie 8 13¢5 ¢ ) gall i) Jadh taal) agdl igh Jy o galll JSAN e 1,88 S 55 Y Ulal Ll
(sinall s IS0 ) Lo (i) (e paa) b 4 gmaca (sl Sle

This indicates a need to find a way to draw learners’ attention to FORM while engaging in a
communicative activity (meaning-focused).

o 80m) leal g ol 8 38 Laall U JSall ) CooUall sliii) cdal 48 jh alagl S dalall 1 13 Jay
JEIUPTE TR I

- Explicit vs. Implicit focus on form sl S Jlde el S 4l
wlibsal) il gf pibual] S0l it

1- Implicit focus on form: JS& Je (bl e ) e 3S 5

= [Learner: Norah play the piano
» [nstructor: Norah plays the piano ?
= Learner: Yes, Norah plays the piano.

e O iyl (e S G Ll & ey 0 (59 0 jladl sl ae dalgdind 48y yhay Ul A gie slef aleall ol YV
JSAll el S 5 5 1 | e IS8 aleal) sled s Uadl) (IR e i 5 ¢ play 2l dasadl gl § Ll
- 88he e A8l () salahy gl g1 ¢
2- Explicit focus on form: J<& e (8l ) z pall 35S 53l

= Learner: Yesterday, I visit my friend.
da (sl )
= Teacher: You should use the past form ‘visited’.
(513) A€l bl JK) a0 bl ; aladll

(k) ) el S 50 o 138 5 ¢ allall Uadd yiluall aleall mosad sl ¢ GuSall s JU) 128 8 v/
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(© o palaall g ) Adira paibad Cpaali Al g dagal) il i ) Lo dageal) 3 4000 Ala yal)
A A :\JAJAS\
The post-task phase : _4ag-ol) 3la da 1o

¢ Task repetition (fluency, complexity, and accuracy)
(3811 5 ail) 5 ALY Slgall I S5 o

_A3a)) 5 agaill 5 AN e a3 Y b g dia el Gl Aagadl ) S Wiy dagall el axy v
¢ Reflecting on performance (write a report)
(L8 AES) 1Y) e (Sl o
alac candal gl 13la o sl 138 dag (8 Cana 13le Sy () DUl (e caldal ol LiiSiay daguall 6lgdl 22y v/
38 5 pualall o) bl ¢ Jatad) S Ja Lgiaasiad Sl 4t Y0 alee cbillaadl
% Attention to form
J]aEll plaialy) o
S 3al L) seity al o) W sendiind) il 4 sl JKEY) e Ul ddBlie (S dagall sledl 22y v
Aaal all

-Write the rules of a country of your dreams (to foster future tense use) — Such tasks prompt
students to use the future tense.. Other tasks prompt students to use different linguistic
constructions.

alasinl e Ul Gansalgall sda Jia — (Jiitsal) 8 Jadll Ao aladinl 3 5edl)  clodlal aly il 88 e caiS) bl

Adlide By il Sl alasind e Ul Gand g AT dlea llin g Qi) S a3l

o How can IT help? <laslead] by o 4i<i so Ll ) (Say S

S el 38y pem gl sl 5l IS e i Y1 8 Gy ) Calldall (e ol 38 gl Jle Ja e DS
Lagall ¢1aY LS) ol 5 Ly sad calldall ¢ g5 dagall Jile Ala yo () ST 0 S5 LaS ¢ daguall Jal o aen

Reading/ writing / listening /speaking-stylistics
ol Cullud 5 / g laial) / 4US /36 all calldall alad algall (o)d Ul

S (edal ol Gl 8 e ) Game & sage o 585G ) L Aliee Al 8 o) o) calkas () WSy ¢ Jla
oxaall Cilalbadll 4y alll Gaibiadll 4ddlio 2 LIDA Gas | Alire Ddlas (8 (s phile atpllac ]

!
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((V) symn)

£ g Jaall g <l Jlall g g puaill) e L) (s ¢ A gind) A0 e Lja iSla JS o JLailly () giall
;ﬁjgﬂ@ubﬁmg\ygﬁw\”umeﬁg,,,3333&&4&3\&‘2&3\%\9&3\3@
B Aa ) Aagll Lawada (ia ) Aglall cilalhuaall (aadia (e dla Siad ddma cilivial Crads (oS3 38 g

Corpus linguistics (siel) <bist!

GiSiLa 3 jad clll B CiSila araad (aadia (e ga 43D day JB g8 ¢ ¢y glall (e W € g ¢ DAY Adhaial)

ay S35 lal) clli o) AalSl) el ¢ 3 Al CBAl) aman U jgdis caad) A 3 Lina Alay g Aals

OV La) ¢ S B puand il g J3Y) dia G gial) b o AIDA (e ALl A 3o a5 CiS g (g giall gl A
o s i LS e g Ly g g Mg a1 108 ranal s o 93SE) apan g

s Oiall Al g e Gl g Jsdall 38 dedlall (e £ g8 A A ALY
¢ What is the most frequently used word in English ?

04 5ulac) A5l 8 ladin) Y ALK o Le o

34K o) ( The ) 4«lS Sie ) ( English ) 4elS Stie Ja ¢ & 5ulaiy) A2l 31,0 0 jm 3 <) oale s f v
¢Agale 445k sl oda (S5 ¢ Laladinl FEY) L (The) 4alS o galiiel ¢ Ll (e b 2 4 good

el 138 e Aad dgale Ayl #liag Gl

*¢ What are some collocates of the word X in English?
€ 4 alaiy) ) 5 x AUl KU agdadlll il el pany 8 L o
X= (M) ) = 4alS o Ly daly

Collocates = 4ukaill) cila Piall

Aime GLlS aa Bale (33155 Al el Gag s sl cildall ol JuadY) ol il elli s 4pdadlll e (D) v/
Cld N Mla g dima ddiaganl ) Gpre g G and Jie Laxg o) Leld o g 4 5alaiY) 8

P Jhe siSall 7 )k
best J) 0¥ ( the best partner Jsii O 3Ll (a5 « the ideal partner (Jiall <l y3) ) J 5 salally L)

(the best friend Js#  3ale friend ae 20

C e dau Jf o JLal e (K15 Ysia 5aY) 058 Ua s day Jofild Jier (adl Ja 1aag

S0 3l L e Jlaal) oY
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238 A V) ol e ) sl iy 388 ¢4y G g peibe (335 Bladl Jlsad) e Cumn 4l 8 Cle ) e

AN ¢ AN ale Gl lin G s 43 05 miibe (385 O s i) B wgiSTy Calias Al J b JAY) 5 AaS
sl e e e dpade 48y jha (e Y

¢ What adjectives collocate with the word X in English?

() a0 i) P syl AR 8 ASlall Al All e 3D il e o

¢ The word ‘tendencies’ is associated with negative/positive collocates?
Q@Bﬂjﬁ‘/@hm‘—‘ujmmf@di Sig " dﬁa"us o

Lg 5 Ll LS o3 ()L Cms (oaralld ¢ 13S0 A 35 ol Jgne anal Ja 0 138 J S ¢ Jgme 4 v
Al il ey Lails Lo i Ly (el J s immll 5 (Dl il onl Jge ) Anla) il iy
Agale Aula) Cad Lyl 028 (815 (e Jlasidll J gua)

o8 b il oLd (o)) 4l st e 58 5408 Conall ama Haiaa ) allas ) rling Canl) g AN e g sl 18
.o).\'a\.;d\

Corpus linguistics (sial) <ibigt!
Definition ;< s
CL is “the study of language based on examples of ‘real life’ language use” Mc Enry & Wilson

smadis 5 5l Gl Al gl Blaadl Aad alasiin) (e Al e 338 2) A )3 g CL o siall iy sal

49




Adlal : daa (1A G gliaal) + ) Cila gada ) (SN Jujallae s [ cila glaal) A0 g 43l

1 Corpus, 2 corpora (e daall g ¢ aal gl (yial)

Pre/post computer era  AgaSll pas ayy J8
—alall (KYY 6h‘j@&‘\“}j&d&tﬂ;?ﬁuﬂ\ﬂgﬂ‘ﬁjce‘ﬁl‘d\jkedar\u;@\‘)w‘_gawﬁ\ U:\"LUTH)‘A

Aga sl i laadl pe T Jila (33 ¢ corpus e ol Lede Bllay <l Jlaall s CLAS (0 pdiin pdii o) o (g sing
s i) 5 adansnall iy 2l g dadiinudll

. corpora  ewd Sl U WA S 139 ¢ corpus (e oamw (V) ) g cile Ll ol 1))

aals (fie A4y gle £ 040 5 Edward Thorndike. ¢bis i) aan V4Y) ole (& =
¢ &l Jad 13lé ¢ 4.5 million word corpus

He wanted to see what are the most frequent 30,000 words in English , and also he wanted to look at
word usage and language change !!

ARl il a5 LS Aokl & aay G ) 4l LS ¢ A laiY) Aalll s SadaS Yow e ST g oy oS

il S 5 55 asl) O slall 028 (5 5 o)) LiSay

Gis e VAYY gl elly b LSl aadid

138 s g < gl elld die A3l & yad ek Layl
cosd

- ol ahalls ¢ (e A AS (gle €0 @ i
3

e — e >
&—-_ ;'- - . . < < . < )
~—— 3 » stedious S e S Ji Mew WY
o . . l2a laborious

BNC: BRITISH NATIONAL CORPUS
LLION WORDS, 1980s-199)

Wl ey ) Alain o Ldele JS6 o ) U

2S5 ) Jmdy cangil) (i
iyl Jaa b shee il Galad) (umiy
- Osiall

ke (A Jsea sl 2l (ge 2 sana 2ac Ll
iy il e Jpanll s Lehdas ) clalsl)
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DA Gulllas e o pdalaally 393 gall a0l o jualida Apdi das s

‘ gu\}g\&uﬁg\@u‘y\bw\w‘ﬂm}sgﬁ};;g & Jsb msalll Gary ¢ Ui sa 2aa3 A1)
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OOkl ) G Slall &) 8 o a3 8 6l) 200y diad ¢ 023 IS e gaaS), Aalll 038 Jila 8 4iSlall sacLsall #lins
s I Al Sl G il Sl Jsa ) s s s SSIYT (5 8L ¢ CB I i (A5 | CLalSl) Sl (4
Lealadinl a3 (pe 5 ( COrpOra Cisie lenan s ) COrpUS 2als (fia 8 lgna g5 amy go a soaill 038 e Ly
Al o LSy gl Aglay (e ¢ Aalll Al )3 seae ) AN Lo iy il 03 e pdag i saeSl) e dalll 4l )
DY) e Lealatind i 5l ki JSA (e L)y sie il

Jalasi B ) \J\d\é}uﬁsjcb\ﬂawuﬂ\LM\ﬂJY\)SJQ&;@)J\S.\A@}\J}\SJ\C_\A;.\).\):J\J.\QJ}SSJS\UAM

aid) 5 gkl 805 ¢ L Tyl () sSns (llall 5 iSO ) AVl (e il oS 130 e ARD1 LS 5 4l 50
L lalSl Sl o) uSlal alald AT Jaal Ca ) 5 agadl e iKY

Corporad>i jgd)

< The British national corpus (BNC) (2t nll i gl (il
% The Corpus of Contemporary American English (COCA) 5_yalaall 28, 5a¥) 4, julaiy) 42l ie

% The Longman learners’ corpus (learner language) ( Gl 42l ) Cpa lall glati 6l (e

dssmJ:muutsomu@guuucwmomugm‘muau\owcsmo\ou\)\@mm .
d\;n LS‘ u\;ﬂ:u.a.qj GlalS e U\S.o\)ﬂ.a 44| LS\ ¢ ‘\_\.\H\ L_iLA\JA.h.ny‘} u\;lkm.d\j LIS s 4_15 ca;.u u\
Mdﬂ\gwmwu\;‘bﬂ}uw@u@@xu\)udq&h J;\}uugchhﬂ\@wu
UGB PG PSP I DSV R R B IRt B T Y PO PR (RIS R R TOE S
& ol iyl
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Categories .(g3all lid
Criteria Jel) Type 4= 5
Native vs. Learner
User ?M\ . ‘ ‘ .
) il o Lid ait 3 13 Ll native ‘ijm\ e sa 1Al adlal) e@i,l' Sl S ¢ e 6 )
oob A giSal) 43l agle A Canl g 4008l 4321 L3Y Jearner (Aa_m Gy e sed a0 Aoy aa ia OIS
) adall Gy ¢ all Al
. cial atiio (native ) 4 smud) (oY) 8Ll ; Jia
( learner ) I\pr...d\ :\:\S\ﬂ\ B\_'\ﬂ\}
monitor vs. Sample
Content
vaal) e ol Allall o3 8 sed AalS Call Aba EOG 5l (it o) Ak 4l 58 (5 sy S 1A
¢ j\Z\ASO}._\LMg}SHJSB\LJm;mc\j“isamp]e Glue ey
monitor aal )y (e e allall s2a 38 alila
. monitor ¢Skl 131 5 sample <ilé VL 131 : jlaialy
mono vs. Multilingual
Ll galal ie s saal 548 o s sing aal ) Gl QIS 1)
Language Cildl) daxia (fia ool Clalsae e S5 SS 1A Ll ¢ monolingual
. o dr oAl el Giall das yilia 3 peaiall G plall5 ) | multilingual
(rial) Al 58 LS e (e (e £l U 5f ) e (il (g i 48 e ol
iVl el g (2l el s (o (s siad 8Ll 038 5 ¢ Alma A3 5y 341
(DG 2aata e Lal abiasall () oS58
original vs. Translation
Source daa yia O sie U 5 ¢ original Wie Jis alal) it () sie dlla
3—u vaal) translated Lie J& Ja¥) e
synchronic vs. Diachronic
il 5 ansd A a3l 8 Al L€l e (5 sy el S 13
Time (e (oannd 4Bl oddaa 0 Y8 o) daaa ol IS 130 Ll ¢ synchronic
R ac o i8S g Ul (e diea oy Laas 5l Jie ¢ diachronic (320U
) Al Ca gl alu g adle A L g ge 5) ¢ Dl wDlu¥) U (pne
@\ \sseL; | \hSeLc C}AO:\’.A@JUL'!JAA 5l
plain vs. Annotated
plain b Gie e Jaaldi g1 050 SIS e (g giag (53 Giall
Remark Annotated C})AlA (o U_}j\:uaéﬂ\ e Aol ds\).» Lﬁﬂ‘ QSAS\ Ll
ey | el o) il o) Jad CilS () raia ¢3S AGSH E Al (jang slac) Jiay g8
Clidey calaal) ¢yial ol ) ol e o) g pane Jlaad Lilaily o) alinal o i ) ¢ dia
Gilbiadla g e lial

... economic 4xbail 4aS Ll Leba s 25 Eus money 4elS Jia
1y (i Y 50— by ) e et i) e 4Ll
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£04 o (gsindpmaly s LS ¢ B palaall 4y pal) 4 Jlady) A3l (e 1 ge (e A A5 ) guall @
_Y~\Y}\‘\‘\~ebdﬁuﬁjﬂ\gh&u&\jwo%
Oliab Lalai 4y 5 «ﬂ.’a\&a}_;c(search string)a”_mgl\ L\A&L@.\QU_\A.\M AV ‘;"J\ A< AU el

sections ¢l sie cand @& A <l LAl By sk e e Jlae A Lglaladinl e Gasi o) a5 collocates

UA}.A.J\&@W\M\Jﬂﬁféhﬂ&&p}(ﬁ%ﬂs‘cumc&bc&bw\j‘)c:@}h.qu)
o) bl g il 38l 5 il (e S ) e ¢ e 3 8 43 3l

CORPUS OF CONTEMPORARY AMERICAN ENGLISH o —— o

450 MILLION WORDS, 1990-2012 [GOWNHLOAD ALL 190 000 TEXTS {HELY) LOG TN  (HEGISTER]

WUST  CHART  KWIC  COMPARE | There are @ wide range of additional resources that are based on the BYU corpore:

Full-text Dawnload 440 millicn words of full-text dats for COCA {150,000 texts), or 1.8 bilicn werds for GloWbE (1,800,000 texts). With this cats, you will
woros) ] I have the texts from the corpora on your own computer, rather than having to use the web Interface.

COLLOCATES | Wikipedia corpus  Quickly and easily create “virtual” corpara from the 4.4 miion articles of Widipecsa (1.9 billian wards) an almost any tople - biciogy, Investments,
PR (NEW) cars, Buddhism, etc. Search these virtual corpors, compare them ta each other, and create keyword/freguency lists from youe corpora,
u
L RANDOM | SEARCH | AsseT { Wiord and Prrase Enter entire texts and see detailed frequency information on the words in the text, and create word fists based on your text, Click through the woeds to
SECTIONS @ SHOW 2l {analyze texts) see detailed information on any word. Mighight phrases in your text and have it search for related phrases in COCA.
B GNORE Fi  IGNORE Wored anc Phrase Search and browse the most complete frequency dictionary of Engish. See detailed information (all on one page) — definition, frequency by genre,
e R v (frecuency lists) collocates (neartry words), concardance ines, synonyms, and Wordnet-related words, all with useful nks fram one resource o anather
SPOKEN SPOKEN
¥
,"fgfz':‘.,, EEG“,,‘;"N. ‘ced Fraquency You can aiso dawnload lists showing the frequency of the tap 60,000 lemmas by genre (and sub-genre). Free list of the tap 5,000 lemmas in COCA.
NEWSPAPER NEWSPAPER Dawnload the 100,000 integrated word list from COCA, COHA, BNC, and 50AP -- the largest, corrected frequancy st of English,
ACADEMIC ACADENIC
SORTING AND LINITS ‘__ Cohocanes. Dawnload lists with the top 200-300 colocates (neardy words] for 60,000 different lemmas -+ 4,300,000 node/collocate pairs n ad,
# tc { infomaton ) comtect :
MINIMUM IREQUENCY 3 10 |
[ WHERE SHOLLD 1 START? ] [ COMPARE TO OTHER CORPORA / ARCHITECTURES |

The Corpus of Contampcrary American English {COCA) is tha largest fraely-available corpus of English, and the only large and balanced carpus of Amarican English. The corpus
was created by Mark Davies of Brigham Young University, 00d 1t is used by tens of thousands of users avery month (inguists, teachers, translators, and other researchers). COCA
5 8150 related to other large corpors that we have created.

The corpus contains more than 450 millicn words of text and Is equally divided among spokan, fiction, popular magazines, newspagers, and acadamic texts. It inchides 20 million
wonds each year from 1990-2012 and the corpus is also updated regutarly {the most recent texts are from Summer 2012). Becausa of its design, it & perhaps tha ondy corpus of
English that s suitable for looking at current, 0ngoing changes in the [89guage (see the 2011 erticle i Literary andt Linguistic Computing).

The interface afows you to s=arch for exsct words or phrases, wildcerds, lemmas, pert of speech, or any combinstions of these. You can sserch for surrounding words (collocetes)
Within & ten-word window (£.4. #il nouns scmewhere near faint, all adjectives near woman, or all verbs nesr feefings), Whith aften gives you geod insight into the maaning and use
of a word,

Tha corpus alse akows you to easily limit saarches by fraquency and compase the fraquency of words, phrases, and grammatical constructions, in at l8ast two main ways:

= By genre: comperisons between zooken, fiction, populer magazines, newspaoers, and academic, or even between sub-genres (or demains], such as movie scripts, sports
magazines, newspaper editorisl, or scentific joumals

Search a word in Google through time! o3 s \galxiiv) (S cisy JB g 8 dals oo Eal)

o ¢ Faaill 2Ladll Gind 53 NS thee i€ i lide <y

1811 4 (you e@\)@ué\]b

pronoun
pronoun: thee
e AR Aapail) 3 5alasY) (e AWK o oy seall B LDl LS
Origin
OLD ENGLISH Lﬁ \ Jﬁ)}b . as:“)k . "‘ . ‘53}
thé x
OLD ENGLISH thee Z "4

Dse e A aladial Cpm ) ) an )l Lia a3l

Ok Enghn 1, s an gt cas s 8 ¢ lan B ye Lgaladiad Aad S VALY Gle 8 ¢ g
Translate thee 1o Choose language 3 S deas s Ly pa alily Ty Ll PACHIIPRENV g IFTEN
Jal alasind Ld 8 e YoV ale 8 LealadinY alasdl 4
e . Sl () samg () o) el NLiaB 8 g il gl b san
. ¢ aapill il il

. Aedzic 4 Ll aall Aaly 45 ylsa oS
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Alalus : day g3 (7 ) cpa usliaal) + D) Cila ada ) (S AN Suiadlae1a [ il gleal) Ak g dall)

Mac’
fmak/

"uu;lfi;;;;;;i‘;ss\furan;r :thxse name is unknawn fo the speaker. /CA Sl e LA:Lﬁ e.);:mu L;ﬂ\} « Mac Als LA‘-"’\

Bl i e W Ve Lay) 8 ¢ e o (ol ¢ dand Cig yoe & s
VA e e diall el 8 e JS 42355 CilS
< 5aa Ly 8 VA 5 ) Jasall s e < il
. B P P R R P By L=

- | gl 8 ) liay Jy cannd 4 3l Jaada e
ke oy G g A TP o M A SRS Jax Al A5 IV Clansall maeald) e 83 Allal)
Transkat Choose language $ . KN 2 L@-ﬁ

RISH

Internet
/' intenet/

noun
Show less noun: Internet

a global computer network providing a varisty of information and communication
faclitles, consisting of Inter networks using zed communication
protocals

Oriain

ENGLISH

riter

ENGLISH

natwork

ASul L U5 internet el ) il e o e i
Ledl o) gaall UMA (e 2o ¢ allall dy gualal)
b ek s Liles Bl 883 5 5e S5 A
 oapdall Al aliles

emet 10 Choose language

Show less

Uses & functions (sial) il 49 cilo/tsiic

1- Computing: ¢.g. natural language processing: 4wl 4l cliles | Jia : dpugall b

5l Aad cuad 5 3 58 Al e Akl 4811 ) Adslaie Apepdal) 2l Aadlae Jass o) J gy el
B ol dzan ab g Jliile JS S (andl g ¢ A sall Blad) B8 ARl i el ¢ (L ) )
D Jie Jund) g0 JAgh
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s s s i€ G gl a5 4K e il ) S e b iy ¢ AS3 ke b ¢ Clal ) axy g
JSb e o (sl 0 4 Q) il IS e (e ey 4913 s 5 el O (e iy SV i 55 anens il il
DIUSS 20 G Lgat i oy s (i) o gadd (J8 68y aalas (e 8 @l Qi Gy ¢ gudage ) AalS (g Caay 2t

anla 138 g ¢ saclina Qb\ﬂ\gbu“m;ngc&;_ﬂ\ die g lgale k) frequency

(3 o pnladl g sunsall 13g) 3 ki ) artificial intelligence  =likuay) £ISAL

2- Linguistics: e.g. the study of linguistic competence or performance as revealed in
naturally occurring data (descriptive grammar) + Critical Discourse Analysis.

+ (Raba gl gaill s @) Lmgall bl 3 el g LS (g salll oo ol 5l A o JEall Jass e ccily gall)

.l gail) Jidatll

L 5 dm ¢ Lfiania U (g Aediiosall A2l e Talaic e 4a) (i ael 8 e o) il ae) 8 e Chaati ) Uiy v/
o2 2ol 8 Sl sl &) AduY Lellad liSax Giall (o (S ) W jedad 55 snaaSll A Lellaals oLl o5 Lenass
CAghea s didee 8 Gl Y 58 (e Leman o G IVl 5 clipall g aBiaY) 5 G gl (3 sk o axlll

4l b jlaall aladiid Sl S5 (e Al 3 Jia
e X&me Uiy e
o IT&X., (M@ Ui

o X&I Uiy

cuhh\)dsgjui&mju)gcw‘)ﬁiu\)hd\o&dh\ e\d@\)\ﬂ&h@a)u&um‘é\)u\_\j

Ladie at e Ui aendils 0 slaw 0 slinly s ¢ (538 (pa JASH 4Dl o jlaall () saaiiny (il oY 5 il 5 J 8 Jiny )
?@A\uﬁj‘gﬁwuﬁu\*m (JDAJJM Me dJ.II u)lﬁu)m“j\‘dnw\@mu)ﬁm”
cCantall (e dal) Gl o jlal) Sl LA aladiuY) (g2 ga

(aﬁu\ ;Luu\@d\ﬁj\/\e)ab.d\‘;ﬁd:\msﬂhd}bﬁac\))‘,\MQQM\M‘

3- Language teaching: e.g. ESP.

(41)\guu\udu\a)m@\éwbd}mC\))ESPJM\J:\MQL M\eﬂu@ L
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( (M) b palaal) )
CL and CDA

QUadll oa8il Jaladll g ¢ ghall iy gal
CL = corpus linguistics el &l 52l

CDA-= Critical Discourse Analysis Uasll gadill Jalal)

Goial) A Lakd qladl) st - Yo

CDA =How is X represented in Y source ? )
F( Vo) b (X ) i s
s Jba
(e.g. Saudi Women in Fox news)
€ A LAY (S 5 3L8 8 A0 g 3l yall Jidd s

€ oy yad) 3L b 4 sl Ay jall ASLeal) Jici (oS : i 5 v/
€ G el 58 8 A0 gadl Ay jall ASLaall Jiai S

(& ... sl ¢ g saliall Jiey a) | manipulated way <o ol L ol sais 5 ) geay Jidd Ja
% Agent vs. Theme

Agent= (sl
Who made the action sl a5 Al S
Theme = 4 Js2iall
The action made on them — &aall adde a8y 3 <Y

138 51 el il (g8 IS Jlad o 2 g ¢ A gmaal) Ay jal) ASTadl) 51l (e haay g gain g Ul )
the 13S Clad 3] jall ) 40Ul dapally jaad S 5l ¢ (aill 800 sa sall a8 i ol LiSaid ¢ g guia sall
Jady a5 e & sl ¢ agent Jiai L 31 alld ¢ 13S Jadi o) celaiul 5 135 8 Csas o) ((woman did this
Conih Ll 490 ) 31 5all 5l ¢ Dlia 03l agd eals 430 gl 8 oLl ) AN dapally il gl Lal ¢ CalaaY)
s Jaill elaly o s e b ) sl theme Jiwi 8154l a Saudi women a nowadays empowered 4daludl
4 Jrdall i Al

.agent & lelia die (o gall Tada ¢ € 81 yall (5 58l Jiadll sale 13)
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Oe el gasill Juladlly alatiley Cial) il gl Jlaa (8 Wing (o a8 Gl ) gm0 g 5 ) 1 0 palanal) (8 gaidl) adaia
peilati 3 Ol 48l paailly  academic disciplines language 4salSY) Clacaddll 4a) e &S )5 ¢ il sk
led pald Cany e AlKH Jlaialy ) Aadl) aladinly a1 Gl 2y oS 4 jeal ple U5 agdl l5 0 snVla s () sang Lasd
(4 opldae pe ) (el o

How ?2¢ «<\Uaill W LliCas axS

s b e

1) Collocations (e.g. look for collocations of Saudi/muslim/women...etc)

) el / bl /3 pad) ) sl Adadlll e 3G e il : Jlia) 4stadlll cile 35l

Collocations : string of words that comes together or associated with each other .

Leany adai jo 5l Loams e Sl LS ol o

CAalll e 8 Lgaladind ie (el Lpiany e 3815 3 LS o Liale LS 428l cila DUl v

il e e Lealadiul 5 ya oS5 asasia Ll (e ae Il ¢ best partner Js& Y s ideal partner Js& Wl : Jie

(A s Gl ¢ Jind ) 4 gl O W ey ¢ Slie 20 a1 4 ulas) AR e b

il Lo Ca el Sy 4BV (e YY) i

131 Lo 43y 4 sl s Slie 4y L) ol g8 (gan) (e ye (sl / alusa /490 gl ) J Adad) il 5B (je Canll die
aalal) o siall By sk e slal ells 3 LSl sda Jial o (oS A8 yra ) g2 138 Aalus ol Alag) <le 3N il
e

2) Concordance patterns: a list of all of the occurrences of a particular search term in

a corpus, presented within the context that they occur in.

MLl alies ¢ Gie 3 ( Saudi Al : e ) Cpixe Cany sellaiaal el ) Sl 23S, 20l ¢ A88) giall Jalady)
A edai (Al

. Alza 4] s 4d) ja g saudiMSL&\éat;g_;Mwjmﬂ\ja\)w\jdh“y\@.@&léw v

3) Keyword patterns: lexical items that show marked frequency in one text compared

to another.
AT ai A lie aal g pai 8 U gale 151 S5 o jed Sl dpaseal) 3 5id) o Ap ) cilalSY) Jala]
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Al a5 o o (5T sl Ainia e gl A3 s BLE (e A e el Leie L ¢ articles Y Ee day i Linie 1 e v/
i Jant saaiall LY 1 g3l G (e LAY Y ¢ 4ua sand) 5Tall e Al aal 55 4pa el e
- ARl G gl

hospitality 4iluall Gus ¢« generosity a8 ) ) SlalS jumatiun 1) 4 gnd) e (1S5 AN (g0 ged) Jaall v
. Losee anlsyl @l | intelligence ¢Sk

#Lalls cislam (Y ¢ religion cpl) ) 3 SlalS pmatn #1) Saudi - 4 sead Ge a1 Y1 JE

(... 038

« diligence S «sisters < saY) ¢ mothers Clea¥!) (5 Gl jianivn (Saa sl yall o (g2 sand) Jaall
(lala¥) (el 5

8 bnll 31 yall 33L8 ¢ voting 3 pell Cuypeal ) (55 SIS juaniog &1 A0 el 3 all (e AlSE U i) A
(... nes.... driving cars

I 5 51 Gl dagal LS m yms s syl Gl 6 dngeal oy S} LI g yes Angeal) LalS) Ll
gm0l ¢ guin gall s Blaay

(islam ada¥) ) Aalst Sads Ui

LS (e Canyy Cad G ¢ o gualaall 4085 e 4 i) ARl (e a8 s (e B g U JSE V7
: (islam)

: (collocations ) 4xBall) Lgila Plia (e il LAl Caad &5 v/

053 LS5 (islam nation ) i (Nation ) elS 555 WS (1) o Aol ¢ gl (e daild Ciyels v/
oy VYAVY @g&g;(islamnation)uajmﬂ\glybil»\ Gl e d2e u_\xﬁ(s@_%ALL:LmM

K o collocated 4« )Mia & &S5 2 La {.cy ‘f\a.}\ PRt Giaa_}\ A< SR ( E.AY\) ‘f\:_'i ‘;ﬂ\j nation 4
St
.k

Sl b ine et ) (Gakaiall 23U = radical islam ) (<iokis =radical ) (Y) A dsill sl

______ ¢ (o) sl 2D el ) @Sl i ¢ (i) wDL¥) s Al il ) Laali Al il e U
Aalal Al
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CORPUS OF CONTEMPORARY AMERICAN ENGLISH = [ -
mrssono [ =

ION WORDS, 1990-2012 [ cOWNLOAD ALL 190,000 TEXTS | IR LO@ e (RECISTER)

1 NATION 601 71873 0.84 597 I—)
2 RADICAL 79 | 13680 204 726 =
3 CHRISTIANITY 27 7144 3.88 8.19 [io e a]
4 RELIGION 225 27491 0.82 594 | |
5 POLITICAL 192 = 162305 0.12 315 -
6 CONVERTED 141 = 6662 212 731 mm
7 WEST 126 85076 0.15 348 | ]
8 JUDAISM 125 [ 2040 613 8.85 -
9 MILITANT 116 3223 3.60 8.08 m
0 | MUSUMS 105 9631 1.09 6.36 ™~
1 DEMOCRACY 9% — 26128 037 47 m
12 ISLAM :rd 10297 0.84 599 | |
3 INTERPRETATION 8 13015 0.4 558 ™
14 LEADER 82 - 43976 0.19 3.81 -
15 MUSLIM 80 16443 0.49 519 | |
1 CONVERT 78 r 4518 1.69 6.99 n
g

?)““‘\?” uﬂgkde)m L e usgaj gLl Al ‘;A (radical) S el cuad ;oelld ang

43| gial) Ll dada SR ¢ (ﬂ\zdlﬂ\ oJ}A\) LSP‘ *ECTOR | FER I RLITEN ( radical islam )
(radical islam ) Gl mlhias e yels Jll (a paill aaea (s ¢ concordance patterns =
Ga s a il S () el S8 DY) e Chaa Lpaany OIS Cus aliaY) Gany TR siSall Ty )

Gaal Cua e S Lan s L Gkl G 430 JB 5 23l e ol JS0 alSS Lgamy 5 L 1385 e )Y
(1385 Al 4 ) oY) Cladindl s 5k e

CLICK FOR MORE CONTEXT om

1 2012 SPOK CNNLIVEEVENT/S and in other places, and Cuba and in Nicaragua, the threat of radical Islam growing in that region -- is it important for -- it's absolutely important for

2 2012 NEWS AssocPress especially after a suspected qunman killed Jewish schoolchildren and paratroopers in the name of radical Islam in & rampage last month. # Le Pen and many of her voters link

3 2012 NEWS NYTimes , With its virulent anti-immigrant stance, has little presence here. Nor does radical Islam. # Toulouse is by no means without racism, anti-Semitism, crime or the

4 2012 NEWS NYTimes in our country,’ Ms. Le Pen said on Sunday, referring to radical Islam, * How many Mohammed Merahs are there in the boats, the planes that

5 2012 NEWS CSMonitor places like Saudi Arabia. That was the greatest contributor to the spread of radical Islam in the Maldives, says Dr. Naseem. # " These young Maldivians came back home

6 2012 NEWS CSMonitor minds of Westerners who have traveled to faraway lands to join the armies of radical Islam are usually confined to esoteric security websites and jihadist blogs rarely written in English.

7 2012 ACAD MiddleEastQ Attorney General Eric Holder's acrobatic refusal to concede during a congressional hearing that radical Islam might be a factor fueling homegrown terrorism became 2 minor YouTube hit.64 #
B 2012 ACAD MiddleEastQ less important than action it does not matter if it is Christian identity or radical Islam. We have to focus on these guys committing crimes. * 70 Of course

9 2012 ACAD MiddieEastQ s born of insanity. # U.S. policymakers' strenuous efforts to deny that radical Islam is a driver of jihadist violence have served only to compromise the American people's

10 2012 ACAD MiddleEastQ

11 2011 SPOK NPR_TalkNation
12 2011 SPOK PBS_NewsHour
13 2011 SPOK Fox_Baier

14 2011 SPOK Fox_Beck

15 2011 SPOK Fox_Hennity
16 2011 SPOK Fox_Beck

17 2011 SPOK NBC_MeetPress
18 2011 SPOK NBC_MeetPress
19 2011 SPOK Fox_Baier

20 2011 SPOK Fox_Baier

21 2011 SPOK Fox_Beck

22 2011 SPOK Fox_Beck

23 2011 MAG  ChristCentury
24 2011 MAG | Newsweek

the politics of their father, a firebrand radical who combined Iranian nationalism with radical Islam and hatred of Israel.22 Both were close to Mehdi Hashemi, @ prominent figure in
In the region, are we concerned or when will we get concerned with radical Islam gaining power through the democratic process as they realize that their theory of terrorism has
claimed tney recaptured a key ofl port. And at 2 House hearing on radical Islam In tne U.S., Repubiicans sald Muslims shouid co mare t fight terror, Demacrats

of social crisis that affects today's France, BURKE: But others insist that radical Islam has to be confronted. MARIE-CHRISTINE-AR: French people are afraid to lose their country,
of the defenses that it has to protect itseif from this regional tsunami of radical Islam, then you leave Israel exposed. That is why we must assure something which

We heve a beautiful view of Central Park. And 8/11 heppens here. Radical Islam, the presicent when he first got int office went on an apology tour.
Spencer, director of Jihad Watch and author of * Stealth Jihad: How Radical Islam is Subverting America Without Guns or Bombs. * Dr-Jasser-fatsss
view. This is the center of gravity against the war on terror, radical Islam. It is in our national security interest to make sure the Taliban never come

and, if we are, with you? We're at war with radical Islam. That fight is now in Afghanistan, General Petracus has put the enemy on

discriminatory. HERRIDGE: The Republican chairman who has been heavily criticized for singling out radical Islam for its Homeland Security Committee hearings fired back, PETE-KING- LRV 2
C HERRIDGE: Lawmakers were told that Jose Padilla, the so-called dirty bomber converted to radical Islam while he served time in a Florida prisen for assault. After his release,

C Today, we are now 12 shows before the final episade, " Radical Islam. " Tonight, we did E-4. Tomarrow is " Government Cantral. "

C people wanted to know more about the founding fathers and also the roots of radical Islam. Pecple wanted to know how did we survive the Great Depression? How did

C Politico in 2007. " There are too many people who are sympathetic to radical Islam. We should be looking at them more carefully and fincing out how we can

C 'to Marvam Jameelah, moved to Pakistan, 2nd become an important theorist of radical Islam. It's puzziing and hauntina. # Peter Beinart # The U nmakina of

aconoo0ooonooaoooooooooooo

> > > > > > > > > > > > > >» > > > > > > > > > >
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AT Jlia

(Saudi L))
G yeda ¢ dndaalll cle DUl jliastin uw\wdk(ﬂc ( Saudi )M&Jﬁﬂ\u@u\du\gw
08 A elial oy gaally daia gall cile Dbl 438y I 4ls) (allowed ) Ll (women ) (V) oY) dagll

0

. ALL 4ailall Caat daiia gall g ) 8 Lgaladtinl &l je dae Lol

- e | om0 | A |
1

WOMEN 41 [ 236962
2 ALLOWED 3 [ 45430
3 YOUNG 3 i 160331
4 THESE 3 585906
5 WEAR 2 27748
6 CARS 2 37928
7 THEMSELVES 2 95798
8 LIFE 2 318899
9 MANY 2 436855
10 MUNIF 1 8
1 SEPTUAGENARIANS 1 20
12 FRAGGING 1 23
13 CHADORS 1 - 51
14 FRATERNIZATION 1 - 91
15 ULTRACONSERVATIVE 1 - 128
16 . CHAUFFEURED 1 - 158

( 400 gal) Bi)d\ ¢« Saudi women ) CJL\..AA ?me L;_Luj dua ( women ) LS gSall Hual) ¢ Sl amg

las i) (e 40008 Lo ) Ailia) (5 A oLl 5 ) el (8 ran s 0 LS 01 il Lalai¥) A ) il
. L@:\J\:\S @JUJ C’_\&w\ Y

CLICK FOR MORE CONTEXT 2

1 2007 NEWS CSMonitor A Saudi capital, they talked about the issues of the day: the plight of Saudi women, elections, civil society, and domestic violence. # But now the

2 2007 NEWS CSMonitor A & minor teen rebellion. The Sultznah abays shop in downtown Riyadh caters to young Saudi women with elaborate bead work on the shapeless black robes that most wear when outside

3 2005 SPOK CBS_Sixty A keeping a tight grip on political power, Loosening that grip means more freedom for Saudi women, against wham there is widespread social, economic and political discrimination. Womens

4 2005 SPOK CBS_Sixty A heads the pediatric infections unit at 2 hospital in Riyadh. Like millions of other Saudi women, Dr. Munif hoped she would be allowed to vote, since nothing in

5 2005 SPOK CBS_Sixty A is hardly a feminist or a reformer. | RANIA-AL-BAZ-TELE: 1 think Saudi women live a life of luxury. Would you prefer to drive a car yourself

6 2005 SPOK CNN_Insight A It's ironic that young Saudi men feel so liberated by their cars. Some Saudi women see cars as a symbol of liberation of another kind. In many different

7 2005 SPOK CNN_Insight A it was only maybe three or four women. You See now how many? Saud| women themselves, they don't want to get Into this now because they do

8 2005 SPOK CNN_OnStory A case some of you didn't hear it there were about 50C, 600 young Saudi women, in fact, the age of many of you in this audience.

9 2005 MAG Newsweek A anonymity because he was discussing intelligence matters, says that until authorities begin to see Saudi women sacrificing themselves in attacks, they will remain skeptica! about the extent to w

5

2005 NEWS SanFranChron A
2005 NEWS SanFranChron A
2004 SPOK NPR_Daybreak A
2004 NEWS CSMonitor A
2004 NEWS CSMonitor A
2004 ACAD WorldAffairs A
2004 ACAD WorldAffairs A
2003 ACAD ArabStudies A
2003 ACAD ArabStudies (A
2001 NEWS Atlanta A
A
A
A
A
A

Arabia treats its women ane barely noticeable notch above that of the brutal Taliban? Saudi women can not vote. They are not allowed to drive. They can nat

o
-

resurgence of the Taliban, This administration couldn't give o thin dime for beaten Saudi women or oppressed Chinese dissidents or North Korean freedom fighters or the slaughtered masses in
veiled? Were you allowed to see their faces? 1r-\WRIGHT: Well, all Saudi women wear what you call an abaya, which s 2 biack robe, and

create jobs for women, including the setting up of women-only factories. # Many Saudi women consider these major steps in @ country where women are not allowed to drive

, some women didn't read them - they folded them into fans, " Saudi women have been passive for decades. It's difficult getting them interested in public

Muslim Kingdom of Saudi Arabia highlights the nation's refusal to issue identification carcs to Saudi women and laws that deny women the right to drive a car. When Saudi

-
~

-
w

v | |
o n a

meking It clear that women would not recelve representation in the government. (nz1) Saud! women need permission from & husband, father, or brother to apply for @
remains problematic. # Let us also recall that on 6 November 1990, forty-seven Saudi women drove their own cars -- an action that was merely forbidden by custom,
driving, but that the incident came at an unpropitious moment. # Odcly, Saudi women are chauffeured by male, unrelated, usually foreign men. Since the fatwa

the status of women In a few of those countries. # Saudi Arabia # Saudi women lead restrictive lives, Amnesty International, the human rights group, describes the

~

|
8 56

2001 NEWS Atlenta lives. Amnesty Internationzl, the human rights group, describes the limitations imposed on Saudi women as " effective imprisonment within the home. * # Women are not permitted

21 2000 MAG Bazaar scent. " The Beverly Hills Barneys couldn't keep Luce In stock because these Saudi women were buying 60 bottles at a time, " explains Terry. " They
22 1993 MAG Fortune ‘s not just 2 family lunch: The prince typically invites small groups of poor Saudi women (below, foreground) to be his guests. Photograph // Let's
23 1995 ACAD AcademicQs . Aljouhharah Almayman, a Saudi panelist, said the U.S. government instigated the now-famous Saudi women's motorcade in 1990, then abandoned the women to the retribution of Saudi
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1604 ACAD ArahStudiec narenarctiva are nraving nawerful farcace in chanina tha nevt nenaratinn of Arah leaders. 16 Yaune Saudi wamen raiecting arranned marrianac 17 and tha thaunhHul elnaiencs of vauna Arah ech
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CL & ELT
= Corpus linguistics & English language teaching
Ao alad¥) dadl) alad g () gial) iy gad
¢ A salad¥) ARl anded B ¢ giall il gad claladiiad -
1) Syllabus design ALl aras
Ol 4, 3la i) ARl e lie apeai b Lgaladind LiSey v/
2) Materials development <3y y gk
COUall sac Lisa &l 53l Lealadind 5 textbooks dawl jall il gl v/

3) Classroom activities 4wl dads¥)

Sllald jeudl e ila jie @Ol ellae) &y iy el e ity g g ge ST A Lol allia S 1 JUe v/
dagal) LK) Lg ) collocations “xaalll Lgila ySlia Lg ¢l ("’ s Al e Caal g corpus Crial) alasiul
&L e & sl booking ¢ Gkl Jie S @l elais ¢ Ld Key words

Importance : Osiall <l il dsarl

a. L2 learners and central/typical uses of a word.
Attt da ) gall) g Asabat) cilaladin) g Al dall) G

Siall 3l (33 5k e LS aladid 43yl CUall o
b. CL & grammar/spelling checkers : sJa¥)y sail) il88aa g ¢ giall by it
o38 Cind pen) dad auday i snaSll (8 L sad ol LDl dagaia 5 5 gnaeSll 8 AWK (S Ladie lal) (any

@PY\M‘;ALSY Aahlal)l A sda M@H&Q&m\_}}e 4,3):\3;_\‘2\
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c. Collocation checking : 4l cila Plial ge Gyl

il L 8 5

d. phrase finding - writing classes : 4US! (g3 — < bl Ja)

ALY Gavas U AL @l jle slag) 8 acly

e. Spoken language repository : 43 ghiall 411} £ 3 gicua

iy LeIBA (a5 ¢ 0 5iSa JSy 9 48 shaial) dfipaal) g dpadl) il gaaadl g adaliall CilalS s il jle pea o (558
f. Covers different topics : 4ilida aua) ga oty

.éj\ ...... daaallc a.glaﬂ\c Jlall )é...d\c a\:\;ﬂ uﬁ k.-.AM c,p.'a\}d\ e GJ:uu
g. Dictionaries vs. Corpora : (siall Jilia (sl 6al)
4.3‘5‘)1.40‘5& d&j\.@.‘n\dal.u\ J\)ﬁdmﬂﬂju&d\‘éﬁl.@_c M\M%Mﬁw\;ﬂﬂomﬁhwﬂu\m

u;y Oiﬁj\bM&dM&djﬂ&#ié@u&jﬂdﬁe&é(&m)wd&‘ya‘dj‘hjpopular
i) b s e IS e i el

.+ bl

=  Now we can explore COCA corpus online as an activity.....
( COCA= o pabaall 4y 3ulai¥) 45l (i) | Bl i 55Y) e COCA corpus <albiSiul liSay oY) =

Homework (extract X from the COCA corpus)- options are: collocates of X noun .... the most
frequently used word ..... concordance lines of a noun of your choice....

‘):.’\S‘Y\ PN ‘;QLA s XAaaaw!) ALK cala HMaa 5l jlall - (CocA corpus (= X PN C_);l.n\) QJ-)"‘ Qals
(J}ﬁﬂ‘d’jusl.@:\c jja.j\}:tals}JUi\‘é_'ag) uﬂ)\.&ﬁi\wy\%w Kﬁé\;ld\)a\.a.'\y\ ‘;ALQ Lalassal
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((%)b&t;d\)

NLP & artificial intelligence
Slihay) plSl) g dppdal) dall) cliles

NLP = natural language processing

Natural language processing 4suhl 43l cilbles

< Artificial Intelligence (slbwaY) ¢Sl

Definition: (sUkwaY) slSM) Ciy o5

An area of computer science which deals with the study and development of computer
systems that are able to perform tasks which require human intelligence.

2S5 callati il algall gl e 5 50lall 5 spal dadail yy ki g Al o e Jaloiy (2l 5 i s agle 8 Jlae 8

;(—;\.G_A\a&u'a:_jghu v

& £\SA #liad ¢4 language production 4l zlulS : S

& i 1S3 #Uia3 golving some problems MKl ans s ; Laay
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e Applications? ¢ (sthayl slSil cliplai Al

1) Visual perception : syad) &) 3

L J8 e el 3l e el 28 55 08 5 dga 5 adle 1ok Tay ellie (8 48 28Y (ads Allie die v/
. face recognition 4> gadla &l Ak anula 132

elibay) (SN & ¢S built up this system seliil a3 (5 s 183 ) ~liag (A aUail) 138
Gaob oo Aliles O sYS 6 ea) e HUaill 138 (Sl algorithms 4sbuadl clileall sy 33
C..A)\A AR PYEN| recognize 8 =i Cua OldsLl) C._“a (“LL:’ L?A 4aladiny Cameras <l Sl
RES

: Al Jla

Self-driving cars recognize people : o=la3Y! sle (o i 41l sabdll allasy <l

Lagh 5 AN Ol luaall 48l o5 shalacall @l oy Gl zling a slea s LS ol jlud) 30l xie Gl v/
Oe e g 4 pudl (ais g (8 k) adai 08l il gaad) g o lall 48] 35 ¢ W jlse iyt )
e LgaSadl e lilaa¥) oIS alkaiy 835 e <ol jld) oamy asall 5 ¢ (o i £ISA 2 lias Al algal)
de gl Aima 4o pn daadall 3kl A ae jull dUad et anald 8 La gead aleal) @l ool
L Gaohll abady o o3 6l 4y

2) Decision making (If X happens, do Y - Video games -Tennis)
(Tennis- sl lall - Y Jery o ¢ X Gaaa 1)) &l ) &1 JAS)

3l Aa o (ali () 5 el aglle 48 521l 5 ) s Aa ja S gl Dliad ¢ g JS Q) aN A (i v
S AV (i A (138 Jany a8 ¢3S Eaaa 13 ) s2e ) o3a Sl Gl ALl 55 sanel Sy Ll ¢l 8 138
AUl dgall b o ,SI e s 30 138 e e DU 3136 ¢ tennis Slie Gaiill el gl Cilall Ly Jans
e g i Judi ol (5 (e DU 8 aSam aualll () iy ) 1S Jad ) e SO0 e o i 13
(Y dams pd ¢ X Eaa 131 3c S dlina 02e B e s yae ad) Gl sall (5S¢ 13 5 aaaSl) (g oS ) gl

PSP I | PP PR TS

7 samsall Janall (358 o el e jus oaly 3o Caad JLay) 5 o) gaca Jaili Cogus 311 130 e Cidaiaa 13) L) Jie

o555 Lgld La oot (pm Apaall il jlandl oy 3380 131 ) ¢ el U5 gum o) L g o gan 4l (g 53 (3l Ll
CSAN e by 5 ¢ B (50 e de il Gl

3) Problem-solving  (photoMath app !!)
(!! photoMath Guki) Jie Jlwad) o »

G.Au‘),d\#JMQYJM\}QQ@QJ\&M@(:)%L’;M|c phot()Math uuﬁ&;ﬁcéﬂdécd& v
Aagiill ledal g allsal Ja 2t aal 5 43 DA 5 e o) o Jaliil) g 4ol Allisall gl adlaal) gad | yaalSU urii
il 1 A 50 Jlae 8 agall s gl e T 508 juaia) elilaial) 1S 130
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4) Machine translation. (google)
(google)Jisiien i malin Jia 4xY) dag ) w

o Gl 1 ol slae oa LS ¢ oLyl olSAL ity Lo L agall Ci¥laal 2a) o A0V G 301 v
DL Jle Al (g Tos ¢ fladll b aant cililas o3y o s (onsiill A2l ale 3 L 5 LS Sgas Tyal
OsSall A Ju i a3 L&l Lial) s lexical access (eaxall d saa sl & preverbal message
phonological (5 sall Jiaill als ja &3 Lisai Lgasi i syntactic component (s s>l
31, articulatory system (il slcac allai yie 431l Ly 4leal) &5 Waxy s representation
ol oS ) iy ¢ Al ol 3al e JB) 3 Caans Lol alall e alpas Cand 4ilealld

L Gl (J8 68 ) dan 5 Jie oAl (AR (e aa i ) e lihaa) o 1SA 5 i saaSl) Ll a5l

el el aa g WS ) ga cllels JS a8 gimultaneous translation 4iel yiell Slea jill zal

5) Speech recognition systems. (Siri!)
(Vs i) S aNSY ) a) dadis)
b O Jaay (o 4t bl s (5 m) Al 85k e (Slie 051 ) o stadl & Jlea I i () GlilSal aal ¢ a5l
Al ) liSay o Ll SIS0 el i gl @l Judy ol e o in & SY 5) sall (e Al o) Gama el e ) iy
 Alama daga ¢laly 2 581 Wy el
el o ) L ol il (Sl (ol e lidaial) 2SN 5y sk (e 5 Y ¢ el (5 a5 0 Bl o8 Jeall agd O

6) Information retrieval (ads)

Ads= advertisement = <ldle)
(el e daall Jia S5 giSal)) la glzal) Sl i)

o GOl e g ga 1S Cimdaly ¢ M 1S3 paf b glaanal 26 i e sl U8 S8 3 iy 100 v/
MG)&BQ%@MRASQUSJM&HTL&@&;._auq,.\m\oieﬁj\ \'AAQJJ\?S‘\S:UJ
_)3}.3.1.«55\u\@u\&;c@dﬂ\éujuua\auhgﬂea\m\g\‘&Jm}d\ \&QLM:\JES\QGH
. information retrieval & (savule 138 5 e e Ciagle JS S

kokesk
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Natural language processing Lawbll 44l Sillee

* What does it stand for? <l 4y il

Natural language = any language spoken by humans ( e.g. Arabic , English, Zulu !!)
Vs:

artificial languages such as C++, Java, are Morse code.

(1 (A Aad) o150 ¢ A pall 5 & salaiy) Jia) il Ly aaay dad g (o = dgagdal) 42l
s e

c\ﬁgj&)@&;@@bjw\ﬁ}&\)ﬁ&w (wjyﬁ)éﬁ}cc—i-—i-c‘]ava) ;JSA:\,PUMY\QM‘

Natural language processing definition ? 4kl 4all) clilas iy g

Natural language processing (NLP) is a field of computer science, artificial intelligence, and
linguistics concerned with the interactions between computers and human ( natural)
languages

(Andall) 45 ol Sl 5 sal)

Why NLP ? dahl) 4all) cilles zliad )il

Glleal) i ) gy ¢ elilaal) oS Glplalll pe dpaplal) 43l Gllee cilaladio) gas) Jls o) 8
6t Al [aias agdae (ol 51 iall iy gad g Al ) 5 dalll Al ja 5 daa il 6 ) Lale (a sxie ) (5 A Y
ekl Gl Gllee et lgrsead el e
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Uses are countless ! [ <cai¥ g 2y Clafidic/

To start with, let’s say that you have a company and you receive thousands of emails and
comments. How can you analyze them?

leliday ey o culilaill g A g IV Jilos , a8l 5 AS 0 Gllias elil m yidld ¢ Al

038 aan T O 55 ¢ Sy anii (Al il Jga cliglaill g i ar¥) (e YY) bl vV
) poal paiasd 5 coladail odgd Jalad g 8o 8 e ¢ Sl gda U 5 lia (5 yaisns Sl (<15 L)
Gisb oo Al g elilaal) (A Lpal | GBS 33 8 aleiile Jaedl Cilpa gill (any o) ol
L a5 cliglel) G A gl Aalll Jalay o 58y i a0

You want to find the representation of X in a particular text/speech.

O gl ol pal B X La dalS il aad ol &

s Osall o2a g,ﬂl\&‘j\;a@d\oﬂq;@am&g#g\oy\ oo Lhaag aalull o palaall 4
apmpl el Gl (e 4y siadle (Y Al 4alll Clilee (aa (e Liayl

B iy ¢ Sl (alal) dlatie Jsa Qladall g S hanY) (o VYT it A8 50 il ¢ Galad) JAall ) oa gally g
Claall ) &l o o)) daldll el e 55 oSl (e allad 5 ¢ Y ) il agane ) Ja ple IS Ca et ()
- Cladeill aghliS 8 il 3l Lgaadind Al (adjectives

oo oSh el a1 clidary @lldy g ¢ b oS ) agilindad QDA (e alalY) oY 5 A3 53 sl Jlags Laic
aible ¢ @y ¢ am ¢ Jrea ¢ Jie Gl e g giad 8 cliiall (and ), amitall 13 5 i) ol GalalY) 2 Y s 6l )
A il L Tam ) s Lasie 5 (2368 sludl «

C oAb e (88 g aliaety A g8 g dziial Al il Jsa clidd daal je S ladie 4l Glaa S a8
i —aliila (99 9 Ad pss $ 5~ e - 2 S Dy

o et e Aalus gl (Dliga ¢ o (I ol Gl o oSl ) ) s A 8 il (g1 et o) il sl L)

g

e 5l KFU Dl Wy 5 dises 2l & S5l alia) g o dlaill el i ey o)) 53 sl (el of iy
Al cladatl) Gl o yra Loag) s Lla) o) Wl o g ColalS) 038 Jsan Galill il (g 5l Wy o) oSl
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((s ‘) sﬂu\D

NLP and artificial intelligence

Slibhay) s1S3l) g dpudl) clall) cililes

¢ Types of analysis and NLP daaudal) dall) cillas g Julasil) glsd

s 4l Cllaad) Judas
1- Text processing: 4xalll Clilel
2- Speech processing: 4l cililast)
= Text processing : it refers to the processing of any kind of text produced by humans .
Dl (e 4l a peaill e g 58 (sl Dlilee () i ; dpail) Cilleal)
gl el Gl 1agd Leblad o Lesind 250 iy 2a) o s 8 v/
= Speech processing: it refers to the tasks that require dealing with speech or sound

signals then that speech or audio processing .

oA Al oda b ¢ 4 geall ol LYl Caanilly Jalaill s ) pleal) cililee i : Gaanill cillee

Text analysis: ail) Joladl) : ¥l

68

a) Word-level analysis : <lalsl) g giwa o Juladil)

e dilaty el SisneSll elae) (31 )k 4o ((morphology analysis ) 4elSll Giled ) 50 JdaiS v
2K e Ll 43 Sl LgTasi ) s (1) ARSI s Bl (e (il 3 S
Dba lalSliods Jilaildagiig | Suffix 48aY ology s root 4l )Ax morph < Morphology
: Jie ¢ ( Part of speech tagging ) Jeall uSl i e 55 33 s e Gl Jlay o) Loyl i 500aS) <AL

(& ... « V=verb J=& ¢ adv = adverb J=l ¢ adj = adjective 44all ¢ n=noun a=Y)
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b) Sentence-level analysis : 4laal) (5 gisa Ao Julail)
Slo Jaill 35k e 5 ¢ Aaga § i ¢1S3 Callay (5 ) Jilaills ( syntactical parsing ) ssill dalalle elld e (Ui
gl saebuall Jladll g 4 Jsadall s Jeldll apans iy dleall (5 sl

¢) Discourse analysis : sl Julas

(semantic processing) ( (Saell ) ad¥all Slleall Jilas daal) 3 58 g

v' Uses of text analysis i) Jaadl) Claladial

Dol ddai Alae i e L aadion I oLudY) iy Saa

1) Spelling/Grammar-checkers 43 gaill g 4y cildBaall

laaie 5 lede il li€ey 5 Ldlal Akalall Al Cani Jad aam g aly (25501 ) < gas 5 Sulal) geall yy 3 A0S0 2 v/
oS ¢ gl gl ) Al gl LS o o s s ¢ SARIS 038 (pe ST i) b ) s el el
AL LS e il g ¢ 431 LS ponsans e e (5 sy Al 431 @lI3 5 gl Ciyo
o) A el g 8 ol Lo Jie ¢ grammatical mistakes 4xsaill eladl) e (o el ailSaly SIS v
L LUl 8 g pail) auill ) IS aodiun (g3 (grammarly)

2) Machine translation ¥ clas sl

A asxg el gl g Jisle JS) ) gt il 3Y Ll g dpualall <l s pdiadl VA 4V dea il ) ol e ) giSall Q1SS v
. s saill Jilaty Ae 4l Lo L gl 5 e lilaal) £1SA)
3) Search engines <) &S aa

B (ps S e oSARECJig) Qi ae B A S ) S G Jaall ol Sl i e g 55 a5 v
sl (Bt e g 58 13 aleadl 3 g ALK o3y Ailatall bl gl

4) Keyword /collocation finding A 1) cilalsl) g Adadll) cila JDIGAl) Mol

iy il Ol punlna b g gaim gall 130 Ll i 5 Ablal) ol jualaal) 6 U e WS (gl JilaS (pe g 3 Ll 138 v/
. Ol

deskokock ko
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Speech processing  Afiaaill cilblaad) Judas ¢ Ll

A- speech to text converters oagai J 2l <Y saa

(Y 3Ll ) usal) e sl Gaatial d@\aﬁ\gmg&)@\}gﬁm& v
Wl ¢« monotonous J;\JME:_LJ}\A&Qﬁ;)d\ﬁ}%éﬁéd\&ﬁ;wub)}&m\Q\SQ&.’\ucAcd.ﬁ v
Jinal 8 Anans 53 €l Jia Chony ia (add S o) LS LU aald aileall o3a | S ) phas s ()
gl LS LA (ot () iy 4 e s el gl Gy i) ) Sl e Y
a5 a8l e haaial an jall ) dzend € Jla

B- Speech recognition systems a1l & ) daki)

AOSI e o paill Aadaif llia Gl ¢ il o3 5 lal) 138 anlia Jrally e i) sl

oW skl e Jaall (g an s ol a DA e iy p e e () GSaall ge A speech recognition systems

v’ Uses of speech processing 4l cillal) cilalading

D lray Gadd Al IS Jilai ddee i el L aadion A e LSV iy ina

< SIRI! o36a¥) (2 (5 allii
- el Y 28 5 (e g (3 shatall wDISH Jalahy gy (g s alai v/
<» Mobile phones Jsasall ciilgll 3 3¢

oo Gy sa s Caaail liSed e J 8 Gkt Jia, 2SI st anali Ll gandll Cilall g clilaill e L3S0 v/
g 5 2 5ile e Conall el aladi) GliSay Cua sl g JI 8 (& i Ladie gl L 3y 55 (53] 2 gl

% Technology for visually challenged, blind, people. (xsiSall ¢ & padll iy gruall (5 93 ik
Canll gl Al gl ol o) sas el ll o Ol 038 agd Cupinay Caaaill Jaih agi€ay Cun v/

¢ Voice activated navigation systems/ and voice operated machines.
(Agaalls ) (A gual) Sl <3 0 3gaY) / (cila Jigh) (5 geal) Jrdill] Culd JRILY) dalas]

- el ) B g A g Caaa G e Lgaan v/
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< Progress : &fiaail)y Luall) LLlasl) ciblaal) b el ghatl)

1) Excellent progress: o jiea & ) gkl

= Spam detection | ze jall 2l Caliss) Jia
) il slaa 48 pu Jslad Al Aads yall ) fishing (Jia Y aoll e caaill (8 58) 53 sl el ol (S
. ebilbly

= Part of speech tagging .Jesll caSI 5 jua 5
Jeall ) 55 e g5 3 4 jall s 1 e pumal) i Gl OO 5 LS (o i sae (uant ol

& ... adv «v ¢ n <Adj
= Named entity recognition (who did what) (e J=d (e ) slewsall Gl e C jaill

43 o8 A Jadll 5 Gadi and Tas AL sall G gaaill 8 235 ) 53 a0l (<L L

2) Good progress 4 LY &l g

» Sentimental analysis _ebiall (a3
Gab (e Al 38 d 5l (mae e e el o)) paan 5 saS (Sl ¢ agileLibail 5 (el 611 inay
Jie ¢ Leani g Giall 5l o) )Y AalE 8 adj asia ol LS puas ) jaiul

(This is a good meal vs. the waiter was rude) ads S Jalll — s Zua 1) 38
L;\L.u NIPEIEN] i) O 130 Lad 2ast g opinion mining Lﬁ‘) z ) oAadul dalec gl (_5\

(determining if a text is positive or negative)

= Word disambiguation 4!l = get a6
JE) 138 3 LS ARSI 38 il Cayn () i el el

(I’ve got a white mouse!)anl (s sk e Cilas

S e aill vie g o 5 gasll aSaill Slea asle Lal s ¢ Sl = usle L) piima Jasd (asle S Lin v/
il ¢ pun 0 b 0 gl ixal 20n3 4y g€l (48 11 B8 (x4l (e
OIS Ol ¢ (ool pSaill Slea Sima libanand 5 g0aSll o jeal 5 L sl S G oS5 IS (8 4
O8N Ol s Jrall O 3 sl @lidas b G gad) e Gaaly ¢ guia sl

71




Ailabis 1 dan 3 (7 ) cpa usliaal) + D) Cila ada ) (S AN Suiadlae1a [ il gleal) Ak g dall)

»  Machine translation ¥ das yill
488y gl LSl g oaua yiiad ale (S5 4 das il GllS

» [Information extraction e glaall =) Adul
s Jie

(meeting details from emails / audio extraction/ who works for what/ ).

e el /A geall O laall (e e sbaa gl At / s SSIYY 2l il (e g LeinY) Jpuals

. edllas) 5
3) Slow progress: 4iday <l ) gk

Ik Agile () (D50 3l o e e Al LuiY) lalins

= Question answering .J) sl G Y

oAkl = ci sl ¢ Aslaal) daale AL Jie ¢ Aol ALY (any e 4aY) (e v/
4By Lgie ) (S ALY e IS Sl (ST

D QUK eyl 8 Jle lgle W)
An area of natural language in which has challenges are quite hard ?
AL da Gt da) 5 Al 5 Apepdal) A2l 8 Jlae o
. 4assaall LY o4 5 (Question answering ) < LAY Cada (e S

= Paraphrasing 4¢luall sale
DJM‘ J}u\‘\;)d‘;\ Melusb ¢ L@J@@a'&dbbeﬁ}%ﬂm \“_b,_\"‘ﬂ;\ e

»  Summarization =l
3 3baal) an all Jeay ol Ll (15 (S dine I 1 5l JUBad Gl L

» Dialogue sl
Ansl 5 aal gay aail) SliSay Vg 3 5o JI5Y ) salld (5 ks ae Ulad Jadi Laliia ) sal)

kkk

Activity: think of examples of artificial intelligence applications that you are familiar with.
discuss the degree to which you think the application is reliable and efficient.

Madg 4y 55 g0 Gl 136 o 2T pta of A JEBL g a7 Y o k) ST kit ALkef 6 45 bl
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((\ 1) symn)

Learning management systems asill 3 13) dakii)

A learning management system (LMS) is a software application for the administration,
documentation, tracking, reporting and delivery of electronic educational technology (also called e-
learning) education courses or training programs-(Wikipedia !)

L) canst) (5 RSV el A5 sy o UG o) 5 i (35535 3IY (e ki 98 1 (LMIS) alall 5503 ol
(TS s e pa) - Ao Tl el Ll sl dpaaledll i sall (220 o aalacil

Llad Zyadaill <)y 0l attend to seas)) goliies 8 Gand) ) 58 ¢ aa die alaill ZUia Ulead Clad s2e @llia v/
virtual classes 4xzl yi@Y) J sadll s2a

Examples of LMS . 0 axail) dakiij i) ¢ya
el
(Blackboard) (41% market share) (7€) Gyl 8 lhas )
(Moodle). (open source !) (zse Hias -Jay )
L Gl ) (e Laladiiad J8) e il 5 e e aball Aalail ) el ull 38 ) i)

(Desire2learn) (Instructure) (WebCT) (Google classroom) (Edmodo)

emlgédw\‘;QSJe&JM\JLﬁh&Mh}!\eﬁ&g\gcﬁj&ﬂ\f«ﬁﬁ\‘\ﬂbﬁdﬂ&&hdﬁﬂ\)ﬂ\
a3y gl D)

Al e g s A1) i) gl g il ginnall g ol pudalnall Ll Al puaidia g Jaspa 77 3 8 Bl Lay)
JJJQ‘SM‘

814 ABLa) — (5 gina ABLa) — (o peud) M) A AailB ) Jia 0 jladl dalad) dpsi 1) <l B8N o )9Sy a8 3l
Oaiay) o palaall g3 (e Gilale ) giSAll g dagea gl dlic ) Y A8BAN Jaaldil) (il o) ¢ L&) -Ayle s

(o) dig I . iyl B Lgte 38 L L
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A0 AP @ e QX

@ s R W S G el <) Lo
Ho ey, gy s

D) Commesiny Gt Comrn e

T ek — i
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=7 Contacts

oo oo

Info needed at beginning of the course
Course news and updates
Social connections for building sense of community

Course content, activities, and assessments

Interaction

Reflection, feedback, & self-paced assistance

Collaboration in group

TA)e é)d\ %) Aadia ol

a1 (and Al ) b 5

Al ) e lial) Cainall i

A sall 238 8 Calassal) GO dlael Jeds
¢ ol dgall (8 age Ole) an gy XS

Gl laall Gamy 5 a3l g ol

C'.!LU’JS\) salall o2 L;:; u).ﬁmj\ (';.ul‘ )@.L:
(Andanll
436 ( the lift-hand side menu) bl é s

Cbe JAIL s A8 (o ¢ (5 pud) 2l dga
. U.J.}L\c e

Al i (4 (1ift hand side menu) 4sia 522
il e s gind ¢ agilia LSl g 05 DL
 Ledsl O sbing fas

s gill dssin m

gl GOyl dnbia gy w
. Jwa¥ 5 announcement

aic dale Glagleag dalradaian =
bl ga (¢S5 38 A Hally Ld d8dle Y
C Ul Ay SV sllae) il (g 4dlile

éﬁu)\&zﬂaﬂ“)ﬂn¢h‘)m@ L]
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1- Which of the following is a way in which technology has changed in English
language teaching ?
04 Sl ARl ales L 51 53S0 < g Ay el g M (14 s

s AN Jaldl) e aal g ol LAY A Gl g

e New forms of assessments
e The English language itself is changing
e The study of language
e Tasks for language learning
e Research on learning

ER R R R R R R R R R R R R L R R T R

80




Alalus : day g3 (7 ) cpa usliaal) + D) Cila ada ) (S AN Suiadlae1a [ il gleal) Ak g dall)

81

¢ (A L 2 12 YY) (8 oS5 g B gan) (8 Qg bl w

2- Which of the following are examples of the English it self is changing as a result
of technology or the advances in technology?
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- Which one of the following is a benefit of interaction among learners ?
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e negotiation of meaning  (Alxall Joa (AAL
e co-constructing meaning il sl b AS Ll
e prompting learners’ attention to form. (s salll JS&dly bUall alaial 3 )
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Who is interested in doing research on call materials ?
: sl

some language teachers, administrators responsible for budgeting decisions, and
commercial publishers .
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What kind of language does ......
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What is meant by useful call research ?
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The conclusion of the research that was done on subtitles for listening was?

¢ CulS £ Laiul) dagal 4 gial) Adilad) (o (5 ol oA dad) das
il Udany &5
) 138 £ g ga (e Gk JAL 03 9 g0 Al g

when learning from ’authentic video’ in a multimedia environment, having the opportunity

to see and control subtitles, as opposed to not having that opportunity, results in both better

comprehension and subsequent better use of the foreign language” (Borras & Lafayette
1994: 70).
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Which methodologies can we use to describe how students use computers in language learning
(’
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1- interaction analysis

2- discourse analysis

3- Conversation analysis
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Which one of the following is a possible question using discourse analysis
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Which one of the following is an approach that we can use to evaluate call materials ?
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We can make a task easier by Choosing a topic that students are familiar with?
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